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ABSTRACT

This study aimed at exploring the effect of entrepreneurship education on entrepreneurship development. This is because many studies on the area of entrepreneurship education have generally focused on entrepreneurship career and, or on examining the extent to which entrepreneurship education is taught where the effect of entrepreneurship education on entrepreneurship development has not been adequately covered. VETA-Dar es salaam centre which provides vocational training to primary and secondary school graduates has been taken as a base for this study.

Several literatures were studied and analyzed and most of these studies directly or indirectly suggested that through learning and getting new knowledge in entrepreneurship development will motivate the students to engage themselves in entrepreneurship activities. Several theories such as the theory of Reasoned Action (Fishbone and Ajzen, 1975) and Social Cognitive Theory gave more light on the topic. Methods used to collect data included questionnaire which were applied to 85 students who represent 32.7% of the 260 students who have already studied entrepreneurship development skills course at Dar es Salaam VETA Centre. Data were analyzed using SPSS 16 and the presentation of the findings was done with regard to the format suggested by Kothari (2004).

Findings depicts that entrepreneurship education leads to higher desire for entrepreneurship and affects students perspective on entrepreneurship.  The findings also revealed that parents greatly contribute in influencing students opinions on entrepreneurship. Other factors which influence students’ opinions on entrepreneurship include relatives, working colleagues. It was further revealed that self motivation and characteristics are the most options that were identified by many respondents as that which can assist them to become entrepreneurs

Finally, in assisting VETA graduates to take up entrepreneurship activities, the study recommends that all educational institutions should establish entrepreneurship education as a core subject for every academic program.  It is further recommended that the government should take a leading role in offering both financial and technical support to these institutions as this will strengthen the abilities of the institutions in designing and conducting entrepreneurship education programs which are in line with preparation of students to become entrepreneurs.
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CHAPTER ONE

1.0 INTRODUCTION

1.1 Overview of the Study

Entrepreneurship is the significant driver for economic growth and for improving people’s living standard. The study focuses on the effects of entrepreneurship education on entrepreneurship development. It intends to establish the rationale of entrepreneurship education on people’s perception towards further entrepreneurship undertakings which will be of significant impacts to social economic progress. The first chapter of this study will introduce the background to the problem, statement of the problem, research objectives and questions as well as the significance of the study.

1.2 Background

Entrepreneurship is a worldwide phenomenon with economic growth across the globe positively impacted by the emergence of new and innovative business start-ups. These new small businesses play a significant role in job creation, influencing government leaders to recognize and support entrepreneurial start-up activity due to its positive contribution to the economy.
There is general agreement that attitudes towards the entrepreneur, entrepreneurial activity, and its social function are determinant factors for university and college students to decide an entrepreneurial career.

A study considering individuals’ entrepreneurial intentions is one of the more recent approaches to understanding the entrepreneurial process as has been adopted by Zhao et al., (2005).  An individual’s entrepreneurial intention claims to be a moderate predictor of future entrepreneurial behavior (Kim and Hunter, 1993).

Worldwide, the increasing awareness of the importance of entrepreneurship from public authorities has contributed to the continued growth in the numbers of colleges and universities offering entrepreneurship courses. Given that these educational programs are developed to teach and encourage entrepreneurial behavior understanding their effects on the factors that influence and shape individuals’ intentions to choose self-employment as a career are critical. 

Entrepreneurship education is an important component of business school education (Kolveroid and Moen, 1997) providing a stimulus for individuals making career choices to consider self-employment thereby increasing new venture creation and economic growth. The complex question of ‘how to learn’ and ‘how to teach’ entrepreneurship (Fayolle and Klandt, 2006) continues to drive stream of research in this area. Several studies support the idea that elements of entrepreneurship can be experientially acquired and taught (Kuratko, 2005). The work of Henry et al., (2003) as cited by Taatila (2010) highlights the notion that individuals’ entrepreneurial intentions can be influenced by training. 

In 2006, unemployment in Tanzania stood at 11%. The informal sector employed 9.3%, as compared to 5.7% in the year 2000/01, while the government employed 2.4% in the year 2006, compared to 2.2% in 2000/011. These statistics indicate that the informal sector has been the leading employer (Tanzania Economic Survey of 2007). Clearly, there is a need to design new strategies to prepare young people for the fast changing and competitive market of work. 

The government has been taking various measures to address this problem where it has been collaborating with development partners to start the business skills training in order to assist the unemployed population to engage themselves in self employment. Strategies undertaken were to start the Business school at the University of Dare es Salaam, to encourage all training institutions to incorporate the entrepreneurship development training in their curriculum and to promote the entrepreneurship training in the vocational education where the unemployed youths are targeted.

Some studies and reviews have been assessing the attitude of graduates towards entrepreneurial career, examining the entrepreneurial activity of some business oriented entrepreneurship students, examining the extent to which entrepreneurship education is taught in business schools, challenges of integrating entrepreneurship education in the vocational training system, as well as establishing entrepreneurship education in a constrained environment. Less has been done on the effect of entrepreneurship education to entrepreneurship development in Tanzania. This Study will therefore aim to fill this gap in entrepreneurship study.
1.3 Statement of the Problem 
Draycott and Rae (2010) noted that entrepreneurial education offers a distinct, learner-centered journey of exploration and self-discovery. It has also noted that the key attitudes and intentions toward behavior are driven by perception and as such can be influenced (Ajzen, 1991).
Several studies and papers on entrepreneurship have been established in Tanzania which includes Olomi (2006), Nkirina (2009), Sabokwigina (2008) and Kilasi (2010).  These explained several theories, strategies and addressed challenges facing the entrepreneurship in Tanzania.

Nkirina (2009) studied the challenges of integrating entrepreneurship education in the vocational training system an insight from Tanzania's Vocational Education Training Authority. The study revealed that Vocational Education Training system in Tanzania ejects over 100,000 graduates from over 800 centers countrywide which accounts for 14% of the new entrants in the labor market in Tanzania.  The result of this scenario has been the high unemployment of the VETA graduates since not all of them can be absorbed by the formal wage employment.

Olomi (2006) maintains that graduates in Tanzania could be self-employed, but are not psychologically and functionally prepared to think of opportunities related to their professions, because the curricula have been so traditional to meet the current demands and job requirements in the working paper titled “Unleashing Entrepreneurial Potentials of the Poor in Tanzania: Prospects, Challenges and Way forward,” a Presentation to the high level Commission on the legal Empowerment of the poor. In this essence despite of its short supply, the educated manpower is being wasted in countries in some periods in which graduates are walking around with their certificates to search for jobs. 
Kilasi (2010) explored the role that higher education institution can play to foster entrepreneurship by exploring some models and suggests the model that best suits the Tanzanian context as it may foster understanding of the wider concept of entrepreneurship education. Having entrepreneurial champions from different departments may create the ownership mindset of entrepreneurial skills tailored to their specific disciplines.

The above studies have been assessing and examining the attitude of graduates towards entrepreneurial career, the entrepreneurial activity of some business oriented entrepreneurship students, the extent to which entrepreneurship education is taught in business schools and challenges of integrating entrepreneurship education. However, the effect of entrepreneurial education of entrepreneurial development in Tanzania is not adequately covered. This is a research gap which this study will investigate by taking the case of Vocational Education and Training Authority (VETA). 
1.4 Overall Objective

The main objective is to explore the effects of entrepreneurship education on entrepreneurship development in Tanzania and propose strategies towards facilitating VETA students to become entrepreneurs.
1.4.1 Specific Objectives

Specific research objectives are:

1) To explore VETA students perception towards entrepreneurship education offered to them. 

2) To examine how participation in entrepreneurship subject impact students’ perceived entrepreneurial self-efficacy and entrepreneurship intentions.

3) To explore strategies towards facilitating VETA students to become entrepreneurs 
4) To identify the effects on offering of the entrepreneurship education on entrepreneurship development.

1.5 Research Questions

1) What perceptions do students’ have towards entrepreneurship?
2) How does participation in entrepreneurship subject impact students’ perceived desirability of entrepreneurship intentions?
3) What kind of existing strategies facilitate VETA students to become entrepreneurs?
4) What are the effects on offering of the entrepreneurship education on entrepreneurship development?

1.6 Study Scope and Limitation

This study was limited to students undertaking entrepreneurship subject at Vocational Education and Training Authority (VETA). Due to time and financial resources, the study was conducted at the Dar es Salaam Centre only.

1.7 Layout of the Report
This research report comprises  five chapters  which includes  Introduction as chapter one , Literature Review as chapter two, Research Methodology as chapter three,   Findings and discussion as chapter four  and finally  Conclusions and Recommendations as chapter five. 

Chapter one:

The first chapter of this report describes the background of the problem, building the statement of the problem, research objectives and questions which lays the foundation for the whole study. This investigates the effect of entrepreneurship education on entrepreneurship development in Tanzania taking the case of Vocational Education and Training Authority (VETA) at the Dar es Salaam Training Centre.
Chapter two

This chapter has provided a review of literatures on entrepreneurship, an individual entrepreneur and entrepreneurship education. The chapter also outlines the associated foundation theories and the conceptual framework for entrepreneurship education according to the authors’ views.
Chapter three

This chapter presents research types, research designs, information collected as well as sampling techniques used in the research. The data collected which were fundamentally obtained from VETA Dar es salaam Centre and the criteria for sampling which focused on the adequacy of responses given by the chosen sample.

Chapter four

Chapter four presents the study findings and provides discussions on those findings.  It is the core of this study as it answers the study questions.

Chapter five 

Chapter five provides a conclusion of the study and recommendations of what should be done to enhance development in entrepreneurship in Tanzania as in response to the findings obtained.
CHAPTER TWO
2.0 LITERATURE REVIEW

2.1 Introduction
This chapter covers the theoretical background information on the study. It provides key concepts definitions, views and theories of entrepreneurship, role of the entrepreneurship education, vocational training and entrepreneurship development, previous entrepreneurial experience as well as the presentation of the conceptual framework. This chapter also presents the overview of related studies conducted in Tanzania in particular and it further examines the research gap from those studies.

