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ABSTRACT
This finding focused on the impact of community service year program on interns’ career decision making. The study was conducted in Arusha region in the period of July 2019 to March 2020, consisting a total of 66 interns’ graduates who volunteered for at least 9-12 months between the years of 2015-2018. The objectives of the study were; to evaluate interns’ perception on relevance of Community Service Year Program on their career growth and development, to assess the interns’ career preferences after participating in Community Service Year Program and to identify interns suggested factors to making CSY more successful programme for interns’ career decision-making. The first hand data were collected through structured questionnaires and analyzed by using SPSS where presentation was done in both descriptive and inferential statistics. The study reveals that, the major reason for interns’ engagement in CSY was to help others make difference that was a self-derived motive. In addition, the careers chosen were done with inspirations of teachers. However, interns had low knowledge of specific careers during their high school studies. Despite the fact that, the program had impact on their career satisfactions there was also a high rate of satisfaction on intensive pre-service training. Generally from 2015-2019, CSY program had 376 interns’ who had served at least 65,800 students around the region in the period of 5 years. 
Keywords:  Community Development, Development, Interns and Decision Making. 
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CHAPTER ONE

INTRODUCTION
1.1 Background to the Research Problem

Service to a fellow human being is considered the greatest of all services that people who can give more to society than they receive.  A Community Service Year (CSY) is a natural pause in the educational process after high school for students who would like to explore different careers while serving their communities before getting onto another three or more years of studying since they have been involved in schooling since pre-school; therefore resulting in up to 15 years of a schooling experience. More high school graduates are taking the break to learn who they are and what they wish to do with their life. They are getting off the educational treadmill to gain a direction and focus in their life (Connelly, 2013).

Putnam, (2000) declares that, high levels of volunteering activity promote a general sense of social responsibility, build strong social ties, and contribute to a healthy society. Service to the community is one of the pillars on which the strong foundation and integral part of students can be built through helping other students and people in their immediate surroundings while also trying to do their bit for the Environment as a whole. Following from that, because many students take part in community services, they benefit the priceless knowledge of life and humanity. While gaining this understanding, they become more adept in emotional intelligence. To that end, the CSY attempts to impart in each intern understanding of several needs of their communities, a sense of moral obligation to help those in need and the aspiration to make one’s community a better place to live, (AGA, 2015).

Phenomenon that existed in years past but is just now gaining momentum again among students and parents alike: (CSY). CSY is a year, usually between high school and university, during which students take a break from their current academic track to focus on themselves and new experiences. Normally, the CSY take place between a period of nine to twelve months (a year) service, or other experiential practices (Jones, 2004).
According to American Gap Association, it was found that 89% of American CSY or Gap Year alumni being of various ages and status reported participating in some sort of volunteer work or community service over the year, inciting them to help others and care for those in need, (AGA, 2015). Encouraging the adolescent to offer service to their communities is precisely considered as beneficial to the individual person as well as to society. In doing so, the individual can take obligation for their community, gain knowledge and understand conditions that others face, and intensify the values of community involvement (Calabrese and Schumer ,1986; Youniss, et al, 1997; Nolin et al. 1997; Smith 1999; Metz and Youniss 2003).
Many schools as well as institutions have introduced practices that promote and in some cases need, the student’s voluntary community service, (Frase, 1995). Education officials have stressed learners’ volunteerism by integrating service experiences into classroom assignments as the graduation necessities (Kraft 1996; Skinner and Chapman 1999; Stukas, Snyder, and Clary 1999; Eyler 2002). Previous studies have established that students who participate in these activities tend to have stronger bonds to their schools, their peers, and the community at large, as well as higher exhibitions of other affirmative social behaviors (Nolin et al. 1997).
Some had feelings that, the CSY offers valuable opportunities for young adults to sightsee different jobs, travel to places, and therefore gain life experiences (Arnett, 2000:470). Others pointed out that, adults who do not have the chances to seek further education tends to “flounder” from one job to another and get it very hard to make a desired career decision (Mortimer et al., 2002:443). However; Jones, (2004) stresses the significance of a well-planned CSY engagement in a significantly important activities, if the fruit of spent time is thereof to be enjoyed. The purposes of getting on a CSY, and how it is experienced by the young personnel, will therefore have a big impact on how meaningful it is.
One of the most commonly expected CSY is that; it will allow students to grow up emotionally and intellectually (Jones, 2004). Some promoters of the CSY feel that, it prepares and organizes the interns for their tertiary studies both as a person and on an academic level. Recruitment and administrators’ personnel at some colleges or institutions feel that; the students are more motivated and may be more mature after carrying out a community Service Year, and that it aided them change their perceptions in finalizing their future career choices which eventually helped them to gain admission into their desired universities, as well as to intellectually mature (Piddock, 2004, and Gose (2005).
American Gap Year Association produced report in 2015 claiming that community service popularity and interest has increased by at least 94% as from the year 2010 (AGA, 2015). The prevalence of the large number of adults taking CSY as an evidence of the increasing popularity of this practice (Simpson 2005 and Jones 2004). Despite the fact that, CSY has been very much known in the United Kingdoms (UK) for some times, it is now rapidly growing in popularity in other countries such as the United States of America (USA) (Piddock ,2004). 
In the last two decades, CSY program has become a conversant part of Canadian instructive core curriculum and also common for students in the United Kingdom and in other places of Europe, Australia and in the United States. Not uncommonly, Strutner.  (2016), claims that, some youths in many other countries wait a year after high school before joining up to university. In the countries of Turkey, Norway and Denmark, for instance, more than 50% of their high school graduates spend a year off before embarking to next the level of college and university.
Gose (2005), reports that, numerous colleges in the United States of America motivate high school graduates to take a Community Service Year because of the common views that it allows them to mature intellectually and emotionally. Gose in forms that, many interns feel that doing CSY will improve their chances of getting admissions into the most respected universities. On the other hand, there exist other opinions that, employers in the United States of America favorably prefer students who have engaged in CSY activities and gained “soft skills” which are not imparted in universities (Curtis, 2004).
Melinda, (2006), states that, the Community Service year (CSY) is honestly a new experience in South Africa, which is a result of the shifting world of work and the drift towards globalization that is taking place at present. Barely insufficient studies have been conducted on various features of the CSY and, specially, its impact on participants, its influence on their career decision making. In Tanzania however, the concept of CSY seem to be completely new phenomena as there has been no studies on this particular matter. In 2015 The School of St Jude, a charity organization in North Western Tanzania under its department of Beyond St Jude (BSJ) introduced a Community Service Year Program, which is a voluntary internship for its high school graduates (TSOSJ, 2016).
The CSY program was established as a way for students graduate to give back to their own community in appreciation for their free education by offering an array of high quality, meaningful teaching and other service opportunities. The program is entirely optional and interns are not under any obligations to take part (TSOSJ, 2016). The school interns opt for teaching in their local government schools or to work at St Jude’s in diverse departments. Interns are expected to provide a huge support in the education systems within the region by filling the gap of a shortage of over 47,000 teachers across government schools in northern Tanzania. Placements at St Jude’s, expect the interns who graduate to become sound role models that others can relay to. The CSY takes places in the period of July to June each year since 2015 (TSOSJ, 2016).

Even as a new program in the region and country, over 10,000 students by 2017 in Arusha were expected to be taught by the interns. Many of these students are mostly lacking teachers in areas of Biology, Chemistry and Mathematics, plus the business subjects. The Community Service Year is not only going to bring new direction of education to students in the government school, but the impact that it will give interns are valuable life-skills that will place them ahead from others when applying for colleges and then later in their careers (TSOSJ, 2016).
1.2 Statement of the Research Problem

More attention is being given to the practice of Community service due to its growing popularity in recent years among many countries whereas some experiences of the CSY can be found in current literatures (Jones, 2004; Gose, 2005: Piddock, 2004), and slightly little finding is to be found regarding the impact of the CSY on participants’ social transformation and career decision-making among high school graduate.
While it is clearly given that, this practice has been widespread in the United Kingdom (UK) for some decades now, it is also swiftly growing in popularity in other countries too like in the USA (Piddock, 2004). Gose, (2005) reports that universities in western countries encourage their students to take a so called “a gap year” which is technically synonymous to community service due to the common fact that this encourages students to mature intellectually and emotionally. On the other hand, Mike and Michael,  (2003) also added that as young adults relocated from high schools into the worlds of postsecondary education and employments, limited number of them choose to participate in undertaking volunteering kinds of activities. 
Others however appear to have mixed feelings about this, as they are unsure whether the gap or CS year will simply be a waste of time and money, or whether it will serve to help young people mature and make a career decision (Jones, 2004). Previous research has demonstrated a lack of consistent evidence regarding community service participation as an impetus for the development of active citizenship (Marks and Jones, 2004; Sax, 2004; Vogelgesang and Astin, 2005). Existing literature is focused on Australian, British, American and other Western Countries’ students and their perceptions of the Community Service Year, but very little research is to be found regarding the impact of the CSY on beneficiaries’ social transformation and career decision-making among interns in Tanzania. 
Therefore, this study attempts to contribute to the knowledge base by focusing on how the practices of Tanzanian young adults during a Community Service Year Program influenced their future career decision making.

1.3 Research Objectives

1.3.1 General Objective

The central objective of this study was to assess the impact of Community Service Year Program toward interns’ career decision making in Arusha.

1.3.2   Specific Objectives

i. To evaluate interns’ perception on relevance of Community Service Year Program on their career growth and development.

ii. To assess the interns’ career preferences after participating in Community Service Year Program. 

iii. To identify interns suggested factors to making CSY more successful programme for interns’ career decision-making.

