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ABSTRACT

This study investigated the factors influencing gender inequality in secondary education in Temeke Municipal, Tanzania. Objectives of the study were to find out factors influencing gender inequalities in girls participation, examine barriers faced by girls onparticipation and identifying strategies to improve gender inequality in secondary education. The study was conducted in three secondary schools in Temeke District. An exploratory survey design was used where structured questionnaires captured both quantitative and qualitative information from sampled secondary schools. A total of 124 respondents participated in the study 12 were teachers, 3 heads of schools, 78 students and 34 parents.The results of the study revealed that 54% of respondents showed that despite many factors contributing to students’ success in education, personal efforts (hard working) weighed much to their true success.  Nature of inequalities among families determined girls’ participation in secondary education. It was discovered that girls with both parents faced little challenges than girls with no or single parents.  There is a need therefore for education stakeholders to eliminate gender inequality in secondary education through improving school environment and school culture. 
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CHAPTER ONE

INTRODUCTION

1.1
Background to the Study

Education is a fundamental human right, as indicated in numerous international human rights instruments, including the 1948 Universal Declaration of Human Rights, the 1976 International Convention on Economic, Social and Cultural Rights, the 1979 Convention on the Elimination of All Forms of Discrimination against Women (CEDAW) and the 1989 Convention on the Rights of the Child.This right has to be enjoyed by all. However, not all have access to education as a result of inequalities existing in education. 
Inequality in education is an issue of discussion as focuses most on the unequal distribution of academic resources, including but not limited to: school funding, qualified and experienced Teachers, books, and technologies to socially excluded communities (Farkas, 2006; Ferreira & Gignoux, 2014).Communities that have less opportunity in accessing academic resources do tend to be historically disadvantaged and oppressed, individuals belonging to these marginalized groups are also denied access to the schools with abundant resources.  In most cases inequality leads to major differences in the educational success or efficacy of these individuals and ultimately suppresses social and economic mobility (Ferreira & Gignoux, 2014).
According to Schultz (2002) Education for girls have effects including: reduction of women fertility rate as there is direct relationship between education of women and reduction of fertility rates. Women with formal education are much more likely to use reliable family planning methods, delay marriage and child bearing, and have fewer and healthier babies than women with no formal education. It is estimated that one year of female schooling reduces fertility by 10 percent. The effect is particularly pronounced for secondary school. This study is therefore set around investigating the factors in influencing gender inequality in completion rates of secondary education in Tanzania.  
Osongo (2009) defines gender inequality in education as the process that treats people (men and women) are treated unequally in access and opportunity to educational matters. In this study, the term gender inequality will be used to imply social injustices, unfairness in distribution of resources and opportunities among boys and girlsin order to acquire education.
Education instruments specify that, gender inequalities in education should be eliminated wherever they exist. Article 10 of the Convention on the Elimination of all Forms of Discrimination Against Women (CEDAW, 1979) obliges States to “take all appropriate measures to eliminate discrimination against women in order to ensure to them equal rights with men in the field of education, and in particular to ensure on the basis of equality of men and women ......”(CEDAW, 1979).Over the second half of the 20th Century, and in particular during the 1960s and 1970s, Africa experienced a massive growth of enrolment at all levels of education. On average for Sub-Saharan Africa, gross enrolment rates at primary level doubled from 40% in 1960 to almost 80% in 1995 while at the secondary level they increased eightfold from 3.4% to 27% during the same period (World Bank, 1999). 

The World Bank further put forward that the growth of education for females was even more impressive than for males, and led to a growth of female literacy rates which many other developing countries in South Asia, the Middle East and North Africa could not match (Sender, 1999). At primary school enrolment has increased significantly worldwide and has led to rising demand for secondary schooling. Sub-Saharan Africa’s secondary school enrolment rates have increased by 40% from 1999 to 2008, and the number of out –of-school children decreased by about 13 million between 1999 and 2009. Despite this uptake in secondary school, girls’ enrolment remains low particularly in developing countries.
According to (Lopez, 2003) the growth of female enrolment in secondary school is still low, although remarkable progress has been made in female participation due to growing awareness. Kitetu and Sunderland (2000) argued that this unprecedented shift in education is particularly pronounced at secondary level. Various international conventions have been passed concerning women’s access and participation in education. They include the Universal Declaration of Human Rights where the international covenants in acts 7-9, 11-13 mentioned that through the right to education, human beings are oriented to the full development of human personality and a sense of dignity. 
Likewise, UNESCO Convention Against Discrimination in Education (UNESCO,1999), the 1981 UN Convention on the Elimination of All Forms of Discrimination Against Women  (EDAW), the 1990 Jomtien Declaration of Education for All (EFA), and the 2000 World Forum on Education for All, especially the EFA 2015 goal committed itself at eliminating gender disparities in primary and secondary education by 2005 and achieving gender equality in education by 2015, with a focus on ensuring girls’ full and equal access to and achievement in basic education of good quality (World Education Forum, 2000).
According to the World Education Report (1995), showed that there has been a long standing imbalance in the participation of women in formal education. An experience from Tanzania formal cultural beliefs tend to act that the rights of girls is to be married (housewife) while boys to be the head of the family (father) the beliefs affect the rights to go to schools.  Onsongo (2006) put forward that, the consequence of the trend is that the literacy rate of the world’s women (71.2%) is significantly lower than that of men (83.6%). And that nearly two thirds of the world’s illiterate adults are women (565 million), most of who live in Africa, Asia and Latin America.
EFA and Millenium Development Goalsgoals once reported that developing  countries were facing main challenges of eliminating gender disparities in basic primary and secondary education by 2010 and achieve gender equality in education by 2015, with specific focus on ensuring girls full and equal access to and achievement of basic education of good quality (UNESCO, 2003,2004). To achieve these targets, countries were urged to develop sensible and informed strategies to improve participation of both male and female citizens in various socio-economic activities including education. Currently there are some strategies in Tanzania to improve participation in secondary education such as lower margin pass mark to girls than boys, hostels for girls and the like.