2.2 Definition of key Concepts 

2.2.1 Entrepreneurship

Entrepreneurship is a process through which individuals identify opportunities, allocate resources, and create value.  The creation of value is often through the identification of unmet needs or through the identification of opportunities for change. Entrepreneurship it is more than simply “starting a business.” Entrepreneurship is further regarded as a dynamics process of vision, change and creation (Kuratko, 2005); it requires to be taught by an expert for the transfer of skills. “Entrepreneurship is a dynamic process of vision, change, and creation. It requires an application of energy and passion towards the creation and implementation of new ideas and creative solutions. Essential ingredients include the willingness to take calculated risks in terms of time, equity, or career; the ability to formulate an effective venture team; the creative skill to marshal needed resources; and fundamental skill of building solid business plan; and finally, the vision to recognize opportunity where others see chaos, contradiction, and confusion.” (Kuratko & Hodgetts, 2004)
According to the 2009 report of the European Commission expert group on Vocational Training, Entrepreneurship is referred to as an individual’s ability to turn ideas into action. It covers creativity, innovation and risk taking, and the ability to plan and manage projects in order to achieve objectives. This supports everyone in day-to-day life at home and in society, makes employees more aware of the context of their work and provides a foundation for entrepreneurs setting up social or commercial activities.

Entrepreneurs see “problems” as “opportunities,” then take action to identify the solutions to those problems and the customers who will pay to have those problems solved. Entrepreneurial success is simply a function of the ability of an entrepreneur to see these opportunities in the market place, initiate change and create value through solutions.

2.2.2 Entrepreneurship Education

The work of Colton (as cited by Solomon, 2010) suggests that the major objectives of enterprise education are to develop enterprising people and inculcate an attitude of self-reliance using appropriate learning processes.  Entrepreneurship education and training programs are aimed at stimulating entrepreneurship which may be defined as independent small business ownership or the development of opportunity-seeking managers within companies.

According to the UNESCO report of the seminar on Promoting entrepreneurship education in secondary schools held in Bangkok, Thailand from 11th to 15th February 2008, presenters came out with various definitions of entrepreneurship education as follows: 

•
 Entrepreneurship education is made up of all kinds of experiences that give students the ability and vision of how to access and transform opportunities of different kinds. It goes beyond business creation. It is about increasing students’ ability to anticipate and respond to societal changes, and 
• 
Entrepreneurship education is education and training which allows students to develop and use their creativity, and to take initiatives, responsibility and risks. It should be called entrepreneurship education (not enterprise education) so that it does not sound as if it is focusing on business.
2.2.3 Entrepreneurship Development

Entrepreneurship development is a program which is designed to help a person in strengthening and fulfilling his entrepreneurial motive and in acquiring skills and capabilities necessary for playing his entrepreneurial role effectively. According to the United Nations Development Program Evaluation report (2002) Entrepreneurship development refers to the process of enhancing entrepreneurial skills and knowledge through structured training and institution-building programs. Entrepreneurship development is about enlarging the base of entrepreneurs in order to hasten the pace at which new ventures are created.  Entrepreneurship development focuses on the individual who wishes to start or expand a business. Furthermore, entrepreneurship development concentrates more on growth potential and innovation.
2.2.4 Self Employment

Self employment is an occupation in which an individual employs himself either in producing goods or providing services. Someone who is self employed is the owner of a business, an individual who earns a living by working for himself/herself and not as an employee of someone else. If you are in business for yourself, or carry on a trade or business as a sole proprietor or an independent contractor, you generally would consider yourself self-employed.
Unlike wage employment where earnings is a fixed amount per month, day or week termed as a salary, under self employment earnings depends on the ability of the owner to manage his business. The scope of earnings is unlimited and the nature of the work undertaken is flexible. Self-employment activities may take many forms. Some of the activities in which people may be self-employed are such as: medical store, vegetable vending, hair dressing, furniture making and masonry work.
Self-employment is often regarded well than wage-employment because Self-employment offers opportunities for using one's own talents for one's benefit. You can use your ability and time in the most profitable manner through self-employment.  Self-employment is possible even without large resources of capital and other facilities. For example, a food items retail shop can be started with limited amount of capital and in self-employment, the person learns many things 'on the job' because he has to take all the decisions regarding his business activities for his own benefit

2.2.5 Intentions

An intention is a determination to act in a certain way. According to Ajzen (1991) an intention is generally recognized as the single predictor for an individual to engage in a specific behavior. Other researchers such as Reynold (1995); Simon et al., (1999) and Glas (2001) as cited by Izedonmi and Okafor (2010) explored the relationship between entrepreneurial education and students’ entrepreneurial intentions. Their studies revealed that most of the entrepreneurial activities start from attitudinal behavior exhibited by entrepreneurs which is a factor to the predictions of entrepreneurial intentions.
The work of Douglas et al., (2002) found that the intention to be an entrepreneur is stronger for those with more positive attitudes to risk and independence. That is, the higher the individuals tolerance for risk and the more positive their attitude to decision making autonomy, the stronger is their stated intention to be an entrepreneur.

2.3 Research in Entrepreneurship Education and Development
The early views of entrepreneurship can be traced back to the seventeenth century when Richard Cantillon a French economist as cited by Parker (2004) regarded an entrepreneur as an arbitrageur or speculator who conducts all exchanges and bears risks as a result of buying at certain prices and selling at uncertain ones. Cantillon’s views were regarded as a “risk theory profit” as any one receiving an uncertain income can essentially be regarded as an entrepreneur. The entrepreneurs role was seen as to bring the two sides of the market together thus bearing the risks involved in the process.
Entrepreneurship studies have been influenced by the economics, psychology, sociology and strategic management literatures providing established theoretical frameworks and methodological tools. This multi-disciplinary approach is not surprising given the complexity of the phenomenon entrepreneurship. Chandler and Lyon (2001) see the multi-disciplinary approach to entrepreneurship in a positive light suggesting this is one of the strengths of the field of entrepreneurship as it considers and borrows frameworks and methodologies from other legitimate social sciences. 
One of the main issues hindering progress in the establishment of a general paradigm for the discipline is the lack of consensus regarding the definition of the term ‘entrepreneurship’. In reviewing the concept of entrepreneurship, Dabic, et al., (2011) noted that entrepreneurship is a difficult concept to pin down because it draws on various disciplines with differing perspective. Furthermore, varying levels of analysis have been used by researchers in entrepreneurship and the uniqueness of entrepreneurship as a research discipline can be attributed to the role of individuals combined with opportunity identification in the entrepreneurial process - referred to by Ekhardt and Shane (2003) as ‘the individual-opportunity nexus’. 
Despite past controversy over the definition, the field is maturing and it is widely accepted that there are three underlying approaches in the entrepreneurship literature which are; entrepreneurship as a function of the market, entrepreneurship as a process, and the entrepreneur as an individual (Landstrom, 2005). 

2.3.1 Theories of Entrepreneurship

(i) Entrepreneurship and Economic Theory

As economies have developed over time, economic theory has developed as well to try to explain changing circumstances. The economic theories of Classical and neo-classical economics, stress on the role of free markets in delivering the best possible level of economic growth. In the 19th century and the beginning of the 20th century Classical theory held the balance of power in economic circles, but it began to lose it at the time of the Great Depression of the 1930s. 

Classical theory had difficulty in explaining why the depression kept getting worse, and an economist called John Maynard Keynes began to develop alternative ideas. This marked the birth of Keynesian economics and most post-war governments managed the economy using Keynesian policies up until the beginning of the 1970s. Then Keynesian theory ran into trouble as unemployment and inflation began to raise together - a phenomenon known as stagflation. At this point another economist stepped in Milton Friedman, a Monetarist, and along with a number of other Monetarist economists at Chicago University did a lot of work trying to explain what caused inflation. However, the Conservative government of the 1980s gradually became disillusioned with Monetarism and then returned to a modern variation of classical economic management - Neo-Classical economics. Like Classical economics, it stresses the role of free markets in delivering the best possible level of economic growth. (Skousen, 2001)
As described, the economic theories stress on the role of free markets in delivering the best possible level of economic growth. This therefore provides the room for the people with entrepreneurship mind to take pace since it is the market that commands the economy.

This theory is important to the entrepreneurship body of knowledge and it has some contribution to entrepreneurial development in the economy but its role to the coverage of entrepreneurship education has been insufficient, and it does not adequately analyze the effects of entrepreneurship in changing trainees’ intentions towards entrepreneurship developments.
(ii) Classical Economic Theory 

The term 'Classical' refers to work done by a group of economists in the 18th and 19th centuries.  Much of this work was developing theories about the way markets and market economies work.  Much of this work has subsequently been updated by modern economists and they are generally termed neo-classical economists, the word neo meaning 'new'. Classical economists were not renowned for being a happy, optimistic bunch of economists. They believed that the government should not intervene to try to correct this as it would only make things worse and so the only way to encourage growth was to allow free trade and free markets. This approach is known as a 'laissez-faire' approach. (Baumol, 1968)
Essentially this approach places total reliance on markets and anything that prevent markets clearing properly should be done away with. Much of Adam Smith early work was on this theme, and he introduced the notion of an invisible hand that guided economic activity and led to the optimum equilibrium. Many people see him as the founding father of modern economics. Classical theories revolved mainly around the role of markets in the economy.  If markets worked freely and nothing prevented their rapid clearing then the economy would prosper. Any imperfections in the market that prevented this process should be dealt with by government (Danhert, 1974)

The main roles of government in supporting entrepreneurship are therefore to ensure the free workings of markets using 'supply-side policies' and to ensure a balanced budget.   It was believed that ‘Supply creates its own demand’.'This once again provides a justification for the Classical view that the economy will tend to full employment. This is because, any increase in output of goods and services (supply) will lead to an increase in expenditure to buy those goods and services (demand). There will not be any shortage of demand and there will always be jobs for all workers - full employment. Supply-side policies as we have said are ones that reduce market imperfections. They may include: Improving education & training to make the workforce more occupationally mobile; Reducing the level of benefits to increase the incentive for people to work; Reducing taxation to encourage enterprise and encourage hard work; Reducing the power of trade unions to allow wages to be more flexible ;Getting rid of any capital controls; Removing unnecessary regulations. 
The theory describes very well of how the market should operate under the market mechanism, how peoples’ income could improve and how unemployment problem may be reduced. Yet the theory does not sufficiently analyse the rationale rather the significance of entrepreneurship education on entrepreneurship development. This study endeavours to add more to the stock of knowledge concerning effects of entrepreneurship education on development.

 (iii) Entrepreneurship and Psychological Theory

The theory has two major components; need achievement and locus control.  Individuals with high need for achievement were more likely to choose entrepreneurial careers than others. Need for Achievement is the desire to do well from the sake of an inner feeling of personal accomplishment. Locus of control is the extent to which people believe that they control their own destinies.  People with an internal locus of control are those individuals who believe themselves to be in control of their destinies. People with an external locus of control sense that, fate, in the form of events outside their control or powerful people, has a dominating influence over their lives (learned helplessness). Individuals with a strong internal locus of control are, according to this mode more likely to engage in entrepreneurship.
The theory is important in explaining what drive people’s intention for entrepreneurship when it suggests that it is one’s internal locus of control but does not cover of who influences them to venture those ideas into practices. It also does not investigate the impacts of people’s changes after being exposed to entrepreneurship.  This provides a gap for further researches to be conducted.