1.3.3 Research Questions 

i. What perceptions do interns have on relevance of CSYP on their career growth and development?

ii. What are the intern’s career preferences after participating in CSYP?

iii. What are the suggested factors to making CSYP more successful program for interns’ career decision making? 
1.4 Scope of the Study

This scholarly study was conducted in Arusha region administered to St Jude’s interns’ graduate of the community service year program covering a period of July 2019 to August 2020. In addition, the study applied quantitative study where structured questionnaires were used to collect data that helped persuade facts and drawing conclusions.
1.5 Significance of the Study
Metz and Youniss, (2003) stated that, community service requirements are getting more admired even if the research to support their effectiveness is inconsistent.  Therefore, this finding adds to the sparse body of literature that looks at the transformations amongst the intended outcomes of community service. The research study also contributes to a body of knowledge that further examines the influence of community service on aspects of community engagement among youth, definitely on community service partaking and social responsibility.
This study would likely be of value to the school administrators and policy makers persuaded toward using community service as a vehicle for sustained community service participation and citizenship. Moreover, the study contributes to the body of knowledge on how interns can develop an extremely deeper affiliation with their schools and peers and learn respected social interaction talents.
1.6 Limitation of the Study

The study had several challenges; most importantly faced, are described below; accessing some of the physical and online resources have been a big challenge in terms of bureaucracies and conditions that apply. This decelerated the speed of acquiring accurate information on the expected time line. The researcher bought some of these resources and followed all the required procedures when collecting data from the institution. Time limitation was another encountered challenge due to other job related activities, which in most cases demanded more dedicated time. Hence, for such reason for having the two tasks move simultaneously was possibly hard. 
1.7 Organization of the Study 

This study is organized in five chapters; the preliminary chapter consists of the background to the problem, statement of the problem, research objectives, questions and justification of the research. The second chapter is all about literature review whereas chapter three covers the methodology of the study while chapter four present findings and discussion and the last chapter have conclusions and recommendations of the study.

CHAPTER TWO

LITERATURE REVIEW

2.1 Chapter Overview

This chapter intends to look into details detail principles and presumptions that play an important role in developments of careers, as well as the community service year. 

The theories of Super and Krumboltz are focused upon, and the more recent theories related to the post-modern movement in career psychology are also discussed. Career decision-making and career indecision are also dealt with. The detailed discussions on the mentioned theories will focus on the input of these theories to comprehensively understand the career decision-making and the likely inspirations on and relations with community service year.
2.2 Definitions of Concepts

In this study, community service, service learning and community engagement are used synonymously. In addition, other terminologies are defined as they are being used in this study.

Community Development: Flo Frank and Anne Smith, (2019), defined Community development as a process where community members come together to take collective action and generate solutions to common problems while on the other hand Arthur, (1970), believes that community development is a process, method, program and movement facilitating the great change and then responding to the consequences (Arthur, 1970).

Participants Development: the process where people eliminate unjust hierarchies of knowledge, power, and economic distribution and handle challenges and influence the direction of their own lives (Tufte, et al, (2009). However, it can also be viewed as a process by which people, especially disadvantaged people, influence decisions that affect them’ (World Bank, 1992: 177). As used in this study participant’s development simply imply as the desired change, which the beneficiaries of CSY expected to receive from the interns.
Interns: Susan, (2019) defines intern as an older adults who are changing career fields or obtaining degrees how to be employees in a particular field and gain work experience to list on their resume when they begin to search for a job. Penny, (2019), suggests that an intern is a student, or someone who has recently finished their studies, who works for a company or organization for a short time, sometimes without being paid, in order to get the experience of a particular type of work. In this case, interns can be considered as the high school graduates who volunteer to do community service.
Future Carrier Decision Making: means weighing the apparent outcome against risks and costs, examining options, clarifying the relationships with personal needs and values, and formulating a plan of action (Klover and, Donna, 1983). Moreover, career decision making means the process of making a choice between particular career alternatives (www.elgpn.eu). Therefore, this can be understood as the ability of interns to make independent decisions about their career aspiration. 
2.3 Theoretical Framework

There might be various theories that discusses career decision making in a more detailed manner. This study considers among others the theory of super life span life space and learning theory of career choices as discussed below.
2.3.2 Krumboltz’s Learning Theory of Career Choice and Counselling

Krumboltz’s theory comes with an assumption that people’s attributes are revealed on their exceptional experiences of learning, recognizing their intrinsic evolving development (Mitchell and Krumboltz, 1996). Krumboltz insists on the significance of practices in having a concrete career decision, while perceiving a person as a vigorous bright challenge solving means who applies experience to network and mostly learn from surroundings (Krumboltz and Worthington, 1999). He explains that, through learning from others and from the world of different professions or careers, individuals may learn about themselves, which is applied as they make career decision. This idea is also supported by supported by Savickas, (1997) in which he viewed it as a significant stage and component of career improvement and flexibility.   

In Krumboltz and Worthington, (1999) he views all tasks that are done by the young adults during their school to work life as a transition which involves the internship and volunteering activities which indeed offers them with an immense opportunity to learn and grow their skills. This may consist of career related skills and other life skills like leadership and communications skill which according to Krumboltz are one of the key factors employers do look at in recruiting workers. Various factors which are importantly considered in career decisions are as follow (Tolbert, 1980);

i. Inborn qualities and talents such as gander, physical body, race, intellect, musical ability and muscular organization. 

ii. Surrounding influences and other social factors such as opportunity and family preferences

iii. Direct or indirect life learnings experience and 

iv. Skills in approaching issues such as work routine, emotion and puzzles solving skills

Lent, et al, (2002:68-71), discovered that, young adults feel that individual factors like work experiences greatly affected their capability of making career choices and decisions. Conversely, few study participants mentioned that other factors to do with the surrounding situation enhanced their career decisions making aptitude. Staley and Carey, (1997) argue that, approach toward the allocated tasks and other life experiences, reaction to issues of work and study are considered important for career decisions and growth.  On the other hand, Picklesimer et al, (1998) suggest that, life oriented skills have huge contribution on how people change their preference and that mostly contributes in career decisions and their future choices. They however came up with the following four components adults need to master;

i. Personal abilities in making proper communication.  

ii. Ability to solving evolving problems

iii. Skills in dealing with health related problems

iv. Ability to see prosperity opportunities 

Consequently, component such as ability to solve problems can influence in their future career decision making process. It is also added that, adaptableness is good example which also implies to meet these challenges in more effective manner, (Savickas, 1997, Staley and Carey 1997). Krumboltz proposes that, career guidance requires some adaptability in In order to cope with the needs of the shifting world of profession.
His proposition contains that, individual needs guidance to be able to develop their skills and get ready to take action in their endeavors whereas career advisors needs to take proactive part in tackling the existing career difficulties, Mitchell and Krumboltz, (1996). This proposition was also reinforced by Savickas, emphasizing that, career field workers and advisors needs to find ways of solving the existing matters of their clienteles based on their priorities of evolving works.
2.3.2.1 The Role of Chance

Krumboltz, (1998 and 1999), argued that career guidance and counselors tend to assume and ignore the fact that in career development chances have role they play. Based on his publications, he confirms that, there are adults who have positively admitted chance that chance contributed a great role in their preferred careers. This act steered the formulation and development of happenstance theory, which is certainly modification of the learning theory of career counselling. The happenstance theory is “… a conceptual framework extending career counselling to include the creating and transforming of unplanned events into opportunities for learning”. The theory therefore acknowledges the position of chance in inspiring career choice and career path.
Development of Krumboltz theory, which encompassed the planned happenstance, mirrors changes that have happened in the world of work together with the view that careers have currently undergone. All these including the insufficiencies of traditional career theories being addressed in postmodern theory of career and career counselling.
2.3.3 Post-Modern Theories

This theory explains the views of careers and conducts that human act is not managed by irrevocable principle but rather, deliberate acts of a person (Cohen et al, 2004:19). Such methodology moves away this viewpoint from being looked at as traditional approach of a person to the level of role of an individual in getting themselves to a position of developing their careers and counselling process as well (Bester 2004:301). Postmodernism center on the senses that person attributes to their careers, having in their minds meaningful process that keeps their position further from reductionist and generalizations and centers on experiences individual may have. Theory having this unique approach to career development is addressed as being socially and culturally appropriate and somehow new that it requires more studies (Niles and Haris, 2002). 
Post​modern theories concentrate on the reality that, experiences that an individual possesses and responsibilities they had is responsible in giving them the meaningful careers, (Niles and Harris, 2002). They give emphasis to these responsibilities as personal means in their career development rather than accepting situations that lead to failure in giving meaningful careers. Therefore, various theories fall under the umbrella of post-modern thoughts. These may include the following;

i. Narrative approaches, which explains the story behind individual as it contributes to their lives and mostly their career choices, that in each of this there is beginning and end which is solely based on their experiences which has brought them into what they are, where they are and choices they have made, (Hatch, 2002).

ii. Contextually focused approaches, stresses on both direct and indirect abstract factors and deeds of individuals to their career choices. Young et at, (1996), clarified that, acts are purposive and have direct impact toward the goal setting which then directs what and individual does.

iii. Constructivist approaches to career counselling, is so much based on what action individual takes and decisions they make. This is operationalized in counselling tactics focusing on constructing clients’ current reality into perspective of their career choices (Brott, 2004).
2.4 Empirical Literature Studies
2.4.1 Factors Influencing Career Decision-Making

When intern’s start thinking about future profession and career choice, they think about several factors. The most important things are job description, required skills and education, salary and career outlook. However, there are many other meaningful factors that can influence someone’s career choice as discussed below;

i. Learning Experiences: Individuals’ learning experiences can significantly influence career interests because learning experiences allow individuals to learn more about their own abilities to perform specific tasks (Sharf, 2006). These include work placement programs, the relevant industry experience of academic staff and course structure (Littlejohn and Watson, 2004). These factors may either enhance or discourage students’ career interests. 

ii. Outcome Expectations: Outcome expectations have been defined as an individual’s estimate of the likely probability of an outcome (Sharf, 2006). Thus, people tend to develop either positive or negative career interests depending on the match between their outcome expectations and their experiences of tasks, jobs or careers. It suggests that people tend to have specific values or desires that they seek to satisfy in their work. These may include values in relation to their work and personal life, as well as skills and abilities necessary to actually do the work.

iii. Skills, Abilities, and Talents: Considering ones’ skills, abilities and talents and how they may fit a particular occupation comes out of one of the earliest career development fields. This recommend creating occupational profiles for specific jobs as well as identifying individual differences, matching individuals to occupations based on these differences. You can identify activities you enjoy and those in which you have a level of competency though a formal assessment such as internship. 