According to UNICEF (2015), girls continue to suffer severe disadvantage and exclusion in education system throughout  their lives. An estimated 31 million girls of primary school age and 34 million girls of secondary school age were not enrolled in school in 2011. There are various barriers to girls’ education throughout the world ranging from supply side constraints to negative social norms. Some of the barriers include school fees, strong norms favouring boys’ education when a family has limited resources, inadequate sanitation facilities in schools such as lack of private and separate latrines and negative classroom environments where girls may face violence, exploitation or corporal punishment. Additionally, schools often lack sufficient number of female teachers as mentors to girl students is among the barriers (UNICEF, 2007).
Among the barrier factors to education to girls are gender based violence, female genital mutilation, child labour to marriage, economic and social demands (UNICEF, 2012), that may disrupt their education and spanning from household obligations. Due to the barriers there are other factors such as inadequate of discriminatory legislation and policies often inhibit girls’ access to quality education. For example, in countries such as Afghanistan and Pakistan, formal or written threats to close girls’ schools or end classes for girls have fuelled gender motivated attacks on schools. When compounded with factors such as poverty, disability and locations such barriers.
According to the Ministry of  Education report of 1996 in Tanzania, the census shows that 39.2% of the eligible boys were enrolled in these grades in 1990 and 29.4% of the girls. In rural areas, 20.9% of the eligible population was enrolled, compared with 52.8% in urban areas. The lowest enrolment ratio at this level was that for girls, only 16.7% of these being recorded as participating in upper basic education (Ministry of Education, 1996). Further, the report revealed that girls were more severely affected than boys. For example, the 1988 – 1994 completion rates for girls were 71.4% compared with 86.9% for boys. Overall, only 79% of those who entered Grade 1 in 1988 reached Grade 7 in 1994.Prioritizing the enrolment and retention of girls in school is a critical step in promoting equal opportunities in Zambia. It has been proven that increased education for girls has a dramatic impact on their subsequent achievements and on the status of their families – socially, economically and health-wise (Government of the Republic of Zambia, 1996). 
In Tanzania SEDP II aimed to improve the quality, equity and relevance of secondary education with a special focus on the participation and performance of girls and children from vulnerable groups (Clausen &Assad, 2010).Girls’ enrolment in lower secondary schools increased by 11% in one year from 699,000 in 2010 to 775,106 in 2011 (URT, 2011). However, income disparities affected children’s access to education especially at the secondary level and above and girls performed relatively poorly in the national Certificate of Secondary Education Examinations (CSEE) compared to boys (MoEvT, 2010). 
1.2
Statement of the Problem

In Tanzania regardless of the efforts made to increase access to education for girls, yet the participation rate is seen to be low. In COBET also where one would say there is open chance for education, yet the participation is low.  For example according to the Tanzania mainland Education for all review in 2015 the gender parity index I COBET ranged from 0.7 to 0.9, meaning that some girls remained unreached (URT, 2015).  On the other hand Action Aid (2012) have indicated girls participation in secondary education to be low and that performance of girls has been declining as compared to boys. This seems that, much have not been covered in the area of inequalities, that is why participation of girls in secondary education is still low. Therefore due to low participation of girls students in secondary education, this has made the study to investigate the factors influencing gender inequalities in secondary education in TemekeMunicipal.
1.3
General Objective

The study intended to investigate the factors influencing gender inequality in Secondary education inTemeke Municipal in Tanzania.
1.4
Specific Objectives

Specifically the study intended to achieve the following objectives:-

i. To find out factors influencing gender inequalities in girls’ participation in secondary education
ii. To examine challenges facing girls in secondary schools and 

iii. To identify strategies to be used in improving gender parity on participation of girls in secondary education.

1.5
Research Questions

This study was guided by the following research questions:

i. What are the factors influencing inequalities on girls’ enrolment in government secondary schools?

ii. What are the major challenges facing girls in secondary schools.
iii. What strategies can be used in improving  gender  parity in secondary schools.
1.6
Scope of the Study

This study concentrated on factors influencing gender inequality in secondary education in Temeke Municipal. The study involved the following schools; Kibasila, Chang’ombe and Miburani Secondary Schools.  Also the study explores the measures to overcome problems.
1.7
Significance of the Study

This study was expected to reveal the status of girls’ enrolment in relation to gender so that educational policy makers can incorporate gender equality in the national policy as a means to increase girls’ enrolment. Nevertheless, this study determined to create awareness on the state of gender disparity in secondary schools and provide an avenue to address the inequality. Moreover, this study intended to provide background information on community understanding of gender issues in attaining secondary education among their families by proving some social implications on its intervention. For the purpose, the study offers an understanding of gender discrimination and discussion of factors that causes gender difference in secondary school attendance. Also this study wanted to alert the government to establish more boarding schools for accommodating girls in order to offer them enough time to study, and make the government to educate the community in changing of negative social cultural beliefs, norms, values, attitudes and practices because those practices affect girls’ future. Finally the study expected to waken up the government to strengthen the capacity of families by creating employment, encouraging entrepreneurship to the citizen to be capable to finance studies of their children.
1.8
The Limitation of the Study
The researcher encountered the reluctance of respondents to respond to some questions, and some respondents felt shy to respond to interview questions during interview.
1.9
Definition of Key Terms

a) Enrolment in this study means an action of enrolling or being enrolled, for instance the number of students enrolled at a school.

b) Gender in this study means social concept regarding cultural bond, role and beheviours as well as relationship between women and men, boys and girls in particular society.

c) Gender parity in this study can  be  explained  as  the situation  whereby    there is  fair accessibility of men  and  women to different  social  and  economic  needs, for example leadership, employment opportunities and inheritance of natural resources and the like.

d) Gender   Stereotyping has been used in this study to mean a situation to have a fixed idea about a community, group, or person but which is usually not true. 

e) Inequality in this study means unequal accessibility of men and women to different social and economic needs example leadership, employment opportunities and inheritance of natural resources and the like.

f) Gender Inequality is disparities that exist among individuals based only on their gender rather than objective differences in skills, abilities, or other characteristics.

CHAPTER TWO

LITERATURE REVIEW

2.1
Introduction

This chapter provides an overview of gender inequality issues in relation to girl’s enrolment. It explores on Theoretical perspectives, Education Inequality in the World, Gender equality in education, Trend of enrolment in secondary education, Regional trends in secondary school enrolment, National trend of Gender Inequality in Education in Tanzaniaand major challenges for girls on girls’ enrolment in secondary education.
2.2
Theoretical Perspectives

This study is guided by the Femininity and Masculinity Theory and Gender Inequality. “Femininities and masculinities” describe gender identities. They describe socio-cultural categories in everyday language. Femininity and Masculinity refer to the degree to which persons see themselves as masculine or feminine given to what it means to be a women or a man in a society (Connell, 1995). Femininity or masculinity is a socially constructed phenomenon rather than biological (John 1955). According to Connell (1995), argued that masculinity is associated with strong, energetic, firm and realistic while femininity is associated with weak, submissive, spongy and emotional. 