(iv)Entrepreneurship and Sociological Theory

While psychological modes try to explain behaviour in term of qualities within an individual, sociological theories suggest that entrepreneur behaviour is a function of the individual’s interaction with society. That is, entrepreneurs are ‘made’ by society.
The social marginality model is based on two premises. The meaning of any economic action, starting a business inclusive, is the satisfaction of wants. It is society that shapes the desires we observe. Our choices are therefore fenced by social habits and conventions. Based on the sociological theory individuals who perceive a strong level congruency between their personal attributers and the role they hold in society, will be motivated to change or reconstruct their social reality. 
Johnson’s (1990) study refers to the sociological perspective of entrepreneurship by proposing that a detailed description of the environmental context is required before achievement motivation research will make further progress.

Reynolds (1991) states that the inability of trait theories to predict entrepreneurship could result from the ignorance of social context and choices confronting the individual when the decision is made. Thus describing situations where seizing the opportunity to be an entrepreneur takes place will be useful. In addition to sociological entrepreneurship theories opportunity recognition could be described by anthropological theories. Anthropological entrepreneurship studies concentrate on social and cultural processes. The outcome and the degree of entrepreneurial activity depend on opportunity structure. Opportunity structure consists of “both objective structure of economic opportunity and a structure of differential advantage in the capacity of the system’s participants to perceive and act upon such opportunities.”
The main focus of sociological enterprise is to identify this social context. Reynolds

(1991) differentiates with four social contexts in relation to entrepreneurial opportunity; (1) social networks, (2) life course stage, (3) ethnic identification and (4) population ecology stage. For the entrepreneur, involvement in casual informal networks may produce a major advantage (ibid). In contrast to the transaction cost approach, social network theories emphasize trust, not opportunism, as an integral part of the relationship (ibid). Social control and economic exchange factors interact closely in long term relationships. The life course context involves analyzing the life situations and characteristics of individuals who have decided to become entrepreneurs. Social context and life course stages associated with entrepreneurial behavior are unique and to some extent even predictable (ibid).
Therefore the characterization of an entrepreneur’s role points out the meaning of environmental context. This links different approaches to different environments that provide profit potential for different ventures. Thus the entrepreneur’s role as the highly visible hand depends on the environmental (social) context.
Again this theory also talks of what determines one’s move towards venturing entrepreneurial undertakings by suggesting that the social institutions which make the social environment influences entrepreneurial intentions and undertakings. However, the theory doesn’t provide clear explanations as to how entrepreneurship education affects entrepreneurship development, in terms of how it changes student’s desires for self employment and paid jobs. This study is an effort in covering this gap.
(v) Human Capital and Entrepreneurship

Human capital is defined as an individual’s stock of competences, education, experience, skills and intelligence. Becker’s (1993) human capital theory, suggests that education and experience develop skills that enable workers to be productive. Human capital is enhanced through such learning and this manifests itself in varieties of high value opportunity recognition, skills enhancement and resource acquisition and use (UNDP, 2009). 
Resources and skills help to identify opportunities created by the market conditions in the country. These market conditions include public involvement in competition in the markets, access to foreign markets, and procurement regulation (Ahmad and Hoffman, 2007). Entrepreneurship occurs when there are incentives within a regulatory framework. In a development context, the regulatory context and the market conditions can be distorted by excessive state intervention and subsidies for inefficient enterprises or enabled by limited protectionism for locally made goods and services. Culture, as Nijkamp (2003) suggests is one of the three related factors for entrepreneurship, the other two being personal motivation and the social environment.
Culture influences an entrepreneur’s behavior, attitudes, and overall effectiveness and, moreover, is often unnoticed by the entrepreneur. The role of human capital in fostering entrepreneurship for development through effective resources and skills management is, therefore dependent on its ability to open up new opportunities through the use of a specific set of skills and resources in a particular cultural context.

Some studies have found that culture can be a dynamic factor in the economic reformation (Zapalska and Edwards, 2001), or that a combination of social structure and cultural values can constrain entrepreneurship (Dana, 2000) and that certain characteristics of local culture can be unfavorable to economic development (Cochran, 1960). Human capital development through education in this context is of value when it helps     to create new knowledge to meet both economic and social goals
It is true that human capital which carries with itself entrepreneurial education and experience is of high value especially to this study is an insufficient presentation of the power of entrepreneurship education on entrepreneurship development. Beneficial it could be when explaining abut employment issues and other labor forces trends but it does not measure how entrepreneurship education has a role in explaining creation of jobs trough entrepreneurial undertakings.

(vi) Social Cognitive Theory
Social Cognitive Theory (SCT), originally referred to as Social Learning Theory (Bandura, 1977), identifies human behavior as an interaction of - a) personal factors, b) behavior, and c) the environment (Bandura 1986). The theory provides a framework (Figure 1) for understanding, and predicting a variety of types of human behavior. Social Cognitive Theory is useful for not only understanding behavior, but also identifying methods in which behavior might be modified or changed (Pajares, 1997). Furthermore, Social Cognitive Theory is the study of how learning occurs through changes in mental state (Ormrod, 1999). The theory provides guidelines that can assist instructors in the design of programs to help individuals achieve change through their own motivation by providing them with specific knowledge, skills and resources.  
In the model, the interaction between the person and the environment entails one’s beliefs and cognitive competencies that are developed and influenced by their environment, both social and physical. Social environment refers to family members, friends and role models; the physical environment refers the individual’s surroundings and access to resources (Pajares, 1997).
Behavior 
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Figure 1: Social Cognitive Theory

Source:  Bandura, 1986
The combination of environment and behavior, involves an individual’s behavior based on the impact of their environment, and at the same time their behavior can also be modified by that environment. This does not necessarily mean that all individuals will follow the same pattern of behavior given the same environment, as individuals will construe the same set of stimuli in different ways due to unique cognitive competencies and beliefs (Jones, 1989).
The interaction between the individual and a specific behavior necessitates the influence of one’s thoughts and one’s actions. The three factors behavior, environment, person are constantly influencing each other. Neither one is necessarily the result of the other as intervening factors may exist (Glanz, et al., 2002).

One such intervening cognitive factor is a person’s self-efficacy. Bandura (1977) noted that self-referent thought intervenes between knowledge and behavior and that individuals may convince themselves, despite having the necessary knowledge, that they lack the ability to perform a specific task or behavior.
It is a good theory explaining about the interaction between behavioral factors, personal factors, and environmental factors which determines one’s thought and entrepreneurial actions. However, the model does not sufficiently address issues beyond self thoughts behaviors and the environment. It explains them not in detail, hence creating a room for further studies to be done on the study.

(vii) Shapero’s Entrepreneurial Event Theory

To consider how entrepreneurial intentions are evident in ‘entrepreneurial event formation’ Shapero and Sokol (1982) looked at life path changes and their impact on the individual’s perceptions of desirability and perceptions of feasibility related to new venture formation. This model (Figure 2) assumes that critical life changes (displacement) precipitate a change in entrepreneurial intention and subsequent behavior. Displacement can occur in a negative form (e.g. divorce, loss of a job) or a positive form (financial support, good business partner). The intention to become self-employed and form a new venture (an entrepreneurial event) therefore depends on the individual’s perceptions of desirability and feasibility in relation to that activity.
In Shapero’s model (figure 2) displacement is the catalyst for a change in behavior and the individual then makes a decision to act based on perceptions of desirability and feasibility. This model suggests that human behavior is in a state of inertia until an event creates displacement resulting in behavior change (Nabi, et al., 2006). Displacement comes in either a negative or positive form described by Gilad and Levine (1986) as the ‘push’ theory and the ‘pull’ theory.
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The negative displacement of, for example, losing a job pushes an individual into self-employment. On the other hand, the positive displacement of, for example, financial assistance pulls an individual into self-employment. 
Unfortunately, empirical studies of these specific push and pull factors are limited with results offering little predictive ability (Krueger, et al., 2000) and logically, displacement may cause other behaviors than self-employment. 

According to Shapero and Sokol (1982) the entrepreneurial event is a product of an individual’s perceptions of desirability of entrepreneurship affected by their own personal attitudes, values and feelings, which are a result of their unique social environments (e.g. family, peer groups, educational and professional influences). In other words, an individual needs to first see the act of self-employment as desirable before it is likely self-employment intentions will be formed. 
 Perceived desirability of entrepreneurship is an affective attitudinal judgment and entrepreneurs use such judgment to make decisions on whether or not to act (Mitchell, et al., 2002). It follows that a goal of entrepreneurship education would be to develop in students, a positive attitude towards entrepreneurship. Perceived desirability of self-employment is one of the constructs used in the revised model in the research.
According to Shapero’s Entrepreneurial Event, (Shapero and Sokol, 1982), an individual’s perception of feasibility of entrepreneurship is related to an individual’s perception of available resources (e.g. knowledge, financial support, and partners). Based on the Shapero-Krueger framework (Krueger et al., 2000), entrepreneurial self-efficacy is a suitable proxy for perceived feasibility (Segal et al., 2005). Furthermore, McMullen and Shepherd (2006) stated that belief in the ability to pursue entrepreneurial action (perceived feasibility) is a function of entrepreneurial knowledge.  
Shapero and Sokol (1982), make the point that both perceptions and feasibility and desirability necessarily interact. That is, if an individual sees the formation of a new business as unfeasible they may conclude it as undesirable and vice versa. It is therefore possible that students’ attitude toward entrepreneurship may be positively impacted by participation in entrepreneurship education. The theory has not analyzed the rationale of entrepreneurship education on affecting one’s desirability and feasibility as it postulates towards entrepreneurial undertakings what it calls an entrepreneurial event. This induces a research gap for further studies. 

(viii) Theory of planned behavior

The Theory of Planned Behavior (Ajzen, 1991), was derived from the Theory of Reasoned Action (Fishbone and Ajzen, 1975), (Figure 3), which states that behavioral intentions are formed by one’s attitude toward that behavior and one’s subjective norms – (i.e. influence by significant others - e.g. parents, peers, role models). In turn, both attitudes and subjective norm are influenced by evaluations, beliefs, and motivation formed through one’s unique individual environments.    
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Figure 3: Theory of Reasoned Action

Source: Fishbone and Ajzen, (1975 )
An extension to the Theory of Reasoned Action, the Theory of Planned Behavior, (Figure 4) assumes that most human behavior results from an individual’s intent to perform that behavior and their ability to make conscious choices and decisions in doing so (volitional control). The Theory of Planned Behavior (Ajzen, 1991) presents intention dependent upon three factors: 
· The individual’s attitude toward the behavior (do I want to do it?),

· Subjective norm (do other people want me to do it?), and 

· Perceived behavioral control (do I perceive I am able to do it and have the resources to do it?). 

