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ABSTRACT

The study explored the implication of cost sharing policy implementation for students’ lives at the University of Dodoma, Tanzania. It sought to address three research objectives; to examine the challenges facing students as a result of cost sharing policy implementation, to analyze strategies used by students to cope up with the challenges of cost sharing policy and to evaluate the effects of cost sharing policy implementation on students’ lives. The study employed purposive and simple random sampling to get 100 respondents from students and members of staff of the University of Dodoma. Data collected were coded and analyzed using Statistical Package for Social Sciences (SPSS) version 20 for quantitative data and thematic approach for qualitative data. The study employed a case study research design. The instruments for collecting data were questionnaires, interview, and documentary review. The findings of the study have revealed that poor living conditions, lack of fund, late registration and failure to be accommodated on time, poor learning environment and poor accommodation facilities were the implication of education cost sharing policy implementation on students’ lives at the University of Dodoma. Also, the findings of the study showed that students adopt various coping strategies which include; minimizing expenditures on meals and accommodation allowances, full time self-employment, working as part timers, subletting, cooking in the halls of residence and borrowing money from other students. From the findings the study concluded that students from lower income families, who constitute majority at the University of Dodoma, are the most affected. The study therefore recommended that, education cost sharing policy should be reviewed. 
Keywords: Cost Sharing, Direct Costs, Means Testing and Higher Education.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND TO THE PROBLEM
1.1 Introduction 
The aim of this study was to evaluate the implication of cost sharing policy implementation for students’ life at the University of Dodoma, Tanzania. This chapter presents the background to the problem, statement of the problem, objectives of the study, significance of the study, limitations of the study and definition of key terms.
1.2 Background to the Problem

Cost sharing in Tanzania’s higher education institutions is not a new phenomenon; the practice existed in various forms before independence. Ishengoma (2004) asserts that formal cost sharing in higher education in Tanzania was officially reinstated in the late 1980s largely due to governments’ inability to finance free public higher education. Meanwhile, it was due to economic crisis that haunted most of the African countries. During this period, the government reduced expenditure in education sector as a response to International Monetary Fund (IMF) and World Bank (WB) conditions that were stipulated through Structural Adjustment Programs (SAP). 
The implication of education cost sharing policy implementation on students’ life at the University of Dodoma and other higher learning institutions in Tanzania have not yet much attracted researchers. This implies that there is a hidden knowledge on the implication of education cost sharing policy implementation on students’ life in higher learning institutions since its inception in the country. This study explores the implication of education cost sharing policy implementation on students’ life at the University of Dodoma. According to Johnstone (2003) cost sharing refers to the shift of the higher education costs burden from being borne predominantly by the government or tax payers to being shared with parents and student donors.
Mpiza (2007) asserts that cost sharing in Tanzania was implemented through three successive phases. The first phase became operational during the 1992/1993 academic year. In this phase, students and their parents were required to pay their own fares to and from their respective places of domicile to universities. The second phase of cost sharing policy was implemented in 1993/1994 academic year. In this phase, students were required to pay for food and accommodation, students’ union fees and caution money. Higher education allowances were eliminated during this phase. 
The government retained responsibility for covering tuitions fees, examination fees, book and stationery allowances, special faculty requirements, registration fees and field allowances. During this period, the government introduced loan to enable students cover off campus accommodation costs and meals sold in cafeterias that have been privatized. The third phase of the cost sharing plan was envisaged to involve partial payments by parents and students in tuition fees, examination fees, book and stationery allowances, special faculty requirements and field practice allowances. This phase is associated with the introduction of Higher Education Students’ Loans Board (HESLB).
Puja (2007) argues that, before the introduction of the third phase of education cost sharing, the Ministry of Science, Technology and Higher Education (MSTHE) released a comprehensive report of the task force in October 1998. This report, among other things, identified seven challenges facing the financing of higher education in Tanzania including the need for economic considerations in implementing phase three. Puja (2007) advances that cost sharing continued to be the dominant agenda for the Tanzanian government and in April, 2004 the Higher Education Students Loans Board (HESLB) was established.
Following the establishment of HELSB which marked the third phase of Government’s effort to introduce education cost sharing in higher education there have been many cases of parents and students from lower income families from both rural and urban failing to contribute in cost sharing scheme. This situation is well explained by Brock-Utne (2000)  that majority of students in Africa (an average of about 60%) come from the rank of peasants, workers and small traders who are not likely to have means to meet the increasing costs of university education. To meet up cost sharing demands, many students are forced to engage in income generating activities so as to meet tuition costs as well as living expenses such transport and accommodation. According to Mpiza (2007) engaging in other activities, may result to poor concentration in their studies. 

Makulilo (2014) says that financing higher education has drawn attention of policy makers, political and economic analysts, students and the general public. This is because higher education has a decisive role to play in a society particularly in promoting economic growth and development. There have been studies by different scholars on the effect of cost sharing on higher education students in Tanzania. A study by Puja (2007) on education cost sharing to higher education students reveals that by 1997 the uniform amount of loan that higher education students received from the government was inadequate especially for lower income students. The study based on the cost sharing experience of 73 second year Tanzanian female undergraduate students at the University of Dar es Salaam (Main Campus), The Muhimbili University College of Health Sciences (MUCHS) and the Sokoine University of Agriculture (SUA). Mpiza (2007) conducted a study on the impact of cost sharing on students in Public Secondary Schools in Tanzania. The findings revealed that most of the students were unable to contribute costs required to be shared by the government. 
Mwelumbini (2014) studied on the effects of cost sharing on efficiency of public secondary schools in Vunjo District (Kilimanjaro). The study revealed that cost sharing contributed to a small extent to the efficiency of public secondary schools in Vunjo District. Another study by Mushi (2014) on the effects of cost sharing on quality performance of higher education and introduction of balance score cards in Tanzania revealed that cost sharing had effects on quality performance of higher education due to the fact that some families are too poor to afford cost sharing. Mlaki (2014) studied on the drawbacks of cost sharing in secondary education in semi-arid areas in Tanzania; experience from Manyoni and Dodoma Rural Districts. The findings revealed that secondary schools faced budgetary constraints to meet the running costs.
1.3 Statement of the Problem

So far, it is only Puja (2007) study on education cost sharing in higher education institutions exist. More than ten years since the study was done and fourteen years since the education cost sharing phase three was introduced there is a need for study to assess cost sharing policy implementation and its implication in students’ lives in Tanzania. This study was therefore conducted to evaluate the implication of cost sharing policy implementation in students’ life using the University of Dodoma, Tanzania as a case study.
1.4 Objectives of the Study
1.4.1 Main Objectives

The main objective of the study was to evaluate the implication of education cost sharing policy implementation on students’ lives at the University of Dodoma.
1.4.2 Specific Objectives

The study sought to:

i. Evaluate the effects of cost sharing policy implementation for students’ lives.
ii. Examine the challenges facing university students as a result of cost sharing implementation.

iii. Analyze strategies used by students to cope with the challenges of cost sharing implementation.
1.5 Research Questions

The study was guided by the following questions;

i. What is the effect of cost sharing implementation on students’ lives?

ii. What are the challenges facing students as a result of cost sharing policy implementation

iii. What are the coping up strategies used by students to alleviate the challenges of cost sharing policy implementation
 1.6 Significance of the Study

The study is expected to help the government through the Ministry of Education, Science and Technology (MEST) and the Higher Education Students’ Loans Board (HESLB) to improve the means testing criteria in disbursing higher education students. This will help to improve educational cost sharing policy amongst the higher education students. The study also is expected to help the government and other education stake holders  such as Non-Government Organizations (NGOs), Community Based Organizations (CBOs) and Religious Institutions to find other ways  that can be used to finance higher education  rather than only depending on HESLB. Meanwhile, the study is expected to provide insights to other developing countries with the same system, on how to improve the modes operandi of financing their higher learning education. Besides, the study contributes knowledge in the area of financing higher education in Tanzania.
1.7 Scope and Delimitation of the Study

The study focused on the implication of cost sharing policy implementation for students at the University of Dodoma, Tanzania. The study was conducted at the University of Dodoma involving four colleges. These are College of Humanities and Social Sciences (CHSS), College of Natural and Mathematical Sciences (CNMS), College of Earth Sciences (CoES) and College of Business Studies and Law (CBSL).The study focused on undergraduate students for the reason that more than 60% contribute in education cost sharing.

1.8 Limitations of the Study

The researcher encountered some limitations in the course of conducting this research. There was lack of enough studies on implication cost sharing policy implementation for students’ life in higher learning institutions. Data collection was mainly done at the end of semester two when students were preparing for their final examinations. This led to difficulty in collecting questionnaires. Some of the respondents did not return the questionnaires and some students were not ready to be interviewed. To overcome these limitations, the researcher had to extend data collection time up to the first three weeks of the new academic year whereby, other respondents were obtained and engaged in the study. 
1.9 Definition of Terms

1.9.1 Cost Sharing

Refers to the shift of the higher education costs burden from being borne predominantly by the government or tax payers to being shared with parents and student donors (Johnstone, 2003).
1.9.2 Direct Costs

This refers to the cost that a student pays direct to the university. They include accommodation fee, registration fee, medical capitation, examination fee and identity card fee.
1.9.3 Means Testing
This is an electronic tool used to determine economic ability of the loan applicants. It is conducted automatically by the loan management system based on the information provided by the applicants. This is a form of subsidy that attempts to distribute at least some of the higher educational subsidies such as low or no tuition fees, grants and/or family’s need or its estimated ability to pay for some of the underlying costs of higher education (HESLB, 2009)
1.9.4 Higher Education Students’ Loans Board

This is a loan scheme that was established under the Act No.9 of 2004 of the parliament of the United Republic of Tanzania. The main purpose was to distribute loans to the poor and needy students who would otherwise be denied access to the commercialized higher education (HESLB, 2004, Makulilo, 2009)
1.9.5 Higher Education

National Higher Education Policy (1999) defines higher education as the scope of knowledge and skills imparted within the tertiary level of education. This excludes both primary and secondary level of education. Pillay (2011) refers it to the scope of knowledge and skills imparted within the tertiary level of education.
1.10
Organisation of the Study

The study has been organized in five chapters. Chapter one presents introduction and background to the problem, statement of the research problem and objective of the study. This chapter also introduces research question, significance of the study, scope and delimitation of the study, limitation of the study, definition of key words and organisation of the study. Chapter two consists of theoretical literature review, theoretical framework, empirical literature review, conceptual framework of the study and the research gap. Chapter three covers areas of the research methodology that have been employed in the study. Chapter four exposes data presentation, analysis and discussion of the findings of the study. Chapter five presents the summary, conclusion and recommendations of the study. The list of references and appendices has been presented at the end of chapter five.
CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

The review of the related literatures involves examining various documents such as books, journals, magazines and dissertations that are relevant to the study in which the researcher is about to conduct (Kombo and Tromph, 2006). This chapter reviews the literatures related to the study and   literatures concerning the issues of education cost sharing in various countries. Finally, the conceptual frame work of the study is discussed in this chapter.
2.2 Theoretical Literature Review

2.2.1 Theoretical Framework

According to Hoy and Miskel (2008) a theory is a set of interrelated concepts, assumptions and generalizations that systematically describes and explains a phenomenon. This study will use Human capital Theory to guide the whole process of the study.
 2.2.2 Human Capital Theory

The theoretical framework used in this study is drawn from Human Capital Theory (HCT). Blaug (1987) defines Human Capital Theory as a stock of individual’s knowledge, capability and skills that are economically usable. It can be said as all skills that are acquired through education, as well as talents, Intelligent Quotient (I.Q) and practical experience. This theory brings in the idea that people spend money, time and other resources in more diverse ways not only for the purpose of the present leisure but also for the future gains. The theory sees expenditure in education and training as productive investment that is equivalent to physical assets.
The basic idea behind the human capital theory rests on the belief that an educated population assures more production which will contribute a lot to individual’s economic development and the nation at large. Olanyian and Okemankinde (2008) advances that human capital theory assumes that education is highly instrumental and most important determinant factor that is necessary to improve the production capacity of a particular population according to time and space.
This theory expounds that the expenses that one incurs in health services, education, struggle to seek good jobs can be viewed as investing in human capital. These activities produce human capital not physical or financial capital as this is due to the fact that a person cannot be separated from his knowledge or skills. Checchi (2006) postulates that the difference that can be noted between human capital and physical capital is that, human capital is incorporated in human beings and cannot be resold or transferred.
Classical economists have tried to advance this theory, amongst is Adam Smith (2011) who pointed out that education helps to increase production capacity of workers. This idea was compared to the purchase of new machinery or other form of physical capital which increase the productive capacity. Theodore Schultz (1960) developed this theory that expenditure in education is treated as investment and not as a consumer item. As a capital good, education can be used as a tool to enhance human resources which are necessary for economic and social modernisation. This was further supported by other academicians like Milton Friedman, Sherwin Rosen, Jacob Milner and others (Psacharopoulos et al., 2004; Becker, 1993; Blaug, 1987)