This theory is employed in this study because the problem of inequality in access to education in Temeke Municipal is constructed by perceptions of masculinity and femininity. This study focus not on biological differences, but it is about how boys and girls participate in secondary education. Teachers, students and parents hold perception that boys are muscular, able and sound. In schools male students are encouraged in science subjects example Mathematics, Physics and Chemistry which society perceive them as masculine subjects. On the other hand parents, students and teachers in Temeke Municipal hold  the perception that girls are weak, submissive, spongy and emotional hence encouraged in household works, marital and  little business, and in schools  girls  are encouraged  in home-related disciplines like cookery, home economics, needle works  and  arts subjects which the society perceive them as feminine subjects. From these perceptions teachers, students and parents spread inequality in access to education in secondary education (Scantlebury & Baker, 2007, pg.260)
2.3
 Education Inequality in the World
Globally, girls represent the majority of children out of school and face some of the biggest challenges in getting an education. In 2006, 75 million children of primary school age were not enrolled in school; in 2007, 101 million were not attending school. Most out-of-school primary school-age children (88 per cent) live in Africa and Asia (UNICEF, 2009). According to Forum for African Women Educationalists (FAWE, 1996) comparative data for Latin America, Asia and the Middle East indicate that both the gross primary and the secondary enrolment ratios were significantly lower in sub-Saharan African region than in developing regions. It explains further that as many as 36 million girls in sub-Saharan Africa are missing from school, and those who gain access to education are often poorly served. While the same number of boys and girls enroll in form one, by form four, 50% of the female students have dropped out. In other words, enrolment decreases, the higher one ascends the educational hierarchy. (FAWE, 1996).
Meanwhile, the centrality of women’s contribution to national development cannot be underestimated. Several studies have shown that an investment in girls’ education is an investment in the family, community and nation (Adetunde&Akensina, 2008). Education improves the overall quality of life. Their education is particularly associated with significant reductions in infant mortality and morbidity, improvement in family nutrition and health, lowering of fertility rates, improved chances of children’s education, and increased opportunities for income earning in both wage and non-wage sectors (Kelly, 1999). The Demographic and Health Survey (WDHS) for 1992 also revealed that the social benefits associated with secondary education of girls included lower fertility rates, later age of first marriage, greatly reduced infant and child mortality, reduced incidence of child malnutrition (Gaisie, Cross &Nsemukila, 1993.
However, it has been noted that the education sector has not been able to give equal access to girls nor has it been able to retain many of them in school for many years. Some factors responsible for imbalances in female access to education are: wage discrimination, quality of education offered to girls, type of school, religion and ethnicity (Mwansa, 1995, p.3). Studies in West Africa indicated that parents, unless wealthy, preferred to educate their sons on the assumption that education “pays off” in life time wages more handsomely for males than for females (Ram, 1982). The Forum for African Women Educationalists in Zambia also noted that the girl-child is discriminated against from the earliest stages of life, through childhood into adulthood (FAWE, 1996). 
In terms of education, they include unequal access, poor performance, early drop-out, and low enrolment in higher education (FAWE, 2013, Lambert et al., 2012). For instance in Zambia, it has been observed that there was a steady attrition of girls relative to boys over the twelve years of primary and secondary school, such that by Grade 12 female students accounted for only about 35% of the enrolment (Kelly, 2000). There is a traditional belief in the intrinsic value for the education of the boy-child. The degree to which this belief is widespread and persistent has not been investigated but it is known that there are different expectations on the part of teachers about girls’ performance compared to that of boys (Halpern, 2011). 
At the World Declaration on Education for All in 1990, Tanzania joined the international community to make a commitment to achieve universal primary education, to eliminate gender disparities in primary and secondary education and to attain gender equality at all levels by 2000. To guide all state parties, the United Nations developed strategic objectives to ensure quality education for all girls; to build political and resource commitments for girls’ education, end the gender gap in attendance and completion, eliminate gender bias within national education systems and to support girls’ education in areas affected by or recovering from armed conflict, natural disasters or external shock. Many parents prefer to spend the little money they have on the education of boys rather than of girls.

2.4
Gender Equality in Education

Gender-based discrimination in education is both a cause and a consequence of deep-rooted disparities in society (UNESCO, 2009a). Poverty, geographical isolation, ethnic background, disability, traditional attitudes about their status and role all undermine the ability of women and girls to exercise their rights (UNESCO, 2009b). Harmful practices such as early marriage and pregnancy, gender-based violence, and discriminatory education laws, policies, contents and practices still prevent millions of  from enrolling, completing and benefitting from education. Gender must therefore be integrated at all levels of education, from early childhood to higher education, in formal and non-formal settings and from planning infrastructure to training teachers. 

Almost all countries face gender disparity of some kind though the challenges vary widely among countries and even at the different levels within countries.  Although many countries have achieved gender parity in terms of access and enrolment at the primary level, most face continuing challenges related to issues such as late entry into school, repetition and dropping out.  At diverse stages of development, virtually all countries must address gender disparities that shape the way boys and girls progress through education.  In some situations the challenge becomes one of how to increase educational outputs for boys rather than girls.
Most developed countries have reached parity at the primary level, but disparities in favour of girls sometimes developed at the higher levels.  In developing countries, boys frequently have an advantage over girls with regard to access to education; but once they make it into schooling, girls often outperform boys both in terms of educational progress and academic performance.  Female advantage in terms of educational attainment can also be found in situations where boys continue to maintain an enrolment advantage.  Despite the continued existence of what is sometimes called the “boys’ problems” in some countries, the rights of girls to education continues to be inhibited in many developing countries in important respects (UNICEF, 2004).
2.5
Trend of Enrolment in Secondary Education

Globally, many countries have committed themselves to more than the achievement of universal primary education and now include several years of secondary school in their national targets. For instance, 83 % of lower secondary-school-age children are in either primary or secondary school, dropping to less than 70% in low-income countries (UNESCO, 2015).  From 2000 to 2013, the number of out-of-school children of lower secondary school age shrank from 97 million to 65 million. But progress has slowed since 2007. Challenges to secondary-school participation are greatest in sub-Saharan Africa and South Asia.
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Figure 2. 1: Global Secondary Education Enrolment Trend
Source: UNESCO Institute for Statistics global databases, 2015
 The barriers to school attendance at the secondary level are similar to those at the primary level, but are intensified. The cost of secondary schooling is often higher and more difficult for families to afford; secondary schools tend to be farther from home, often requiring transportation; and the pressure to earn an income keeps many adolescents out of the classroom.
As a result, secondary education is still reserved for a privileged fraction of the population in many countries. In the majority of countries in sub-Saharan Africa, for example, less than half of secondary-school-age adolescents are enrolled in secondary school, leaving millions of young people entering the workforce without the necessary academic and life skills. In Angola, the Central African Republic and Niger, more than 80 per cent of adolescents of the appropriate age are not enrolled in secondary school. 