The third factor is additional to the original model – the Theory of Reasoned Action. An individual’s attitude toward a behavior and subjective norm are considered motivational factors that influence behavior. In contrast, the third factor, perceived behavioral control is assumed to capture non-motivational factors that influence behavior. Combined, these three factors represent an individual’s actual control over behavior and are usually found to be accurate predictors of behavioral intentions; in turn intentions are able to account for a substantial proportion of variance in behavior (ibid). 
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Figure 4: Theory of Planned Behavior

Source: Ajzen, (1991)
In the model (Figure 4), intention is shown as the immediate antecedent of behavior, however in reality we know that not all intentions are ultimately carried out. In some cases an individual may not be able to follow through with the desired behavior due to external factors, despite having the intention to do so. On the other hand, the attitude-intention link is internal and in general is less affected by dynamic external factors (ibid). The research in this thesis relates only to this internal link. To consider the intention-behavior link, longitudinal research would be required and is beyond the scope of this research. 
The predictive ability of the theory of planned behavior is dependent upon three conditions being met (ibid). The first condition is that the intention measure and the perceived behavioral control measure must be compatible with the behavior that is to be predicted. In the case of this research the intended ‘behavior’ is entrepreneurial action in the form of ‘self-employment’ and the perceived behavior control measure is entrepreneurial self-efficacy. Because situational factors or intervening events can produce changes in an individual’s intentions the second condition is: That in the time between the assessment of intentions (including perceived behavioral control) and the observation of the behavior, conditions must remain stable. This second condition does not influence this research as the dependent variable of interest is intention; the consequence - behavior is not measured in the scope of this study. 
The third condition concerns the accuracy of perceived behavioral control. When the individual has complete control over behavioral performance, prediction of behavior is plausible through the use of intentions alone; however, in other situations where intervening factors may have an impact, the measurement of perceived behavioral control or in the case of the revised model in this research, perceived entrepreneurial self-efficacy provides additional explanation and strength to behavioral intention and consequent prediction.  

In summary, many researchers have used the Theory of Planned Behavior for its predictive power and applicability across a variety of content domains including intervening factors may have an impact, the measurement of perceived behavioral control or in the case of the revised model in this research, perceived entrepreneurial self-efficacy provides additional explanation and strength to behavioral intention and consequent prediction.  
In summary, many researchers have used the Theory of Planned Behavior for its predictive power and applicability across a variety of content domains including entrepreneurship. Whilst the intentions-behavior link is not tested in this research, it is important that support exists for this relationship to defend the need for further research into the antecedents to intentions. Intentions are signals of an individual’s commitment to carry out a specific behavior and it has been proven that intentions precede behavior (Fishbone and Ajzen 1975). 
Meta-analyses research by Kim and Hunter (1993) using a path analysis methodology confirmed that the association between attitudes and behavior can be fully explained by attitude-intention and intention-behavior relationships (Krueger, et al., 2000). Based on the understanding of the belief, attitude and intention relationship, individuals’ beliefs and attitudes regarding self-employment would inform their intention to become self-employed. 
The model is of value in explaining the influence of other people in one’s changes in intentions and behavior.  But the theory like many other theories doesn’t cover greatly on entrepreneurship education and its implications on entrepreneurship education development.
2.3.3 Entrepreneurship Development in Tanzania

According to the Tanzania government Small and Medium Development Policy (2002), Tanzania is endowed with a rich natural resource base. Even then, with all these resources Tanzania is still a least developed country. The challenge lies in the ability to transform efficiently and effectively the resources into goods and services that can be availed to the market at competitive prices. One of the major limiting factors is the lack of entrepreneurs at different levels. Some of the traditions, perceptions and values have tended to create a culture that is anti-entrepreneurial. Furthermore, past policies limited individual entrepreneurship initiatives. In addition, the education system has tended to create employment seekers rather than job creators.
The report came out with a number of policies that include to promote entrepreneurship development through facilitating improved access of SMEs to financial and non-financial services, and, to enhance the capacity of institutions providing business training to SMEs.  
In order to ensure that these policies are fully implemented, the government of Tanzania decided to undertake the following measures: 
i. To inculcate through education, training and other programmes values and attitudes that are conducive to development of entrepreneurship and review school curricula to accommodate entrepreneurship development.

ii. To introduce entrepreneurial programmes in vocational and technical training and facilitate entrepreneurship development programmes for selected target groups/sectors e.g. school leavers.

iii. To facilitate capacity building in entrepreneurship development by ensuring tailor-made business training programmes for start-ups and for strengthening existing businesses.
Tanzania development vision 2025 envisages the country to attain creativity, innovativeness and a high level of quality education in order to respond to development challenges and effectively compete regionally and internationally, cognizant of the reality that competitive leadership in the 21st century will hinge on the level and quality of education and knowledge. To this effect, Tanzania should be a nation whose people have a positive mindset and a culture which cherishes human development through hard work, professionalism and entrepreneurship.
2.4 Entrepreneurial Skills Development Analysis

2.4.1 Confidence and Self-Efficacy 

According to Bandura, (1994) Self efficacy is People's beliefs about their capabilities to produce effects.   Perceived self-efficacy is defined as people's beliefs about their capabilities to produce designated levels of performance that exercise influence over events that affect their lives. Self-efficacy beliefs determine how people feel, think, motivate themselves and behave. Such beliefs produce these diverse effects through four major processes. They include cognitive, motivational, affective and selection processes. 
A strong sense of efficacy enhances human accomplishment and personal well-being in many ways. People with high assurance in their capabilities approach difficult tasks as challenges to be mastered rather than as threats to be avoided. Such an efficacious outlook fosters intrinsic interest and deep engrossment in activities. They set themselves challenging goals and maintain strong commitment to them. They heighten and sustain their efforts in the face of failure. They quickly recover their sense of efficacy after failures or setbacks. They attribute failure to insufficient effort or deficient knowledge and skills which are acquirable. They approach threatening situations with assurance that they can exercise control over them. Such an efficacious outlook produces personal accomplishments, reduces stress and lowers vulnerability to depression. 

Boyd and Vozikis (1994) stated that self-efficacy is a valuable addition to entrepreneurial intentions models seeking to explain more about the development of entrepreneurial intentions. It follows that entrepreneurial behavior would be considered specific task behavior and that studies would be more reliable utilizing the task-specific construct entrepreneurial self-efficacy. Perceived entrepreneurial self-efficacy is concerned with one’s belief in one’s ability to be entrepreneurial in the form of self-employment.
Bandura’s (1980) Social Cognitive Theory has established that self-efficacy plays an important role in career-related decision making. The task-specific construct – entrepreneurial self-efficacy is useful in measuring an individual’s perceptions relating specifically to entrepreneurial behavior. The contributing factors of general self-efficacy and entrepreneurial self-efficacy are the same (i.e. actual experience, vicarious experience, verbal persuasion, and psychological states – Bandura, 1997), and it is the summation of life experiences including specific training and work experience that may lead to the enhancement of entrepreneurial self-efficacy. 
In summary, Self-efficacy relates to a person's perception of ability to execute a target behavior (Bandura, 1986). Shapero's model assumes that self-efficacy is central to intentions towards entrepreneurship and specifically influences the perceived feasibility of starting a business (Shapero & Sokol, 1982). Self-efficacy is believed to be influenced by experience and social influence (Boyd & Vozikis, 1994), by mastery of experience, observational learning or vicarious experience, social persuasion, and support and personal judgments or physiological states (Boyd & Vozikis, 1994). Best practice entrepreneurship programs are expected to increase the self-efficacy of participants. These assumptions are developed in this research, providing important information regarding entrepreneurship education on students’ intentions to be self-employed. 
2.4.2 Self-Employment Intentions 

Self-employment refers to full-time involvement in an occupation. Self-employment may or may not involve risk. A tailor, for example, may start a business by purchasing a sewing machine with his own resources at his own residence. It involves very less risk but if he expands his business by employing many people using modern machines, it may be more risky to invest his own savings or borrow money for that purpose. If he decides to take the risk, there may be an element of entrepreneurship in that venture. If he is continuously engaged in expanding his business by innovating new products, he will be engaging in entrepreneurial 
technological know-how (Olson, 2007). Individual’s career patterns no longer follow traditional work norms (Lewis, 2005) and as a result, experience gained through age is not necessarily a predictor of success. It follows that youth is not a barrier to entry to self-employment and that the tertiary students of the twenty-first century may consider self-employment as a viable career option following graduation. 
Self-employment intentions can be viewed as the first step in the process of new organization emergence (Lee and Wong, 2004). The research in this thesis will focus on vocational education students’ intentions to be self-employed where participation in an entrepreneurial education program will be examined to find on whether it has any influence.
2.4.3 Role of the Entrepreneurship Education 

The increased interest in entrepreneurship and in the number of institutions offering entrepreneurship education can be attributed to the acknowledgment by external stakeholders of the importance of the creation of new businesses and innovation for wealth creation and economic growth globally (Minniti, et  al. 2005). 
Typical assessment of any educational program is the evaluation of acquired knowledge and the measurement of participants’ understanding of the program content. Drucker (1985) asserted that entrepreneurship is a behavioral pattern, not a personality trait; and it is reasonable to assume that an individual can learn how to behave entrepreneurially. Drucker’s theoretical foundation suggests that “the entrepreneur” is a necessary element in evaluating the role of people, society and industry in the free market (Kiessling and Richey, 2004). According to Drucker (1985), entrepreneurship is a ‘teachable discipline’ however there has been much debate about whether individuals can be taught to be entrepreneurs. 

Given this is true, and in keeping with the increased attention toward the importance of entrepreneurship to global economic growth, the availability of entrepreneurship education has increased. Over the past three decades the number of institutions offering courses related to entrepreneurship has grown significantly (Katz, 2003). The younger generation of the 21st century is becoming the most entrepreneurial generation since the Industrial Revolution (Kuratko, 2005). 
According to Nkirina, (2009) the Vocational education training system in Tanzania ejects over 100,000 graduates from over 800 centers countrywide, into the labor market. This accounts for approximately 14 percent of the new entrants into the Tanzania labor market every year. This work force cannot be entirely absorbed into the in the formal wage employment. Such a situation necessitates the importance of entrepreneurial education to prepare the young generation to join self employment.

