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Abstract: This paper shows how participation in teaching and learning activities is viewed by teachers and pupils with and without disabilities in primary schools. The study was conducted in three primary schools accommodating pupils with disabilities in ordinary classes. Eight teachers; 81 pupils with disabilities and 90 pupils without disabilities participated in the study. Of the 90 pupils 45 were lower achievers and the others were high achievers. 
The findings show that there are qualitative differences in views regarding participation among pupils and among teachers. For example, whereas some teachers feel difficulties in preparing teaching aids, pupils demand teaching aids that correspond to their specific needs. However, both teachers and pupils agree that resources influences participation in classroom activities among pupils with and without disabilities. 

INTRODUCTION

Tanzania is one of the developing countries in Africa. It gets support in education on human, financial and technical. One of the supporters in educational improvement in Tanzania is the European Union and individual countries within Europe.  In Tanzania, there is a move toward improving teaching and learning methods. The methods encouraged are those that allow pupils to participate in their learning process. These methods are referred to as learner centred. With the introduction of inclusive education, that is education to all children, children with and without disabilities, the classes have become more diverse in terms of children characteristics and hence the resources needed for enhancing effective teaching and learning. 

Furthermore, there are other challenges faced by teachers as most of the teachers are not trained in special education. The challenges faced by teachers include and not limited to the classroom management skills; planning for resources use; planning for teaching diverse classes; selection of teaching methods and ensuring that all pupils in the class learn and achieve the indented goals both personal and public. Similarly, pupils have their own goals that need to be achieved and that failure to achieve them lead to despair, poor school attendance and eventually increases school drop out rate (Malekela, 2004). 

Participation is said to be essential to human dignity and hence helps individuals to exercises their human rights (UNESCO, 2004). The notion of participation refers to the act of taking part in the activities of a group. It can also be referred to as the condition of sharing in common with others (as fellows or partners) in meeting agreed goals. For the case of classroom practices, participation refers to the learner being actively taking part in the learning process. Participation in the classroom can be measured in three aspects namely activity, feeling, and context (Eriksson and Granlund, 2004). For participation to occur there must be activities that would engage learners. Learners must also feel that they are engaged and actively participating in the activities. Similarly, those activities must be taking place in a specific context. It is the context that is expected to help one to evaluate the degree of engagement of a particular individual. Thus different contexts are likely to have different degree of participation. The issue for discussion is do learners with disabilities accommodated in ordinary classroom participate in the teaching and learning process? 

This paper therefore seeks to explore the teachers’ views on participation in teaching and learning activities in primary school classroom accommodating pupils with disabilities. Similarly it also seeks to investigate the pupils’ views on their participation in teaching and learning activities in primary school classroom accommodating pupils with disabilities.

The purpose of this study is therefore to investigate the participation of learners with and without disabilities in the teaching and learning activities in a primary school classroom accommodating pupils with disabilities. This is because, all learners, including learners with disabilities are to be equipped with knowledge and skills needed to meet challenging needs in constantly changing society (Kolis and Dunlap, 2004). This demands teachers to have knowledge and skills in facilitating instructions through creation of classroom environment that all learners with diverse needs are to participate fully in learning activities (Payne, 2006). Furthermore, most of the teachers are trained to meet learning needs of ordinary learners (Adnew, 1997; Mmbaga, 2002; Karakosky and Strom, 2005). However all learners to be educated in the same environment is imperative because interactions with learners with different abilities and/ or disabilities creates environment that stimulates cognitive growth (Vygotsky, 1978).

Teachers’ Knowledge

Teaching is considered as the art in maintaining the difficult balance between richness of detail and narrowness of focus. According to Davis, Sumara, and Luce-Kapler (2000) teaching can be viewed as more about listening than telling. It is about attending the learner need as opposed to directing their interpretation. This can be viewed as a focus from teaching to learning where learners are the focus in teaching and thus demand the learners to participate more in the teaching and learning process. 