Figure 2. 2: Global Secondary School Net Enrolment Rate or Net Attendance Rate (in %)
Source: UNESCO Institute for Statistics global databases, 2015
2.5.1
Children out of School

When children of lower secondary school age are added to those of primary school age, the number of children out of school globally doubles to more than 120 million. About half of them (51 percent) are girls. In 2013, an estimated 65 million children of lower secondary school age were out of school. More than three quarter of them were concentrated in South Asia and sub-Saharan Africa. In West and Central Africa, about 40 per cent of lower secondary-school-age children are not in school.
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Figure 2. 3: Number and Percentage of Out-of-School Children of Lower Secondary School Age, by region, 2015
Source: UNESCO Institute for Statistics global databases, 2015
In Niger, the out-of-school rate is 78 per cent, and in India 16 million children of lower secondary school age are out of school. In sub-Saharan Africa and South Asia, more than a quarter of lower secondary-school-age children are out of school.
2.5.2
Constraints with Families

In many countries girls take on domestic responsibilities, including the care of younger siblings, and depending on the country and the culture, boys often receive preferences when choices have to be made regarding education.  For example, in most African countries, such as Kenya, girls may experience domestic work overload, which reduces their interest in pursuing education (UNICEF, 2004a).  Since it is commonly expected that girls should be married off at an early age, parents consider educating their daughters a waste of time and money.  The girls are aware of their parents’ perceptions regarding their education.  They do not find it necessary to work hard because they assume that they will probably drop out of school early (UNICEF, 2004a).
2.5.3
Policies of school system and educational practices


School systems in countries of all kinds are not always empowering for girls, nor are they sensitive to their needs through curricular, guidance and counselling services, teaching methods and the presence of appropriate female role models. Also, UNICEF (2004) insists that, absence of counselling and female role models served as barriers to girls’ participation in tertiary learning institutions. In short, gender disparities and inequalities are prevalent within the schooling process in both rich and poor countries.  Virtually all countries must address gender disparities and inequalities that shape the ways in which boys and girls progress through the education system.
2.6
Regional Trends in Secondary School Enrolment

Gender disparities in education are greatest in rural areas and among poor households, which are also predominantly rural. UNICEF advocates quality basic education for all, with an emphasis on gender equality and eliminating disparities of all kinds. It has been reported that girls' education has been expanding all over the world, but not fast enough to ensure a basic education for the millions of girls still out of school. About two thirds of the countries and territories in the world reached gender parity in primary education (Table 1) by the target year of 2005, but in many other countries especially in Sub-Saharan Africa girls are still disadvantaged. Contrary to this situation, the gender gaps in primary school have closed in East Asia/Pacific, Latin America/Caribbean and Eastern/Southern Africa (Figure 2, Table 1). The situation is however not promising at secondary level whereby in all regions the net enrolment for boys surpasses that of girls except for East Asia, Pacific, Latin America and Caribbean (Table 1).
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Figure 2. 4: Primary School Net Enrolment/Attendance Ratio of Boys and Girls, by region (2000-2006)
Source: UNICEF global databases, 2007
Table 2.2:
Secondary net enrolment and attendance ratios

Table 2. 1: Secondary Net Enrolment and Attendance Ratios
	Countries and Territories
	Secondary school net enrolment ratio (%), 2000-2006
	Secondary school net attendance ratio (%), 2000-2006

	
	Male
	Female
	Male
	Female

	Sub-Saharan Africa
	30
	25
	25
	22

	Eastern and Southern Africa
	35
	30
	20
	19

	West and Central Africa
	26
	20
	30
	25

	Middle East and North Africa
	67
	62
	54
	52

	South Asia
	-
	-
	55
	50

	East Asia and Pacific
	61e
	62e
	60e
	63e

	Latin America and Caribbean
	67
	71
	-
	-

	Central & Eastern Europe, CIS
	80
	75
	80
	78

	Industrialized countries§
	92
	93
	-
	-

	Developing countries§
	52e
	50e
	50e
	46e

	Least developed countries§
	33
	28
	26
	24

	World
	59e
	58e
	50e
	47e

	Source: The State of the World's Children 2008, UNICEF

§ - Also includes territories within each country category or regional group

e - Excludes China



The gender bias against the education of females begins at home. According to the UN (1979), girls made up to 46% of primary school enrolment, which then took a huge drop to 16% in secondary school enrolment. According to AfBD (2010) Gender Parity, defined as the ratio of female to male secondary school enrolment, has improved for most countries since the 1970s. The ratio represents the percentage of females divided by the percentage of males enrolled in secondary school education. A ratio greater than 100% implies that more females than males are enrolled in secondary level education.
In Sub-Saharan Africa, this ratio increased from 46% in 1970 to 76% in 2004 (AfDB Database, 2010). Traditional practices, including heavy households’ workloads, domestic priorities, and gender roles greatly hinder girls’ progression in education. Early marriages and pregnancies prevent girls from finishing school since in most cases, the girls who get pregnant are expelled from school and the pregnancy is considered to be the girl’s fault.While assertive behaviour is promoted among boys, passive behaviour is encouraged among girls. Girls are called on to perform domestic duties for teachers at school, such as fetching water, reinforcing gender stereotypes and taking time away from learning (Michel, 1986). Girls attend school on a less regular basis than boys due to heavy household workloads, traditional practices biased against girls’ education, and environments in schools that are unfriendly to girls’ participation (Kuleana, 1999).
Despite the abolition of school fees, parents are often unable to meet other school costs. This poses a big challenge for the retention of those enrolled in school (United Nations Girls’ Education Initiative - UNGEI, 2002). Girls normally work to supplement household income while lack of formal employment opportunities discourages children from completing the primary cycle (UNESCO, 2003). This then reduces the chances for enrolling and participating in secondary education.The high number of school pregnancies is an indicator of unprotected sexual activity and the high vulnerability of girls to HIV infection (rates of infection are six times higher for girls than boys). 
Moreover, girls who are normally caregivers become especially burdened when HIV/AIDS strikes the family, preventing them from regular school attendance (Tanzania Country Highlight, 2003). 
It has further been reported that girls who engage themselves in sexual activities get infected with sexually transmitted diseases, which then contributes to increased school dropout among the girls as well as poor participation in education (Mushi and Lulu, 2007).
2.7
National Trends of Gender Inequality in Education in Tanzania