Entrepreneurship education should not be confused with general business or economic studies, as its goal is to promote creativity, innovation and self-employment (European Commission, 2009). The European Commission agreed that for a program to qualify as education for entrepreneurship it has to have various elements that include developing those personal attributes and generally applicable (horizontal) skills that form the basis of an entrepreneurial mindset and behavior, raising students’ awareness of self-employment and entrepreneurship as possible career options. The other elements are to work on practical enterprise projects and activities, for instance students running mini companies and to provide specific business skills and knowledge of how to start and successfully run a company.
Entrepreneurial programmes and modules offer students the tools to think creatively, to be an effective problem solver, to analyze a business idea objectively, and to communicate, network, lead, and evaluate any given project. Students feel more confident about setting up their own businesses if they can test their ideas in an educational, supportive environment.
However, the benefits of entrepreneurship education are not limited to boosting start-ups, innovative ventures and new jobs. Entrepreneurship education is an important component of business school education (Zhao, et al., 2005) providing a stimulus for individuals making career choices to consider self-employment thereby increasing new venture creation and economic growth. 
The work of Pihie, (2009) concluded that since, the intention to start one’s own business appears to be driven by “more entrepreneurial” attitudes towards entrepreneurial career, University policy makers and educators might encourage self-employment by facilitating the development of more entrepreneurial intention, attitudes and entrepreneurial self-efficacy in the aspects of management, financial and marketing. University should add more value to their graduates if they incorporate into their curriculum elements that enhance the development of entrepreneurial attitudes and self-efficacy, since these are beneficial to both a self-employment and employment career path.
Entrepreneurial learning experiences are a likely influence on entrepreneurial behavior and self-employment intentions through an individual’s heightened desirability of self-employment and entrepreneurial self-efficacy. Perceived desirability of self-employment is the attitudinal measure related to Shapero’s (1982) theory and is proposed to be influenced by students’ previous entrepreneurial experience.
Previous research indicates that entrepreneurship education can enhance an individual’s level of self-efficacy (Bandura 1986) found that entrepreneurship education is strongly related to entrepreneurial intention, with entrepreneurship majors expressing higher intentions to start their own businesses. Dyer (1994) as cited by (Zarafshani, et al., 2011), Wilson et al., (2007) argued that entrepreneurship education can also increase students’ interest in entrepreneurship as a career. Souitaris et al., (2007) found that entrepreneurship programs significantly raised students’ subjective norms and intentions toward entrepreneurship by inspiring them to choose entrepreneurial careers. The work of Basu et al., (2008) prior exposure to entrepreneurship education has a positive effect on students’ attitudes toward a career in entrepreneurship and on perceived behavioral control or entrepreneurial self-efficacy

2.4.4 Vocational Training and Entrepreneurship Development

According to Tsang (1997), Vocational training is broadly defined as any type of job-related learning that raises an individual’s productivity, and includes learning in formal vocational and technical school programmes in training centers or institutes, and in the workplace, both on and off the job. The 2008 final report of the UNESCO Inter-Regional seminar on promoting Entrepreneurship education in secondary schools in Tanzania, identified the  possible aims of Entrepreneurship Education as to raise the level of awareness among key stakeholders of entrepreneurship and enterprise creation as a viable and realistic option for career development, the other aims are to tie entrepreneurship education to technical/vocational education, to develop innovation in young people and to develop their skills to identify, create, initiate and successfully manage personal, community, business and work opportunities of which involves owning an enterprise.
From the Tanzania Vocational Training Authority website, it is reported that the entrepreneurship education has already benefited a number of youths. By the year 2004 a total of 2111 children from Ilala, Kinondoni, Temeke, Iramba, Kondoa, Iringa, Simanjiro, Arusha, Mufindi, Urambo and Arumeru districts were enrolled for training. They were given training in the areas of: Art Music, Auto Electric, Battery charging, Candle making, Cloth Designing, Cookery, Decoration, Masonry and Brick/block laying, Refrigeration and Air conditioning, Lapidary, Hair dressing, Embroidery, Tailoring, Auto body repair, Screen printing, Batik, Carpentry and joinery, Painting and sign-writing, Welding and fabrication, Business Skills, Motor cycle Mechanics, Auto mechanics, Horticulture, basics in Modern 
Agriculture. However, it is not known on whether after completing their training they were engaged in self employment as it was intended. 
2.4.5 Previous Entrepreneurial Experience 

Shepherd and De Tienne (2005) associated prior knowledge with the identification of a greater number of more innovative entrepreneurial opportunities. Prior knowledge is defined as an individual's distinctive information about a specific subject matter (Venkataraman, 1977) and may be the result of previously attained work experience or education (Souitaris, 2007). 

Adapting Social Cognitive Theory (Bandura, 1986) from a social learning perspective, occupational role models and previous experience are important environmental factors in an individual’s career selection process. For the purpose of this study, previous entrepreneurial experience is separated into three different categories: 

· Entrepreneurial role model; 

· Family business; and 

· Work experience. 

Previous business exposure has been shown to be a consistent and strong predictor of entrepreneurial intentions (Hisrich, 1990; Crant, 2000) 180 students from the United States of America were studied and it was found that the children of entrepreneurs have higher entrepreneurial intentions than those without an entrepreneurial parent. The work of Collins and Moore (1970) as cited by Ian (2010) identified that individuals who have family members and/or close friends who are entrepreneurs tend to be more likely to start their own business than those who have not experienced the same level of exposure to entrepreneurship. Bowen and Hisrich (1986) suggest that entrepreneurial parents positively influence entrepreneurial career intentions in their children. Furthermore, lower barriers to entry exist for the younger generation through the opportunity they have to capitalize on their entrepreneurial networks (Greve and Salaff, 2003).  

Numerous studies isolating the reasons why individuals become entrepreneurs have identified role models and networks as important (Kets de Vries, 1977; Scherer et al., 1989; Taylor and Thorpe, 2004). Despite all the positive studies noted above Tkachev and Kolvereid (1999) found the contrary. Their hypothesis stating that the addition of family background, gender and self-employment experience to the Theory of Planned Behavior added nothing to the explanation of the variance in self-employment intentions was supported. Their results, using a sample of 512 Russian students, indicated that such demographic characteristics as family background and past self-employment experience affected entrepreneurial intentions however only through attitudes, subjective norms and perceived behavioral control. 
Taylor and Thorpe (2004) proposed that an individual’s networks act as an information resource that can influence decision-making throughout the entrepreneurial process. Personal, family and peer influences can affect graduates’ entrepreneurial motivation and career aspirations (Matlay, 2005) in both a positive or a negative way and thus is an important variable in the model. 
Reitan (1997) found that previous business experience strongly influenced intention to become an entrepreneur. Scherer et al., (1989) stated that different learning histories and experiences may distinguish an entrepreneur from a non-entrepreneur. That said differing backgrounds and experiences may be the distinguishing factors influencing students’ choice of self-employment as a career option Entrepreneurial learning experiences are a likely influence on entrepreneurial behavior and self-employment intentions through an individual’s heightened desirability of self-employment and entrepreneurial self-efficacy. Perceived desirability of self-employment is the attitudinal measure related to both Shapero’s (1982) and Ajzen’s (1991) theories and is proposed to be influenced by students’ previous entrepreneurial experience

2.5 The Conceptual Framework



















Figure 5: Conceptual Model for Entrepreneurship Education
Source: Author of this study
2.5.1 Explanations on Variables

a) Entrepreneurial Education: 

This entails education that encourages and motivates people to engage themselves in entrepreneurship. This education is usually given like courses at colleges, universities and another raining institution like VETA describing the strengths of entrepreneurship, challenges and principles for successful entrepreneurial endeavors, some education are given at social campaigns, media, seminars and workshops.

b) Social Value and Perception:

This is of the belief rather a fact, social institutions like, families, households, leadership, religion and the culture of the society in particular have a significant influence on entrepreneurial education being transferred to its members. If the societal values are pro- entrepreneurship and self employment, then entrepreneurial education will yield positive fruits as far as Entrepreneurship development is concerned.
c) Government/ Institutional Contribution and Influence
The Government which entails the country’s  ruling body hand in hand  with different private  and public Institutions are crucial here, government actions  are influential on whether boosting entrepreneurial  undertakings or discourage them, the government could participate / involved in through  creating  policies  which are  pro-entrepreneurship, providing  entrepreneurial education  to the citizen  and organizing  campaigns  which are pro- entrepreneurship. Institutions also play an important role by providing trainings conducting studies, providing consultancy on entrepreneurial undertakings.
d) Entrepreneurial Intentions
This variable describes desires to undertake Entrepreneurial activities and how they affect venture creation and finally leads to entrepreneurial development. Intentions are necessary because without them entrepreneurship cannot be undertaken.

e) Entrepreneurial Skill Development and Training:
This variable describes the key / core issue of ensuring entrepreneurship development. It installs in people particularly the youths the beauty of entrepreneurship and how it can improve their income. Hence set a base for developing a zeal for practicing entrepreneurship in them.
f) Entrepreneurial Career Selection:

 This involves students opting entrepreneurship as their career, after having enough knowledge and skills about entrepreneurship a youth select an entrepreneurial career and finally contribute to entrepreneurship development 
g) Opportunity Recognition and Identification:

 this variables becomes of high significance in terms of career implementation, now with a bunch of  skills  and  knowledge  on how to identify  and absorb new  opportunities , this becoming entrepreneur will be able to start hi/her business accordingly

h) Venture Creation:

This variable involves the issue of connecting or bridging the gap between  business ideas and  a  capitalized business, having recognized  the opportunities  and identified the best opportunity, the next stage  is this  venture  creation  by supplying the business idea with resources   to make  it operate  as a real thing. This is how the business will start  operating and help the development of entrepreneurship, in the  country.
i) Entrepreneurship Development:

 This is the ultimate goal for providing entrepreneurial education, its success depends on all the other variables like, the role played by the  government  and institutions, the social  influence, entrepreneurial education , entrepreneurship career selection  and venture  creation
2.5.2 Relationship between the Variables