HCT presents education as one of the many investment alternatives in human capital. Individuals may choose to obtain future benefits such as better jobs, better earnings and good life style. More assumptions in this theory is that, labour market earnings increase for individuals with more education. Individuals who have been to school, have greater chances of being employed compared to those who have not been to school.  This is due to the fact that schools increase the productive skills of students and an educated population is a productive population (Becker, 1993, Woodhal, 1987, Blaug, 1987).
Associated with HCT is the rate of return concept. This is understood as the determinant of the amount invested in human capital (Becker, 1993). In other words, social rate of return is estimated by relating the social costs and benefits to educational activity (Mpiza, 2007). Both private rate of return and social rate of return can be distinguished according to their uses. While private rate of return is used to explain the behaviour of individuals in seeking different trends and types of education, the social rate of return is used for educational planning purposes and formulating educational policies (Psacharopoulos, et al., 2004, Psacharopoulos, 1987).
Therefore, HCT presents the fact that, students who contribute some education costs are expecting those cost to be repaid after being employed. The earnings that a graduate will get after his/her studies will determine the rate of return after the investment in education. Increased amount of schooling are associated with higher individual wages, gross domestic production, higher rate of civic participation in various social matter, lower crime rates and better health outcomes. Investing in education is considered equally or even more worthwhile than that of physical capital The study was examined the implication of education cost sharing policy in students’ lives at the University of Dodoma and it considered education cost sharing policy as a strategy for parents and students to invest in higher education and expect higher social rate of return as related the social costs they incur. The consideration this study had echoes one of the theory’s tenets as stipulated above. 
2.3 Empirical Literature Review
2.3.1 Cost Sharing in Global Perspective
Knight (2009) postulates that many world governments today are facing the problem of cost sharing due to high demand of higher education. The World Bank (WB) and International Monetary Fund (IMF) spearheaded tertiary and higher education reforms of the late 1980s and early 1990s that focused on the financing and management of tertiary higher education (Puja, 2007).Trends in financing higher education are influenced by complex factors. Knight (2009) advances the following factors influencing the financing of higher education; (a) the country’s specific context (b) global politics (c) worldwide ideologies (d) the fiscal austerity with which almost all nations are grappling. In order to cope with the situation of financing higher education, other alternatives had to be thought. The introduction of education cost sharing proved to be amongst the solutions that would have to develop tertiary education.
Knight (2009) advances three reasons as a justification towards the introduction of cost sharing in various countries all over the world. First, is the need for other than government revenue for higher education in response to a great demand for higher education institutions in various developing countries in the world. This means the question of financing higher education should not only be left to the government. 
Government revenues need to be distributed to various social amenities that are offered to a particular country. Therefore, alternatively cost sharing had to be introduced. Second, is the argument that those who benefit should at least share in the cost of education development (OECD, 2008). The beneficiaries of the education should also be involved in contributing towards their achievements. This is supported by Johnstone (2006) who stresses that free higher education means the tax payers pay instead of students and their families who directly benefit from tertiary and higher education. The third reason is that there should be higher price on a valuable and highly demanded commodity based on market value such as greater efficiency, producer responsiveness to individual and societal needs (Johnstone, 2006)
2.3.2 Disbursing Higher Education Students in German

Chapman (2011) establishes that in German, for some years, students enjoyed free education. This means the government had to bear the burden of that system. The government by then helped the students to get free education by paying all necessary costs that were needed when students were in the course of study. Political changes within the country also had some effects within the educational system. The government could not continue to offer free education to students. Tuition fees were introduced in order to cover some expenses in education. This means there was a shift in education cost from the government to students and their parents. Education cost sharing became an important aspect towards the acquisition of education to students in German. Furthermore, Chapman (2011) says that the introduction of tuition fees led to some public owned banks to start offering students loans to cover student’s fees. This came due to the fact that some parents were not economically unable to support their children while in studies. Age limit determined the conditions of the loans to these students. In addition to that, students could only receive a loan up to two (2) years after their regular period of studies.
2.3.3 Higher Education Cost Sharing in Canada

Pillay (2010) says that higher education plays a crucial role in this industrialized trading nation. Canada is among the countries with the highest post-secondary education participation rates in the world. The rising number of students joining higher learning institutions necessitated the Canadian government to introduce cost sharing in higher learning institutions. Government Student Financial Assistance in Canada is channeled through the Canada Student Loans Program and the Canada Student Grant Program.
Pillay (2010) also advances that students’ loans are means tested and available to all students in public and private colleges and universities to cover tuition fees and living costs. A student loan amount is based on the ministry’s calculation of the amount of money that the student and his/her parents have to pay for educational and living costs taking into account a student’s pre and study period income and assets and parents (or spousal) income. In addition to government grants and loans, there are other sources of students’ financial aid. They include assistance from higher education institutions, private loans and credit cards, work study program and tax assistance (Berger, et. al. 2007).

2.3.4 Higher Education Cost Sharing in Kenya

According to Otieno (2004) like many African countries, higher education in Kenya was free; all expenses were covered by the government, the rationale being the desire of the country to increase higher trained manpower that could replace the outgoing colonial administrators. In return, the graduates were bound to work for the government for three (3) years. Cost sharing in Kenya was introduced in 1994 so as to reduce the government expenditure in covering some of the expenses. This enabled the introduction of students’ loan program so as to enable the needy students to access higher education institutions.
The increased demand to access loan, led to the establishment of the Higher Education Loans Board (HELB) in 1995. Otieno (2004) advances that inadequate fund became also a problem on how to disburse these students. This issue propelled the introduction of means testing criteria to identify and target the needy students. Meanwhile, it targeted the orphaned students as a result of HIV/AIDS and students from regions which have been classified as disadvantaged regions.
In the HELB means test, a particular level of household qualifies to a certain level of loan. The economic status of a particular family is a determinant factor to what kind of loan level should be disbursed to loan beneficiaries. Students who have both parents receive loans lower than those who have single parent. Meanwhile, students who studied at high cost schools were likely to get lower loan levels compared to those from moderate schools. Despite this financial assistance from the loan schemes administered by the loans board, still students experience some effects of this education cost sharing. These effects are felt on students’ living condition due to insufficient allowances offered by the board.Otieno (2004) states that a major challenge facing the board is raising enough revenue to fully satisfy the demand for loans. All students who are admitted in public and private universities are eligible for the loans, only a fraction eventually benefit from the loans scheme. It has been noted that even those who do benefit often complain that, the loan constitutes a paltry proportion of the expenses they have to meet. Consequently, some students have resorted to various coping mechanisms including doing menial jobs within the university at the detriment of their studies. It is not uncommon to find university students working as barbers, cobblers, hairdressers, brokers in computer typing and printing, vendors/hawkers of light goods such as writing/photocopying papers and airtime vouchers.
2.3.5 Higher Education Cost Sharing in Uganda

According to Pillay (2010) Uganda’s higher education system has its roots in 1920 with the founding of Makerere as a technical college to serve students from British East African territories of Kenya, Tanganyika and Uganda. Financing responsibilities were borne by the state. There were some reforms that were made by the government with reference to education for all based on UNESCO’s programs. The reform led to the introduction of Education Sector Investment Programme (ESIP) in 1998.
The government’s reluctance to finance higher education has led to an increase in private expenditure on higher education and public institutions bidding to develop various mechanisms for generating funds from private households. The education reforms in Uganda have led to three sources of financing higher education. These sources include government (public), private (tuition and other fees) and donor. Public support for higher education is reserved for few students admitted to public institutions based on academic merit. Uganda has also adopted some financial assistance programs so as to finance higher education. Loans and grants which have been proved successful in other countries are also taken to be an alternative scheme for Uganda. They include interest free loans, subsidized interest loans and commercial rate loans (Pillay, 2010) 
2.3.6 Education Cost Sharing in Tanzania

Mpiza (2006) says that, cost sharing in public universities in Tanzania has been in existence for more than a decade and got support from the government, external donors and some other stake holders. Higher education cost sharing is also manifested through National Higher Education Policy (1999). The policy clearly states that the marginalization of the education sector in Tanzania has been due to micro-economic policies that came with the Structural Adjustment Programs (SAP) in 1980s. The reduction of the donor support programs led to the call for education cost sharing in Tanzania. This means, students had to contribute to their education
The Education and Training Policy (ETP) (1995) also puts forward the question of cost sharing in Tanzania. The policy puts clear that after the 1961 independence, the government committed itself to providing free education at all levels as a social service. However, lack of enough resources made it difficult to be implemented. This situation also culminated to the introduction of education cost sharing in Tanzania. The policy states that; “Financing education and training shall be shared between government, communities, parents and users” (URT, 1995:91).
This means, education cost sharing in Tanzania is also manifested in Education and Training Policy of 1995. Mpiza (2007) avows that, higher education cost sharing was introduced through three phases in the early 1990s. Phase one was introduced in 1992/1993 academic year where by parents and students for the first time were required to pay for fares to and from the universities. Phase two was in 1993/1994 academic year, whereby students had to pay for food and accommodation, caution money and other personal costs. And phase three required students to partially pay tuition fees, faculty requirements, practical field training as well as for books and stationeries. Therefore, cost sharing continued to be one of the top agendas for the Tanzania government and in April 2004, the Higher Education Students’ Loans Board (HESLB) was established.
Furthermore, Puja (2007) states that education cost sharing had effects on students’ living condition. In her comparative study on three universities namely University of Dar es Salaam (Main Campus), Muhimbili University College of Health Sciences (MUCHS) and Sokoine University of Agriculture (SUA), it was revealed that students cooked food in the halls of residence despite the fact that cooking was prohibited. Students claimed that, loans were not enough to cater for their needs and often came late.
Puja (2007) advances that at UDSM (Main Campus), the MUCHS and Mazimbu Campus of the University of Sokoine (SUA) students shared a room although the rooms were originally designed for one student. It was observed that female students brought from their homes dried food stuffs such as maize, beans, rice and sugar and bought the rest while in hostel such as vegetables. Students claimed that cafeteria food was not only expensive and monotonous, but also low in nutrition value. Students cooked their food in overcrowded rooms, ate, cleaned, stored the remaining food and often studied in the same room. They stressed that it was cheaper than buying their meals from University Cafeterias.
Ishengoma (2004) comments that, Tanzania’s households (majority) are too poor to pay fees charged by the universities. Some students illegally sublet their rooms/ beds to other students to reduce their expenses. As a result, rooms meant to accommodate two students are accommodating up to five or six, some sleeping on the floor. Also, rooms without facilities for cooking and washing utensils are now heavily used to prepare meals. Because of these problems, the up keep of the hostels has dramatically deteriorated. Mpiza (2007) also puts clear on the effects of education cost sharing on students’ living condition. The study reveals that most students are from poor families that are not in a position to contribute fully to both direct and indirect costs which should be covered by students. While they are studying, most of them especially from poor families are obliged to think of the alternatives to do in order to pay out the amount require to be shared with the government.
 Most of the time they think of the money to cover the expenses. This affects some students psychologically. Most of the students find themselves dividing the loans they get from the loans board to cover other welfare issues; hence fail to meet the intended purposes such as meals and accommodation. The review of education cost sharing policies in different countries has shown that introduction of cost sharing was mainly intended to reduce the burden borne by particular governments of offering free higher education students. Cost sharing was introduced so as to involve parents, guardians and other education stake holders to participate in financing education to their children. The review has also shown that the introduction of education cost sharing in other countries was influenced by political changes. The change of political system had effect in education policy which later culminated to the introduction cost sharing policy implementation.
Studies from other countries on education cost sharing have shown that students acquire loans not only from governments’ regulated firms but also to private loan schemes. They receive loans from higher education institutions, private loans and credit cards, work study programs and tax assistance. Also students get interest free loans, subsidized interest loans and commercial rate loans. From this review, it can be noted there is a difference in education cost sharing in Tanzania compared to other parts of the world. In Tanzania, there is only one loans scheme; the Higher Education Students Loans Board (HESLB).This government regulated scheme established under the Act No.9 2004 of the parliament of the United Republic of Tanzania (HESLB, 2004).There are no other  financial schemes that offer loans to candidates who wish to pursue higher education studies. The inability of the loans board to offer loans to all successful applicants to join higher education studies has resulted to a number of challenges. Multiple financing schemes are the best alternative the quench the thirsty for further education studies.
2.3.6.1 The Higher Education Students’ Loans Board in Tanzania
Tanzania like other African countries still struggles to improve the educational sector and more important, higher education. The endeavors to push higher learning education ahead, has necessitated the government of Tanzania to establish financing scheme to support the needy Tanzanians in order to pursue higher learning education. The establishment of Higher Education Students’ Loans Board (HESLB) meant to solve this problem. The loans board was established under the Act No.9 of 2004 of the parliament of the United Republic of Tanzania for the purpose of distributing loans to the poor and needy students who would otherwise be denied access to commercialized higher education (Makulilo, 2009 & Nyahende, 2013).
According to the Act, the board provides loans to cover the cost of meal and accommodation, books and stationery expenses, special faculty expenses, field practical, training expenses, research expenses and tuition fees (HESLB, 2008). Meanwhile, the other objectives of HESLB are to strengthen the implementation of cost sharing policy in higher education by providing financial assistance on loan basis to academically able but needy students who are unable to meet education expenses. Furthermore, the objective of HESLB was to recover the money loaned to graduated students and are serving the nation in different sectors within and outside the country (Pillay, 2010).
2.3.6.2 The Introduction of Means Testing