iv. Previous Experiences: Krumboltz's Social Learning and Planned Happenstance theories address factors related to our experiences with others and in previous work situations. Having positive experiences and role models working in specific careers may influence the set of careers we consider as options for ourselves. One aspect of Social Cognitive Career theory addresses the fact that we are likely to consider continuing a particular task if we have had a positive experience doing it. In this way, we focus on areas in which we have had proven success and achieved positive self-esteem. 

v. Social and Economic Conditions: All of our career choices take place within the context of society and the economy. Several career theories, such as Social Cognitive Career Theory and Social Learning, address this context in addition to other factors. Events that take place in our lives may affect the choices available to us and even dictate our choices to a certain degree. Changes in the economy and resulting job market may also affect how our careers develop.
2.4.1.1 Types of Service Programs

Service in education is often traced back to the work of John Dewey (1938) and his concept of experiential education, where experience is educative and that learning must be rooted in experience. Today, there are a myriad of programs and initiatives that animate Dewey’s conception of learning. From among these, Furco, (1994) identified three predominant forms of school-based service programs with distinct dimensions and characteristics. They are community service, service learning and service-based internships programs. Table 2.2 provides a summary of the major distinctions between the program types.
Table 2.1: Distinctions among Three Types of Service Programs
	Types of service programs
	Community Service 
	Service-Learning 
	Service-Based Internship

	Primary Intended Beneficiary
	Recipient
	Recipient and Provider
	Provider

	Primary Focus 
	Service 
	Service and Learning 
	Learning

	Intended Educational Purposes*
	Civic and Ethical Development
	Academic and Civic Development 
	Career and Academic Development

	Integration and Curriculum
	Peripheral
	Integrated
	curricular/Supplemental

	Nature of Service 

	Activity 

Based on a Social Cause
	Based on Academic Discipline
	Based on an Industry or Career


Source: Reproduced from Furco, (1994).
* This also includes personal and social outcomes
Community service programs may be mandatory or voluntary, and are intended for students to perform acts of service that are of benefit to the community. Community service does not have a particular curriculum designed for it, it is not integrated within existing school or classroom curricula nor does it have classroom objectives. This stands in contrast to service learning, an educational pedagogy that seeks to marry academic learning and community service with explicit learning objectives. Acts of service are integrated into an academic course or curriculum, and opportunities exist within the classroom for reflection and critical analysis of the experience.  
Lastly, service-based internship programs are intended for students who wish to gain experience or exposure to a potential field or industry in order to define career prospects. In these settings, students are able to apply their academic knowledge and skills for the agency or organization they are interning for. This form of service serves primarily the interests of the student and the employer, focusing on the career development of the student, and often serves as an entry point to the labor market.
2.4.1.2 Categories of Community Services

According to Jones, (2004), the practice of Community Service Year has begun to get its popularity in many places at least two decades past. While others are viewing it with traditional suspicion, but this practice is increasingly becoming popular and accepted (Simpson, 2005). Based upon the stage at which it is undertaken, therefore this practice can be categorized into the following;

Table 2.2: Categories and Descriptions of Community Service Year 

	CSY Categories 
	Description

	Designed Post-School at 16
	Taking a community service after competing grade 10.

	Designed Post-School at 18
	Taking a community service year after matriculating.

	Default Post-School at 18
	Taking a community service after school due to changing circumstances missing university exemption at school or changing minds about study choice.

	Undergraduate break in study
	Taking a community service during a 3rdor 4th year of undergraduates study

	Undergraduate combined with program
	Community service during an undergraduate degree study to complete a program-related course 

	Immediate Post-University
	After graduating undergraduate degree 

	Break in Postgraduate Study 
	Taking a community service year during a postgraduate degree course

	Postgraduate combined with program 
	Community service during an postgraduate degree study to complete a program-related course

	Employment Break 
	Taking a community service from the perspective of being paid

	Immediate Post-Training 
	Taking a community service in completion of  vocational training from a non- tertiary institution

	Complex Community service 
	A community service that doesn’t belong to any of the above but a person a combination of work and study


Source: Jones, (2004).
2.5 Conceptual Framework
Theoretical concepts in modern usage relating to community strengths were analyzed by taking the historical context of the development of concepts and changes in their popularity. The diagram in the figure below represents a logic model and a map of how authors have linked concepts in a more narrative way. "While theoretical arguments can be put forward to provide a strong rationale for the Community service program, the only real rationale is based on whether, in practice, it has a positive impact on interns and other beneficiaries affected by the program. This study now reviews the impact of Community Service Program on Career Decision making and development. 
[image: image5.png]Community

Service Year

Project

) Soft skills acquisition
“Learning experlence/

“Service training
“Social Environment

Relevance of CSY Career Decisions

~Career resources

-Guidance/counseling
~Learning opportunity \ Career preferences




The relevant connections between these entities are shown in the Figure 2.2 that will act as a conceptual framework for this case. In this conceptual map (Figure 2.2), a relationship between different variables that are integrated aspect contributing and playing role in community can be observed. 
Figure 2.1: Conceptual Framework
Source: Researcher’s Design, (2020)
From the Figure 2.1, career decision-making is an outcome of various factors as described below;

Initially, there is presence of community service year project that gives a chance for interns to volunteer in the time duration of one year. This is the great and independent variable resulting into placement of interns to various places of their interests.   From this stage then, interns are exposed to other learning zones.
Apart from the above highlighted factor, there are other aspects that directly and indirectly affect interns’ career growth and development.  Service learning and social environment where interns work and add value to their development of soft skills such leadership, time management and sense of community belongingness. On the other hand, career guidance and counseling provide them with required knowledge and awareness on tertiary program guidelines, which as an impact shape career preferences and finally decisions. Therefore, the act of making career decision is a long process where one engage themselves in several activities where they learn through doing and by being guided through. 
2.6 Research Literature Gap

A study done by Hoda, in 2011, titled “Beyond 40 Hours: Volunteerism in Ontario Canada consisted a total of 1,341 students undertaking their first year of studies. The study however found that community service is a predictor for subsequent service and contributes to individual and their social changes. In addition, Sophia Wellons (2013), pursued a study titled Give Me a Break: investigating how the Gap Year somehow but not so much similar to community service matches into the context of American high school and university. 

Findings indicate that counselors and students had a positive attitude towards the Community Service; though, academic discussions of it remained limited. The other similar finding by Jenifer Bonnet in 2008 titled “Engaging in community service and citizenship: a comparative study of undergraduate students based upon community service participation prior to college. Collected data from 47,898 undergraduate students at 52 institutions across the U.S, discovered that there are no differences in college student participation in community service based upon students’ community service participation prior to college. 

In addition, a quantitative case study type done by Rispa, (2018), investigating Students' Perception of a Required Community Service Program in Kenya evaluated the perceptions of 13 4th year students who had participated in the required community service program during their 1st year of study. The study results indicated that, the required community service program made a change in participants’ lives and influenced their attitudes towards being sensitive to people with need. Although a good different scholar has undertaken number of studies on community service program, this study goes further in assessing the impact of voluntary community service on interns’ career preferences. However to the best of my knowledge, there is neither study nor community service that has ever been done in Tanzania. 

CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Chapter Overview

This chapter is composed of various methodologies of undertaking the study findings. It includes Area of study, Research Design, Target population, Sample size, Sampling techniques, Method for data collection Data Analysis and Interpretation procedures.
3.2 Study Area

Arusha where the study look place is one of Tanzania's 31 administrative regions with its capital and largest city in the city of Arusha. The region is bordered by the Kilimanjaro Region to the east, Kajiado and Narok Counties in Kenya to the north, the Manyara and Singida regions to the south, and the Mara and Simiyu regions to the west. Major towns include Longido, Monduli, Namanga and Loliondo to the north, MtowaMbu and Karatu to the west, and Usa River to the east. The region is equivalent in size to the combined land and water areas of Maryland in the United State of America. The selection of the study area is solely based on the project location.
3.3 Research Design

The study findings applied a cross-sectional survey design that collects data to make inferences about a population of interest at one given point in time. It simultaneously measures the exposure and outcomes in a targeted study population and in a given area at a certain period of time (Carl, 2001). The study intended to collect data from the interns on their perceptions and opinions concerning their participation, involvement and contribution in the community service program in Arusha region.
3.4 Target Population

Population can be referred as the all-inclusive group of people or components that have at least one thing in common (Kombo and Tromp 2006). In this study, the targeted population were St Jude’s graduates’ interns.
Table 3.1: CSY Interns from 2015-2019 in Arusha Region
	CSY Interns from 2015-2019

	A Level Graduation
	CSY Category
	Number of Interns 
	Percentage 

	2015
	CSY1
	45
	12.0

	2016
	CSY2
	20
	5.3

	2017
	CSY3
	96
	25.5

	2018
	CSY4
	69
	18.4

	2019
	CSY5
	146*
	38.8

	Total 
	376
	100


Source: TSOSJ, (2019).
*This group is still undertaking community service, thus it is excluded from the study
3.5 Population Sample Size


This refers to the number of objects or items selected from the universe to constitute a sample (Kothari, 2004). Because of financial feasibility due to large spread (variability) of the population under the study, the total sample for this study was 66 respondents representing interns graduate who practiced community service in Arusha Region. 
Table 3.2: Description of the Respondents

	Categories
	Gender
	Total
	% of Respondents

From Study Population

	
	M
	F
	
	

	Interns Graduate
	50
	16
	66
	17.5

	Percentage in its category  
	75.8
	24.2
	100
	


Source; Researcher’s Design, (2020)
3.6 Sampling Techniques

Crewel, (2005) as cited by Godfrey, (2012), says sampling techniques is the process of selecting the samples. This study employed simple random sampling and purposive sampling in attainment of the respondents.
3.6.1 Purposive Sampling

Purposive Sampling is the technique in which the selection of the sample is based on a certain started criteria (Enon, 1995). Selection of the interns’ targeted sample was made possible through the application of the purposive sampling. This technique was applied because researcher believed that it would deliver enough evidence on this matter under study. 
3.7 Methods of Data Collection

Data collection refer to gathering specific information aimed at providing or refuting some facts, in data collection the researcher must have a clear vision of the instruments to use, the respondents and selected area (Sharma, 2008). In the process of data collection, structured questionnaire was used in gathering primary information and drawing out conclusions.
3.7.1 Structured Questionnaires

According to Sharma, (2008) as cited by Godfrey, (2012), questionnaire is a set of questions whose responses are the ones that the researcher seeks to get from respondents in order to expand awareness about a certain specific topic. The Structured questionnaires that consisted of prompted questions with scaled Likert type options were administered in order to serve time and collect valuable data with profound understanding into the thoughts of many people who attempted questionnaires. The tool was administered to the interns as they are geographically dispersed. 