The body of knowledge and skills in education is ever changing (Babyegeya, 2006) and thus teachers’ knowledge need to be changing constantly to meet the challenges caused by changes in the society in which it provides services. There is a belief that teacher development leads to change in teacher behaviour which in turn positively influences teacher classroom practices and hence improves the teaching and learning practices (Pearson, 2007). In that case a need to develop teachers’ knowledge for the purpose of enhancing teaching and learning in the classroom is imperative.

For changes to happen in the teaching and learning process there is a need to have a constant delivery of knowledge and skills to teachers through on the job training before introducing a new innovation in education. Frank Tilya (2008) discussing the confusion existing in Tanzania in teaching and learning in primary schools argue that teachers’ knowledge on both teaching methods and curriculum in use is important. Through enhancing teachers’ knowledge teachers are expected to be able to know the method of teaching and when to use it, especially in this era of implementing inclusive education. With the adoption of inclusive education, teachers are required to plan, devise learning resources, teach, and evaluate learners accommodated in a classroom where there are pupils with diverse learning needs of which they were not trained on the techniques to hand diverse classes. 

For pupils to be able to participate in the teaching and learning activities teachers need to have knowledge in planning instructions, establishing learning climate, improving strategies for instruction, and making teaching as interesting, effective, and efficient (Tilya, 2008). It is the teacher knowledge and skills that would make a teaching strategy more active and participatory. The active teaching strategy is likely to develop pupils’ skills on learning how to learn as they are given opportunities to work together in constructing knowledge and assessing their understanding. 

For teachers to include all pupils in their classroom practices there is a need to have knowledge on how to handle different types of disabilities. According to Mutasa (2000) the regular classroom teachers need more knowledge on all aspects of hearing impairment to enable them to satisfy fully the needs of these children. These teachers had no training at the college; similarly, the heads of school had no orientation on how to handle schools that accommodate pupils with hearing impairment. Thus they are unable to help teachers in case they face difficulties.

Kalanje (2002) argues that children with disabilities are forced to leave regular schools when their parents or guardians realize that their children are not profiting or gaining anything in schools. Those who manage to complete primary education add to a list of failures to read, write and socialize. This may be caused by regular teachers’ lack of knowledge and skills on how to help the children with disabilities in the process of teaching and learning. Hence, the situation may lead into children with disabilities not to cope with the changes which might take place in their environment.

Learner Needs

It is believed that every learner needs support from a more knowledgeable person while working toward becoming independent. The support gradually releases as the learner become more independent. Students with learning disabilities display academic under-achievement because of lack of one or more basic skills (Rourke and Del Dotto, 1994). This could lead to cumulative educational deficits incurred by these children throughout their schooling (Conners and Jett, 1999). 

According to Moberg and Kasonde-Ng’andu (2001) disability refers to loss of functional ability as a result of impairment. As such if a person can not move, see, hear, feel, think, control one self is said to be disabled. A person with a disability is an individual with a physical or mental impairment that substantially limits one or more major life activities. Pupils with disability are those who can not use one or more of sense organs and lack of this, if not supported, can hamper learning process and general access to many of the social services. Such pupils will have problems in school learning activities and the social life activities.

Major life activities include caring for one, walking, seeing, hearing, breathing, learning, and working. Individuals are considered to be persons with a disability if they:  Have a verifiable disability; Have a history of a disability; are perceived by others as having a disability. Disabilities can be classified as: Visible disabilities—these include physical and sensory disabilities such as visual, hearing, or mobility impairments.  Hidden disabilities—Non-visible disabilities cover chronic health impairments such as asthma, AIDS, heart disease, and seizure disorders. They also include disabilities affecting cognition such as learning disabilities, acquired brain injuries, psychological disabilities, and attention deficit disorders.