According to Otieno (2004) accessing loans through HESLB became a challenge as a number of students who applied for loans exceed the available fund. Lack of computerized system to allocate loans to students, made the HESLB to execute loans manually. This led to all loan applicants to get 100% in 2005/2006 academic year. The Loan Management System was purchased and installed in 2006/2007 academic year and subsequently improved in 2007/2008 making it able to carry out means testing to loan applicants. This means from July 2007, loans were given to students basing on their economic abilities (HESLB, 2008). Means testing was used to assess the financial capability of the parents or guardian so as to determine whether an applicant is a needy student or not.
The application of means testing in disbursing higher education students has two major problems that hinder the actual assessment of the students and their families. These are (a) the accuracy of information supplied and (b) information verification is not properly done since there is insufficient time and resources and skilled labour. Makulilo (2009) says that, it was reported that some non-degree students (Diploma students) accessed loans illegally and acquired in the 2005/2006 academic year. Otieno (2004) contends that, the information provided by the students is not representative enough to place students into realistic, nationally accepted norms of income and expenditure groups. 
The inadequacy of means testing instrument is that it fails to categorize the students in realistic clusters such as expenditure groups. This means that means testing is practically unworkable in Africa and Tanzania in particular. The loans board advances loans just on assumptions based on unverified information. Hence, loans are granted to students who do not qualify as needy students. This was attested by the Prime Minister of Tanzania Mizengo Pinda;
The formula current used by the loans board is inefficient and ineffective since it fails to identify the real students and those who are not. It is true that the formula is not proper in identifying the needy students. It is our objective to make sure that the loans beneficiaries are really the students from the poor family (Quoted in Makulilo, 2009:16).
Pillay (2010) advances that the task to implement students’ loans scheme without proper means testing as Tanzania is currently doing is essentially to consolidate inequalities in higher education because there is abundant empirical research evidence to show that the children of the wealth in all countries disproportionally benefit from higher education. Various studies indicate that, despite the establishment of HESLB and the resultant means testing criteria, still students suffer in meeting some education costs that remain to be borne by the students and their parents. Puja (2007) presents that; students from Sokoine University of Agriculture (SUA) presented cost sharing as the most pressing issue. 
Funds received from HESLB were not enough to sustain their daily living; this is due to the fact that most of them were from poor families who entirely depended on money from the government in form of loans through HESLB. This provided an insight that, education cost sharing remains a challenge to most students in higher learning institutions in the country. Students from lower income families face difficulties in contributing the remaining sum after means testing has taken place. The 100% loan is the best option to students so that they cannot contribute anything. It is asserted that, among other things; access to higher education in Tanzania is influenced by ethnicity, religion, rural urban diversity, ability and social economic background. This implies that, the Tanzania government should not adopt funding strategies that further minimizes the representation of marginalized social groups in higher education.
Given the broad picture presented in the review above, the study so far has identified that means testing is not a best tool to be used in deciding the fate of loans applicants. The reason behind is that, means testing has failed to offer the expected outcomes that could be suitable in providing loans to loan applicants. The target behind the establishment of loans board was to offer loans to needy students. The current situation shows that even students from well to do families are beneficiaries of the loans from the board.
Failure to get accurate information of the loan applicants is a barrier towards successful means testing. This implies that means testing is not the best way of identifying the needy students that qualify for loan acquisition. Some of the information supplied by the applicants is fake. The board itself has no better mechanism to verify information submitted by the applicants. It can be concluded that issuance of loans to applicants is sometimes done on assumptions but not from the criteria required. Therefore, cost sharing policy implementation still has number implications to higher education students that call for more research papers to address them.
2.3.6.3 Education Cost Sharing at the University of Dodoma

The University of Dodoma (UDOM) is a public university in central Tanzania located in Dodoma, the country’s capital. It was formerly established in 2007 and the commencement of the academic programs was in September 2007. According to the University of Dodoma Annual Report (2015) the University of Dodoma has students who are contributing in some educational costs as a part of education cost sharing policy. Cost sharing at the University of Dodoma began with the establishment of the university in 2007. The University of Dodoma has six (6) semi-autonomous colleges. These are College of Humanities and Social Sciences (CHSS), College of Informatics and Virtue Education (CIVE), College of Education (CoED), College of Natural and Mathematical Sciences (CNMS), College of Earth Sciences (CoES) and College of Health Sciences (CoHS).
Bachelor’s degree students from College of Health Sciences (CoHS) receive from the Higher Education Students Loans Board (HESLB) full amount (100%) of loan they request and which is the amount to cover all costs while studying which means they are not subjected to means testing while the rest of the students from other colleges are subjected to this procedure. This means that every student from other colleges other than CoHS gets only part of the loan they request to fully cover their studies but there are also students who get nothing at all from HESLB.  Depending on the percentage of loan Given, each student will have to work out means for getting the remaining percentage of the total amount of money to cover for students education and living expenses a situation which involve majority of the University of Dodoma students in either dependence on their parents or guardians or in activities which can earn them money to be able to meet some education cost sharing demands.
2.4 Research Gap

Otieno (2004) has pointed out that the inadequacy of means testing instrument is that, it fails to categorize the students in its realistic clusters. This inadequacy of means testing instrument is a challenge in education cost sharing to students. Makulilo (2009) admits that the current environment of Tanzania does not allow proper functioning of means testing in its structural form. Again the Higher Education Students’ Loans Board has insufficient mechanism to verify the correctness of information provided by loan applicants. Mwelumbini (2014) denotes the fact that cost sharing has contributed to a small extent to the efficiency of public secondary schools in Tanzania with reference to Vunjo District. A study by Mushi (2014) reveals that costs sharing had effects on quality performance to higher education students due to the fact that some families are poor to afford cost sharing. From the above reviewed literature/empirical studies, it is evident that the current means testing strategy for education cost sharing policy in higher education in Tanzania has proved to be ineffective. It was also learnt that little has been done to understand the implication of education cost sharing on students’ life in general in the higher learning education. It against this background, therefore, that this study was carried out to evaluate the implication of education cost sharing policy implementation on students’ lives at the University of Dodoma.
 2.5 Conceptual Framework

The term conceptual framework has been defined by (Rachel& Ramey1987) as a set of broad ideas and principles taken from relevant field of inquiry and used to guide subsequent presentation. On the other hand, Guba and Lincoln (1989) are of the view that the term conceptual framework refers to research tools intended to assist a researcher to develop awareness and understanding of the situation under scrutiny and to communicate this. In addition, conceptual framework has potential usefulness as a tool to assist a researcher to make meaning of the research phenomenon.
Figure 2.1 shows the conceptual framework of the implication of education cost sharing policy implementation on students’ lives. The conceptual framework of the study is made up of independent variables and dependent variables. The independent variables which are the percentage of loan received from HESLB, percentage of fee available from parents/guardian and percentage of meals and accommodation allowance from loans board and parents have direct influence on students’ life. 
Independent Variables



Dependent Variables


Figure 2.1: Conceptual framework of the Implication of Education Cost Sharing Implementation on Students   Life

Source: Adapted from Moroni (2016:12)
Therefore, the number of meals per day, involvement in petty business, involvement in part time activities is influenced by education cost sharing. This framework shows that, students’ life is affected by education cost sharing due to the fact that they fail to meet some of the demands of their daily life. They are sometimes compelled to engage in other income generating activities so as to meet some of their daily expenses. Parent’s/Guardian’s financial status also determines students’ life in higher learning institutions. 
CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter provides a description of the area of the study, research design, target population, sample and sampling technique, data collection methods, validity and reliability, ethical consideration, research instruments, methods of data presentation and analysis, schedule of activities and research budget. Kothari (1990) defines research methodology as a systematic way of dealing with the research problem or topics that are generally adopted by researcher in studying his/her research topic along with rationale behind him/her.  
 3.2 Area of Study
Looking at the nature of this study, the targeted group was university students who are under government sponsorship through HELSB. However, the researcher had to choose a representative area of study and since the researcher had no study leave and the study was self-funded he had to choose a nearby area of study hence the choice of Dodoma region where the researcher leaves and the choice of the University of Dodoma where the researcher works.
Moreover, the University of Dodoma was considered by the researcher to be a convenient area of study because of its student’s population. It is the largest conventional university in Tanzania with the largest number of students who by 2015 amounted to 24,000 according to the University of Dodoma Annual Report (2015). This number also can be said to be a good representation of students from different economic and social backgrounds in Tanzania. 
3.3 Research Design
A case study research design was used in this study. The use of case study design was purposely selected because it gives a researcher to inquire in depth about the study. Case study design is a kind of research that allows a researcher to focus on a single unit in order to get deeper understanding of the study at hand. A case study design is referred to as the arrangement of conditions for collection and analysis of data in manner that aims to combine relevance to the research purpose (Kothari, 2008).Therefore, in order to get deeper understandings of problems that students face due to cost sharing policy implementation a case study design was considered to appropriate to enable the researcher to inquire more on implication of cost sharing policy implementation for students’ lives at the University of Dodoma.
3.4 Target Population

Generally, all participants involved in the study were both male and female students from four 4colleges. These are; College of Natural and Mathematical Sciences, College of Earth Sciences and College of Humanities and Social Sciences and College of Business Studies and Law. 
Table 3.1: Age-Group of the Respondents
	Age of the students
	Frequency
	Percent

	
	20-29
	74
	92.5

	
	30-39
	6
	7.5

	
	Total
	80
	100


Source: Field Data, 2016
Majority of the participants 74(92.5%) aged between 20-29 and 6 (7.5%) aged between 30-39. The reason for the majority of the participants to be aged under 20-29 is that; most of the students are enrolled fresh from school. Meanwhile, majority of the students were male 50 (62.5%) compared to female students 30 (37.5%). Most male students participated fully in the study compared to female students. Female students seemed to be more occupied with their personal undertakings compared to male students.
Table 3:2: Sex-Group of the Respondents

	Sex
	Frequency
	Percentage

	Male
	50
	52.5

	Female
	30
	37.5

	Total
	80
	100


Source: Field Data, 2016
For the purpose of this study on the implication of cost sharing policy implementation at the University of Dodoma, the target population was undergraduate students (but not non degree students) from four colleges which are College of Humanities and Social Sciences, College of Natural and Mathematical Sciences, College of Earth Sciences and College of Business Studies and Law. More over the study included wardens, academic staff, Deputy Deans of Students, Dean of Students, Loan Officer and Admission Officer.
The inclusion of wardens in this study was based on their immediate roles in dealing with students social affairs. Wardens are responsible in handling all matters related to accommodation, guidance and counseling and other students’ welfares. This means they have vast experience in dealing with students’ personal issues in their halls of residence and off campus students. Deputy Deans of Students were included in this study because they form intermediate part in the whole process of handling students’ social and administrative affairs. They also play a crucial role in guidance and counseling to students in their respective colleges. The Dean of Student was included in this study based on the virtue of his position and the responsibilities in dealing with students’ administrative, social and personal issues. Dean of Students is the Head of the Department. All students’ administrative matters at top university managerial level are handled by that office. Therefore, the office of the dean of students has all useful resources and information regarding students’ administrative and social affairs.
The selection of academic members of staff to be part of target population was to get information on students’ participation in classes be it attending lectures, seminars and sitting for tests, end of semester examinations. Lecturers and seminar leaders do sometimes record students’ attendance in lectures, seminars and laboratory and field works. Moreover, academic members of staff are also academic advisors to students; therefore, their inclusion in this study was vital because their assessment of students’ presence in class and participation in academic matters can add value to the findings of this study.
Loan officer was included in the study because of his agentive role in dealing with students’ loans issues from HESLB. Loans officers are the ones who coordinate all matters pertaining to students’ loans from HESLB. They have direct link with HESLB. The loan officer is in a good position to inform about the entire loan application and loan disbursement process. The selection of admission officer to be the part of target population was based on his vital role in admitting students at the University of Dodoma. Admission office has all information of how many students have been admitted in a particular year, how many students have postponed studies and for what reasons.
3.5 Sampling Procedure and Sample Size
This study used purposive sampling and simple random sampling to obtain a   sample of 100 respondents. This sampling procedure and reasons for choosing it is explained in the following paragraphs. Purposive sampling was used because the target group was undergraduate students who were believed to have reliable information for the study. This is supported by Mugenda (2003) who asserts that purposive sampling involves people who are knowledgeable and had valuable resources about the study. With reference to this study, four colleges which offer undergraduate programs were purposely selected because they all were in the same campus that could be easily accessed by the researcher, dean of students and deputy deans of students from each college were purposely selected
3.5.1
Purposive Sampling 
This type of sampling is used when the researcher intends to bring together knowledge from individuals or groups that have a particular experience. Purposive sampling was so vital in this study because it is a non-probability. It is used to get respondents on the basis of their potentialities and characteristics that are appropriate to the research objectives. Therefore, it was used to get four (4) colleges, three (3) Deputy Deans of Students, one (1) Dean of Students, one (1) admission officer and one (1) loan officer. This technique was applied because the University has limited number of administrative staff who deals with students affairs. The use of this sampling technique to get administrative staff rests on the belief that they had vast experience in dealing with students’ daily affairs at the university. Martens (1997) avow that purposive sampling technique is a tool to enrich an in depth understanding of the phenomenon oriented to experience and expertise.
3.5.2
Simple Random Sampling
This was applied in the study basing on the argument that every individual in the targeted population has the possibility of having equal chance to be selected in the sample. Omar (2011) asserts that simple random is the sampling which individuals are chosen in such a way that each has an equal chance of being selected. The researcher used simple random sampling to get 78 students as representative sample from four colleges, 10 wardens and 3 academic staff. The sample was representative because it complied with the research objectives and questions.
3.5.3 Data Collection Methods
Data were obtained from both primary and secondary data. Primary data were obtained through interviews and questionnaires that were administered to selected respondents. Respondents for this study were randomly selected from among the students who are directly involved in education cost sharing. Secondary sources involved data from books, official documents, journals, Education and Training Policy (ETP), the University of Dodoma Annual Reports, Higher Education Students Loans Board reports and other publications that are relevant to this study. In data collection methods, both qualitative and quantitative research methods were employed.
3.5.3.1 Questionnaires 