3.7 Reliability and Validity of the Research

The results and outcomes of the first-hand information analyzed were validated for accuracy with the support of two parametric factors of validity where questionnaires are made relevant to that of the proposed research objectives and literature review, and reliability order to ensure that no question is answered twice by the same respondent and all respondents have answered all the questions in the questionnaire.
3.8 Data Analysis

 This refers to the organization of facts into integral components to obtain answers to study problems (Rwegoshora, 2006). It involved data editing, coding, computerization and preparation of tables, charts and other statistical measures. Since the study is quantitative in nature, researcher applied various statistical analysis methods using SPSS software in each objective as described below;

i. In objective one: This objective was measured by using Likert scale to assess interns’ perception on the relevance of CSY project on their career growth and development. Researcher applied descriptive statistics such as mean, standard deviation, percentage and frequencies. However, inferential statistic was also applied to some questions such as but not limited to cross tabulations and regression analysis. 

ii. Objective two: This objective was measured by using Likert scale to evaluate interns’ career preference after participating in CSY program. The researcher used percentage frequencies and inferential statistics such as Pearson correlation of coefficient in drawing conclusions. 

iii. Objective three: This objective was measured by using Likert scale to assess the interns’ suggested factors to making CSY more successful for career decision making.  In this objective, researcher applied chi-square technique to analyze data and draw conclusion from that. 
CHAPTER FOUR

FINDINGS AND DISCUSSIONS

4.1 Chapter Overview

This chapter presents analysis, interpretation and discussions of the study that aimed at assessing “The Impact of Community Service Year (CSY) program on Interns’ Future Career Decision Making”. It offers the findings of the analyzed data from the collected structured questionnaires. The analysis of the findings also contained the respondents’ social and demographic structures. To administer the study’s general objective, the analysis was based on the relevance of CSY Program in interns’ career development and growth; career experience before and after participating in the CSY Program as well as suggested factors to making CSY more successful for interns’ career decision making. 

4.2 Demographic Information

Table 4.1 indicates the demographic data of the respondents under this analysis that, 75.8% (50) were male respondents and only 24.2% (16) were female, where as 56% (37) of them were in CSY3, and 65 % (43) are currently doing their 1st year of university studies. In addition to that, most respondents (57.6 %) whose questionnaires were administered to raked between 22-23 years of age.  Moreover, clause 4.3.3 of this report demonstrates that there is significantly no effect on decision for doing CSY with the interns’ disparities in gender, CSY group, age and their years of study. This extensive scope of respondents was taken into account to provide the base and evident findings from all those who have participated in the program under study. 
Nevertheless, the responses provided would have been affected if the current CSY group would have been included. In addition to that, the deeper focus was made on the CSY group that was in its 1st year of their university which was believed to have the most recent experience thus more appealing on the study matter. Generally CSY 3 had more respondent than any other since even their participation on the program was quit high. The Table 4.1 demonstrates the above descriptions.

Table 4.1: Respondents Demographic Information

	Demographic category
	Category value
	Frequency
	Percent

	Gender
	Male
	50
	75.8

	
	Female
	16
	24.2

	CSY Groups Distribution
	CSY1
	9
	13.6

	
	CSY2
	11
	16.7

	
	CSY3
	37
	56.1

	
	CSY4
	9
	13.6

	Year of Study
	1st year
	43
	65.2

	
	2nd year
	5
	7.6

	
	3rd year
	10
	15.2

	
	4th/Graduating
	8
	12.1

	Age group
	20-21
	9
	13.6

	
	22-23
	38
	57.6

	
	24-25
	19
	28.8
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Figure 4.1: Respondents Demographic Information
Source: Survey Data, (2020)

4.3 Interns’ Perception on Relevance of Community Service Year Program on their Career Growth and Development
This objective aimed at assessing the relevance of the community Service Year Program and reasons or motives behind the interns’ engagement in community service. This objective was measured by using Likert scale to assess perception.
4.3.1 What/Who Encouraged Interns for A "Community Service Year Program?"

Respondents were asked about what encouraged them to go for "Community Service Year program". All respondents were expected to make their most preferred choice among the given options. The following figure 4.2 demonstrates their responses.
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Figure 4.2: Who Encourage You Towards Undertaking CSY

Source: Survey Data, (2020)

The finding proven a fact that 91.04% of the participants are independently encouraged to go for "community service year program", 4.48% were influenced by occupational factor whilst the remaining respondents 1.49% were encouraged by family, friends and teachers respectively as shown on the Figure 4.2.

4.3.2 Inspiration in Career Choices

The researcher wanted to know if the respondents were inspired by either friends, teachers, parents or siblings towards their career choice. Respondent were to make choice from small to great extent scales provided. The results from the field illustrates that majority of the participants are inspired by the following in their career choice. The mean 3.06 shows a great influence that respondents were inspired by both teachers and their parents followed by the mean of 2.76 showing that some were also inspired by friends and others by siblings which is the mean of 2.68. The Table 4.2 displays.
Table 4.2: People Who Have Most Inspired Interns towards their Career Choices

	
	Teacher
	Friends
	Parents
	Siblings

	N
	Valid
	66
	66
	66
	66

	
	Missing
	0
	0
	0
	0

	Mean
	3.06
	2.76
	3.06
	2.68

	Std. Deviation
	1.122
	1.138
	1.094
	1.242


Source: Survey Data (2019)
	Table 4.3: Correlation of Interns Inspirations for Community Service Year Program 

	Teachers
	Value
	Asymp. Std. Errora
	Approx. Tb
	Approx. Sig.

	Interval by Interval
	Pearson's R
	-.028
	.127
	-.224
	.824c

	Friends
	Value
	Asymp. Std. Errora
	Approx. Tb
	Approx. Sig.

	Interval by Interval
	Pearson's R
	-.029
	.101
	-.228
	.820c

	Parents
	Value
	Asymp. Std. Errora
	Approx. Tb
	Approx. Sig.

	Interval by Interval
	Pearson's R
	.035
	.129
	.284
	.777c

	Siblings
	Value
	Asymp. Std. Errora
	Approx. Tb
	Approx. Sig.

	Interval by Interval
	Pearson's R
	-.104
	.111
	-.837
	.406c

	N of Valid Cases
	66
	
	
	

	a. Not assuming the null hypothesis.

	b. Using the asymptotic standard error assuming the null hypothesis.

	c. Based on normal approximation.


Source: Survey Data (2020)
From Table 4.3, where the study findings aimed at comparing who had inspired most the interns towards their internship decision, it was suggested that there are positive correlations between the four variable mentioned under the study between inspirations of teachers (.824), friend (.820), parent (.777), and siblings (.406). However, with exception of first three, siblings seem to have low influence in inspiring interns towards their community service volunteering.  The study revealed that there is statistical correlations of the inspirations done by the teachers and friends at greater influence. That the two parties have provided them with the right source of information towards their final decision to engaging in community service year program. 

4.3.3 Reasons for Doing Community Service
Participants were asked to indicate their ratings on the key criteria used to measure the reason for doing community service. Five (5) items were encoded and considered as the likely measures for determining the reason for doing community service. A scale type questions were used to measure and categorize the participant’s responses. These scales were considered as 1= Unimportant to 5 being Extremely Important. Table 4.4 below portrays the distribution frequencies of the responses from the 66 investigated participants.
Table 4.4: Reason for doing CSY
	Reason for doing CSY
	Mean
	Std. Deviation
	Percent 
	N

	To give  back to the community
	4.62
	.837
	75.8
	66

	To help others make difference
	4.64
	.835
	77.3
	66

	To explore career options 
	4.20
	.932
	48.5
	66

	To gain practical experience
	4.38
	1.049
	65.2
	66

	To get skills and improve abilities
	4.61
	.820
	75.8
	66


	1
	Self-motivated for CSY program
	60
	90.9

	3
	 Helping others and make difference in the community
	51
	77.3

	4
	To give something back to the community
	50
	75.8

	5
	To gain and improve practical experiences
	50
	75.8


Source: Survey Data, (2020).
As it can be viewed in Table 4.4, the reasons for doing community service were far highly ranked by the participants in looking at the simple statistical measures such as mean and standard deviations. All the criteria’s were positively rated by the participants. The subsequent sections present the findings for some of the criteria which were used to measure the reason for doing community service. 
The measure of mean had happened to have the range between 1 and 5. Where the resolutions with lower mean value are thought to have a less responses from the participants and those with mean approaching to 5 were considered to represent the affirmative views or extremely important from the participants of the survey. Therefore, the results of the finding indications the with the mean of 4.64 showing a great influence that respondents were committed to help others make difference in their lives and by the mean of 4.62 it is convincing that it was also for the purpose of giving back to community. The sections below described in depth each element demonstrated on the above table.  
4.3.3.1 To help Others and Make a Difference
The result revealed that the majority of participants agreed that the reason for doing CS is to help others and of course make a difference in their lives. About 77.3% of the participants indicated that the reason for doing CS is to help others and make a difference as extremely important. The same item had happened to have a mean of 4.64 and standard deviation of .835. The mean indicates that participants agreed that the reason for doing CS is to help others and make a difference as were asked. The mean is almost 5 meaning that interns concurred on the given criteria as measured by use of the scale between 1 and 5. The variation from the mean as measured by the standard deviations was estimated at .835 that has not much diverted from the mean criteria. The smallest possible value of standard deviation is zero and that happens only in contrived situations where every response from the participants for the criteria on the reason for doing CS is to help others and make a difference is exactly the same. 
4.3.3.3 Chance to exercise new skills and improve abilities
From the statistics it can be established that about 75.8% of respondents saw that the chance to exercise new skills and improve their abilities as the reason for doing CS was extremely important while only 6.1% said it was slightly important. The mean resulted to have the value of 4.61 and standard deviation of .820. The mean is almost 5 which indicate that participants agreed on the measured criteria by use of the scale between 1 and 5. The obtained deviation concluded that this criteria was extremely important to the respondents as it was obtained from the statistics of the study. Hence, doing CS was the reason to exercise new skills and abilities.
4.3.3.4 To give back into the community