Participation in Learning Activities

The notion of participation is more common in adult learning than in primary and secondary education. The reasons put forward are that at primary education there are laws enforcing pupils to attend and complete the education circle. This is not the case for adult learning. The assumption that pupils do not have a purpose as they do not decide on their own may be is the cause of transmission way of teaching. 

Participation is influenced by many factors, some of them include: value placed in different types of work and skills for example, manual work as opposed to white-collar job method of selection, example using examinations where few are likely to pass this is the case with Tanzania after introduction of class IV examinations (BEST, 2006); and the perception that certain group of persons can not perform some activities (see Graham-Brown, 1991). Other factors that determine participation are created by the education system and government policy. An example is that time for a specific lesson is 40 minutes; such time has not taken on board the diverse learner needs accommodated in the classroom. 

Some of the pupils, e.g., pupils with disabilities often require accommodations, modifications, and assistive technology in order to participate in and benefit from the general education curriculum. Examples of assistive devices include hearing aids, Braille machines and white can. Such devices are  needed in order to increase inclusion and reduce exclusion of children who need them during classroom teaching and learning process ( Ainscow, 1995).  This demands that teachers should know how to help their pupils in the appropriate use of such assistive devices. As a result, general education teachers must work collaboratively with special education teachers, related service providers such as speech-language pathologists, and parents to identify and implement support strategies that are appropriate for students based on their unique needs so that they become full participants in their learning. 

Learner participation is important in the current improvement strategies in education in taking place in Tanzania. The emphasis in improving education is toward encouraging learner centred approaches (Mosha, 2006; 2008). In the learner centred approaches pupils actively participate in learning process through discussion, variety of classroom activities and engaging themselves in questions and answer sessions. Pupils are expected to contribute by bringing their experiences into the classroom and not sitting listening to the teachers. The learner centred approach is likely to develop a lifelong reading culture as a path of generating new knowledge (Mosha, 2006). The issues remain on how to make pupil participate in learning activities in the environment where there are overall shortage of teachers; large classes because of shortage of classrooms; few teaching–learning resources; no class libraries; inadequate financial support; insufficient teaching time for use of learner centred approach; lack of classroom provisions and a class with diverse learners (Mosha, 2008; Babyegeya, 2007, 2006: Kyando, 2007; Mnyanyi, 2007; Mnyanyi, 2005; Sifuna, 2007).

Teachers’ Work

Teachers are the ones responsible for creating a positive classroom environment (Barr and Tagg, 1996; MacBer, 2000) and opportunities for all children to participate fully in learning activities.  The positive environment is likely to have high expectation for a child to participate in learning activities. The learning activities in the class include answering questions, posing questions, doing an assignment, participating in group activities and being able to seek help when faced with a difficulty. According to Day, et al., (2007), all successful reforms in education are a result of committed teachers and that no school can be improved without teachers commitment. It in this line the success in participation in learning of pupils with disabilities depends on commitment of teachers. The committed teachers are likely to reduce disruption, encourage engagement in learning and create high pupils expectations (MacBer, 2000). 

In the current changes in education teachers work is likely to become ineffective in creating conducive learning environment for all pupils to participate in knowledge creation. The characteristics of an ineffective school include: lack of vision, unfocussed leadership, dysfunctional staff relationships and ineffective classroom practices (Stoll and Fink, 1996). To make schools more effective teacher development programmes are needed so that all teachers become positive and likely to help all pupils, pupils with and without disabilities attain successes in their learning process.

Method

The study is qualitative in nature as seeks to understand qualitative views of primary school teachers teaching classes accommodating pupils with disabilities and the pupils who learn in such learning environment. Data are to be collected and analysed around the way in which the teaching and learning in a diverse classroom is conducted and how the implementation of the curriculum is organised to meet the indented outcomes. Data collected will base on the theoretical framework of the study. 