Questionnaires with open and close ended questions were administered to respondents of College of Humanities and Social Sciences, College of Natural and Mathematical Sciences, College of Earth Sciences and College of Business Studies and Law. Respondents were provided with guiding questions and responded according to their understanding. Each questionnaire was assigned to respondent and identification number was provided so as to monitor responses, easy follow-ups as well as collection of questionnaires. In this study, self-administered questionnaires were employed in order to collect information to respondents. The advantage of self-administered questionnaires is that they encourage openness in answering questions and minimizes interview biases and subjectivity (Kidder et al, 1982 & Kothari, 1985).The researcher administered questionnaires only to students.
3.5.3.2
 Interviews 
The interviews   were used to explore data from respondents. The interviews supplemented the main data gathering techniques (questionnaire). Face to face interviews were conducted to all respondents. The interview was considered essential not only as a supplement to questionnaires in obtaining data and information, but also to offset the disadvantage associated with the use of questionnaire as data gathering methods. The interviews were also important so as to get more information that might not be available on questionnaires. 

Moreover, interviews were advantageous because they helped to clarify ambiguous responses and fill in missing gaps (Kidder, 1981). An interview guide was used to solicit answers from the respondents as the researcher read the question to the respondents and recorded the answers. The interviews are considered to be useful in collection of valuable qualitative data because of its nature of flexibility, well focused and time keeping method (Patton, 2002)
3.5.3.3 Documentary Review

Cobbeta (2003) advances that document analysis are important because it gives a researcher a general background on the subject that is being studied. Official documents are very important sources of data and most educational projects require the analysis of documentary witness. Different documents from the admission office, dean of students’ office and warden’s office were reviewed in order to get some information related to students’ education cost sharing
3.6 Validity and Reliability of the Research Instruments
3.6.1 Validity

For the purpose of making this research valid, scientific procedures were followed. The researcher tried to avoid errors and ambiguities in measuring instruments so as to ensure that they measure what was intended to be measured. Gay (1981) advances that validity is the degree to which the test measures what is intended to measure. The researcher compared the instruments with the objectives of the study to see if they collected information that were capable of answering research questions. Pilot study was conducted so as to test the proposed research instruments for the study.
3.6.2 
Reliability

In order to ensure that the whole process is reliable, a reasonable number of questions were included in the research tools. Mugenda (199) asserts that reliability is a measure of the degree to which a research instrument is consistent in giving the same results after repeated trial. This enabled to cover the whole area under the study. The terms and language that were used were simple and easily understood. The researcher tried to avoid all forms of ambiguities so as to enable the respondents to give correct answers. For the purpose of justifying the research instruments, the research used multiple data collection instruments. The use of questionnaires, interviews and documentary reviews was purposely employed to insure reliability of the research. Instructions on how to respond to research questions were clearly given. The instruments were tested to measure its reliability. Testing ensured the collection of the same information (Chadwick & Albrecht, 1984)
 3.7 Data Analysis, Interpretation and Presentation  
 Data collected from various sources were organized together to produce findings of the study. This stage involves editing, coding, classification and tabulation of the collected data (Cohen et.al 2007). In this section, combinations of qualitative and quantitative methods were employed. 
3.7.1
Qualitative Data Analysis

The qualitative data that the researcher collected through interviews were subjected to content analysis so as to explore more information about the study. Moreover, data that were collected through open ended questionnaires were also coded in order to create meaningful sentences for easy analysis. Some of the information were presented in form of quotation were obtained from the respondents and were interpreted by the researcher.
3.7.2
Quantitative Data Analysis

Data that were collected through closed ended questionnaires were coded for easy interpretation. Every response was assigned a code and were further organized and presented in the form of tables and figures. The use figures and tables enabled the research to summarize data that were collected using questionnaires, interviews and documentary reviews. Bryman (2006) says that quantitative data analysis is a systematic approach in which information is collected and transformed into numerical data. Therefore, the quantitative data that were collected through closed ended questionnaires were eventually coded and analyzed using Statistical Package for Social Sciences (SPSS) version 20 software in order to determine the frequencies and percentages of the data collected.
3.8 Ethical Issues and Consideration

The study adhered to all research ethics. To ensure all these are adhered, the researcher sought a permission from the Principal of the relevant college so as to conduct research in his area. The researcher also sought consent from the respondents (the students) before conducting data collection process. The researcher assured the privacy and confidentiality of the respondents.

CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND DISCUSSION OF THE       FINDINGS
4.1 Introduction

This chapter presents the findings which were analyzed from the data obtained from the field of the study. The findings are presented as per objectives of the study and then followed by in-depth discussion. 
4.2 Research Question One: What is the Effect of Cost Sharing Policy Implementation on Students’ life?

The third research question sought to explore the extent to which students suffered from cost sharing implementation. Students were required to answer whether to a large extent, small extent or moderate. Many students about 56 (70%) responded that they suffered to a large extent regarding cost sharing implementation. About 14 (17.5%) asserted that, they suffered to a smaller extent and 12.5% responded that they suffered to moderate extent.
Table 4.1: The Extent to Which Students are Suffering from Cost Sharing    Implementation

	Responses                                            Frequency                                            Percent

	Larger extent                                              56                                                    70.0

Smaller extent                                            14                                                    17.5

Moderate                                                    10                                                    12.5

	Total                                                           80                                                   100.0


Source: Field Data, 2016

Table 4.5 shows the extent to which students are suffering from the effects of education cost sharing policy implementation at the University of Dodoma. From the above table, 56 (70%) shows that students are suffering to a larger extent. This means cost sharing is a hindrance towards their academic achievement. It is an indication that students encounter difficulties in the process of acquiring higher learning education. Those 14 (17.5%) who responded to a smaller extent are likely to have other means to subsidize their educational costs. They might be from well to do families.

The findings of this study revealed that majority of the students are suffering from the effects of education cost sharing. They are not able to afford cost sharing but they are forced due to cost sharing policy. One of the student in an interview with the researcher responded:

I am suffering very much from cost sharing policy. I am receiving only 40% from HESLB. The remaining 60% is supposed to be contributed from my pockets. I do not have any one to support me; this means I always wait for boom (meals and accommodation allowance) so that a certain amount can be used to pay tuition fees. This makes me live a very difficult life.

The above response justifies that students are implicated through cost sharing policy implementation. The response also indicates that it is so difficult for students to contribute the remaining percentage for tuition fee as per means testing. Another student, added:

I do not know why the government decided to impose cost sharing to higher learning institutions. It should have not introduced this policy. If the members of parliament altogether agreed to allow the implementation of cost sharing, I think they did not think of their fellow Tanzanians. Until now, I have not yet paid the remaining percent of the tuition fees. I am living a very difficult life. I have both parents, but they are economically poor to support me. I have to work on my own to make sure that I pay all tuition fees. This means I suffer a lot. 
According to the above interview response, cost sharing policy implementation to students has serious challenges. To them, cost sharing policy Act was passed without considering the economic status of most Tanzanians. Other students have both parents but the parents are not capable of helping their children. Generally, economic status of most Tanzanians is not stable thus difficult to meet education and other social services costs. 
In an interview with student’s leader in charge for students’ loans, this was his response:

Majority of our students are the victims of cost sharing policy. The students’ government (UDOSO) several times has been in confrontation with the university management when it comes to barring students from getting accommodation because they have not paid direct costs and tuition fees. We have been asking the management to be patient as majority of the students are from poor family background, thus failing to pay those requirements on time. So, students suffer much as a result of cost sharing implementation.
The response justifies that some students’ conflicts with the management are due to cost sharing policy implementation. Students’ government is always on the front line in a fight for the well-being of all students and it has been there request to the University management to allow students to be accommodated if they have already paid accommodation costs as this may provide them with safe and decent housing.  There were respondents who expressed that they do not feel any burden being caused by cost sharing policy implementation. Such students are those from at least wealthy families whose parents or guardians are able to contribute in cost sharing.. One of the key informants said:

There is no problem with cost sharing to me. I am contributing 60% on tuition fees. The HESLB gives me only 40%. I do not use my boom (meals and accommodation allowances for tuition fees. My parents are paying for me. At least they are economically stable to pay for my tuition fees. I use my boom for my own expenditure here at the university. So to me, there are no problems with cost sharing.

This response is also justification that students come from different family backgrounds. There are students whom cost sharing to them is not a problem because their parents are economically stable. However, even with the existence of such reality, number of students from well to do families is not significant compared to majority who are from low income and poor families.

4.2.1 Effects of Education Cost Sharing on Students’ Lives

The implementation of cost sharing in higher learning institutions has some effects to students. When they were asked if cost sharing policy had implications in their lives, many students said YES. About 66 (82.5%) of the respondents replied that cost sharing had effected them negatively while 14 (17.5%) responded that it had no effects. Those who responded No are likely to be from wealthy families compared to those who responded NO. On the other hand, those who responded NO might be having other sources of income that helped them in their daily living. 

4.2.2 Students’ Settled Mind before Paying Direct Costs

The study was also interested to explore if students felt comfortable studying while they had not paid direct costs payable to university in each academic year. The questionnaire findings of the study revealed that majority of students were not comfortable studying before completing paying direct costs. Many students 65 (81.3%) said NO. This means there was no room for those students who have not fully paid their direct costs to study comfortably. The findings of the study revealed that students are not allowed to be accommodated if at all they have not paid their full direct costs. Those students 15 (18.8%) who responded YES, might be having other means to live even though  they had not yet paid their direct costs. Possibly, they might be living off campus. This is an indication that, in order for students to study comfortably, they must pay for their direct costs.
4. 2.3 Students’ Affordability in Paying Educational Costs

The findings of the study have also revealed that a number of students could not afford educational costs that are required by the university. About23( 28%) students responded YES when they were asked if they afford to pay educational costs as per means testing while 71.3% responded NO. This means many students are from lower income families that are not able to support their children in education cost sharing (Mpiza, 2007)
4.2.4 Other Sources of Income

It was the interest of the researcher also to get information if university students had other sources of income that could support them in this juncture of education cost sharing in higher learning institutions. The study revealed that a good number of university students had no other sources of income. About 15 18.8% students responded YES that they had other sources of income while 81.3% students responded NO. This means they had no other sources of income. Students with no other sources of income are an indication that, they solely depend on government support for their education. The implementation of education cost sharing remains to be a problem to many students. 
In an interview, one of the informants responded that:

Life in this university to me is so difficulty. I do not have any other sources of income to support myself. I wish I could have at least one source to help me generate income, but the problem is time. Sometimes I think of starting any business, but when I think on how to manage it, it turns to be a difficult task. Therefore, life always turns to be difficult as I am supposed to contribute for my tuition fees as well as keep some money for my daily living. This affects much my life.

This is an indication that a good number of students rely on HESLB to finance them in pursuing higher education studies and what they are getting cannot sustain them in a semester or so. It is also learnt from this response that students understand the burden one has to get involved into when they choose to start small businesses but they eventually do so as the only visible alternative so that they can survive at the university. In an interview with another student on other sources of income this is what was said:

Currently, I do not have any source of income. Sometimes back, I tried to start a business with my colleague. We had a small shop at a nearby place known as Makulu. We started this business as soon as we received our first boom. We were just fresher (first year). The business survived hardly one semester. It failed due to lack of proper supervision. We failed to supervise properly as we were much more occupied with academic issues. Thus, I do not have another means to make survive rather than depending on boom to help me pay for the remaining percent of my tuition fee according to means testing.

The study revealed that, sometimes students think of starting business, but how to manage it becomes a problem. Students who had other sources of income, the study revealed that they engaged in small businesses such as printing, typing, selling airtime vouchers, selling scientific calculators, burning CDs, selling flash disks,  installing computer software and minor computer maintenances. To female students, the study revealed that some had to turn themselves into sellers of under wears, artificial hair, cosmetics and the like. Few students were able to reveal the form of business that they were conducting. One student said:

In order to make life at least simple, I have another source of income. I have at least some knowledge in computer software. I use that knowledge to install some computer programs to my fellow students of which I get little money that helps me to survive. I do not depend on my parents because they are poor.