75.8% of the respondents rated giving back to the community as the reason for doing CS. The same item happened to have a mean of 4.62 and standard deviation of .837. Mean indicates that participants agreed that the reason for doing CS is give something back into the community as were asked. The mean is almost 5 which mean that participants agreed on the criteria as measured by use of the scale between 1 and 5. The variation from the mean as measured by the standard deviations was estimated at .837, which is not much far from the mean of the criteria.
Table 4.5: Doing CSY to Give Back and CSY Groups Distribution Cross Tabulation
	 
	CSY Groups Distribution
	Total

	
	CSY1
	CSY2
	CSY3
	CSY4
	

	Doing CSY to give back
	Unimportant
	Count
	0
	0
	2
	0
	2

	
	
	% 
	0.0
	0.0
	3.0
	0.0
	3.0

	
	Important
	Count
	0
	1
	2
	0
	3

	
	
	% 
	0.0
	1.5
	3.0
	0.0
	4.5

	
	Very Important
	Count
	3
	2
	4
	2
	11

	
	
	% 
	4.5
	3.0
	6.1
	3.0
	16.7

	
	Extremely Important
	Count
	6
	8
	29
	7
	50

	
	
	% 
	9.1
	12.1
	43.9
	10.6
	75.8

	Total
	Count
	9
	11
	37
	9
	66

	
	% 
	13.6
	16.7
	56.1
	13.6
	100.0

	Symmetric Measures

	
	Value
	Asymp. Std. Errora
	Approx. Tb
	Approx. Sig.

	Interval by Interval
	Pearson's R
	.009
	.080
	.071
	.943c

	Ordinal by Ordinal
	Spearman Correlation
	.072
	.120
	.579
	.565c

	N of Valid Cases
	66
	
	
	

	a. Not assuming the null hypothesis.

	b. Using the asymptotic standard error assuming the null hypothesis.

	c. Based on normal approximation.


Sources: Survey Data, (2020).
Study aimed at comparing the reasons of doing CSY. It was revealed that .943 Pearson’s correlation coefficient shows strong acceptance of giving it back the community, since 50 out of 66 (75.8%), majority of them being CSY3 (56.1%) strongly accepted the program. 
4.3.3.4 To explore different career options
Results of the finding noted that exposed students to real-life practices through CS could also have an impact on students’ personal or business values. The perceived impacts of CS on students’ acquiring or improving their values may also vary among students and be influenced by their personality traits. On this criterion, 48.5% of the respondents rated extremely important to explore different career options as the reason to do CS. The mean resulted to have the value of 4.20 and standard deviation of .932. The mean is nearly close to 5 meaning that participant agreed on the criteria as measured by use of the scale between 1 and 5. The obtained deviation concludes that this criterion was extremely important to the respondents as it was obtained from the statistics of the study. Hence, doing CS was the reason to explore different career options.
4.3.3.5 To gain more practical experience
From the statistics, it can be established that about 65.2% of respondents saw that to gain more practical experience is the reason for doing CS was extremely important while only 4.5% said it was unimportant. The mean resulted to have the value of 4.61 and standard deviation of 1.049. The mean of 4.41 which is close to 5 means that participants agreed on the criteria as measured by use of the scale between 1 and 5. The obtained deviation concluded that this criterion was extremely important to the respondents as it was obtained from the statistics of the study. Hence, doing CS was the reason to gain experience that is more practical.

4.3.4 Career Decision Made after CSY Program
Respondents were asked to rate their career decision after they completion of the CSY program. Given the rates of Very satisfied, fairly satisfied, fairly dissatisfied and very dissatisfied, majority of the respondents felt confident that they were very satisfied to make career decision after attending a community service year program.  As shown in figure 4.3 below, 72.7% were very satisfied, 18.18% were fairly satisfied, and 4.54% were fairly dissatisfied while the other 4.54% were very dissatisfied. Hence, from the above explanation, majority of the participants were influenced in their careers decisions after participating the CSY program as shown in Figure 4.3.
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Figure 4.3: Career Decisions after CSY

Source: Survey Data, (2020)
Generally, from the Figure 4.3, 90.9% respondents (fairly and very satisfied) claimed to have been satisfied with the career decisions they made after participating in community service. This is to say that despite the fact that majority did CSY for giving back to the community as depicted in the part 4.3.3.4but also have effectively used their time to make decisions that are very crucial in their career lives.
4.3.5 Strength of Career Skills after Community Service
This question aimed at evaluating five categories of values on Strength of career skills after community service that are Communication skills, Participation and working with people, Creativity and logical thinking, Leadership and Managing timelines and projects as shown in Table 4.5.
Table 4.6: Career Skills after CSY
	Career skills 
	N
	Mean
	Std. Deviation

	Strength in communication
	66
	4.52
	.749

	Strength in participation
	66
	4.59
	.554

	Strength in thinking
	66
	4.52
	.638

	Strength in leadership
	66
	4.39
	.742

	Strength in timeline
	66
	4.45
	.661

	Valid N (list wise)
	66
	
	


	Descriptive statistics
	Communication
	Participation
	Logic
	Leadership
	Timeline

	Satisfaction
N= 66
	Freq
	63
	64
	61
	58
	62

	
	%
	95
	97
	92
	88
	94


Source: Survey data, (2020).
This finding established several significant correlations between the five strength and career skills after community service program. For respondents who appropriately took part in community service program, several positive correlations were found with respect to their strengths in Communication skills, Participation and working with people, Creativity and logical thinking, Leadership and Managing timelines and projects. In particularly, these correlations were very strong. In addition similar strong correlations were also prevalent with respect to the relationships between skills measured. In other words, respondents who were more open in community service were in more position to improve their career skills. 

Furthermore, the study also significantly found no negative correlations between these variable. Apparently, the study found out that the risk takers who had not yet taken a community service program had much lower confidence in Communication skills, Participation and working with people, Creativity and logical thinking, Leadership and Managing timelines and projects. Accordingly, the above comparisons of correlations between the variables confirmed the study’s strength of career skills after community service. More specifically, community service programs had more impact on skills perceptions of those thinking of their career path. The study however suggested that, there is extremely very low confidence in leadership and communication among interns and that the two aspects are still challenge that interns do not meet the required standards. 
4.4 Interns Career Preferences after Participating in the CSY Program
In this objective, the researcher intended to collect interns’ perception on their career preferences after participating in the community service program. This objective was measured by using Likert scale to measure perception.
4.4.1 Participants Ratings on their Career Preferences after CSY

Participants were required to indicate their ratings on the key criteria to Interns Career Preferences after Participating in the CSY Program. Five (5) items were predetermined and considered as the likely criteria to ascertain Interns Career Preferences after Participating in the CSY Program. Five scale Likert type was applied to measure and categorize responses from all participants. The scale were identified and measured as strongly disagree (1), Disagree (2), Neutral (3), Agree (4), strongly agree (5). Figure 4.4below presents the frequency distribution; mean and standard deviation of the responses from investigated 66 respondents. The Disagree and Strongly Disagree were fused and resulted to a column for DISAGREE. Similarly agree and strongly agree were merged to produce the AGREE column.
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Figure 4.4: Interns Career Preferences after Participating in the CSY Program

Source: Survey Data (2020)
From the Figure 4.5, there are compelling results that CSY was and still is far more important in reshaping the interns’ career preferences. The finding shows that there is up 79.2% of interns agreeing that they received advises and information on their ways to university. Likely, 80.7% have also agreed to have made better choices after attending CSY along the advice provided. However, there are competing opinions with very close relationships between interns agreeing and disagreeing on being well prepared after high school graduation. This would mean that, even if interns do not participate in CSY they would still go for further education with disparities of services and guidance on their career choices. This simply means that, there high chances of interns missing proper choices if they won’t under go through CSY program. 
4.4.2 Relationship between Career Choices and University Advise Given During CSY

The research made an assumption that there is no relationship between intern’s career choices made and received university advice during internship (CSY). It was under researcher pursuit to evaluate respondents’ level of satisfaction by opting 1 for strongly agree, 2 agree, 3 in between (undecided), 4 dis agree or 5 strongly dis agree. Findings of the study are present on the Tables 4.7. 
Table 4.7: Relationship between Career Choices and University Advice during CSY
	
	Value
	Asymp. Std. Errora
	Approx. Tb
	Approx. Sig.

	Interval by Interval
	Pearson's R
	.483
	.128
	4.408
	.000c

	Ordinal by Ordinal
	Spearman Correlation
	.492
	.118
	4.527
	.000c

	N of Valid Cases
	66
	
	
	

	a. Not assuming the null hypothesis.

	b. Using the asymptotic standard error assuming the null hypothesis.

	c. Based on normal approximation.


Source: Survey Data, (2020) 

From the finding presented on the Table 4.7, the tested variables expresses that.000 Pearson’s correlations coefficient shows a rejection of the given assumption that there is no relationship between career choices and university advice given to interns during CSY.  In this view, the stated established case bares the fact that there was huge relationship between the experience they receive and university advice given during internship. 
Therefore, the study finding suggests that there is huge effort invested in preparing interns through guidance and advices to acquire virtuous experience from being an intern to making apropos and desired career choices for their university or further studies.   
4.4.3 Experience before and after Community Service Year 
This question caries the general perception of respondents on whether they have had a difference on their career choices before and after doing community service.  All responses were given in scales that, 1 = strongly agree, 2= agree, 3=in between (undecided0, 4= dis agree and 5= strongly disagree. The finding of the study are presented in Table 4.8.
Table 4.8: Experience before and after CSY Cross Tabulation
	
	Experience after CSY
	Total

	
	Strongly agree
	Agree
	Un decided
	Disagree
	Strongly disagree
	

	Experience before CSY
	Strongly agree
	Count
	13
	2
	2
	0
	2
	19

	
	
	% 
	19.7%
	3.0%
	3.0%
	0.0%
	3.0%
	28.8%

	
	Agree
	Count
	8
	4
	0
	0
	0
	12

	
	
	% 
	12.1%
	6.1%
	0.0%
	0.0%
	0.0%
	18.2%

	
	Un decided
	Count
	9
	5
	0
	1
	1
	16

	
	
	% 
	13.6%
	7.6%
	0.0%
	1.5%
	1.5%
	24.2%

	
	Disagree
	Count
	3
	2
	3
	1
	0
	9

	
	
	% 
	4.5%
	3.0%
	4.5%
	1.5%
	0.0%
	13.6%

	
	Strongly disagree
	Count
	6
	0
	0
	0
	4
	10

	
	
	% 
	9.1%
	0.0%
	0.0%
	0.0%
	6.1%
	15.2%

	Total
	Count
	39
	13
	5
	2
	7
	66

	
	% 
	59.1%
	19.7%
	7.6%
	3.0%
	10.6%
	100.0%

	Symmetric Measures

	
	Value
	Asymp. Std. Errora
	Approx. Tb
	Approx. Sig.