After independence, MwalimuNyererethe first President of Tanzania identified poverty,  ignorance and disease as  enemies of development (Nyerere, 1967), With adaptation of international campaign of educational for  All (EFA), Nyerere declared  Universal Primary Education to be achieved in 1977 instead of 1989, under this declaration primary education was free, universal, and compulsory regardless of sex. It increased of admission at primary level but with un-proportional transition rate to secondary education.
Girls in Tanzania have more limited access to educational opportunities, particularly at secondary level. A quota system was introduced shortly after independence by government to increase the enrollment of girls in government secondary school as well as students from disadvantaged regions. The quota operated by allowing a certain proportion of girls to be admitted to secondary schools with lower PSLE grades lower than boys. It was a constructed system to enable girls to access education but created the failure of girls in future because of lack of any kind of additional support at both primary and secondary schools.
In early 1990’s, the World Bank put pressure to MOEC to remove the quota system although NG’Os concerned with education (Such as the Tanzania Gender Networking Program (TGNP) had argued that quota system should remain until remedial measures are put in primary schools. (Omari, 1999).
The establishment of Day Secondary Schools in Tanzania under the Secondary Education Development Plan (SEDP) in 2004 aimed at dealing with problems in education sector by the time. Before their establishment Ordinary Day secondary schools, the transition rate was very low. Many pupils who completed primary schools had no chance to join secondary. For example, in 1997 pupils who completed standard seven were 414,069 and only  69,425 which is equal to  16.8%  managed  to  join  secondary  school.  From them 35,059 join government secondary school while 34,368 joined private school. In spite of these initiatives it was difficult for the government to ensure gender balance in secondary education.
2.8
Strategies to Improve Girls’ Enrolment in Education

2.8.1
Government efforts

Due to long persistence of low female enrolment education in Tanzania, the government has attempted several strategies to lessen the problem. Universal Primary Education (UPE) was introduced in 1977 and the education act No. 25 of 1978. The latter gave the government the power to enforce compulsory enrolment and attendance of girls and boys in schools.Moreover, Girls Secondary Education Support Programme (GSES) was also introduced as one of the strategies to eliminate gender inequality in education in Tanzania.
Government legislation is slowly improving to ensure equal education opportunities for women, yet female students are still second-class in the classroom. Policy direction for the future of Universal Access to primary education is to ensure that no child is deprived of education for lack of qualified teachers, learning materials or adequate space. Moreover, no child is subjected to disparities of access to primary education arising from gender, age, income, family cultural or ethnic differences and geographical remoteness.
2.8.2
The role of parents

Parents are expected to encourage their daughters to go for education by prioritizing attendance to school and giving more time for their homework. Most importantly, parents need to recognize that a girl’s education is as important and valuable as a boy’s. Girls' school performance is consistently lower than that of their male peers at both primary and secondary levels because of the roles that parents give them at home. A change and uniformity of the roles between girls and boys at home will improve girls’ performance in both primary and secondary education.
2.8.3
The role of teachers

Berns (2009; 481) argues that from elementary to graduate school, boys are not only given more teacher attention but more encouragement to learn than girls and teachers tend to socialize boys to be active and assertive learners while girls are natured to be quite and passive learners. This is equivalent to neglecting girls the importance of girls as individuals. The same negative community attitudes towards girls reflect themselves in teachers’ behaviours towards girls in schools. To promote girls’ performance in primary and secondary education teachers need to change attitudes, treat girls and boys uniformly and deliberately give special attention to girls.

2.8.4
The Role of International Organizations
The World Bank is currently assisting 59 countries with the development of their secondary education systems. Moreover, additional support for secondary education efforts is included as part of the general education lending each year (World Bank Group, 2008c). UNICEF, likewise, provides technical support to the Government through participation in the Expanded Enrolment, Quality, and Institutional Arrangement Technical Working Groups, as well as the Basic Education Development Committee, which is a policy decision-making body. Through the African Girls' Education Initiative, UNICEF focuses on:

· Policy advocacy to ensure gender sensitivity and addressing critical issues of girls’ access to schooling.

· Ensuring girls’ retention and improved performance in school through implementing Child Friendly School initiatives to create a safe and supportive learning environment for girls and boys.

· Policy and strategy development for prevention of HIV infection among girls and boys and for mitigating the impact of HIV/AIDS on the education system.

· Addressing the needs of out-of-school girls and boys through Complementary Basic Education in Tanzania (COBET) programme. The programme provides basic education through a specially designed three year course, at the end of which children are eligible to join the mainstream school system. Girls were the initial focus of the project due to their low enrolment rates.
2.9
Challenges on Girls Enrolment in Secondary Education

2.9.1
Motivational factors

Parents reinforce gender roles through socialization (Eccles and Wigfield, 2002).    Perceptions of gender in a society that is patriarchal drive people to prove their abilities.As far as poor academic of students is concerned, a student may also be the causative of his or her own poor academic performance. Regardless that a school may be well equipped with favourable teaching and learning environment and parents’ social economic status, if a student is not effective and self-committed in schooling activities for example engaging in bad peers groups, misbehaviour, and truancy may result to negative outcomes in school academic achievements. Therefore, it is important to know how student’s back ground and readiness’s to learn contribute to secondary school academic performance (Olatoun, 2012). 

2.9.2
Lack of role models

In contrast, the relationship between mentor and mentee requires interaction (Gardiner et al., 2007).Absence of female teachers in some subjects has a possibility of affecting the quality of girl’s education. Teachers’ success is closely linked to the ability to control students (Gary, 1996). Expansion of educational systems is still based on quantitative attitudes of improving school buildings, increasing performance of students, but the efforts exert heavy load to the existing number of qualified teachers capable of providing remedial teaching to girl students and identifying specific requirements to girls as distinct.

2.9.3
Studies on socio-cultural attitude

The cultural attitude of women to play their societal roles as wives and mothers is a major stumbling block to women’s access and participation in education, to career advancement, to senior positions is expressed by (Manya, 2000).  The cultural attitude and societal expectation has been used as a weapon to deny woman who has been looked at as a wife and mother.  All these have influenced on the situation of female education.  The effect if these factors on girls’ education are far reaching and affect the enrolment and persistence of girls who remain in school (OXFAM, 2000).Likewise, Mbilinyi (1991) holds that male’s domination of culture, customs, taboos and division of labour given females inferior position in the society.
It has been identified that broken homes, which may be the result of death, divorce, separation or desertion of one or both parents, may have a pervasive effect on the schooling of children.  Studies conducted by Auger (1970) revealed that persistent absenteeism and dropout in primary schools involved more children from broken families.  Children without fathers played truant and eventually poorly performed. It is just a matter of course that African culture recognizes fathers as pillars of the families, so in their absent in any case, will result into families led by only mothers. Children raised in such families (families led by mothers) may suffer the consequences of psychological torturing which in turn may lead to low academic development.
Bagilhole (2000) also argues that women are regarded as different in higher education ‘due to men’s advantage through thriving patriarchal systems and the myth of individualism promoted through their cultural hegemony’. In a similar vein, Rarieya (2007) emphasizes that stereotypes held against women have been found to be barriers to their career progress. These views result in overt and covert forms of discrimination (Forster, 2001).Similarly, Clerk (1978) conducted study in Northern Nigeria and found out that parents prefer to marry off their daughters at the age of 12 years for fear of possible engagement of conception outside the wedlock. 
The study conducted in seven districts: Hai, Iringa rural, Kondoa, Mbeyarural,Muleba, Tarime and Tundurureveal that children experienced sexual activities at the age of 10-13 for the girls and 15 years for boys.  In Kondoa and Tarime it was 11-12 for girls and 13-14 for boys (Agnes, 1995).  Moreover according to Lwaitama (2000) on Multi-Dimensional Crisis of Education in Tanzania found out that one girl who ranked first in Primary School Leaving Examination in Mara Region and selected to join Moshi Technical Secondary School was denied school fees and other facilities by her father although he was a primary school teacher, which mean that he was able to pay school fees for her. Mihayo, (2004) in the study conducted in Sengerema found out that males performed higher than females in the national examinational because of some responsibilities done at home.
2.9.4
Parents Socio-economic related factors