Other students commented that that they used to work as part timers in nearby secondary schools. One key informant responded:

Life is very difficult. I am supposed to contribute 40% of my tuition fees. Despite the fact that I am coming from poor family, the HESLB did not give me 100%. This means, a certain amount of meals and accommodation allowance is used to top up in tuition fees. In order to compensate on what has been deducted, I work as a part time teacher at a certain school. I teach Mathematics and Physics. I have a contract that at least helps me to get money so as to make life at least easier.

The above quotes show that other students have resorted to some gainful by working as part timers or using their technical aspect they to get money. To them, these kind of activities at least enable them to supplement part of their tuitions fees. Different family backgrounds are a determinant factor towards students’ decision to engage in particular source of income.
4.2.5 Accommodation before Paying Direct Costs

The study sought to explore if students were given accommodation before paying the required direct costs. Majority responded that, they were not offered accommodation before paying the required direct costs. About 73(91.3%) students responded NO, while 7(8.8%) replied YES. The researcher wanted to know why students were not allowed to be accommodated before paying direct cost. In an interview with warden, revealed this:

The University of Dodoma rules and regulations require students to pay first before being accommodated. Therefore, we do not offer accommodation to those who have not paid full tuition and direct cost.

Another warden added:

If you allow students to stay in hostels before paying their direct cost, they will no longer pay it. The only means is to bar them from staying in the hostel. The university recognizes that tuition fees and direct costs are the sources of income. Therefore, there should be strong measures to make sure that students pay for tuition fees and direct cost. By denying them accommodation, they find another alternative to make sure that they pay money.
The above quotations exemplify that rules and regulations governing student’s accommodation do not allow students to get accommodation before paying direct costs. On the other side, it shows that students if are given accommodation before paying their dues, their cases are difficult to handle.  
4.2.6 Equality in Education Cost Sharing

The study sought to get information from students if there is equality in education cost sharing. The students were required to answer YES if there was equality and NO if there was no equality. The questionnaire findings of the study revealed that about 22(27.5%) of the students replied that there is equality while 58(72.5%) responded that there was no equality in education cost sharing. Many of the students seem to be dissatisfied with the current financing system in higher learning institutions. 
The response of majority that there is no equality in education cost sharing is an indication that there is something to be done in order to equalize cost sharing implementation. The findings of the study also revealed that, both sides had justification of their claims. The frequency and percentage of their justification is presented in the Table 4.2.
Table 4.2 : Equality in Education Cost Sharing
	 Responses                                                         Frequency                      Percent

	
	Terms and conditions applied                            9                        
	                       11.3

                       37.5

	
	Loan is given timely                                          30
	

	
	Effectiveness of loan policy                              28                               35.0

	
	Not related                                                         10
	                       12.5

                         3.8

	
	No response                                                        3
	

	
	Total                                                                  80                                  100.0


Source: Field Data, 2016

The above table indicates the responses of students who agreed that there is equality in education cost sharing. The reasons for those responses have been indicated in frequency and percentage. The responses show that 9 students (11.3%) said that there is equality in education cost sharing because terms and conditions are applied in giving loans to students. About 30 (37.5%) of students said that there is equality because loans are provided on time to loan beneficiaries. The questionnaire findings of the study also revealed that 28 (35%) of the students said that there is equality because of the effectiveness of cost sharing policy. About 10 (12.5%) students responded, but their answers were not related to the study. The findings also revealed that 3 (3.8%) of the respondents did not respond to the question.
Table 4.3 shows the frequency and percentage of students who responded that there is no equality in education cost sharing implementation. The reasons given behind can be explained in frequency and percentage as follows; about 9 (11.3%) students said that there is no fairness in giving loans. This is because rich families who can pay for themselves get high amount of loans. This means they have a little amount to contribute in cost sharing.
Table 4.3: Lack of Equality in Education Cost Sharing
	 Responses                                                                     Frequency                  Percent

	
	Rich family get loans or pay little                           9                                 11.3

	
	Poor family lack loans or get little                          21                               26.3

	
	Improper criteria use                                               33                               41.3

	
	Not related                                                               12                               15.0

	
	No response                                                              5                                 6.3

	
	Total                                                                             80                               100.0


Source: Field Data, 2016

Makulilo (2011) pointed out that 2006/2007 academic year, 68% of loan recipients were from wealthy families while 32% were from lower income families. The study also revealed that 21(26.3%) of students said that poor families are not given loans or are given little amount of loan requested. This means they are subjected to contribute high amount in cost sharing implementation. About 33 (41.3%) said that there is improper use of criteria in providing loans to beneficiaries. This makes those legible applicants to miss loans and illegible applicants to get loans. The questionnaire findings also revealed that 12 (15%) of students, responded but their response were irrelevant, while 5(6.3%) did not respond to the question.

In an interview with the loan officer he had this to say:

The HESLB still has a number of challenges to be settled. Students have been appealing several times claiming that they had not been fairly means tested. The board is envisaging for a proper method to strengthen its verification system so that the loans are offered in accordance to the agreed criteria.
4.2.7 Students’ Awareness of Governments’ Secular on Cost Sharing

The study also sought to explore from students if they know any government secular on cost sharing to higher learning institutions. The questionnaire findings of the study revealed that, many of the students were not aware of the government secular on cost sharing. About 44 (55%) said NO while 36 (45%) students responded YES. This means there is lack of awareness on education cost sharing to students in higher learning institutions. This lack of awareness may be the reason for students’ hatred towards cost sharing policy.
4.2.8 Parents’ Awareness of Governments’ Secular on Cost Sharing

The study was interested to know from students if their parents were aware of any government secular on education cost sharing to higher learning institutions. About 46 (57.5%) of students indicated that their parents were aware of the cost sharing policy while 34 (42.5%) responded that their parents were not aware with any government secular on education cost sharing. Majority of parents are aware of education cost sharing policy in higher learning institutions, their failure to contribute effectively might be due to economic problems. 
4.2.9 Students’ Timely Departure after the University Closure

The study was interested to see if students were able to depart/ leave on time after the closure of the university. This was mainly directed to in campus students. The questionnaire required students to answer YES if they departed on time and NO if they did not depart on time. The questionnaire responses from the students have pointed out that 64 (80%) of the students said YES that they departed on time and 20 (20%) responded that they did not depart on time. Majority shows that they depart on time. One respondent responded:
My home place is Geita. Before the start of the examinations, I immediately buy a bus ticket so that soon after completing my examinations, I can be ready to go back home. I normally do not want to waste my time here at the university. I have a home sickness. After all I’m tired with this environment. I feel comfortable going back home immediately.

Another student added that “The warden tells us that we are required to vacate the hall of residence immediately after the end of semester, therefore no time to waste. Otherwise your belongings shall be taken out of the room”.

Another student said:

Departing soon after the end of semester, to me is a bit difficult. I have always found myself failing to depart on time due to financial problems. At the end of semester, it is very difficult to borrow money from your fellow students. Everyone will tell you that he has to save money that will assist him during the long vacation. Therefore, I have to wait assistance from my family members at home. To avoid confrontation from the warden, I often seek accommodation from friends who live off campus.

The response indicates that students also encounter difficulties at the end of semester where all students are required to vacate. Sometimes they fail to get bus fares on time so that they would depart on time. They are sometimes compelled to settle off campus for a while.

4.2.10 Students’ Involvement in Decision Making

Furthermore, the study sought to inquire if students were involved in decision making organs that are responsible for rising educational costs that are to be borne by students. Students were required to respond YES if they were involved and NO if they were not involved. The findings of the study revealed that 23 (28.8%) responded YES and 57(71.3%) responded NO. Majority of the respondents claim that there is no students’ involvement in decision making before rising educational costs. This lack of involvement in decision making is a major cause of students’ sentiments towards cost sharing implementation in higher learning institutions, the University of Dodoma in particular.
4.2.11 Students’ Opinions on Education Cost Sharing Policy

The study also sought to get students’ opinions on education cost sharing in higher learning institutions in Tanzania. The questionnaire findings of the study revealed the following: About 19 (23.8%) of the respondents said that there should be reduction in tuition fees which the students are supposed to contribute. Another 20 (25%) of the respondents responded that there should be equal provision of loans to all applicants. This means there should be no difference in percentage. Also 2 (2.5%) of the respondents said that, there should be proper use of the criteria required in provision of loans to applicants. 
Another 2 (2.5%) of the respondents said that there should be stake holders’ involvement in decision making regarding education cost sharing issues. About 6 (7.5%) of the respondents said that there should be review of the loan policy so as to suit the current situation in the country. Another 9 (11.3%) of the students said that there should be fair provision of loans to all applicants. About 10 (12.5%) of the respondents said that the cost sharing policy should be removed. The other 5 (6.3%) of the respondents gave irrelevant answers and 7 (8.8%) did not respond to this question. The findings of this study indicate that majority of the students wish cost sharing policy be removed. Education cost sharing to most students is viewed as a detriment towards effective academic performance.
Table 4.4:  Students’ Opinion on Cost sharing policy

	Responses                                                                     Frequency               Percent

	
	Reducing tuition fees                                                             19
	                   23.8
                   25.0

	
	Equal provision of loans                                                        20
	

	
	Proper criteria use                                                                    2                              2.5

	
	Stakeholders involvement in policy formulation                     2                              2.5

	
	Review of loan policy                                                              6                              7.5

	
	Fair provision of loan                                                               9                           11.3

	
	Removal of cost sharing policy                                              10                           12.5

	
	Not related                                                                                5                             6.3

	
	No response                                                                              7                             8.8

	
	Total                                                                     80                               100.0


Source: Field Data, 2016

4.2.12 Discussion of the Findings
From the study it was found that students are suffering to a larger extent from cost sharing implementation. When students were asked to respond whether to a larger extent, smaller extent and to moderate, 56 (70%) responded that they suffered to a larger extent while 14 (17.5%) replied that they suffered to a smaller extent and 10 (12.5%) to moderate extent. This shows that implementation of cost sharing policy has effects to students. Many of students are suffering from cost sharing implementation 56 (70%); possibly are from lower income families. These findings concur with Makulilo (2007) that about 70% of Tanzanians are not able to pay for their education. Similarly, Mlaki (2014) contented that majority of parents are relatively poor to support their children’s education. The ones who replied to a smaller extent 14 (17.5%) might be from well to do families. They can be supported by their parents and other relatives. About 10 (12.5%) who said they suffered to a moderate extent, possibly had other sources of income. Therefore, they could support themselves by not solely depending on HESLB.
The study was also interested to know the effects of education cost sharing on students’ life. Students were supposed to respond YES if cost sharing   had effects and NO if cost sharing had no effects on students’ life. About 62 (82.5%) of students replied YES meaning that cost sharing affected their life while 14 (17.5%) said that it had no effects. From these responses, it can be noted that cost sharing implementation has effects to students’ life. The findings coincide with Makulilo (2007) that most students contend to experience difficult lives in universities during tenure of studies with some engaging in corrupt business deals in the campuses in order to supplement their finances. If students were given 100%, they could have all replied NO meaning that life was good. Cost sharing appears to be a heavy burden placed on students particularly those from lower income families. The government itself pleads that “It is apparent that costs cannot be borne by many parents because of poverty” (URT, 2006b:6). 
The implementation of education cost sharing would have sounded well if the needy students were given the first priority. However, the results of this study reveal that the poor families are the victims of education cost sharing implementation. The low income families are largely depending on HESLB for paying both direct costs and tuition fees. From literature review, it was noted that:

The SUA participants presented cost sharing as the most pressing issue in questionnaire reports, students’ and instructors’ interviews and students’ focus group discussion. They referred it as “in adequate funds”. The most affected female and male students were those who came from poor families and who entirely depended on the money from the government in form of loan. (Puja, 2009:68)

The above quote points out clearly that despite solely depending on HESLB, the loan itself is not enough to cater for most of the students’ needs. The study revealed that students were affected by the current financing model which has failed to distribute loans according to the level of income of the student’s family. The current means testing criteria can be considered to be the cause of students’ suffering from cost sharing policy implementation. In view of means testing, Merisotis and Wolanin (2002) assert:

It has been observed that, means testing in Eastern and Southern Africa is subject to a number of serious practical difficulties that call into question its viability (Merisotis and Wolanin, 2002 in Mpiza, 2007:82)