	Interval by Interval
	Pearson's R
	.239
	.142
	1.972
	.053c

	Ordinal by Ordinal
	Spearman Correlation
	.193
	.131
	1.570
	.121c

	N of Valid Cases
	66
	
	
	

	a. Not assuming the null hypothesis.

	b. Using the asymptotic standard error assuming the null hypothesis.

	c. Based on normal approximation.


Source: Field Survey, (2020).
The finding suggest that, there are 28.8% (19) of respondents who have strongly agreed and 18.2% (12) who have also agreed making the total of 42% (31) that they had acquired new experience after doing community service. This experience have reshaped their decision on careers they have chosen and that it has brought huge impact on their careers as shown in Table 4.9. 
The study has also shown that there is .053 Pearson’s Correlation coefficient strong enough to accept that there is a relationship between interns’ experience before and after community service. 
Table 4.9: Contribution of CSY on Intern’s Career Choices
	Sn
	N=66
	Frequency
	Percent 

	1
	Contribution on career decisions made
	50
	75.8

	2
	Awareness of careers after High school graduation 
	07
	10.6

	3
	Experience of  provided training for service
	44
	66.6

	4
	Impact on careers chosen
	42
	63.6

	5
	Resources provided to support career explorations
	22
	33.3

	Symmetric measure

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.559a
	.312
	.279
	1.112

	a. Predictors: (Constant), Received university advise during internship, CSY on career profession, CSY reshaped my decision


Source: Survey data, (2019)
Table 4.9 presents the finding that, the program had impact on their career satisfaction by 63.6%, through 75.8% of contributions in their choices. There was also a high rate of satisfaction on intensive service training by (66.6%) but university guidance resources were insufficient by at least 66.7% at the time of need compared to their demands. Table 4.9 shows that the regression analysis of .559 as positively significant. This means there is a significantly strong relationship between community service year program and career choices on advice given to interns, on reshaping their decisions making and career professions. 
4.6 Interns’ Suggested Factors to Making CSY More Successful for Interns Career Decision Making

This objective aimed at collecting factors for making the community service more successful in order to support interns’ career decision making. This objective was measured by using Likert scale to measure the suggested factors to making SCY more successful for interns’ career decision making.  
4.6.1 Interns’ Opinions on Whether Community Service Programs to be Compulsory for High School Graduate

Interns were asked to rate out their opinions regarding the state of the CSY program after graduating high schools. All respondents were expected use the given criteria by agreeing, disagreeing or being undecided as shown in the Table 4.10.

Table 4.10: How should the CSY Program Be Done
	Factors to making CSY more successful
	Mean
	Std. Deviation
	N

	CSY should be compulsory to all high school graduates
	1.92
	.708
	66

	Add the set CSY duration 
	1.23
	.549
	66

	The provided university resources are enough 
	1.36
	.515
	66


Source: Survey Data, (2020)
From the Table 4.10 it can be seen that the given elements for enhancing community service were fundamentally rated nearly equal by participants before the basic statistics like mean and standard deviations. However, all the items were positively rated by the participants. The mean had happened to have the range between 1 and 3. Where the responses with lower mean scores were considered to have contrasting responses from the participants while those with mean approaching to 3 were considered to represent the positive opinions or extremely important from the surveyed participants.

From the above presentation therefore, the study found out that interns were highly somehow convinced that the CSY program somehow be undertaken by the high school graduates, but the given set of duration should be maintained. On the other hand, the hosting institutions should also add more resources to support the interns’ guidance and counselling towards their career choices and university programs. This proposes that majority of interns statistically agreed that the CSY program should be made compulsory to all high school graduates but the set duration of 1 year is enough instead the available university resources are not quit enough to support their enquires.   
4.6.2 Relationship between Trainings before Commencement of CSY and Support during CSY

This study intended to compare the two aspects of training and support given to interns as they prepare for and when doing their internship. The comparison was made using a chi-square test method. Results of the findings are presented in table 4.11. The finding determined under the Table 4.11 that demonstrates, there is .874 Pearson’s Chi-square which shows strong significance of training given to interns as they get prepared to start community service. The study also revealed that there is .393 Pearson’s Chi-square which is significantly ranging too weak on the support given to interns during their community service year program. The study uncovered that interns have strong confidence on training they receive to prepare for community service but the support given after the training is considerably significantly low.
Table 4.11: Chi-Square Tests on trainings and supports
	Trainings 
	Value
	df
	Asymp. Sig. (2-sided)

	Pearson Chi-Square
	6.745a
	12
	.874

	Likelihood Ratio
	6.910
	12
	.864

	Linear-by-Linear Association
	.205
	1
	.651

	N of Valid Cases
	66
	
	

	a. 17 cells (85.0%) have expected count less than 5. The minimum expected count is .15.

	Chi-Square Tests

	Supports
	Value
	df
	Asymp. Sig. (2-sided)

	Pearson Chi-Square
	16.886a
	16
	.393

	Likelihood Ratio
	12.658
	16
	.698

	Linear-by-Linear Association
	4.400
	1
	.036

	N of Valid Cases
	66
	
	

	a. 22 cells (88.0%) have expected count less than 5. The minimum expected count is .15.


Source: Survey Data, (2020)
4.6.3 Working and Studying During Internship

Researcher was interested in investigating the respondent views on whether they prefer working and studying during internship. Respondents were given chance to opt for agreeing, being neutral or disagree. Findings were then analyzed statistically as shown below. 
Table 4.12:  Working and Studying during CSY Cross Tabulation
	
	Studying during CSY
	Total

	
	Agree
	Neutral
	Disagree
	

	Working during CSY
	Agree
	Count
	18
	25
	6
	49

	
	
	% of Total
	27.3%
	37.9%
	9.1%
	74.2%

	
	Neutral
	Count
	3
	9
	2
	14

	
	
	% of Total
	4.5%
	13.6%
	3.0%
	21.2%

	
	Disagree
	Count
	0
	0
	3
	3

	
	
	% of Total
	0.0%
	0.0%
	4.5%
	4.5%

	Total
	Count
	21
	34
	11
	66

	
	% of Total
	31.8%
	51.5%
	16.7%
	100.0%

	Symmetric Measures

	
	Value
	Asymp. Std. Errora
	Approx. Tb
	Approx. Sig.

	Interval by Interval
	Pearson's R
	.326
	.121
	2.756
	.008c

	Ordinal by Ordinal
	Spearman Correlation
	.260
	.121
	2.158
	.035c

	N of Valid Cases
	66
	
	
	

	Source: Field Survey, (2019)
a. Not assuming the null hypothesis.

	b. Using the asymptotic standard error assuming the null hypothesis.

	c. Based on normal approximation.


From Table 4.12, 74.2% (49) agreed to have an interest of working and studying 31.8% (28) while very much engaged with internship (community service). In general view; this could be the fact on respondents’ desire that spending a 9-12 month is worthy doing something. 
In spite of this degree of respondent’s agreement, symmetrical measures predicts the impossibility of such circumstance by revealing that .008 Pearson’s correlations coefficient, suggesting weak and therefore rejecting the above descriptive statistics. Therefore, it has statistically been proved under this study that working and studying during internship is next to impossible.    
4.7 Discussion of Findings

The discussion of these findings are established on the assessment of the impact of community service year project on interns’ future career decision making in Arusha region. This subsection is an extension of the presented findings through in-depth discussion of the collected survey data. 
4.7.1 Discussion on Relevance of Community Service Year Program

The study established a fact that 91.04% of the respondents were self-motivated to go for "community service year program", 4.48% were influenced by occupational factor whilst the remaining respondents 1.49% were encouraged by family, friends and teachers respectively as presented on the Figure 4.2. 
Piddock, (2004) and Gose, (2005) believe that CSY transform young adults and aid discover themselves, while Haigler and Nelson, (2005), cited the reasons for doing community service before college that it is because of the exhaustion of school life and their “desire to find out more about themselves”. Majority of the participants (74.3% which is 16.7% +57.6%) as presented in table 4.13 below, had served a population of community of at least 65,800 students around the region have been reached in the period of 5 years. The table 4.13 below demonstrates the finding in details.
Table 4.13: Population Served During Internship/Community Service 