Participants

Participants were teachers and pupils in classes accommodating pupils with disabilities. A total of eight primary school teachers participated in this study of the eight teachers, six primary school teachers (mean age 32 years and with a teaching experience ranging from 6 to 16 years) teaching in classes accommodating pupils with and without disabilities and two female teachers teaching pupils with deafblindness participated in this study, however, age and teaching experiences were not considered in this study. Out of two teachers teaching pupils with deafblindness, one was also teaching class III. In class three there were 10 students with visual impairment. 

The teachers came from three purposively selected schools on the basis that the schools had classes with diverse learners and thus there were teachers with rich information on teaching a diverse class (Maykut and Morehouse, 1994; Patton, 2002). Teachers participated in this study had different educational background on teaching pupils with disabilities. Four teachers had one year training in special education; one teacher with visual impairment, one had two weeks training in deafblindness and two had no any training in special education. 

Of the four teachers who were trained in special education, one had training in handling pupils with hearing impairment but was teaching pupils with visual impairment. All the teachers had a certificate in education and thus are qualified to teach all subjects taught in the Tanzanian primary schools with the special teachers having additional skills on teaching pupils with disabilities (URT, 1995). A certificate in education in Tanzanian context is a two years training in teacher education after attending, completing and passing ordinary level secondary education. Secondary education is a four years education provided after one has completed primary school education which is a seven years training.

The researcher found the views of pupils on participation in teaching and learning activities among pupils with and without disabilities studying in the same setting. The views of children are important as are likely to improve practices in special education (Norwich and Kelly, 2004). In each of the three schools pupils participated in the study were those with and without disabilities who study in the same class. In order to create good environment the head of school introduced the researcher to the pupils. Of the children without disabilities, the high achievers and low achievers in the class participated in the study. The identification of high and low achievers was done by the teachers participating in the study. In each case 15 high achievers students, 15 low achievers pupils and all children with disabilities accommodated in the same class participated in the study. The number of pupils with disabilities participated in the study are as indicated in Table 1.
The study considered their experiences in classroom practices according to the participation of children with disabilities in the teaching and learning process. The pupils in those classes were also included in order to understand their views on how they participate and what should be done so that they participate fully in classroom activities.
Instrument

The instruments used for data collection included the focus group discussion, classroom observation, questionnaire and an interview. This was done in order to get views and at the same time to have an insight on how pupils participate in teaching and learning process.

Table 1:  Distribution of students with disabilities in different classes
	Class
	Type of disability
	Number of students

	Pre- School
	Deafblindness
	13

	I
	Visual impairment
	15

	III
	Visual impairment

Low vision
	8

4

	IV
	Visual Impairment

Mental retardation

Physical impairment
	8

6

1

	V
	Visual impairment

Albino

Mental retardation
	1

1

2

	VI
	Visual Impairment
	12

	VII
	Visual Impairment

Mental retardation
	5

5


Classroom observation was done to 3 teachers due to time schedule and convenience of the researcher and the teacher. The classroom observation was done to all the three schools, where at least one teacher participated. During classroom observation the researcher created a check list on classroom activities and ticked on each of the classroom activity   the child participated.

The focus group discussion was conducted to the pupils without disability to elicit their views on how they participated in different subjects. It was also used to elicit general views on what the teacher should be doing in order to increase their participation in different subjects. 

All the teachers participated in the study answered a written questionnaire which was followed by an interview. And of the 90 high and low achievers pupils participated in the study 30 answered the questionnaires with assistance from their teachers. Some of the low achievers had little writing skills, thus, teachers read the question in the questionnaire and the pupils answered orally while the teacher filling in the questionnaire. All the pupils with disability participated in the study answered the questionnaire. 

Procedure

The permission was sought first from the regional administrative secretary, district administrative secretary and the district education officer in order to visit and conduct the study in the school. At the school the researcher explain the purpose of study to the head of school that later identified classes with pupils with disabilities. The teachers teaching the identified classes were then conducted and asked to participate in the study. Only teachers who were willing to participate in the study were allowed to participate. 