It has been observed that children from poor families have high probability of under developing academically because their parents can hardly sustain academic demands (UNICEF, 2004).  Poverty in this case has negative effect on schooling due to the fact that in poor agricultural and pastoral communities for example, sending and attending to school by a student means loss of potential resources for earning power.  Girls and boys are expected to provide labour support to their families on farms activities or cattle rearing (Ayiga, 1997).  This tendency by most poor societies contributes to pupils truancies in schools.

Parents’ socio-economic factor plays the role in influencing students’ academic performance. For example, the study which examined different factors leading to poor academic performance of students in community secondary in Pakistan, conducted by Farooq, Chaudhry, Shafiq and Berhanu (2011) revealed that socio-economic status and parents’ level of education have significant effects on students’ overall academic achievement. Furthermore, the relationship between family socio-economic status (SES) and children academic performance were also exposed in a study conducted by Considine and Zappala (2002) in Australia. 
The study suggested that the financial assistance to schools and families in need is important, policies and programme that it also assists low-income parents in providing appropriate psychological and educational support for their children should also be promoted. Consequently, the current study will examine how the socio economic status, parent’s level of education and others contribute to poor performance in community secondary schools.Also, in a developing country like Nigeria, the same problem exists.  An  investigation done by Omolade and Kassim (2011) Onderi and Makori (2013); Osonwa, Adejobi, Iyam and Osonwa (2013) indicates the chain of socio-economic factors and family network of parents’ occupation, qualification and income seems to be major prediction of students’ academic achievement in secondary schools. 
That is low level of income, education and occupation status of parents/ guardians, students covering long walking distance to and from school, sex of students, nutrition levels, late school entrance, repetition at school and language spoken at home were revealed as major factors that lead to poor academic performance of students in junior and senior secondary schools in Nigeria.
In Kenya, different researches were conducted on unsatisfactory performance of students in community secondary on socio-economic status by Jumaet .al. (2012) concluded that family income, parental level of education, birth order and family size influenced academic achievement of girls in secondary schools. It was further recommended that the Government should sensitize parents on the need and importance of supporting girls’ education for performance. Parents should also be sensitized by the school on the importance of providing for the needs of the girl child and its impact on their academic performance.
2.9.5
Socialization

Through parental socialization, children’s motivation is enhanced through role modelling, communication about their own abilities, skills and what is valued as important which is later reflected on one’s own beliefs and academic abilities (Eccles and Wigfield, 2002).  This is to show that the community will make all efforts to shape their siblings on the way what need to be at the future and generation.  This is a duty for parents, society, schools, peer groups and other related groups such as religions, and political parties.
Low enrollment and high dropout rates for girls at all levels of education stated as some of the main reasons for the relatively low numbers of girls participating in education. This negative attitude is attributed to traditional socio-cultural beliefs regarding gender roles and abilities. In African tradition and culture, women were expected to exclusively assume the roles of mothers and wives. Women were seen as nurturing beings and as such were expected to be the home makers and take care of the children. They were also expected to be obedient and subservient to the men. Women were seen as less capable, physically, mentally and in all areas outside their accepted roles, than men. As a result women were seen as requiring protection, guidance, supervision and leadership from men. It was thus accepted that men would fill decision making leadership capacities in society, while women played a mainly supportive/ nurturing role. 
Moreover, many parents and community members believe that a formal education is not necessary in order for girls to prepare for these expected roles as they can be learnt from their mothers and others in the community. As a result many parents do not enroll their daughters in school or withdraw them before completion. This denies girls an opportunity for formal education in general and participation in education. Parents and community members have the attitude in whichbelieves that educating girls is a waste of time and money, because they will eventually be married and their education would therefore only benefit their husbands and the families they marry into. 
Since there was also the expectation that boys will become the "breadwinners" of their future families, many parents and community members felt that boys should for this reason be provided with the every advantage to help them fulfill this role, this includes educating them as far as possible. Girls, on the other hand, it is expected, will have husbands who will provide for them and an education is therefore not essential for them. (FAWE/UNICEF, 1998)
2.10
Knowledge Gap

Gender inequality in education is a serious problem in Tanzania since independence in 1961. There is still lower enrolment rate for girls and higher dropout rates than their male counterparts in Tanzania the factors like cultural, religious, social and economic factors seem to be the causality  of gender inequality whereby the same factors had been conducted by researchers like Binshu MayaAdhikari, 2013 who made a study about “gender inequality andtheproblem with girls’schoolattendanceinNepal”,Linda Zachariah, 2014conducted the study on “factors causing gender inequality in education in Tanzania” and  GregoryWhite university of Maryland college park, 2016 conducted the study on  “educational inequality in India: an analysis on gender differences in reading and mathematics” discovered the same factors which cause gender inequality, and those factors are patriarchal socio-cultural practices, religious, culture and social economic factors.
Therefore gender inequality isreal serious problem, so it is supposed to be intervened and that is why mademe to conduct the same study in TemekeMunicipal and discover the same factors.  So the government of Tanzania, Community, Institutions,Non-Government Organization and individual had to intervenein order to improve gender inequalityand make the future dreams of girls to become true. 
CHAPTER THREE

RESEARCH METHODOLOGY

3.1
Introduction 

This chapter presents the methods used in the study. It describes the conceptual frame work, study area, research design, population, sample and sampling techniques, data collection techniques, data processing and data analysis.
3.2
Conceptual Framework