The researcher’s experience show that means testing sometimes creates a number of problems that were anticipated. These problems have been recurring frequently which implies that HESLB has failed to get solve of them. The findings of the study also revealed that students were not comfortable in studying before paying direct costs payable to the university. Direct costs include registration, accommodation, medical capitation fees and caution money (UDOM, 2015). Tuition fees are paid by the HESLB direct to the university. Students are only required to sign showing their presence at the university, but direct costs are paid by students themselves to the university. About 65 (81.3%) students said  that they did not feel comfortable studying before paying direct costs while 15 (18.8%) students replied that they felt comfortable studying before paying direct costs. 
The University of Dodoma does not allow students to get accommodation or attend classes if they have not paid their direct costs. The findings revealed that the majority are affected with this situation. Many of students depend on campus accommodation which is cheaper compared to off campus accommodation. Their failure to secure accommodation creates a lot of sufferings to them. Students’ lives are affected by the mode of life they are supposed to live as they wait to pay their dues.
The findings of the study revealed that most students were not able to afford paying education costs. They entirely depend on HESLB to cover all educational costs. About 57(71.3%) of students claimed to be unable to pay for educational costs. Only 23(28.7%) afforded paying educational costs. This result is similar to that of Nyakunga (2011) that some students were not able to cover the remaining costs of their studies due to poor economic condition of their parents. They depend 100% from HESLB for all educational needs. Cost sharing policy implementation, has greater effects to students’ life. Therefore, the HESLB should fully sponsor students so that they can study under comfortable environment.
Meanwhile, the findings of the study revealed that most students at the University of Dodoma had no other sources of income. Neither families nor relatives were able to support them. The only source of income remained to be the HESLB. The responses showed that 15 (18.8%) of students had other sources of income while 65 (81.3%) of students had no other sources of income. These findings were similar to that of Nyakunga (2011) that students were required to use the same loan for other costs that were to be covered by their parents or themselves such as transport, students’ union fee, medical fee and other personal needs. 
The University of Dodoma does not accommodate students if they have not paid for their direct costs. Many of students 73 (91.3%) claimed that they were not given accommodation from their hall wardens if they had not paid for the direct costs. This caused students to over crowd to rooms of other students who had paid for the direct costs. The remaining 7 (8.8%) are students who asserted to be accommodated before paying direct costs. These might be those with special cases. Life without accommodation becomes so difficult to many of students.
In line with Welfare Monitoring Survey (1997) and Deolaiker (1999) the findings of the study revealed that there was no equality in education cost sharing. Students from poor families were means tested to small percent of the loan hence, required to contribute high percentage in cost sharing, while students from rich families get high loans and contribute little in education cost sharing. About 22 (27.5%) of students said that there was equality in education cost sharing while 58 (72.5%) responded that there was no equality in education cost sharing. Therefore, the HESLB should find the alternative ways to remove these inequalities.
From the study, it was found that many students were not aware of government’s secular on education cost sharing. The findings revealed that 36 (45%) of students were aware of cost sharing implementation policy while 44 (55%) were not aware. This might be an indication that the government through the Ministry of Education Science and Technology and the HESLB have not played their role to disseminate information on education cost sharing policy implementation. The research findings also revealed that parents were aware of government’s secular on education cost sharing. The responses showed that 46 (57.5%) of students responded that their parents were aware of education cost sharing while 34 (42.5%) of students said that their parents were not aware. Through these findings, it can be noted that parents are aware on cost sharing policy but their financial positions are not good to support their children in higher learning institutions.
Moreover, it was revealed from the study that other students were not able to depart on time after the university closure. The result showed that 64 (80%) students responded that they departed on time while 16 (20%) said that they did not depart on time due to financial constraints. Even those who depart on time, some of them said that they were forced to depart by their respective wardens. Even if they were not well off, they had to find the other means to make sure that they leave from their halls of residence. This shows that there are no conducive environments for students during their departure as they are forced by the circumstances to do so.
The findings of the study also revealed that there was lack of involvement in decision making by the university in raising some educational costs. Students are not given chance to give their opinions on various matters regarding education cost sharing. About 23 (28.8%) of students who participated in the study responded that they were involved while 57 (71.3%) said that they were not involved. Those who said that they were involved, the findings revealed that were students’ leaders. Even if they were involved, it seems that they did not gather opinions from their fellow students. They just participated on their own. The findings of the study revealed that students’ opinions on education cost sharing were more directed towards removing inequalities associated with education cost sharing. There should be fair distribution of loans to all loan applicants. This means the means testing criteria should be effectively used. This relates with the previous study by Johnstone (2003b) arguing that without proper means testing, education cost sharing will continue to create problems than it can solve. Other students were of the opinion that, education cost sharing should be removed. It appears to be not friendly to students as it lacks fairness in its implementation.
4.3 Research Question Two: What are the Challenges Facing Students as a Result of Cost Sharing Policy Implementation
The first research question of the study sought to explore the challenges facing students as a result of education cost sharing implementation. Questionnaire findings of the study revealed that, students faced a number of challenges. 
4.3.1 Poor Living Condition

Majority of the respondents 30 (37.5%) replied that, they experienced poor living condition. Poor living condition was caused by taking meal and accommodation allowances so as to pay for their tuition fees. They were compelled to do so because they did not receive 100% from the HESLB for their tuition fees. The remaining amount could not suffice students’ needs.
One student said that:

I am living a very difficult life due to financial problems. The HESLB gives me only 30% of the tuition fee. This means I have to contribute 70% of the remaining tuition fee. I don’t have any support from my parents. I cannot blame them because I know much the situation at home. What I do is to take a part of meal and accommodation allowances so as to pay for tuition fees. What remains to me is a little amount of money for daily expenditures. Therefore, I have to minimize costs to the maximum in order to survive in this university. Sometimes I take a single meal per day. This situation is not good at all.
Another student added:
Sometimes I fail even to get a piece of soap to wash my clothes. My roommates help me to alleviate the situation. The amount that I contribute in cost sharing program is very high to the extent that it affects my living so much. I feel very sorry.
The two quotes above is an indication that students are sometimes compelled to live miserably so as to save a certain amount of money that will help them to cover for tuition fees. The quotes also provide a clue that these are students from lower income families whose parents or guardians are unable to support them financially.
4.3.2 Failure to Secure Accommodation on Time
Other students about 14(17.5% responded that they fail to be accommodated on time. The University of Dodoma requires students to pay both tuition fees and direct costs in order to register for a particular academic year. Most students use meal and accommodation allowances to pay for their tuition fees. The HESLB does not disburse loan beneficiaries before they are fully registered. This means students have to seek for other sources of income to pay for accommodation. This delays timely accommodation. In an interview, one student said:
The University does not allow us be accommodated if we have not yet paid tuition fees. Even if you pay direct costs, no accommodation is offered to you until you have paid direct costs and tuition fees respectively. This means we have been roaming here and there to look for accommodation. Sometimes we are forced to sleep more than one in a bed with our friends who have already paid both direct and tuition fees. It takes almost a mid-semester for one to get registered and secure accommodation.
It is learnt from the above quote that students are not offered accommodation only by paying tuitions fees. Accommodation is subjected upon complete payment of direct costs and tuition fees. This again adds more problems as students are subjected to live hardship lives which sometimes force them to sublet. Such a situation is most likely to cost them academic wise as well.
4.3.3 Lack of Fund
Lack of fund was also noted to be amongst the challenges facing students as a result of cost policy sharing implementation. These respondents which were 11(13.8%) replied that, cost sharing policy makes them to have no money as they are required to contribute for their education expenses. The study revealed that students had to use money dedicated for meals and accommodation allowances to pay for tuition fees. Majority are those from lower income families. One student, who was interviewed, responded that;
I always suffer shortage of money in my savings. The expenses are high than what I have. The meals and accommodation allowances offered to me is not enough to cater my daily needs. The problem is that, the board has not given me full sponsorship to finance my studies. I receive only 50% of my tuition fees. I subsidize my tuition fees from my meals and accommodation allowances. This misallocation of money is what makes me suffer the lack of fund.
It is learnt from the above response of the effect of cost sharing that some students go through various problems as they lack sufficient money to cover some of their important needs. As it has been reported in the same chapter, implementation of cost sharing has become unfriendly to students and families which cannot financially contribute to the policy. Such situations force some students to use part of their meals and accommodation allowances to pay part of their tuition fees. 
4.3.4 Late Registration

Due to lack of money, some students do register their courses late for a particular academic year. The study revealed that 8(10.0%) of the respondents failed to register on time. This means they were subjected to late registration. According to the University of Dodoma rules and regulations, students are not registered until they have paid both direct costs and tuition fees. Students, who have no support from their parents or other relatives, wait for their meals and accommodation allowances so that they can pay for their tuition fees and therefore get registered. If the HESLB delays to disburse them, this means they are also subjected to late registration.
In an interview with the Dean of Students (DoS), the study revealed some of the students register very late due to economic problems that they experience from their families. The DoS had this to say:
Some of our students register very late at the beginning of new academic year and sometimes even the second semester. We normally register students who have fully paid both direct costs and tuition fees. Those students, who register very late, complain that they do not have money to pay for their dues on time as they are from lower income families. Therefore, they heavily depend on funds much from HESLB.
The above response by Dean of Students informs clearly that students’ registration is subject upon payment of all university costs that are borne by students themselves. This means students who have not paid all costs that are needed before registration are not registered and subsequently, they sometimes register very late. 
4.3.5 Poor Learning Environment

Six students (7.5%) of all students respondents responded that, amongst the challenges that they face was poor learning environment. The students who have not paid all direct costs and tuition fees experience difficulties in their learning environment. They are not given permission to live in hostels and this situation makes it difficult to study. In an interview with one of the academic member of staff, she confessed that students face poor learning environment due to cost sharing policy implementation. She opines that:

Sometimes we’re told not to allow students to sit for tests or examinations if they have not paid for their tuition fees. This order comes from the Deputy Vice Chancellor (Academic, Research and Consultancy). When this happens, it affects students’ learning environment
From the above quote, one can understand that it is the policy of the university that students who have not paid their outstanding balances should not be allowed to sit for examinations. Students’ learning environments obviously are disturbed and it also affects students’ academic performance.
4.3.6 Poor Accommodation Facilities
About 3 (3.8%) students commented that they live in poor houses. This was caused by their failure to pay for accommodation in halls of residence available at the campus. They are forced to live off campus where the accommodation facilities are poor. Students are forced to rent a room whereby one room can be shared by more than three students. One amongst the students who were interviewed said:
We are the victims of circumstances. We are sometimes forced to live off campus in rented rooms of low quality. We live more than three by donating each other to pay for house rent. Power supply is a problem, water supply sometimes is not reliable and the environments in general are not conducive for studies. But, we have no way out rather than accepting the reality.
The above response informs that students who live off campus have a number of encounters that affect their daily living. They are not comfortable living off campus since the environment is not safe. Generally, problems such as water supply and power unreliability and overcrowded rooms are inevitable given that fact that students’ choice for better services and single resident room means choosing expensive housing which is hard for most students to do. 
Table 4. 5: Challenges Faced by Students

	 Responses                                                       Frequency                         Percent

	
	Late registration                                            8                                        10.0

	
	Failure to Secure Accommodation on time  14                                      17.5

	
	Poor living condition                                    30                                      37.5

	
	Poor learning environment                             6                                        7.5

	
	Poor Accommodation Facilities                     3                                        3.8

	
	Lack of fund                                                  11                   
	          13.8
            2.5
	

	
	Not related                                                      2
	
	

	
	No response                                                    6                                        7.5

	
	Total                                                             80                                    100


Source: Field Data, 2106
4.3.7 Discussion of the Findings
The study has found out that students are facing a number of challenges caused by education cost sharing implementation in higher learning institutions. It was revealed that 30 students (37.5%) were experiencing poor living conditions because monies that were meant for meals and accommodation allowances were used for tuition fees. Meanwhile, it has been learnt that 14 students (17.5%) failed to be accommodated on time. This implied that they had to roam about seeking for alternative ways to be accommodated on campus. 
Lack of fund is another serious challenge that students face. About 11 students (13.8%) claimed that this is a serious challenge to their life at the university. The study further revealed that 8 students (10.0%) out of all students respondents were subjected to late registration, 6 students (7.5%) were experiencing poor learning environment and 3 students (3.8%) were facing poor accommodation facilities. The percentages reported above are indication that students face various challenges as a result of cost sharing policy implementation. Most of the affected students seem to be from lower income families that are entirely depending on HESLB to fulfill their education needs.
The percentage of tuition fees offered by the HESLB does not suffice students from lower income families. Failure of the HESLB to provide 100% tuition fees to students has also led to failure to students to meet educational costs. These findings relate to those of the study done by Broke-Utne (2000) as attested below:
Majority of students in Africa an average of about 60% come from ranks of the peasantry, workers and small traders who are not likely to have means to meet the increasing costs of university education (Brock-Utne, 2000:223, quoted in Mpiza, 2006:78)
To them, the only means is to use money dedicated for meals and accommodation allowances to cover tuition fees. This is also supported by Mpiza (2006) who asserts that most students are from poor families that cannot support both direct costs and indirect costs which should be covered by students. The government was supposed to fully support the needy students. The experience that Mpiza (2006) got from the University of Dar es Salaam students is equally reflected among students at the University of Dodoma. The study by Mpiza (2006) shows that students without accommodation had to use some of their study time to look for accommodation outside the hostels and the same applies at UDOM where this study was conducted. Those who have not fully paid both tuition and direct costs are not allowed to be accommodated. 
From this discussion, it can be concluded that education cost sharing as an independent variable, has a direct effect on students life. Education cost sharing seem not to offer solution to lower incomes families, rather it adds more problems. The best way to provide loans should be envisaged to establish a fair distribution of loans to students according to realistic economic family back ground. 
4.4 Research Question Three: What is the Coping up Strategies used by Students to Alleviate the Challenges of Cost Sharing Policy Implementation?
The second research question sought to get responses from students on which strategies they used in order to alleviate the effects of education cost sharing. There were various responses from students.
4.4.1 Minimization of Daily Expenditures
About 40% of the students responded that they minimized their daily expenditures in order to alleviate the effects of education cost sharing. They minimized daily expenditures so that the remaining sum could be used for tuition fees. They also minimized expenditures by skipping meals. In line with Puja (2009) the findings of the study revealed that some of the students skipped meal in order to minimize the costs of expenditures. They minimized the costs to the extent of taking single meal per day.
The study was also interested in exploring if students were skipping meals as a strategy to minimize costs so that they could be able to save money for survival. The questionnaires required students to answer YES if they skipped meal and NO if they did not skip meal. The questionnaire findings of the study revealed that about 58(72.5%) of the students skipped meal and 22(27.5%) did not skip meal. From this finding, it can be noted that many students are facing hardships in their daily life while they are studying. They are forced to skip meal in order to save money. Most of them are from lower income families. They were obliged to skip meal and save money that could help them to pay for their tuition fees.
4.4.2 Self-Employment