In each school the researcher gave the willing teachers the questionnaires to be filled in by the teachers and students. The researcher explained how to guide students in filling in questionnaires. The researcher visited school after two weeks to collect the filled in questionnaires. This time was given to the teachers so that they could explore students’ participation and have taken some notes that could help during discussion with the researcher. Two classroom observations were made. The difference between the first observation and the second one was about one week. After the second observation the researcher contacted interviews with the teacher about what went on in the class about participation of pupils with disabilities in the lesson.

In the analysing data the researcher used data reduction and data displays procedures for drawing conclusions. The first procedure, data reduction, involved analyzing verbatim transcriptions and identifying meaningful units or codes found in the words and actions of the participants in the study as they related to the research question. Later, these passages or data chunks were examined to determine even more distinct patterns/themes as a base for larger categories of meaning. The researcher reduced bias in the study by using the triangulation technique, member check and external reviewer (Gresne, 1998).

Findings

The data of this research is based on the qualitative responses from the observations, interviews, focus group discussions and the questionnaires filled in by the teachers and pupils. The first purpose of this study was to investigate teachers’ views on participation of pupils with and without disabilities in teaching and learning activities. This question is answered by the responses from the interview guide, classroom observations and the filled in questionnaire for teachers. The categories of descriptions, the category characteristics and excerpts are presented below.

The second purpose of this study was to investigate the pupils’ views on participation in teaching and learning activities. This research question is answered by the focus group discussion, interviews and the filled in questionnaires by the pupils without disabilities. The questions involved investigating their views on participation focusing on teacher knowledge, activities in which pupils participate, challenges faced by both teachers and pupils, the way teachers overcome challenges, availability of resources and available opportunities for improvement. For each category the number of respondents and their type is indicated.

Teachers views on pupil participation 

The teachers viewed participation in classroom activities as being affected by a number of factors that include: teacher knowledge and skills in planning and delivering lessons; time for planning and implementing lessons; availability of resources; class sizes that limited the care of each student; and institutional support.

Teachers’ knowledge and skills

Teachers said they do not have knowledge and skills in handling classes accommodating pupils with disabilities. The special education trained teachers had a mixed feeling. They said they were initially trained to teach ordinary pupils at certificate level and later on they went into training as special education teachers. When they come into class they fail to choose which strategies to use. 

“ I get problems when planning and implementing teaching in a class that accommodate pupils with different disabilities. Initially I was trained as ordinary teacher then trained as special education teacher in the field of visual impairment. In the class I have pupils with visual impairment, mental retardation and physical impairment” (Respondents’ remarks)

From the above statement of the respondent one can say that including pupils with disabilities into their classes needed preparation first. According to Mbassa (2004) pupils with disabilities are able to interact and participate fully if teachers plan a variety of classroom activities. In this case a teacher who is trained into more than one profession to save the same level of learners always becomes in dilemma on what to do.

Teachers who had no any training in special education had a similar view that they were working in an environment of which they were not prepared for. 

“In the college during our time there were nothing like special education. When it was introduced inclusive education I received pupils with disabilities. Therefore, I teach them the way I was trained. ……… I have not attended any seminar on inclusive education. ….. there is a teacher who visit us here to mark the work given to our student with visual impairment”. 

Including pupils with disabilities in ordinary schools requires support from expert teachers in the field. The teacher interviewed indicated to receive support from the visiting teacher. If such support would not be available then it would have been very difficult for the teacher to teach and make assessment for the particular student. Such practices of an expert teacher visting school for supporting teachers are common to children with visual impairment in Tanzania (Bagandanshwa, 2004; Possi, 1996). The problem is that such teachers are not well facilitated thus seldom do visit these children. In this case participation of the pupil with visual impairment in teaching and learning process is not assessed regularly and hence difficult to remedy where there are problems. 

Out of the eight teachers participated in this study had different feeling on educational placement of pupils with disability. Those trained in special education, only one indicated that such children should be placed in special schools. Most of the others indicated that children with disabilities should be trained in ordinary schools. 