Presented below in figure   is a conceptual framework as visualized during the study.  There are various factors in the community which hinder the enrolment of girls in secondary school like policies, socialization, culture, socio-economic factors, poverty, environment and bylaws in which lead to gender inequality in education.School systems in countries examples in Tanzania even if there are all kinds of measures to empower girls, some weaknesses hinder the implementation of these measures.  Moreover initiatives made through curriculum, guidance and counselling services, teaching methods and the presence of appropriate female role models there is still a gap. Gender disparities and inequalities are prevalent within the schooling process in both rich and poor countries.  
Through parental socialization, there are interactive concepts which can be interacting in positive or negative way to enrolment in secondary schools.  The conceptual framework distinguishes the circumstances as the factors influences inequality in school enrolment these are motivation, information, and power.  Children’s motivation, information and power needed in empowering the education system and enrolment.  Low enrolment and high dropout rates for girls at all levels of education are among the main reasons for the relatively low numbers of girls participating in education. This negative attitude is attributed to lack of motivation, information and power by the mean time it influenced by traditional, socio-cultural beliefs (gender roles) and abilities. It is normally in African tradition and culture that women were expected to the roles of mothers and wives. 
In order to improve the equality in education we need to minimize the pressure from the social beliefs and norms by influencing the motivation, information and power.  Motivation is important if actors took their place on a particular program, such as priorities, specific problems handling and solutions especially to girls.  Information requires the program to have enough information on the culture they working too, monitoring and how to implement the program.  Also there is power which can affect or influence the program depending on who is empowered to chair a position in a formal and informal regulatory system. 
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Figure 3. 1: Conceptual Framework
Gender equality implies that males and females have equal opportunities to realise their full human rights and contribute to and benefits from economic, social, cultural and political development (UNESCO, 2003).  Parity is attained when the same proportion of boys and girls relative to their respective age groups enter education system, achieve education goals and advance through the different cycles (UNESCO, 2003). The Gender Equality Framework draws clear distinctions and demonstrates interrelationship among the concepts of gender parity, gender equity, and gender equality.  In addition to drawing out the nuances between equity and equality, the framework reinforces other key concerns such as access, inequality, continuity, relevance and learning outcomes (UNESCO, 2003).

3.3
Research Design

According to Creswell and Clark(2011) a design is used to structure the research, to show how all of the major parts of the research project,  the samples or groups, measures, treatments or programs, and methods of assignment work together to try to address the central research questions.  The study employed descriptive research design. The design guided the researcher in the process of obtaining the perceptions, opinions and ideas of the respondents from the field which were in turn used to fully describe the whole phenomenon at hand. The researcher used both qualitative and quantitative research approaches to gather information. 
Qualitative approach entails a means for exploring and understanding the meaning individuals or group ascribe to a social human problem (Creswell, 2009).Qualitative approach was adopted to facilitate gathering of direct opinions of participants through interview, FGDs and observation. On the other hand, the quantitative approach, which is more interested in numbers and statistical procedures, was adopted to compliment the study.  For the matter, both qualitative and quantitative approaches were informed by a case study design, since it gives the room to employ a variety of techniques apart from qualitative ones.  Case studies are primarily conducted using qualitative techniques, but seldom exclude quantitative research method, the justification being that almost every qualitative data can be quantified and vice-verse.
3.4
Study Area
The studyconducted in TemekeMunicipal, DaresSalaam Region. Temeke is located to the South of the DaresSalaam Region. The districts shares boundaries with Coast Region in South East, Ilala in North West, and East is Indian Ocean. The district has been chosen as the area of study because it records  the highest  percentage(29%) of households living below the basic needs’ poverty line as compared to Kinondoni district which has 14% of households living below the basic needs’ poverty line while Ilala district has 16% of the households living below the basic needs poverty line (URT, 2005).Given the fact that poverty may influence attainment of education at any level, the researcher got interested to determine how poverty might have influenced enrolment of girls in attaining secondary education. 
3.5
Study Population

Komboand Tromp (2006) define population as an entire group of persons from which the sample is taken. The target population of this study were teachers, students and parents.  TemekeMunicipal has a total of seventy nine (79) secondary schools, out these, forty (40) are government owned and thirty nine (39) are privately owned. The total number of students in secondary schools was 46556; out of these 23963 students were males and 22593 were females (URT, 2012).  For the purpose of this study, three schools namely Miburani, Kibasila and Chang’ombe were selected for the study.  The three schools were randomly selected (sampled) because almost most of the students enrolment were from within Temeke district.
3.6
Sampling Procedures
Cohen et al, (2000) define a sample as a small group of respondents drawn from the population in which the researcher is interested in gaining information and drawing conclusion.  Sample constitutes few items selected from the population for the study (Kothari, 2004).  Normally, a sample contains all the major characteristics of the population in order to allow generalizations about the entire population.  To realize the study objectives the projected sample was 124 respondents, including; 12 teachers teaching in secondary schools, three heads of school, 78 students from secondary schools and 34 parents.
3.7
Procedures in Accessing Respondents

This process involved choosing individual respondents who were considered to be information rich from the target population.  The choice of appropriate respondents in qualitative studies is as important as in quantitative studies in order to gather valid and reliable information being sought by the study (Martella, etal., (2009). Thus a sufficient number of respondents who could provide maximum insights and understanding of the problem being studied was chosen.
3.7.1
Purposive Sampling Technique

In purposive sampling, items or respondents are selected deliberately by the researcher depending on the data the researcher intends to collect from the respondents (Cohen et al, 2000).  It involves picking respondents who are most relevant or knowledgeable in the subject matter and work with them more intensively (Omari, 2011).  Through this technique, respondents for the sample were chosen, basing on their merit and the roles they played in the education process. Purposive sampling was used to obtain three heads of school, one from each school who were involved in the study.  These heads of schools were used because they were involved in the programme implementation and were resource mobilizers.  Therefore, they had strategic information which students and teachers were unlikely to have.

3.7.2
Random Sampling

Random sampling is a method of selection whereby each member of the population has an equal chance of being selected (Cohen et al, 2000).  Random sampling was used to select students, teachers and parents.  Teachers were thought to be potential and reliable source of information to address the research problem for this study by providing information on.  Students were included in the study to seek their understanding on reasons behind low rate of girls’ enrolment in secondary schools preferably form four and five students. It was assumed that form four and five students were old enough to have an understanding of the research problem in question than students in lower classes.
Parents were included in the study in order to determine their understanding of the family contribution to academic achievement of their children, challenges that students face in their studies and the socio-economic contribution in the educational participation of students.
3.8
Sample Size

The sample size for questionnaire survey was one hundred twenty four (124) respondents, including; twelve (12) teachers teaching secondary schools, three heads of school (3), seventy eight (78) students from the selected secondary schools and thirty four (34) parents of the students.
Table 3. 1: Sample Frame
	School
	Respondents

	
	Teachers
	Students
	Parents
	

	
	Male
	Female
	Total
	Male
	Female
	Total
	Male
	Female
	Total
	

	Kibasila
	2
	2
	4
	3
	23
	26
	3
	2
	5
	

	Chang’ombe
	1
	3
	4
	5
	21
	26
	1
	4
	5
	

	Miburani
	1
	3
	4
	1
	25
	26
	1
	4
	5
	

	Overal Total
	
	
	12
	
	
	78
	
	
	15
	105


Source: Field Data (2015)
3.9
Data Collection Methods

3.9.1
Primary Data

This study used various methods to collect primary data from the field. Questionnaires were administered to students, teachers and parents to collect primary data in order to determine their understanding of the family contribution to academic achievement of their children, challenges that students face in their studies and the socio-economic contribution in the educational participation of students.
3.9.2
Secondary Data