The Conceptual Model for Entrepreneurship education (Figure 5) tries to identify the need to incorporate entrepreneurial education in order to reduce persistent socio-economic problems especially unemployment among youth and high incidence of poverty in the country. The need for entrepreneurship education has to be up -held by the society and calls for re-orientation among students and their teachers. This will expose the earlier belief of being employed rather than self employment after schooling. 
The government is expected to play a greater role in providing the necessary atmosphere and policy framework for the success of this transformation process. Students with intentions of practicing entrepreneurship, while in school will acquire the necessary skills and training, identify an opportunity to exploit and eventual creation of their venture.
Individual efforts and the emergence of large number of business will promote economic growth and development in the country. The work of   Vincent and Farlow (2008) identified and suggested that some tasks of educators involved in entrepreneurship training will go a long way in explaining and clarifying the above mentioned framework. This includes the following: 

i. Student must have a serious business idea: They are of the opinion that good ideas cannot be invented to order. Normally students were asked to produce a business plan and their assessment is basically rest on that. Therefore they are urging to provide a realistic guided experience of the entrepreneurial life, which can be done if students are truly committed to their own real ideas and can actually be entrepreneurs not pretending to be so during their course.
ii.  Insist on extensive, direct student contact with outside community, to validate and optimize the ideas: This explains the need for students to learn in an uncontrolled environment which is far from institutional context through relationship with stakeholders (customer, suppliers and competitors).The students can modify their ideas based on their direct experience outside the university or institution. It is the duty of the educator to make sure that students established contact with outsiders.
iii. The number of businesses is limited so as to allow a highly interactive environment:Classroom environment is identified as a key complement of student entrepreneurial workshop. The bulk of classroom time is devoted to students discussing their experiences. It allows free flow of business ideas with diverse concept and experience. It also provides an opportunity for the student to experience the creative intuitive and lateral thinking from various people. There was limited research in this aspect of selection of entrepreneurship, but since 1985, there has been an increased interest in entrepreneurial careers in education. (Hisrich et al 2007) The world is moving from a natural resource based economy to a knowledge based economy.

National Economic and Social trends, show frequent changes in demand for different classes of goods and services, and for different types of skills and knowledge in such a way that education need to easily adapt to the evolving scientific, technological and socio-economic changes (Aliu, 2007 as cited by Garba, (2010)). It is observed that the key to transforming Nigeria’s strong natural resources advantage is the creation of an appropriate human resource space through education. This appropriate human capital or resource space is the ideal educational environment for producing individuals with a mindset of self-reliant, creativity and high productivity ready to cope with the 21st century world of work (ibid).

The lack of a sizable and vigorous entrepreneurial class, ready to and willing to accumulate capital and initiate production, indicates that in some developing countries, private enterprise is not capable of spearheading the growth process of their countries. Perhaps the Government may have to take the lead, at least at first so that other will follow suit (McConnell and Brue, 2002; Sagagi, 2007) stated that “fostering an environment that encourages entrepreneurs to invest in technology and new activities is critical to the required economic growth in Nigeria. The task ahead is not the sole domain of the federal government. 

Entrepreneurship educators/trainers could significantly contribute in the change process”. The government can only perform its economic function by making sure that the rate of unemployment in the country is drastically reduced but that cannot be achieved through providing employment to all or teeming number of all employable into its institutions or agencies. Developing entrepreneurship has been identified as a means of providing employment and powerful weapon of fighting poverty in the country.
As such schools should be seen not only centers for knowledge creation and acquisition but also centers for human empowerment and development through entrepreneurial skill acquisition and training. This will greatly assist in changing the psyche of our students from studying, get certificate and work, but instead prospective student should think of coming to school acquire entrepreneurial skill and work for themselves. For this to be realistic our curriculum in schools at all level has to be reviewed and also the manner and teaching approach must be change. There is need for complete change in approach in the education sector particularly in our policy direction and decision making process, which will pave way for a more realistic and attainable result.

2.6 Related Studies in Tanzania

This part presents reviews from different studies on entrepreneurship conducted in Tanzania. Olomi (2006) maintains that graduates in Tanzania could be self-employed, but are not psychologically and functionally prepared to think of opportunities related to their professions, because the curricula have been so traditional to meet the current demands and job requirements in the working paper titled “Unleashing Entrepreneurial Potentials of the Poor in Tanzania: Prospects, Challenges and Way forward,” a Presentation to the high level Commission on the legal Empowerment of the poor. In this essence despite of its short supply, the educated manpower is being wasted in countries in some periods in which graduates are walking around with their certificates to search for jobs. 
The work of Kilasi (2010) explored the role that higher education institution can play to foster entrepreneurship by exploring some models and suggests the model that best suits the Tanzanian context as it may foster understanding of the wider concept of entrepreneurship education. Having ‘’entrepreneurial champions‟ from different departments may create the ownership mindset of entrepreneurial skills tailored to their specific disciplines. The author argued that in different professions there are practical problems that may be solved through entrepreneurial system of education. Business ideas can also be among its products. However more research is needed to assess the contextual implications of the model in terms of support from other stakeholders like government and relevant agencies. 
In addition regardless of its wider scope, examining the impact of the model across disciplines, professions and careers is uncertain. This may include examining the impact of entrepreneurial based higher education system from various sectors of the economy and various aspects of life in the entire community.

Nkirina (2009) studied the challenges of integrating entrepreneurship education in the vocational training system an insight from Tanzania's Vocational Education Training Authority. The study revealed that Vocational Education Training system in Tanzania ejects over 100,000 graduates from over 800 centers countrywide which accounts for 14% of the new entrants in the labor market in Tanzania.  The result of this scenario has been the high unemployment of the VETA graduates since not all of them can be absorbed by the formal wage employment.
2.7 Summary

This chapter provided a review of the entrepreneurship, the individual entrepreneur, and the entrepreneurship education, outlined the associated foundation theories, the conceptual framework for entrepreneurship education as adopted and exploration of the related studies conducted in Tanzania. 

CHAPTER THREE

3.0 RESEARCH METHODOLOGY

3.1 Introduction

The Chapter introduces a research approach that was employed in this study. It contains subsections of research design, area of study, population, sample and sampling techniques, data collection methods, data collection instruments and data analysis methods. 
3.2 Research Types

3.2.1. Categories
Kothari (2004) describes that there are two types of research. Quantitative research is based on the measurement of quantity or amount. It is applicable to phenomena that can be expressed in terms of quantity. Qualitative research, on the other hand, is concerned with qualitative phenomenon, i.e., phenomena relating to or involving quality or kind. This is to say a research can be qualitative or quantitative. Qualitative research is a form of research that involves description, for example, describing and analyzing the culture and behavior of humans and groups from the point of those being studied. 
On the other hand, quantitative research relies on the principles of verifiability. This approach is mainly applicable in scientific studies, which focus on measurements i.e. the assignment of numerical events according to rules. The numbers are applied, for example sex: male or female (Ghosh, 1982).

Conceptual vs. Empirical Researches: Conceptual research is a type of research which aims at generating new ideas and concepts where as empirical research is related to some abstract idea(s) or theory (Kothari, 2004). Empirical research is generally used by philosophers and thinkers to develop new concepts or to reinterpret existing ones. It is data-based research, coming up with conclusions which are capable of being verified by observation or experiment (Best, 1986) it is sometimes called experimental research. In such a research it is necessary to get at facts firsthand, at their source, and actively to go about doing certain things to stimulate the production of desired information. The researcher must first provide himself with a working hypothesis or guess as to the probable results. He then works to get enough facts (data) to prove or disprove his hypothesis (Kothari 2004). 

Descriptive research is the type of research which aims at the state of affairs or issues as they exist at present so it includes   surveys and fact-finding enquiries of different kinds.
Analytical research 

It is the type of research which utilizes the data available and analyzes them in order to make a critical evaluation out of them 

3.2.2 Research Type Adopted

Research type adopted in this study is a descriptive research as the study involved fact finding in order to determine the potential of students towards entrepreneurship
3.3 Research Design

 Kothari (2004) defines research design as an arrangement of conditions for collection of and analysis of data in a manner that aim to combine relevance with the research purpose. It is the conceptual structure with which research is conducted. It constitutes the blue print for the collection, measurement and analysis of data.

In this study, a case study design used is the research question which was aimed at answering a certain research objective.
3.4 Data Gathering

Data gathered enables the researcher to respond to the research questions formulated in this study which aims at meeting the objectives identified in this study.

3.5 Sampling and Sampling Techniques

Sampling technique is a definite plan for obtaining sample from a given population. Kothari (2004) refers to sampling technique as a procedure that the researcher would adopt to select items for the sample. Sampling technique lay down the number of items to be included in the sample.

3.5.1 Sampling Designs 

 Sample design is a definite plan for obtaining a sample from a given population (Kothari, 2004). It refers to the techniques or the procedure adopted in selecting the items for the sample. Sample design may as well lay down the number of items to be included in the sample (that is the size of the sample). In selecting the sample, consideration will be put in the information contents of the sample selected. Most sampling methods aim to give every number of the population the same probability of being included in the sample.
Sampling design is divided into two major areas; that is probability and non probability- designs. Probability sampling is divided into simple random sampling, stratified random sampling and cluster random sampling whereby no-probability sampling is divided into quota sampling, convenience sampling and purposive sampling. It is important for the researcher to understand the applicability, advantages and disadvantages of each in order to come up with a sound conclusion and recommendations.
3.5.2 Sampling Technique Adopted

In this study the sampling procedure was purposive sampling based on one stage, where respondents were chosen through a random sampling technique 

3.6 Area of Study

The study was conducted at VETA Dar es Salaam Centre in Dar es Salaam region. The centre was selected because it was the first among the many centers in the country to offer entrepreneurship education and due to the time limitation in conducting this study.
3.7 Study Population

A target population is a researcher’s population of interests to which she or he would like the results of the research to be generalized. In particular, the target population for this study comprised of the students in the study area. Their choice was based on the fact that this is a group of students who are pursuing vocational studies and hence depending on the nature of their studies they tend to undertake entrepreneurship activities as there are fewer jobs available for them.
The conclusions that can be drawn from the sample depend critically on both the population sampled and the procedures used for generating the sample (Sharp et al., 2004).VETA students at the Dar es Salaam Centre were the targeted population in this study.
3.8 Data Collection Methods and Instruments
3.8.1 Concepts of Data Collection

Data can be collected as Primary data or Secondary data.  Primary data includes data which are directly collected from the field using tools like questionnaires and interviews. Again secondary data are those data which are collected from past written document on related topics. The most desirable approach with regards to the collection of appropriate technique for data collection depends on the nature of a particular problem and on time and resources available along with the desired degree of accuracy. Now the following are some data collection methods 
Questionnaires 

A questionnaire is a document consisting of specific questions intended for certain targeted interviewees. Questionnaires in this study were formulated in such a way that interviewees were to give information without fear and bias. In order to accomplish this, the questionnaire had no a compulsory reveal of names of interviewees.
Observation

Observation method involves the researcher observing the event as it happens and the researcher has to record data. When it is done with the researcher existing in the studied area it is known as direct observation and when the research is done while not at the studied area where he observes from far using a video camera or other equipments it is termed as indirect observation

Interview 

Interview is the method of collecting data in which According to Cohen (2001), an interview is regarded as an interchange of views between two or more people on a topic of mutual interest. It is a research instrument for data collection that involves a collection of data through verbal interaction between the interviewee and the interviewer.