	Sn
	Pupation served
	Frequency
	Percent

	1
	<50
	5
	7.6

	2
	51-100
	5
	7.6

	3
	101-200
	7
	10.6

	4
	201-300
	11
	16.7

	5
	>300
	38
	57.6

	Total
	66
	100


Source: Survey Data, (2020).
Findings presented on Table 4.3, where the study aimed at comparing who had mostly inspired interns towards their decision on undertaking voluntary internship; it was suggested that there are Pearson’s correlations between the four variable mentioned under the study between inspirations of teachers (.824), friends (.820), parents (.777), and siblings (.406). However, with exception of the first three, siblings seem to have low influence in inspiring interns towards their community service volunteering.  The study suggested that their siblings have such level of insignificant influence compared to others probably because they spend little time together.
The study revealed that there are statistical correlations of the inspirations done by the teachers and friends at greater influence. That the two parties have provided them with the right source of information towards their final decision to engaging in community service year program. Similarly, this finding is also supported by Pauline  (2012) in the dissertation titled “The effects of community service on the academic performance of students at a Massachusetts middle school” which claimed that community service is encouraged by end of year recognition with parents, teachers, and the entire student body present or because their friends volunteered. 
Among other reasons, interns have confirmed to have a self-driven interest (90.9%) of undertaking a voluntary community service year program; whereas it’s mentioned in table, 4.2 and 4.4 above, 91.04% had self-motivation to go for "community service year program. WHO, (2018) in its publication “Engaging young people for health and sustainable development”, confirms that other factors as on this perspective are the demand to do a productive activity when thinking of what to engage in to.  
In addition to the above, the study also aimed at comparing the reasons for doing CSY as presented in table 4.5. It was revealed that .943 Pearson’s correlation coefficient shows strong acceptance of giving back the community, whereas 50 participants out of 66 (75.8%), where majority of them being the CSY3 (56.1%) strongly joined the program for the mentioned reason. Cohen, Manion and Morrison, (2011) and Ogula, (2010), suggested this significance level.
As seen in the discussion above and in support of this, Molly Lathan, (n.d.) in the findings “Young Volunteers- the Benefits of Community Service, also discussed thatyoung people volunteering for their communities is a marvelous win-win state for them, their institutions and communities they help.  The benefits are gained now, and even later in future.
As portrayed in Table 4.6, interns were incredibly assessed mostly in five area of skills they may have needs. The finding however revealed that, participations (97%) such as in social events or youth development clubs has mostly been more fruitful since most of the interns were adolescents who love hanging out together.  This goes in hand with communication skills (95%). Contrary to this, there is a revealed evidence that leadership (88%) and logic (Creative and critical thinking) (92%) scored slightly the least among others. 
Cook et al, (2004), pointed that, community service provides students, employers, and universities with a diversity of advantages. Students or interns are evidently the most important beneficiary of community service outcomes. In view of that, to fulfill the prospective employer’s requirements, schools have been using community service as a means of providing their students with practical skills or experiences and preparing them for their future careers similar to the one presented on the table 4.6. Outcomes brought by having an effective community service, should however, not be narrowed to only providing and or enriching students’ aptitudes but to face the actual life challenges.
Therefore, study implies that interns have generally optimistic opinion on CSY’s contribution but it did not helped their career decision directly. Relatively, it was the like a vehicle whereby they grew adequately through the process to be able to make a rational career decisions. Melinda, (2006), confirmed this in the study titled the impact of “the gap year” on career decision-making. Therefore, it seems as still the CSY accelerated personal growth, and precisely self-confidence and knowledge, participations and communication skills.

4.7.2 Discussion on Interns Career Preferences after Participating in the CSY Program

From the Figure 4.4, participants have come out with the mutual ratings regarding their knowledge and preference on career decision-makings. It is shown that, 49.3% of the participants were aware of the programs offered by the universities along with majority 80.3% who commended to have made better choices before joining the CSY program. Beside the above assertions, there is nearly a balanced figures between those who have agreed (46.3%) against those who do not (41.8%) on their awareness and preparation for college or university after high school. Therefore, the study imply the fact that, all the interns initial had preferences on their particular careers prior to joining into CSY, except that they were not sure of these choices. Consequently, Melinda, (2006), also supports this, by claiming that, interns had already been in the process of deciding what t careers to undertake, but that did not take place abruptly after participation in community service. 
From findings presented in Table 4.7, the tested variables show .000 Pearson’s correlations coefficient that is statistically rejecting the relationship between career choices and university advice given to interns during CSY. To support this argument, table 4.10 shows a mean test of 1.23 and SD .515 denoting that, guidance and support given to interns for university preparation was evidently low. In this view, the stated established case bares the fact that there was slightly weak relationship between the experience that interns received as university advice and guidance given during internship is concerned. 
Furthermore, the study suggests that, partakers in this finding went through some challenges in aspects of guidance’s and they lacked personal responsiveness during internship, all of which contributed towards career indecision to some of them. Jones’s (2004) study conforms this finding in which it discovered that absence of career-oriented advices and direction in schools stimulates community services volunteering participation amongst school graduates. Findings presented on table 4.8, where the tested descriptive statistics shows that, 42% (31) agreed on the reality that they acquired new experience after doing community service as shown in table 4.9. Alongside this, it is also shown that there is .053 Pearson’s Correlation coefficient accepting relationship between interns’ experience before and after community service. The experience was in terms of decision-making skills, participations, working with others and leadership skills among others.  
The study therefore stresses that, the gains and lesson leant during CSY help interns to learn and view the world from different angle and the general outlook of the working environment that is a characteristic of high level of career maturity. This finding is supported by Mitchell and Krumboltz (1996) and Super, (1990), that the utmost convincing CSY outcome lays in the extent of own progress which is viewed in growing ripeness of mind and experiences acquired, which is an integral measure of career grow and development. All interns testified an escalation of their states of independence and confidence resulted to extended understandings into their personalities and interactions with others.

4.7.3 Discussion on the Suggested Factors to making CSY More Successful For Interns Career Decision Making

A descriptive statistics of mean and standard deviation were tested to evaluate intern’s perception on whether CSY can be made compulsory or not, addition on CSY duration and availability of university resource to cutter their career needs. When tested the 3 given categories, the study found out that interns were highly convinced that the CSY program could somehow be extended to also be undertaken by the high school graduates with the mean test scores =1.9 and SD .708, within the given set duration of 1 year scores a mean=1.23, SD=549. In addition, the available university resources had mean test score= 1.36, (SD .715).
As the finding of the study is concerned, interns are happily recommending that high school graduates could undertake the CSY and the set duration of time should not be added, but rather be supported with more resources to explore their careers and different universities advices. However, the study proposes that, though the results statistically demonstrate the interns’ wish to make the program mandatory but studies suggest that when CSY program becomes mandatory it does so little to help the participants in committing with their future career decisions. Hoda, (2011) also suggests this argument in the study refer to “Beyond 40 Hours: Meaningful Community Service and High School Student Volunteerism”.
The results determined under the Table 4.11 shows that, there is .874 Pearson’s Chi-square that shows a strong significance of training given to interns as they get prepared to commence CSY. It is also revealed that there is .393 Pearson’s Chi-square, which is significantly ranging too weak on the on progress support given to interns during their CSY. The study uncovered that interns have strong confidence on training they receive to prepare for the CSY but the support given after the training is considered significantly low. This suggest that, much effort is invested at the begging of the program to ensure interns’ get exquisite skills to undertake CS. However, from interns’ perspective, one of the area they are lacking is on progress trainings such professional development, workshops and others of the same kind, which would have been an essential bridge towards their careers and life skills development and growth.
As substantiated in this finding, Mitchell and Krumboltz (1996), further validate this anticipation that, the lesson learnt during CSY to expose interns to have a view of the world of work from different angles which is unseen before. This is what transform them and their inclination toward career decisions. Presentation made on the table 4.12 shows that 74% (49) against 4.5% agreed to have an interest of working and 31.8% (21) studying while very much engaged in internship (community service) while 51.5% (34) remain undecided whether they need to study or not during internship. In general view; this could be the fact on respondents’ desire that spending a 9-12 month is worthy doing something. 
In spite of this degree of respondent’s agreement which Bester, (2004) supported that most of the participants stresses the significance of doing and undertaking studies, and the opinion that studying is a prerequisite for developing an effective career, but symmetrical measures tested under this study predicts the impossibility of such circumstance by revealing.008 Pearson’s correlations coefficient, suggesting weak and therefore rejecting the above descriptive statistics. Therefore, it has statistically been proved under the study that, working together with studying alongside internship is next to impossible.    
CHAPTER FIVE

CONCLUSION AND RECOMMENDATIONS

5.1 Chapter Overview

This chapter presents the overview of the finding’s conclusions, recommendations as well as area for further study as proposed by the researcher regarding the topic under study “the impact of community service year program on interns’ future career decision making in Arusha region. 
5.2 Summary of the Findings

The presentation of the summary in this chapter is merely established on the finding results. Therefore, since investigation was about assessing the impact of community service program on intern’s future career decision-making, the summary below is critically made in relation to the outlined specific objectives covered under the finding. 
5.2.1 Objective one: Relevance of Community Service on Intern’s Development

The finding made a confirmation that, despite the fact that there are several drives that has triggered interns’ decision for doing community service, there are other important variables that inspired them for doing community services, and strength they have gained through that service. As stipulated earlier in the previous chapter, the study concludes that the internal self-motives for doing community service goes beyond all the other factors by at least 91%. This might have been due to their exposure and experience on the unemployment crisis across the world, it is also confirmed that, teachers and parents have equally contributed the same level on influencing interns on their career choices with mean of 3.06 out 4. 

However, at least 77.3% of the respondents (known as interns under this study) have claimed to opt for the CSY in order to help others, make difference in their communities, and get new experiences while spending their time in exploring and researching about their desired careers. In nut shell, the community service has also helped the interns to improve mostly in fields of creativity and critical thinking, participations in working with others, however there are some improvements needed in the areas of leadership, time management and communication skills. 
5.2.2 Objective two: Interns Career Preferences after Participating in the CSY Program
This objective intended to measure the differences in career decisions made before and after interns participates in the community service year program. The study concludes that, preponderance of the participants (90.9 %) remained essentially satisfied with the career decisions they made after the program, as they were not precisely aware of the university programs after graduating high school, and to some extent, they received university advised during CSY. The study also discovered that, the program has impact that is more positive by reshaping interns’ career decisions and their lives too, but there is basically a need of enhancing the aspect of university advice, guidance and resources as they go through the service. 
5.2.3 Objective Three: Suggested Factors to Making CSY More Successful for Interns Decision Making

From this viewpoint, the interns are confidently pleased that, since the program is widely spread across the region, they have suggested that if it would have been considered a compulsory program, it could reduce the likelihood of many undergraduates being uncertain in the areas of their specializations as this early as time is concerned. They however claimed that the duration of 9-12 months is quite enough for one to volunteer during post-secondary education. The study also unveiled that, there are huge efforts and resources invested in training the interns before the commencement of the service program, but the support provided later after during the service is insignificant to university and college preparations process.  
5.3 Conclusion