“Children with disabilities when they get educated in ordinary schools they learn a lot about general education, socialization, and get skills in how to lead their general life”.

The comments from the teachers are similar to Bertrand Russel (1872-1970) who says education should have two objects: first to give definite knowledge for example in reading, writing, language and mathematics; and secondly to create mental habits which will enable people to acquire knowledge and form sound judgements for themselves (Dillon, 2001). In that teachers believe that there is no special society for specific type of people with a specific type of disability (Mnyanyi, 2007). Thus, educating such pupils in an ordinary school where there are pupils that represent a general society is a viable option.

Of the two who had no training in special education, had a view that such children be trained an ordinary school where there are hostels and a trained teacher in special education so that they get enough time to be assisted with teachers after school hours. This indicates that education for children with disabilities is a concern of every teacher provided there is an additional support and that participation in learning is minimal.

Resources

Most of teachers equated participation to availability of teaching and learning resources. Teachers said for example, pupils with visual impairment need Braille printed materials, type writers, abacus (for mathematical problems) and moulded teaching aids. If such materials are not available then participation in the teaching and learning is minimal. In some instances, there are Braille machines but no papers for writing. The issue of resources teachers indicated to be one of the major problems hindering participation of both pupils with and without disabilities. Causes of poor availability of resources were mentioned to be frequent changes of syllabus, where, the available books become obsolete and poor availability of funds to procure more resources. 

Activities in which Pupils with Disabilities Participated

When asked about activities in which pupils with disabilities participate teachers mentioned: discussion, reading, writing, question and answer sessions, leading group discussion sessions, secretaries in group discussion, moulding different mathematical figures, cleaning classroom, watering garden, cooking, singing, playing drums, doing exercises given by the teachers, and playing using special balls. For those with low vision and other disabilities participated in drawing objects.
Similarly, pupils with disabilities were not involved in some of the activities due to their degree and type of disability. Pupils with blindness and deafblindness were not involved in map reading, drawing objects, writing normal print, looking at pictures, to participate in theatre arts. 

In this case children with disabilities are likely to be able to learn through both the traditional, didactic teacher directed instruction and the modern problem-based learning. Problem-based learning is the learning that builds problem solving skills. The two methods are geared at equipping a learner with skills likely to be used after completing formal schooling and arouse interest to continue learning through out the adulthood (Dillon, 2001). The issue is how to increase participation and assess their understanding on learning skills in Tanzania where the measure of quality education has remained to be examination pass rates (Kyando, 2007) and that examinations are given specific time to answer and are uniform for all learners in a given category group. 

Challenges

Teachers indicated to have the following challenges as drawback for increasing participation of pupils with and without disabilities in teaching and learning activities:

· Availability of children with different types of disabilities within the same classroom

· Availability of children with more than one disability in the classroom. E.g., children with deafblindness;  children with blindness and mental retardation

· Large class sizes

· To prepare teaching aids according to their types of disabilities so that they learn effectively

· Different paces in learning, some learn very slowly, while others learn very fast and I have to help all of them to learn to their maximum potential

· Lack of time especially when teaching a classroom where children with visual impairment are accommodated. Our periods last after 40 minutes. 

· To use extra time to teach children with disabilities. 

· To prepare exercises for children with visual impairment as I have no Braille skills

· Lack of text and reference books in different subjects, to the pupils with visual impairment there is an acute shortage of Braille printed books

· An acute shortage of writing materials for both pupils with and without visual impairment

This is likely what explains the quality of education in Sub-Saharan Africa to be below standard (Sifuna, 2007). The posed challenges indicate that there is broadening access to education in terms of increasing places in schools without supply, demand and the learning process (Sifuna, 2007). Supply refers to the availability in quantity and quality of school facilities, materials and well trained and motivated teachers. The demand is determined by the cultural, family and individual willingness to participate in schooling based on opportunity cost of schooling. On the other hand learning process refers to what children experience when in schools. Children who have bad experience in schools will likely have poor attendance in schools which will lead eventually to drop out. 