The study also revealed that, other students about 17 (21.3%) engaged in self-employment in order to generate income that could help them to minimize the effects of education cost sharing. Self-employment including: engaging in petty business such as selling airtime vouchers, burning CDs, selling computer accessories, typing and printing. One of the key informants said:
I have knowledge in computers. I am used to typing some assignments for my fellow students and get some money that helps me in minor expenditures. I also sell some computer accessories such as adaptors, batteries, cables. Also I install computer programs according to the requirements of my customers. At least, I can stand on my own.
The above quote is from one among many students who employ themselves in order to get money that will help them to overcome some of the problems that are associated with lack of money and cost sharing policy. Students with certain skills are in a much better position than others as they can employ themselves within or off campus so as at least to earn something to support them on daily basis. The study has, therefore, revealed that girls employ themselves as hair dressers, artificial hair, underwear, ear rings, bangles and simple clothes sellers. The researcher could also get further evidence of such small ventures within campus through posters glued on hostels, lecture rooms and cafeteria walls which advertise services and goods and invites customers.
4.4.3 Borrowing Money from other Students

Other students informed that they minimize the effects of education cost sharing by borrowing money from their fellow students. About 13 students (16.3%) informed that they are compelled to borrow money from their fellow students who are economically stable.
One student said:
When I have no money, I sometimes borrow money from my fellow students promising to pay back after receiving my boom. Sometimes friends can help you if they have. You know, we differ in family back grounds. Some of us are from well to do families, while others are from low income families. So those from well to do families get boom from HESLB as well as a support from their families.
The above quote is a proof that students from low income families have to depend on financial assistance in a form of borrowing from students whose families are economically stable. It can, therefore be said that students from lower income families hardly depend on HESLB to overcome all challenges that are caused by education cost sharing policy implementation.

In interview with the warden, she added:
There have been several cases of other students failing to pay back the money that one student borrowed from another. Students report to the office to seek support. Some of the cases become so difficult to handle. In order to make justice to all, the office sometimes directs the claimant to the police post that is within the university campus.  Most cases are reported at the end of semesters. 
The response given by hall of residence warden suggests that cost sharing policy implementation is a problem to students. They sometimes fail to pay back the amount of money they have borrowed. Such a situation is likely to cause more problems such as dishonest, hatred attitudes among students. Furthermore, it has also been revealed that13 respondents (16.3%) gave answers which were not related to the study. The findings show that they tried to contribute but possibly they did not understand the question while  7 other respondents (8.8%) did not respond to the questions at all which could have resulted from either failure to understand the questions or  not having time to fill questionnaires.
Table 4.6: Coping Strategies used by Students

	      Responses
	Frequency
	Percent

	
	Cost minimization from direct cost
	32
	40.0

	
	Borrowing from others
	11
	13.8

	
	Self-employment
	17
	21.3

	
	Not related
	13
	16.3

	
	No response
	7
	8.8

	
	Total
	80
	100


Source: Field Data, 2016
4.4.4 Students’ Subletting
It was the interest of the researcher also to find out if there were students who used to sublet in the halls of residence. The reason behind was to explore if those students who had not yet finished paying direct costs used to sleep in the hostels. This was done to establish whether or not subletting could be used as coping strategy. It was therefore noted that only few students use subletting as coping strategy. For stance, 13 (16%) of respondents showed that was used while 67 (83.8%) showed that such strategy was not used. However, subletting is strictly prohibited according to Accommodation Agreement for Undergraduate Students. This might be the reason as to why most students decided not to disclose the issue. Possibly, they were trying to avoid to be subjected to penalties according to the laws and regulation in place.
In an interview with the students’, leader (The Minister for Water and Accommodation) she said:
Due to financial problems, some of our students are subletting in their rooms. They are compelled to do so because; they are the victims of circumstances. To be honest, they will not disclose to you in fear that the report will be used to enhance eviction in the next academic year. Sincerely speaking, other students are sleeping more than four in a room meant to accommodate only four students.
The above quote is a proof that subletting among the students is another experience that students are facing as result of cost sharing implementation. Other students illegally sublet their rooms/beds to other students to reduce expenses. As a result, rooms that were meant to accommodate four (4) students they can accommodate up to six students.
4.4.5 Cooking in the Halls of Residence
The study also wanted to know if students were cooking in their rooms. By using frequency and percentage table, it was revealed that few students were cooking in their rooms. About 10 students (12.5%) testified having seen students cooking in their rooms while 70 students (87.5%) denied to have seen students cooking in their rooms. Lack of cooking facilities in the halls of residence might be among the factors that are preventing students from cooking in their rooms. The other reason could be the strictness of hall wardens to ensure students abide to University By-Laws which among other things, strictly forbid students (Part II paragraph 5.2 (iv) to cook in their halls of residence. According to University of Dodoma Students By-Laws (2012) cooking is not allowed in the halls of residence. Part II paragraph 5.2 (iv) states:

No cooking or cooking appliances and no electric devices other than reading lamps, table fan, electric iron, electric razor, electric hair dryer, TV, VCR and computer shall be used in students’ rooms or in any authorized place or space.
However, even with only a small number of respondents revealing that students and especially female students cook in their rooms, still it can be said that there was an indication that, despite the restriction imposed on cooking, still some of the students are cooking in the halls of residence. Such a view echoes, Ishengoma (2014) argument that though there were no cooking facilities, students were cooking in their rooms at the University of Dar es Salaam and that was done to reduce expenses of daily life.
4.4.6 Should Cooking be allowed in Hostels?

The researcher was also interested to get information from students if they wish to see the university allows them to cook so that it could help them minimize the implications of education cost sharing. About 17 (21.3%) students agreed that students should be allowed to cook in their rooms while 63 (78.8%) students said that the university should not allow students to cook in their rooms.
4.4.7 Discussion of the Findings
From the study, it was found that students were using various strategies to alleviate the effects of education cost sharing implementation. The study reveals that about 40% of students used cost minimization as a strategy to overcome the effects of education cost sharing. They minimize their daily expenditure depending on the amount of money given to them as meals and accommodation allowances and or what remains for that purpose after they have taken care of tuition and other academic matters as per cost sharing policy. It should be known that beneficiaries of HESLB do not get uniform percentage of loan for tuition fees. It is only meals and accommodation allowances that are given at a flat rate to all loan beneficiaries.  In an interview, the loan officer had this to say;
The HESLB offers flat rates of meals and accommodation allowances to all loan beneficiaries. Currently, each student gets 8500/- per day. Tuition fee is offered as per means testing. Therefore, there is equality in provision of meals and accommodation allowances to students. (Interview with a loan officer). 
Furthermore, it has been seen that other students employ themselves in order to earn money and alleviate the effects of education cost sharing. About 17(21%) showed that they engaged in self-employment such as doing printing, typing and installing computers’ software. 
A view by Otieno (2004) supports the findings by saying:
 Some students have resorted to various coping mechanisms including doing mental jobs within the university at the detriment of their studies. It is not uncommon to find university students working as barbers, cobblers, hairdressers, brokers in computers typing and printing, vendors of light goods such as writing/ photocopying papers etc.

What was revealed in the study at UDOM is not different from what Mwinzi (2004 as cited in Mpiza, 2006:78) presents of Moi and Nairobi Universities where students in these universities engage in income generating activities in order to meet living expenses such as transport, food and accommodation. It is worth noting that, while students choose to engage in business ventures for income UDOM rules and regulations do not allow them to do so. Article 4(q) of the Accommodation Agreement for Undergraduate Students (2012) requires students not to conduct any form of business in the halls of residence (UDOM, 2012). It can be argued here that students have no choice but to breach such a rule so as to raise money to cover for expenses they are forced to do so by cost sharing policy.
Findings for this study agree with what a study by Nyakunga (2011) reports that some students used to borrow money from their fellow students when they faced financial difficulties. Review of some documents in wardens’ offices showed various cases of students’ debt crises which were reported and handled by those offices whenever the borrowers failed to repay their loans. It was learnt that some of the cases were taken to police station for further actions when they couldn’t not be solved at college level.
Subletting was also found to be another strategy that students use to lessen the burden of education cost sharing at UDOM. It was found that rooms designed to accommodate four students, were accommodating more than four. Such a situation is also reported by Sawyer (2004) who argues that challenges concerning housing for students face many African public universities including Ghana University in which the rooms which were designed for two students are accommodating three to four students. This is also supported by Ishengoma (2004b) that students at UDSM were overcrowding for the purpose of reducing rent payment. Similarly, Puja (2009) asserts that students at UDSM, MUCHS and SUA shared rooms in two although rooms were previously designed for one student.
 It should be taken into consideration that, there is no problem with hostels for accommodation at UDOM. Students suffer accommodation problems because of failure to register on time and or to pay tuition fees. They are not offered accommodation unless they have paid all outstanding balances. The study has also found out that students cook in the halls of residence as a strategy to cut down living costs resulting from education cost sharing policy and this finding is also shared by Ishengoma (2004) and Puja (2009) studies. About 12.5% indicated that students cook in their rooms at the University of Dodoma. This percent may seem small, but it represents the fact that cooking is done in halls of residence. The study found that cooking was more common in females’ hostels. These findings are supported by Puja (2007) who asserts that:
Still many of female students brought food stuffs such as dried beans, rice, maize, sugar and once they were on campus, they bought the rest of the food they needed such as meat and vegetables according to their test. Many of the participants stressed that cafeteria food was not only expensive and monotonous but also of low nutritional value. Students stored food stuff such as sacks of rice, beans and cooking as well as eating utensils in overcrowded rooms. They stressed that it was cheaper than buying their meals from university cafeterias

On the other hand it has been realized that some students skip meals as a strategy to alleviate the effects of education cost sharing and such fact is also reported by (Puja, 2009 and Nyakunga, 2011 About 72.5% of the respondents responded that they skip meal to save money for paying tuition fees. Skipping meal has effects in students’ lives health wise and academic wise. 
CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction

This chapter shortly describes a summary of the study, summary of the main findings especially of the study and provides a conclusion of the study. The chapter also provides recommendations for both stake holders and future researchers.
5.2 Summary of the Study

The purpose of the study was to evaluate the implication of cost sharing policy implementation for students’ life in higher learning institutions specifically the University of Dodoma. The study involved students from four different colleges. The College of Natural and Mathematical Sciences (CNMS) College of Earth Sciences (CoES), College of Humanities and Social Sciences(CHSS) and College of  Business Studies and Law. The study also involved wardens, academic staff, Dean of Students, loan officer, and admission officer. The study used purposive and simple random sampling to obtain participants of the study. Data collected were coded, summarized and analyzed using Statistical Package for Social Sciences (SPSS) version 20 for Quantitative Data. A Thematic approach was used for Qualitative data. Three methods were used to collect data from the participants. These methods were interview, questionnaire and documentary review. Moreover, the study was basically guided by Human Capital Theory.
The summary of the major findings of the study are based on the specific objectives of the study. The first objective was to examine the challenges facing university students as a result of cost sharing policy implementation. The study revealed that poor living condition, lack of enough fund  to cater for their daily needs, late registration due to lack of money, failure to get accommodation on time, poor learning environment and poor accommodation facilities were the major challenges facing students because of cost sharing policy implementation.
The second specific objective was to analyze strategies that were used by students to cope up with the challenges of cost sharing policy implementation. The findings of the study revealed students cope up with these challenges by minimizing their daily expenditures from meals and accommodation allowances, to employing themselves in various activities, working as part timers in nearby secondary schools, cooking in halls of residence and sometimes borrowing money from other students. The third objective was to evaluate the extent to which students were affected by cost sharing policy implementation. The findings of the study revealed that to a large extent, students were affected by cost sharing policy implementation. About 70% of the students responded that they were negatively affected as they were subjected to live in way that was not conducive to them.
5.3 Implication of the Findings in Relation to Theoretical and Conceptual Frameworks of the Study