3.8.2 Data Collection Instrument Adopted
Questionnaire

A questionnaire consisting of both open and closed ended questions was prepared by the researcher and administered to students at the centre. Also, other two methods were used and these include 

Classroom Observation 

The researcher employed non-participant kind of observation where semi structured classroom observation was used. The researcher observed what happened in the delivery of entrepreneurship education in the classroom. (i.e. the mode of instruction and teaching methods employed).
 Documentary Review 

The researcher reviewed documents including different records of human resource and inventory of facilities related to effects of entrepreneurship education to entrepreneurship development. The researcher also reviewed the VETA Teaching syllabus. The review from these documents showed a real picture of the available programmes and their quality. The method was chosen by the researcher because data from documents augmented evidences from other sources.
3.9 Reliability and Validity of Data

Pattern (1998) describes validity as a mechanism that ensures that the process implemented to collect data has collected the intended data successfully. Validity refers to extent to which an empirical measure adequately reflects the real meaning of the subject under investigation. To ensure the data acquired was valid in this study, the following steps were taken. Self administered questionnaires were given to respondents who got assured of their anonymity and confidentiality. The data collection method was submitted to the supervisor who proposed some adjustment to be done.
An extensive literature review, interview  and self- administered questionnaire surveys were conducted  The above steps ensured that the multiple sources of data collection such as literature, interviews and questionnaire were conducted under conditions and in an environment acceptable to the respondents and therefore ensured that the process and findings was truth worthy and valid. 
3.10 Data Analysis and Report Writing 

Data from questionnaires was analyzed using SPSS computer program that involved determining frequencies of responses whereby numbers was converted into percentages in order to make sense.   Cross tabulation of data was also used so as to allow a comparison across the students and teachers perspectives. Interviews and reviewed documents was analyzed using content analysis whereby the researcher coded, categorized, compared and made conclusions of the data.    
3.11 Summary

This chapter has presented research types, research design, information collected as well as sampling techniques used in the research. The data collected were fundamentally obtained from VETA Dar es salaam Centre and the criteria for sampling focused on the adequacy of responses to be given by the chosen sample.

CHAPTER FOUR

4.0 STUDY FINDINGS AND ANALYSIS
4.1 Introduction

This section presents the findings obtained from the field. The first part of the section provides social and demographic characteristics of the respondents. The second part focuses on students perceptions on entrepreneurship before joining the college, the third part  focuses on situation of students after being exposed to entrepreneurship education, the fourth presents the self assessments of students about being entrepreneurs, the fifth presents students personal rating of entrepreneurs, the sixth part presents an analysis on people who influenced students opinions on entrepreneurship, the following part is about students opinions on entrepreneurship development, and the last part is concerned with the options identified by students as the ones which can assist them in becoming entrepreneurs.
4.2 Social Characteristics of the Respondents
4.2.1 Age of the Respondents
The analysis revealed that respondents in the age range of 21-25 formed 51.8% of all respondents. 29.4 percent of all respondents comprised of those with the age in the range of 16-20, those with the age ranging from 26-30, comprised of 9.4% of the whole population, 31-35 range of age comprised of a 7% of the whole respondents, and only 2.4% of the population respondents were in the range of 36-40. (Table 1, Figure 6)
Table 1: Age of the Respondents
	
	
	Frequency
	Percent
	Valid Percentage
	Cumulative Percentage

	Valid
	16-20
	25
	29.4
	29.4
	29.4

	
	21-25
	44
	51.8
	51.8
	81.2

	
	26-30
	8
	9.4
	9.4
	90.6

	
	31-35
	6
	7.1
	7.1
	97.6

	
	36-40
	2
	2.4
	2.4
	100.0

	
	Total
	85
	100.0
	100.0
	


Source: Field study, 2011
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Figure 6: Age of the Respondents

Source: Field study, 2011
4.2.2 Gender of the Respondents
The study revealed that, many girls go for technical training, at VETA particularly it showed that 52.9% of all students involved in the study were of the female gender and only 47.1% were of the male gender. This means that perhaps women awareness and revival on the significance of education to them and to the society has gone up. (Table 2, Figure 7)
Table 2: Gender of the Respondents
	    
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percentage

	Valid
	male
	40
	47.1
	47.1
	47.1

	
	female
	45
	52.9
	52.9
	100.0

	
	Total
	85
	100.0
	100.0
	

	
	
	
	
	
	


Source Field study, 2011
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Figure 7: Gender of the Respondents

Source: Field study, 2011
4.3 Perception of Students before joining the College

Responding to the question which asked, before joining the college did you consider yourself to be self employed? 87.1 % of the students who were asked this responded Yes to the question and the remaining 12.9% of the students said No (Table 3, Figure 8)
Table 3: Perception of Students
	Before joining the college did you consider yourself to be self employed?

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Yes
	74
	87.1
	87.1
	87.1

	
	No
	11
	12.9
	12.9
	100.0

	
	Total
	85
	100.0
	100.0
	


Source: Field study, 2011
 With the frequencies of 74 and 11 respectively this means that the intentions for self employment and entrepreneurship are at large percent 87.1%determined by issues outside the academic institution as what is revealed by the study, but a substantial percent of 12.9 cannot be taken for granted, it plays a significant role towards determining students perceptions and intentions for self employment through entrepreneurship. The results from the analysis can be portrayed here below in the form of a graph 
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Figure 8: Perception of Students.

Source: Field study, 2011
4.4 Situation of Students after being exposed to Entrepreneurship Education
 Entrepreneurship education seems from the findings to be crucial for entrepreneurship development in the sense of many people intending to engage themselves in self employment.  In the study it was found that 85.9% of all students who got exposed to entrepreneurship development skills wished to become self employed through entrepreneurship, and not securing a paid job, only 14% said they intended to secure a paid job (Table 4, Figure 9)
Table 4: Students Intentions
	After being exposed to entrepreneurship development skills course what do you intend to do after your studies?

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	become self employed
	73
	85.9
	85.9
	85.9

	
	secure a paid job
	12
	14.1
	14.1
	100.0

	
	Total
	85
	100.0
	100.0
	


Source: Field study, 2011
 This reveals that if unemployment is to be minimized then entrepreneurship education is very significant to that endeavor as the results shows 
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Figure 9: Students Intentions

Source: Field study, 2011
4.5 Self Assessments of Students about being Entrepreneurs
When asked to make a self assessment of themselves whether they are the right persons to be entrepreneurs or not 92.9% of all students involved in the study responded YES to the question, leaving the remaining 7.1% saying NO to the question (Table 5, Figure 10) Many think that they are the right persons for being entrepreneurship because they have the qualities to enable them become self employed after graduating from college.
Table 5: Students Self Assessment
	If you had to assess yourself, what do you think; In general, do you consider that you are the right type of person to be an entrepreneur

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Yes
	79
	92.9
	92.9
	92.9

	
	No
	6
	7.1
	7.1
	100.0

	
	Total
	85
	100.0
	100.0
	


Source: Field study, 2011
4.6 Personal Rating of Entrepreneurs

 When asked how they personally rate entrepreneurs, where ranges of bad, neutral, good and very good were given as options for them, 30.59% of the whole population sample said entrepreneurs were doing well (Figure 11). Again interestingly 30.59% exactly the same percentage of the population sample was just neutral on whether entrepreneurs are doing good, bad or very good. Then, 34.12%   of all students involved said entrepreneurs were doing very well. A small percent of 4.71% said entrepreneurs were doing badly. 
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Figure 10: Students Self Assessment

Source: Field study, 2011
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Figure 11: Rating of Entrepreneurs

Source:Field study, 2011.
The differences between respondents rating on entrepreneurs could have been attributed to the environment that particular respondents come from and the kind of entrepreneurs he/she knows.
4.7 People who Influenced Student’s Opinions on Entrepreneurs

The study went further into investigating the people who have influenced the students’ opinions on entrepreneurs, where the study revealed that parents play a great role as 40% of the students were found to be influenced by their parents. The study showed that the second largest influence is the other relations. This could be uncles, aunties, neighbors, and so on. Again, work colleagues influence students’ opinions on entrepreneurs by 11.8, being a third influencing factor. Other people categories with their influence in percentages include, friends and acquaintances, (2.4%), entrepreneurs (8.2%), college tutor or supervisor (4.7%), school teachers (7.1%) and media (5.9%), 
Table 6: Entrepreneurial Influences
	Who  or what has substantially influenced your opinions on entrepreneurs

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	parents
	34
	40.0
	40.0
	40.0

	
	other relations
	17
	20.0
	20.0
	60.0

	
	work colleagues
	10
	11.8
	11.8
	71.8

	
	friends and acquaintances
	2
	2.4
	2.4
	74.1

	
	Entrepreneurs  I know
	7
	8.2
	8.2
	82.4

	
	College tutor/Supervisor
	4
	4.7
	4.7
	87.1

	
	school teachers
	6
	7.1
	7.1
	94.1

	
	Media
	5
	5.9
	5.9
	100.0

	
	Total
	85
	100.0
	100.0
	


Source: Field study, 2011.
What is observed in these findings is that students’ opinions are affected most by those people they are very close to, as can be seen for parents, other relations and work colleagues. Again, school teachers have also a substantial contribution in influencing student’s opinions. (Table 6, Figure 12))
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Figure 12: Entrepreneurial Influences

Source: Field study, 2011
4.8 Opinions of Students on Entrepreneurship Development

When asked of their opinions  on entrepreneurship development a huge percent of  62.4%of all respondents were optimistic of the  future of entrepreneurship in Tanzania 47% said they were neutral  about the future status of entrepreneurship development saying entrepreneurship would become neither less nor  more important. Again 23.5% of the whole population sample said it would maintain its importance. (Table 7 and figure 13) 

Table 7: Students Opinions on Entrepreneurship
	With which of the following statements do you Agree?

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Will become more important
	53
	62.4
	62.4
	62.4

	
	Will become neither less nor more important
	4
	4.7
	4.7
	67.1

	
	It will maintain its present importance
	20
	23.5
	23.5
	90.6

	
	It is a fashionable issue that will soon be replaced by another
	8
	9.4
	9.4
	100.0

	
	Total
	85
	100.0
	100.0
	


Source: Field study, 2011

 Interesting enough a substantial 9.4% of all respondents responded by arguing that entrepreneurship is a fashionable issue that will soon be replaced by another. 
4.9 Options Identified by Students which can assist them to become Entrepreneurs.