The researcher was also interested as to how they overcome such challenges so that they increase pupils’ participation in learning. The teachers indicate the following as strategies that help them to overcome the challenges:

· To use personal initiatives to prepare special teaching aids for pupils with disabilities, e.g., those with visual impairment and blindness

· To teach following the pace of children, especially those with more than one disability, e.g., deafblindness and those with visual impairment and mental retardation

· To use extra time to teach them individually 

· Seeking assistance in how to teach children with disabilities from the teachers who are trained in special education.

· I pair children with disabilities with those without disabilities who are high achievers so that they could assist them

The challenges observed and the strategies teachers use in alleviating problems in teaching and learning show that teachers’ work has changed drastically with the new trend of including children with disabilities in ordinary classrooms. In Tanzania this might not be new as there is a political will on increasing access to education and improving quality of education (Babyegeya, 2006; Kyando, 2007). However, the burden remains to the teachers who are to solve the problems created in the present using their old experiences and training which did not focus the present problems. 

The good things with the teachers was that they indicated some of the available opportunities which they thought could solve the problem to include: to call teachers with special training in teaching pupils with disabilities to demonstrate how to teach such children; to be trained how to make teaching aids to be used by pupils with disabilities; the use of extra time for teaching pupils with disabilities; to attend workshops; and that there is acceptance from both teachers and fellow pupils when included in an ordinary classroom. These available opportunities need to be studied carefully and enhanced so that all pupils get an opportunity to participate in their learning. 

All teachers indicated that some of the disabilities should remain to be educated in the special schools and special institutions. These included severe deafblindness, severe mental retardation and severe autism. When teachers were asked further indicated that such types of disabilities are difficult to handle in ordinary classrooms which are overcrowded. 

Pupils’ Views on Participation in Teaching and Learning Activities

The researcher had an interest in exploring the views of pupils with and without disabilities on participation in teaching in learning activities. The intention was to get an insight that could eventually inform teachers on what pupils need so that they participate in lessons (Fielding and Rudduck, 2002). The children with and without disabilities involved in this study had age ranging from 12 to 17 years and that the language used was Kiswahili (Morris, 2003). Since the research focus was in participation it was necessary to see both those who cause participation to occur (teachers) and those who are supposed to construct their own understanding during the participation (pupils). 

In the learning process pupils are the active agents and thus their views cannot be ignored (Ravet, 2007). All children with disabilities and 30 students without disabilities (15 high achievers and 15 low achievers) participated in the study from each school. This was done in order to get diverse views of students as clarified by Ravet. Jackie Ravet cautions educationist to acknowledge diversity when seeking views from children and explore multiple realities. For creating rapport with the researcher, the researcher asked students to select the teacher they would like most to be with. The selected teacher assisted the researcher in documenting views from the pupils while the researcher conducted focus group discussion. And later during the interview the researcher was alone as the rapport had already created. 

One of the questions asked during the in-depth interview to the selected students and the filled in questionnaires was to mention three friends. They were also required to explain where they normally meet and what they do when they meet. The question explored to understand the relationship existing between the high achievers and low achievers and between pupils with disabilities and those without disabilities. 
All students indicated that they were interested in Science, Social Sciences, English and Kiswahili and that all disliked vocational studies. Reasons put forward on the subjects they liked most was that when they read they understand. They said they like English because it is an international language and they need to communicate with the world when they are adult, and that it is the media of communication in higher learning institutions. They liked social studies because it helps to understand and manage their environment.