Through Theoretical framework, the study found that students were investing a lot in education expecting to get a return from what they have invested. Even when they do not have enough money for their survival they are ready to borrow money elsewhere to make sure that they finalize their studies. As advanced by Blaug (1987) that human capital theory is a stock of individual’s knowledge, capability and skills that are economically usable for future enjoyment. This means investing in education provides hope that sometimes in future, an individual will benefit economically. People spend money, time and other resources in more diverse way not only for the purposes of present enjoyments but also for future life.
From the study, it was found that students wanted the HESLB to finance them 100% hoping to be able to repay after graduation. Their expectations were to be employed and get better payment. It is believed that those individuals who have been to school have greater chances of being employed compared to those who have not been to school. Therefore, students are compelled to contribute in education cost sharing due to the fact that they expect to get a return from what they have been investing for a number of years. It is argued that if the rate of return of higher education is higher, then the investment to higher education should be increased. Mpiza (2007) asserts:

The earnings and allowances obtained after graduating of a student together with the direct and indirect costs provide a measure of private rate of return to investment in any level of education including higher education (Mpiza, 2007:28)

The chance of an individual to get employment increases as the level of education increases. The higher the level of education, the higher the chances of employment. Students in higher learning institutions struggle much to finalize their studies so as to be employed. This is reflected to their predecessors with the same level of education of which they are striving for. In order to achieve this, they even use money dedicated for meals and accommodation allowances, to cover for tuition fees. They are ready to suffer for a while as they prepare for future enjoyments. From literature review, it has been found that employers are interested to employ individuals with higher level of education. These individuals seem to offer reliable services attributed to their higher level of education. Woodhall (1987) advances:

This is why employers continue to prefer educated workers in that not only does  the possession of an educational qualification indicate that an individual has certain abilities, aptitudes and attitudes but the educational process helps to shape and develop these attributes (Woodhall, 1987:Quoted in Mpiza, 2007:28)

Therefore, HCT relates to the study due to the fact that investing in education means preparing for future gains. Students and parents incur costs of education anticipating for future return from what they have invested.  The conceptual framework   of the study shows relationship of education cost sharing and students’ life at the University of Dodoma. The percentage of tuitions fees students receive from HESLB is what determines the kind of students’ life at the University of Dodoma. Students do not get full sponsorship from the HESLB; eventually they are forced to contribute from their own sources. 
The study revealed that most students had no other sources of income; therefore they are forced to use meals and accommodation allowances to cover for tuition fees. The use of meals and accommodation allowances in turn affects student’s life because they are now obliged to minimize costs by skipping meals, subletting in rooms and cooking in the halls of residence. Others are forced to engage in part time activities, petty business and others have found themselves in debt crisis. The study shows that students’ life at the University of Dodoma is affected by education cost sharing policy implementation. Many students are from lower income families. 
The percentage given to them from HESLB for tuition fees, meals and accommodation allowances, parents and relatives’ contribution on tuition fees, meals and accommodation allowances are not enough to cover the necessary costs borne by students in education cost sharing according to means testing. Therefore, students are subjected to poor living condition as they minimize expenses to the extent of affecting their daily life.
5.4 Conclusions
The focus of the study was to evaluate the implications of cost sharing policy implementation for students’ life .at the University of Dodoma. The study has revealed that cost sharing policy implementation is a problem to most students’ who largely depend on HESLB in order to meet their educational costs. Failure to secure 100% sponsorship from HESLB is a stumbling block towards the fulfillment of their future dreams. The study has revealed that students from lower incomes families face hard times in the course of studying if they are not fully funded. They are compelled to use some amount of meals and accommodation allowances to cover tuitions fees. Also they are forced to engage in some gainful activities that may help them to cater for their daily lives.
Moreover, the study finds that cost sharing policy implementation also affects students’ academic performance because of the failure to be registered on time. They spent most the time to settle accommodation and registration disputes before legally attending classes. This implies cost sharing policy implementation subjects students to unfavorable learning environment. Means testing is not an effective mechanism to determine the true needy students. It is a source of unfair loan distribution amongst the loans applicants. Means testing is sometimes a source of students’ troubled lives as it fails to suffice the needs of the needy students. Sometimes, well to do students are offered loans while students from lower income families are left out. The study concludes that cost sharing policy implementation is a barrier to most students in higher learning institutions. This implies that the policy itself is not user friendly especially for students from lower income families.
5.5 Recommendations 
5.5.1 Recommendations for Actions

Based on the findings, the study recommends that   cost sharing policy in higher learning institutions should be reviewed. The policy review should also focus on the effectiveness of means testing criteria in disbursing higher education students. The study recommends that students should be allowed to pay accommodation fees and stay in hostels while waiting to pay tuition fee. Generally, intensive efforts should be made by the government and other educational stakeholders to find the best way to implement cost sharing policy implementation that will reduce some implications on students’ lives.
5.5.2 Recommendations for Policy

Education cost sharing policy, seems to be not well known to many people. Moreover, the criteria that are used to provide different percentage of loans to loan applicants are not clearly known. The policy should clearly be put and made available to many Tanzanians. Meanwhile, education cost sharing policy should be integrated in both primary and secondary school syllabus so as to create much awareness to the majority. The study recommends the following;

i. To impart knowledge to public on the importance of education cost sharing policy in higher learning institutions.
ii. To expose clearly to public the criteria that is used to categorize percentage wise loan disbursement to successful loan applicants.

iii. To integrate educational cost sharing policy in both primary and secondary schools syllabi so as to create more awareness starting at grass roots level.

iv. To review educational policy on cost sharing within a maximum period of five years with the assumption that educational sector is so dynamic.

v. To engage various stake holders in the process of reviewing educational policy on cost sharing in Tanzania.
5.5.3 Recommendations for Further Research

The study recommends for further research on:

i. The Effectiveness of Means Testing Criteria in Disbursing Higher Education Students in Tanzania.

ii. The Effects of Education Cost Sharing on Students  Academic Performances in Higher Learning Institutions in Tanzania

iii. The Contribution of Cost Sharing Policy Implementation in Provision of Education in  Higher Learning Institution in Tanzania
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APPENDICES
APPENDIX 1: Questionnaire 
The questions seek information on “The Implication of Education Cost Sharing Policy Implementation on Students Life” in higher learning institutions in Tanzania particularly at the University of Dodoma. All information given will be treated with confidentiality.

A: Questionnaire for Students

Background information

Please, put a tick (√) on appropriate space

Gender: Male (    ) 
Female   (     )

Age: 20-29 (  ) 30-39 (  ) 40-49 (  ) 50-59

Name of the College:
Degree programme:
Year of Study………………………

In service (    ) not in service (    )

Please, go through the following questions and put a tick (√) against each response 

	SN
	ITEMS
	 RESPONSES

	
	
	YES
	NO

	1
	Do you afford paying educational costs that are required according to what has been means tested to you?
	
	

	2
	Do your parent(s)/guardian(s) manage to support you?
	
	

	3
	Do you have other sources of income which help you in your studies?
	
	

	4
	Do you know any government guideline or secular on education cost sharing?
	
	

	5
	Do your parents know the government secular on higher learning fees and other contributions?
	
	

	6
	Does cost sharing policy in higher learning institutions have effects on your living standards?
	
	

	7
	Do you skip meal in order to minimize costs of living?
	
	

	8
	Do you feel comfortable studying before completing all costs payable to the University?
	
	

	9
	Does your warden accommodate you before paying direct costs
	
	

	11
	Are you involved or informed before rising up some educational costs?
	
	


11. To what extent do you suffer from cost sharing policy implementation?


Larger extent (   )


Smaller extent (   )


Moderate      (    )

12. Does cost sharing to students provided equally?


YES
(     )


NO      (    )

If the answer is NO, give your reasons

………………………………………………………………………………………………………………………………………………

13. What strategies do you use in order to overcome the effects of education cost sharing policy implementation on your living standard?

………………………………………………………………………………………………………………………………………………

14. What challenges do you face in your living standards that are caused by cost sharing policy implementation?

……………………………………………………………………………………………………………………………………………………………………………………
15. What is your opinion on cost sharing policy implementation in higher learning institutions?

……………………………………………………………………………………………………………………………………………………………………………………
Thank you for your positive response
APPENDIX 2:  Guiding questions for students/face to face interview

1. Are you aware of government cost sharing policy? YES/NO. How did you come to know about cost sharing policy?

2. Is cost sharing important to your studies? YES/NO. Explain

3. Do you participate in sensitizing parents on cost sharing? YES/NO. How? Explain

4. What problems do your parent(s)/guardian(s) face in paying for your direct costs? Can you mention some of them?

5. How has cost sharing affected your studies?

6. To what extent do you suffer from cost sharing? SMALL EXTENT/LARGER EXTENT?

7. How do you overcome the challenges of education cost sharing policy implementation?

8. Does loans board support you on time?

9. How have your parent(s)/guardian(s) been affected by education cost sharing policy?

10. What is your perception on cost sharing policy implementation in higher learning institutions in Tanzania? 

11. If you were in the shoes of your parents, what would you advice on education cost sharing policy implementation in higher learning institutions in Tanzania?

APPENDIX 3: Interview for wardens/Interview schedule for wardens

The purpose for this discussion is to share with you our experience and views on the topic concerning “The Implication of Education Cost Sharing Policy Implementation on Students’ Life at the University of Dodoma”. Solutions based on policy reforms will come from your views, opinions, and perceptions. Attitudes, knowledge, awareness and suggestion which will be generated from this discussion.

1. Background information

(a) Level of education

(b) Working experience

2. What are the problems do the students face in accommodation that is related to lack of direct costs payable to the University?

3. To what extent are the students’ lives affected due to lack of money for educational cost sharing?

4. Have you ever raised your concerns to the management of the University of Dodoma on how cost sharing is affecting students’ life especially those from lower income families?

5. In your Hall of residence, do you accommodate students who have not fully paid the direct costs payable to the University?

6. To what extent do students with financial matters related to cost sharing report to your office for moral and material support?

7. If you were given a chance to comment anything on education cost sharing, what would have been your position?

8. Does the Higher Education Students Loans Board means test students fairly?

9. Does the HESLB disburse students on time?

10. Should students engage in other income earning activities while in studies in order to support themselves in education cost sharing policy implementation?

11. Should other education stake holders be involved in supporting higher learning students in education cost sharing?

APPENDIX 4: Interview Guide to Dean of Students

1. Background information

(a) Level of education

(b) Working experience 

2. How do you view the present situation of education cost sharing policy implementation?

3. What are the challenges mostly face students’ life in this context of education cost sharing policy implementation?

4. What is the role of your office on the challenges encountered by students in this context of education cost sharing policy implementation?

5. How do the government sponsored students overcome the problems associated with cost sharing policy implementation?

6. How do the private sponsored students overcome the challenges of education cost sharing policy implementation?

APPENDIX 5: Interview guide to students’ leader

1. Background information

(a) Year and course of study

(b) Leadership position at the students’ government

2. What do you think are the challenges government sponsored students face in this era of education cost sharing policy implementation?

3. What do you think are the challenges encountered by private sponsored students in cost sharing policy implementation scheme?

4. How do the private sponsored students overcome the challenges of living standard associated with education cost sharing policy implementation?

5. How do the government sponsored students overcome the challenges of living standard associated with education cost sharing policy implementation?

6. To what extent do students suffer from cost sharing? Small/Larger/Moderate?

7. Is the current means testing system work properly?

8. Is there any fairness in the provision of loans according to the Higher Education Students’ Loans Board criteria?

9. What is your opinion on the present education cost sharing policy scheme?

APPENDIX 6: Interview Guide to Loans Officer

1. Background information

(a) Level of education

(b) Working experience

2. What are the major reasons towards the implementation of the new system of financing higher learning institutions?

3. Does the means testing procedure work effectively in determining the needy students?

4. How do the students contribute to the remaining balances?

5. What are the challenges that the Loans Board encounters in the whole process of providing loans to eligible students?

6. What are the major strategies that the Loans Board has set in order to improve the present system of financing higher education?

APPENDIX 7: Interview Guide to Academic Staff (Lecturer)

1. Background information

(a) Academic qualification

(b) Working experience

2. How do you view the present system of education cost sharing policy implementation to students?

3. What do you think are the challenges facing private sponsored students in the context of education cost sharing policy implementation?

4. What do you think are the challenges facing government sponsored students in the context of education cost sharing policy implementation?

5. What is your opinion on the current system of education cost sharing policy implementation?

6. How do the government sponsored students overcome the challenges of education cost sharing policy implementation?

7. To what extent do students suffer from education cost sharing policy implementation? SMALLER/LARGER/MODERATE
8. How do the private sponsored students overcome the challenges of education cost sharing policy implementation?

Appendix 8: Interview Guide to Admission Officer

1. Background information

(a) Education level

(b) Working experience

2. How do you admit students in this new system of education cost sharing policy implementation?

3. What do you think are the advantages of education cost sharing policy implementation to students?

4. What do you think are the problems of education cost sharing policy implementation to students?

Percentage of fee available from parents/guardian





Percentage of loan received from HESLB





Percentage of meals and accommodation allowances received from HESLB





Percentage of meals and accommodation allowances available from parents/guardian





STUDENTS’ LIVING STANDARDS


Number of meals 


per day


Number of students per bed


Involvement in part time activities


Debt level


Cooking in the halls of residence


Involvement in petty business