As the findings portrayed in previous chapter, the CSY program however is suitable for all high school graduates in order to escalate their abilities and experiences in various areas of profession. However, this could still be limited to only those professions that not only have high demands, but also provides minimal risks with interns’ beings as part of team unlike places such as hospitals. From the summarized table 4.9above, it precisely affirmed that, the major reason for interns’ engagement in community service was to help others make difference (77.3%) which was a self-derived motive at a rate of 90.9%. Despite the fact that, the program had impact on their career satisfaction by 63.6%, through 75.8% of contributions in their choices, there was also a high rate of satisfaction on intensive service training by (66.6%) but university guidance resources were insufficient by at least 66% at the time of need compared to their demands.
Generally, the majority of the participants (74.3%) had served a population of at least 65,800 students around the region in the period of 5 year. The study suggested that even if teachers had such level of influence, but that is insignificantly low to two years that they had spent in their high school life. 
5.4 Recommendations

This part of recommendation is divided into three areas respectively, first to interns who had and still do have several expectations when volunteering, secondly to the community of the school of St Jude that has established the program and finally to the whole community and government sectors that are concerned or benefiting from this program.
5.4.1 The Interns Who Volunteer In Community Service

Time management and proper communication skills were observed to be a great challenge among majority of the interns. In various ways, they seem to both ignore and neglect these variables or they are typically unconscious of them at some points. Regardless the reason might be, these are important aspects needing massive improvement for personal professional development and growth.  Since the program was designed to intervene the higher demand of teachers in public community schools, therefore no matter the reasons that inspired one to volunteer, but at the end of the program having life skills should mostly be considered at personal level as it is an essential part that is inseparable with the outcome of the service.  
It is not possible to accommodate each individual’s demand of volunteering in places of their wishes as proposed in the finding from the interns’ suggestions. Practically places such as hospitals are too sensitive for non-expert individuals to be assigned to as in engineering and management offices too. Despite the wishes, each intern may have for a selected or preferred career and institutions, academic excellence will still override all the other wishes even if one volunteers for 10 year in the labs to be able to undertake this particular profession. 
5.4.2 The Community Service Beneficiaries/Community/Government 
From the findings, some interns appear to be unsatisfied with the specific department they volunteer from. This might be due to various reasons such as the state of being high school graduate with zero professional experience. Through learning, they can perform more than what was expected of them. Each institution receiving this offer of having interns in their departments, should not take them for granted as either cheap laborers that they should perform as much as they find them available, or that they are naïve and cannot perform  duties hence left idle for all the time.  
5.4.3 The Implementing and Hosting Organization

To balance the symmetry, the hosting organization that runs the program might need to design better ways of providing career and guidance services through adding more university resources that would help interns meet their career desires during their volunteering time. The central goal of the CSY program is to reduce deficit of teachers in public community schools, thus interns should be guided, advised and counselled on best practices of utilizing their time during this service in order to make research based career decisions.
Training provided for one to undertake internship program should also be accompanied with the provision of career guidance that would allow interns to effectively utilize their potentials. This could allow them to make rational decisions on what is best for them in proportion to their performances and desired goals.
5.5 Area for Further Studies

This study is purely based on community service, a rear practice in Tanzania, with focus on its impact on interns’ career decision making. However so little has been said by various literatures under this study as to whether making the program compulsory would change the paradigm of counselling in term of students career preferences or choices in solving the problem of unemployment through entrepreneurships based internship and innovations.
5.6 The Contribution of the Theories

This paper referred and used two important theories namely; Postmodern theory and “Krumboltz’s Learning Theory of Career Choice and Counselling” ((Krumboltz and Worthington 1999). The two theories explained that, People’s career-related preferences, competencies, situations and their self-concepts change over time and with experience and the degree of satisfaction that people obtain from work is proportionate to the degree to which they have been able to implement self-concepts. On the other hand, Krumboltz (Krumboltz and Worthington 1999) proposes that it is through direct and indirect learning experiences that individuals learn about themselves and the world of work. They use this information when making a career decision. Therefore, interns have equally used their internships through community service program to gain experiences and competences that have finally helped them with their career choices contributing their career and professional growth and development.
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APPENDICES

APPENDIX I
Questionnaire for interns
The objective of this questionnaire is to assess “The Impact of Community Service Year (CSY) program on Interns’ Future Career Decision Making”. The questionnaire will only take 5 to 7 minutes, and your response is completely anonymous. 
Instruction

Where applicable, please fill in or tick the most correct answer from the options provided as frankly as possible. Thank you!
Part I: Demographic Information (Please put a tick where applicable)

1. Your gender: (Male:(Female: 

2. Your age group: ( 20-21 (22-23 (24-25 ( Above 26

3. What is your Community service year group? (CSY1   (CSY2(CSY3   (CSY4

4. What is the population of the community in which you have served most during CSY? (Under 50,    (100-150,     (150-200,     (200-350,     (Over 350
5. What is your current year of study?  (1st year (2nd year (3rd year (4th year/ Graduating

6. University/College attending_________________________

Part II: Relevance of CSY Program in Community Development

7. What/who encouraged you to go for a "community service year program"?

	Independent (
	Family (
	Friends (
	Occupational factors (
	Teachers  (


8. To what extent have you been inspired by the following in your career choice?

	
	Small extent
	[image: image6.png]S S —

Appendix 11.16

THE OPEN UNIVERSITY OF TANZANIA
DIRECTORATE OF POSTGRADUATE STUDIES
REQUISITION FORM FOR RESEARCH CLEARANCE LETTER

oae. DBH—08 ~2019

Neme of Student .. TEMANUEL. T+ TsiN&Ay

Gender MALE

Registiation o PGROT 3504 vour ot iy R0lF

Faculy  ARTS AND Socipr (cmnciEs (Fass)

Progamme MA TN MONTTORING AND FEVALUAT o

Tite of Researcn IMPAST _OF COMMUNLTY SERVICE Vil PREGRAM
onN INTERNS' FuTurE carEse DECISION- MAKTNG

7. Tentative dates for data collscion .
From . AUGUST 36,3019 1, 0CTo 8RR &, 2219

8 Student Email @najthn £ @ Gmall: Covn .

9. Student Phone Number .. 069 13 3

10 Research Location / Site: . ARUSEA | REEAON

e

Region  Distict  Name of Portal  Place
Council Organization  Address

11 Date of submission 067 08=3019  guae B FSINGRY

12.Comments by Supervisor

Name of Supervisor Signature Date




	Great extent

	Teachers…………………………………..................
	(
	(
	(
	(

	Friends……………………………………………....
	(
	(
	(
	(

	Parents/guardians……………………………………
	(
	(
	(
	(

	Siblings……………………………………………...
	(
	(
	(
	(


9. Please rate, on a scale of 1 being unimportant and 5 being extremely important, your reasons for doing community service.

	1=Unimportant, 2=Slightly Important, 3=Important, 4=Very Important, 5=Extremely Important.
	1
	2
	3
	4
	5

	· To help others and make a difference
	
	
	
	 
	

	· To work with different people
	
	
	
	 
	

	· Chance to exercise new skills & abilities
	
	
	
	 
	

	· To put something back into the community
	
	
	
	 
	

	· To explore different career options
	
	
	
	 
	

	· To gain more practical experience
	
	
	
	 
	

	· To help the success of the event
	
	
	
	 
	

	· To feel a part of the community
	
	
	
	 
	


10. Please tick whichever applies to you.

	Broadly speaking, how happy are you with the careers decision you made after CSY program?
	Very Satisfied
	Fairly satisfied
	Neither
	Fairly dissatisfied
	Very dissatisfied

	
	
	
	
	
	


11. How would you rate your strength in the following career skills after community service?
	5 = Very strong, 4=strong, 3 = In-between, 2= slightly strong, 1 = Not yet strong
	5
	4
	3
	2
	1 

	Communication skills
	
	
	
	
	

	Participation and working with people
	
	
	
	
	

	Creative and logical thinking
	
	
	
	
	

	Leadership
	
	
	
	
	

	Working with data and numbers
	
	
	
	
	

	Working with tools and equipment
	
	
	
	
	

	Managing timelines and projects
	
	
	
	
	

	Dressing appropriately for a workplace
	
	
	
	
	

	Being on time for work or meetings
	
	
	
	
	


Part III: Interns Career Preferences after Participating In the CSY Program 

12. Please rate your career experience before and after participating in the CSY Program

	1:Strongly agree                                                5:Strongly disagree
	1
	2
	3
	4
	5

	I didn’t feel prepared for college after high school
	
	
	
	
	

	I made better choices after community service
	
	
	
	
	

	I was aware of the programs offered by the universities before CSY
	
	
	
	
	

	I attended some career workshops before joining CSY
	
	
	
	
	

	I received advice and university information during internship 
	 
	 
	 
	 
	 


13. Rate how the CSY program affected your decision about what you are doing now.

	1:Strongly agree                                                               5:Strongly disagree
	1
	2
	3
	4
	5

	It has made me think twice before selecting a course.
	 
	
	
	
	

	It didn’t help because I  was to go to university anyway
	
	
	
	
	


Part IV: Suggested Factors to Making CSY More Successful For Interns Career Decision Making

14. Given your recent experience on CSY, please rate the following statements as they apply to you.

	1:Strongly agree                                                                   5:Strongly disagree
	1
	2
	3
	4
	5

	I strongly received appropriate training and supervision during CSY
	
	
	
	
	

	My contribution during CSY is adequately recognized by community I served
	
	
	
	
	

	I was adequately supported by hosting department the CSY program
	
	
	
	
	

	Hosting organization was prepared to support my career during CSY
	
	
	
	
	

	Broadly speaking CSY program has positive impact on my life
	 
	 
	 
	 
	 


15. Do you agree or disagree with the following regarding community service year program. 
	Please indicate your response to the following statements.
	Agree
	Neutral
	Disagree

	Community service duration
	
	
	

	Working during a community service year is more important.
	
	
	

	Studying during community service year is more important.
	
	
	

	Community service year should be made compulsory to all students
	
	
	

	Community service year has more pros than cons.
	
	
	

	During CSY university resources should be added
	
	
	


16. How satisfied are you with these aspects of being an intern?
	 1=Very satisfied                                                  5= very dissatisfied 
	1
	2
	3
	4
	5

	Training received or access to training courses
	
	
	
	
	

	Social events and socializing
	
	
	
	
	

	How well I am supported, mentored and managed as an intern CSY
	
	
	
	
	

	Recognition for my contribution as an intern
	
	
	
	
	


APPENDIX II

	DISSERTATION TIME FRAME
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