They had different views on mathematics; there are those who dislike the subject because it is difficult to understand, and those who liked it because it was easy to understand. Of the students with disabilities who indicated to dislike mathematics are those with visual impairment. This might be caused by the method of teaching used to teach the subject. One pupil with visual impairment commented that:

“….. when the teacher teaches tells us look at the blackboard. Taking this and adding to this result will be ….. the teacher forgets that I can not see…..  when teaching geometry does not prepare a figure for us to touch. You know, our way of communicating with learning content is through touching”.

Teachers indicated to have no skills in preparing teaching aids and that pupils require teaching aids for them to participate in lessons. This is a dilemma. The researcher further asked pupils with the current teaching and learning strategies how do they participate in teaching and learning. Pupils indicated to participate in teaching and learning activities by: writing exercises given by the teacher, answering questions, reading passages, study tours, doing experiments, to explain on something, participate in discussion groups, to read maps, to read books, doing project, to teach others, to use drawings, to listen, to mould things. One can note that none of the students indicated to ask questions this indicates that still teaching is dominated by the teacher centred, it is a directed learning. It is likely that we are preparing children to read and write and that when no one directs them they hate reading and forget everything (cf. Jackson, Holbrook (1874 – 1948) in Dillon, (2001). 

When pupils were asked what should the teacher do so that they fully participate they indicated: teacher to have enough teaching aids and teaching resources (e.g., books and apparatus for practical); visual impairment pupils said that there should be enough tactile books and tactile teaching aids; prepare a number of field study tours; teachers should use learner-centred teaching methods and; should explain much about the topic using real life examples. 

Pupils also indicated to have challenges they face during teaching and learning process, these included: participating in groups as one must mention my name; class exercises not written in Braille; few special education teachers to assist in learning; lack of tactile teaching aids; and that examinations not prepared in Braille print hence have problems as there must be a person to read for me.

The pupils views on teacher practices indicate are in line with the views that children with learning barriers are not included in ordinary classrooms because of lack of specially trained teachers; lack of time for teachers to give sufficient attention to learners with special needs; lack of equipment and appropriate educational materials; and the high pupil-teacher ratio (Kristensen, 2003). 

There are ways that if well explored can help to improve participation and hence the learning of pupils with and without disabilities. One of the ways is the pairing of pupils in a learning group. In this study it was indicated that pupils with high frequency of meeting for learning and playing had similar performance. There are those who indicated that they were meeting in the classroom, in the dormitory and the play ground and others only during classroom activities. One of the interesting results is that where there were pupils with similar disabilities there was a tendency of selecting fellow students with disabilities as a friend.  One student with visual impairment said

“I have a friend for the class because was I appointed by the teacher to read for me. But after school hours I remain with my fellow students whom we live together in the dormitory. (The school had a dormitory for pupils with visual impairment).

Thus, if pairing is well done can improve teaching and that there is a possibility of sharing many aspects and developing skills for creating social relations. 

Discussion

Participation is important in learning as all learners are expected to participate in different relations that exist and those that will be created by them during schooling and at adulthood. In order to develop such skills participation in the teaching and learning activities should be a starting point. I concur with the findings on the study conducted by Kristensen, Omagor-Loican and Onen (2003) on the strategies that are likely to eliminate barriers to learning, which include: child-centred education, child-to-child teaching; group work; co-teaching; team teaching; role-play and individual teaching. Such approaches are good however there are challenges of lack of special education trained teachers; lack of materials and that there are large class sizes. 

The study has come up with the findings from both teachers and pupils where teachers see that barriers to creating an environment that calls for participation to be lack of time; lack of knowledge and skills to help pupils with disabilities; lack of skills to prepare teaching aids that meet teaching needs of all learners and that class sizes are large. Whereas pupils indicate that they need lessons to be well explained; teachers use teaching aids that correspond to their needs; and that teachers use inclusive language. Both teachers and pupils show lack of resources as a barrier to participation in the teaching and learning. The findings further suggest use of peer teaching as one of the method to increase participation in learning activities (Austin 1994). Participation is likely to develop curiosity to the learner and hence make learners more independent in seeking knowledge in their environment.  
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