In the study  students were asked to identify options which they  thought could assist them to become entrepreneurs, and the study reveals that 45.9% of all respondents identified self motivation and characteristics as the main option for them to flourish and become successful entrepreneurs, these self motivations  and characteristics/ features as mentioned by students include self confidence, perseverance, desire to become their own bosses, desire to employ others and become employers of other people , self commitment and so on.

[image: image11.png]With which of the following statements do you Agree?

z
2
5
s
EE
2

Il

Wilbecome more Wil become nether s wil martain s present s afashionabieissue
importat nor more importart inpartance  that il soan b repaced
by ancther





Figure 13: Students Opinions on Entrepreneurship

Source: Field study, 2011.
 The study shows that the second significant option identified by the respondents was entrepreneurship education, where 23.5% of the respondents identified this option as an important element in assisting a person to become an entrepreneur. This reveals that entrepreneurship education has played, can play and will play a significant contribution in assisting current entrepreneurs, future entrepreneurs and the whole entrepreneurship development phenomena.11.8% of the respondents identified availability of capital as the option available that could assist them to become entrepreneurs (Table 8, Figure 14) 
 Other revelations from the study included
· Family influence which was identified by 7.1% of all respondents 
· Good business location which was identified by 2.4% of all respondents 

· Availability of market which was identified by 3.5% of all respondents as an option that could assist them in becoming entrepreneurs

· Availability of promotion for produced goods  and services which  was identified by only 1.2% of all respondents

· Innovation which was mentioned by 1.2%of all respondents

· Good business environment which was mentioned by 2.4% of all respondents
· 1.2 % of all respondents mentioned political stability with peace and security as an option that could assist them to become entrepreneurs 

Table 8: Self Employment Options
	What options are available for you that you think can assist you to become self employed?

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	availability of capital
	10
	11.8
	11.8
	11.8

	
	entrepreneurship education
	20
	23.5
	23.5
	35.3

	
	Family Influence
	6
	7.1
	7.1
	42.4

	
	Self Motivation and characteristics/features
	39
	45.9
	45.9
	88.2

	
	Good business location
	2
	2.4
	2.4
	90.6

	
	Availability of market
	3
	3.5
	3.5
	94.1

	
	Availability of promotions for produced products & services
	1
	1.2
	1.2
	95.3

	
	Innovation
	1
	1.2
	1.2
	96.5

	
	good business environment
	2
	2.4
	2.4
	98.8

	
	political stability with peace and security
	1
	1.2
	1.2
	100.0

	
	Total
	85
	100.0
	100.0
	


Source: Field study, 2011.
[image: image12.png]self employed?

H polticalstabity with peace
End securty

inovation

avaiaity of promations for
rodced pIOGts &

e Mtivation and
Characteristics features

Influence

enirepreneurship education

avaiabitty of captal

B
a0
E
20|
10

What options are available for you which you thinnk can assist you to become
£




Figure 14: Self Employment Options

Source: Field study, 2011
4.10 Effects of Entrepreneurship Education  

It has been evident all over this study on how entrepreneurship changed students’ perceptions. However, the findings showed that there was a decrease of 1.2% in students’ perceptions before being exposed to entrepreneurship education and after being exposed to entrepreneurship education. Before being exposed it was 87.1% and after it was 85.9%. This could have been due to poor teaching styles and inadequate training facilities like books and infrequent practices. However the effects of entrepreneurship education are in most of the research questions. When asked of the options that could assist them in undertaking entrepreneurship education and become successful, respondents ranked entrepreneurship education the second option percentage-wise after self motivation and characteristics and features.

4.11 Strategies to Enhance Entrepreneurship Education

VETA Dar es Salaam Centre has several strategies towards promoting entrepreneurship education at their centre. These include advocating for improved syllabuses which can be compatible to current changes in the labor market, training its staffs in further entrepreneurship studies and securing more training and teaching facilities for entrepreneurship education. 
CHAPTER FIVE
5.0 CONCLUSION AND RECOMMENDATIONS
5.1 Introduction

This chapter presents a summary of the whole findings on this research report basing on the findings and discussion that have been done above. It also suggests some commendations which have to be taken into consideration by all stake holders of entrepreneurship in our country Tanzania. Beyond recommendations, the chapter proposes some entrepreneurship development policies to business/ organizations and the government policy makers.

5.2 Conclusion
The study involved two parts. The first one was the library study/ research which involved investigating facts about entrepreneurship development from different sources of past written documents, journals and books. The second part involved a field research which involved collecting pieces of information from the field (first hand information) 

From what has been gathered by the study it is here by concluded that entrepreneurship education has affected student’s expectations, desires, and intentions to become entrepreneurs upon completion of their studies. It was further identified that their desire can be made true by the availability of other opportunities such as capital and good government regulations.

The study also revealed that students kept recognizing entrepreneurship education as one of the key factors which determine one’s success in entrepreneurship. This in turn expands the number of entrepreneurs and adds more benefits to entrepreneurship development prospects.
5.3 Recommendations

5.3.1 Institutions providing Entrepreneurial Education

Institutions providing entrepreneurial education are many ranging from vocational training centers, secondary schools, colleges, and universities. Colleges like those under VETA are a good example because most of the students are still in the young age and thus have good opportunities to participate in entrepreneurship development.  Basing on the research findings, the following recommendations are made to assist these institutions to prepare graduates to become self employed 
· Institutions should now establish entrepreneurship courses as a core course for every academic program that they offer be it a certificate, a degree or a diploma. This will enable most graduates to engage themselves in self employment rather than to keep on searching for paid jobs 

· Academic institutions should  do human capital investment in  their tutors /lecturers  so that they could become technically fully trained in entrepreneurship, which  will in turn  lead to well trained students who graduate from their institutions 

· Should set training schemes  to members of the community who are outside the academic institutions  because it seems  from the findings that people like parents other relatives  play a substantial  role in influencing  students perspectives, intentions  on entrepreneurship.  For example, it has been revealed from the field that parents influences students by 40%, other relations by 20% and work colleagues by 1.8%.

· Syllabuses which are used by these institutions should be revised and amended every now and then because doing entrepreneurship in a dynamic world one needs dynamic techniques of doing business. The current VETA which was prepared in 2007 is good but it needs to be revised regularly to incorporate new developments in the entrepreneurship field. 
· Should start entrepreneurial competition to create more awareness of entrepreneurship in the public, to identify talented students in business and entrepreneurship and prepare the way how their talents could be identified and utilized for the country’s economy
5.3.2 Other Non- Academic Institutions Promoting Entrepreneurship

These non academic institutions providing entrepreneurial education have also a role to play and it is recommended for them, that, 

· They should also provide trainings to different groups in the society because entrepreneurship development requires the incorporation of all members of the society. This does not mean that everybody should  be an entrepreneur but since  entrepreneurship provides employment to the jobless people, then these people will be able to employ themselves.
· They should provide consultancy  on individuals  groups or organizations practicing entrepreneurship, to help them do their work professionally and technically which will in turn help them to grow and hence, employ more resources and make further investments

· They should also conduct research on entrepreneurship education, and entrepreneurship development.  For example, a further research should be done on how entrepreneurship education has impacted ex-entrepreneurship students in engaging themselves in self employment.
· They should advice the government on how it can support upcoming entrepreneurs and how it can sustainably support entrepreneurship education and development.

5.3.3 Policy Makers and the Government

The government of Tanzania is aware of the importance of entrepreneurship to the national economy. Entrepreneurship has been the mother of many small and medium enterprises, they form one third of the GDP. This is according to the literature study done by UNIDO in July 1999. Furthermore, the government of Tanzania introduced the Small and Medium Enterprises Development policy of 2002 that was established in support and recognition of the role of entrepreneurship which largely contributes to the establishment of many SMEs. In light of the above issues the study recommends the following:

· The government should build a capacity of forgotten social groups and individuals enabling them to start their own low-risk businesses. This will be parallel to millennium development goal number one of eradicating extreme poverty 

· Should support institutions or any organizations providing trainings  in entrepreneurship with financial, professional and technical assistance so that to ensure the depth of outreach where the majority of the people will access the entrepreneurship education
· The government through the ministry of education and vocational training has to pioneer the setting of strategies to introduce in the academic curriculum a subject meant for entrepreneurship development that is making entrepreneurship a subject starting from primary education and beyond.

Finally, by ensuring that there is a good business environment in Tanzania, that there is sustainable legal and regulatory framework, that there is a sustainable institutional arrangement, infrastructural development and that there is good governance with less corruption and more transparency the government will be promoting entrepreneurship development in the country. Such a situation will remove barriers and motivate graduates to engage themselves in entrepreneurship activities and hence make a substantial contribution to the growth of the economy
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APPENDICES
Questionnaire for Individual Students

EFFECTS OF ENTREPRENEURSHIP EDUCATION ON ENTREPRENEURSHIP DEVELOPMENT

Research questionnaire

1. Age: ________________    Gender:_______________

2. Before joining the college, did you consider yourself to be self employed?


   Yes                                No

3. After being exposed to entrepreneurship development skills course, what do you intend to do after finishing your studies?
Become self employed                                       Secure a paid job
4.  If you had to assess yourself, what do you think: In general, do you consider that you are the right type of person to be an entrepreneur?

       
 YES/NO

5.  How bad or good do you rate personally rate Entrepreneurs?

              Very bad          Bad              Neutral             Good            Very good 

6.  Who or what has substantially influenced your opinions on Entrepreneurs
    Parents                     Other relations                  Work colleagues 
    Friends and acquaintances               Entrepreneurs I know 
    College tutor / Supervisor                Fellow students         School teachers 
     Media                   Other
7.  With which of the following three statements do you agree? “Entrepreneurship…
    Will become more important
    Will become neither less nor more important. 
    It will maintain its present importance
    It is a fashionable issue that will soon be replaced by another
8.  What options are available for you which you think can assist you to become self  Employed

I. ________________________________________________________
II. ________________________________________________________
III. ________________________________________________________
IV. ________________________________________________________
V. ________________________________________________________
VI. ________________________________________________________
VII. ________________________________________________________






Entrepreneurial education





Social values and perception





Government or institutional contribution and influence





Entrepreneurial intentions





Entrepreneurial career selection





Opportunities recognition





Entrepreneurial skills training and development





Venture creation





Entrepreneurial development
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