The sources are derived from second-hand information. The secondary sources for this study included dissertations, books, international organization reports, international journal, government document policies including reports, pamphlets, brochures and resources retrieved from internet. Denscombe (1998) asserts that the method is limited by the fact that it relies on something which has been produced for other purposes and not for the specific aims of an investigation. To avoid this limitation, the researcher consulted documents which were only related to the study.
3.9.3
Interview

Pathon (1990) observes that interview usually yield richest data details, new insights and are the best when in-depth information is needed. Cohen et al (2000) describe an interview as a conversation with a purpose. The technique is suitable for an intensive investigation and useful for tapping information about attitudes, likes and dislikes that are revealed by respondents’ verbal behaviour with subtle gestures that might accompany it. Strength of this technique as outlined by Kothari (2004) is the fact that it is the only method for studying abstract and intangible personal factors such as attitudes, feelings and reactions that cannot be observed. Cohen et al, (2000) explained that an interview allows for adaptability, as there is a chance to seek clarification and to elaborate on points raised by either side, that of the interviewer or of the interviewee.
In this study, semi-structured face-to-face interview was used for collecting data from teachers concerning the enrolment of girls in secondary education. Despite the interview being a useful method, it has some weaknesses as well. Cohen et al (2000) outlined these weaknesses, one being that the interpersonal relationship existing between the interviewer and interviewee during the interview process may introduce subjectivity and hence bias in the data obtained. 
3.9.4
Focus Group Discussion

This technique resembles the interview technique as it involves face-to-face discussion. However, instead of interviewing respondents individually, the focus group consists of a group of people discussing together about a specific subject of interest According to (Denscombe, 1998). The choice of this method lies in the fact that it allows the researcher to get high quality data in a social context where participants consider their own experiences in the context of the experience of others. Additionally, it provides some quality control on data collection since participants indirectly provide checks and balances on each other. Focus groups promote interaction among participants that stimulate them to state feelings perceptions and beliefs that they would otherwise not express if interviewed individually. The researcher led the discussion with students on the influence of inequality on girls’ enrolment in secondary education. According to Denscombe (1998) point out that one of the limitations of this technique is that is expensive and time consuming to administer, especially when it involves a large sample and a widely spread geographical area. 
3.9.5
Validity of the Instrument

Validity refers to the degree to which inferences a researcher makes, based on the data collected using a particular instrument, is supported by evidence (Frankael&Wallen, 2000). Therefore, the coverage and relevance of the instruments to the problem under study were subject to content validity. This entails the extent to which questions in the instruments cover the ground to be explored and convey the intended meaning to respondents. In order to determine the validity the researcher developed questionnaires, interview and focus group discussion whereby 124 questionnaires were administered on students, teachers and parents, out of those questionnaires 105 were collected which is equivalent to 85% meaning that data were sufficient to deliver this study. Also, the study employed three data collection methods namely; interview, focus group discussion and documentary review. These methods were used in order to avoid bias of the information being investigated. 

3.10
 Data Analysis

Data processing involved editing the schedules and interview responses, coding and classification, entering data and processing using the Statistical Package for Social Sciences (SPSS). 
3.10.1
Ethical Considerations

According to Marrison (1993) pointed out that ethical principles in research conducting include acquiring research clearance and the informed consent of the participants as well as maintaining confidentiality. A clearance letter was obtained from the department of Masters of Social Work of Open University of Tanzania, which introduced the researcher to TEMEKE MUNICIPAL who also permitted the researcher to conduct research in the selected areas.

During administration of interviews, focus group discussion and documentary review; the respondents were assured of privacy, confidentiality and anonymity. For easy clarification, respondents were at liberty to discuss in English and Kiswahili.

CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION

4.1
Introduction

This chapter presents the findings of the study which are organized into different sections. The presentation and discussion of data gathered by researcher is presented in this chapter.  The findings of the study are organized and presented in accordance with study objectives that guided the study.  In collecting data to address the study questions, interviews, focus group discussion, observations and documentary review were employed.  
4.2
Socio-Economic Characteristics of Respondents

4.2.1
Demographic data of Respondents
In this study sex of respondents was used to determine respondents’ perception and understanding of the factors influencing of gender inequalityon girls’ enrolment in secondary education. The sex distribution of respondents was as follows; 64.5% respondents were females while 35.5% were male respondents.  More females were involved in the study than men because the study sought to have an understanding of females’ perception on their enrolment in secondary schools than men.
4.2.2
Age Distribution of Respondents

The age distribution of respondents in a study it was as follows; 38.7% respondents were from 15-20 and 61% were from 21-25.  This shows that the respondents are aged enough and be able to provide information needed.
4.2.3
Education level of Parents/Guardians
The education level of respondents is shown in table below. Results indicate that majority (38.2%) were degree holder and 23.5% of parents/guardians were masters’ holder. The educated parents are the cause of their children to succeed in education and meet their dreams because knows the importance of education.  So will be easier for them to support their child girl and encourage her to step forward and completing her studies.The education level of parents/guardians was important because one’s level of education enabled offering responses relevant to this study. This indicates that most parents/guardians educated enough, “education is a key to success”.
Table 4. 1: Education level of Parents/Guardians expressed (N=34)
	Level of education
	Frequency
	Percent

	Illiterate
	3
	8.8

	Primary level
	2
	5.9

	Secondary level
	5
	14.7

	Diploma level
	3
	8.8

	Degree level
	13
	38.2

	Masters + 
	8
	23.5

	Total
	34
	100.0


Source: Field survey, 2015
4.2.4
Family Socio-Economic
The family level of student responses are shown in Table 4.2 whereby the majority (68.5) of student respondents live with their parents (father and mother) and  1.6% of respondents lived alone (single). It seems that father and mother when live together adds something to children education because they share everything got whenever will be few, but those parents staying separate do suffer much to bring up the children and sometimes to carry the burden of school fees. Also the children who stay with mother (14%) seem to have relief as comparing with father (6.5%). The results in Table 4.2 show that varying family status among girl students would influence their participation in education either positively or negatively.
Table 4. 2: The Status of Family of Student Respondents(N=124)
	Family
	Frequency
	Percent 

	Father and Mother
	85
	68.5

	Mother
	18
	14

	Father
	8
	6.5

	Guardian
	11
	8.5

	Live on my own
	2
	1.6

	Total
	124
	100


Source: Field survey, 2015
4.3
Inequalities in the Participation of Girls in Secondary Education

Results in Table 4.3 indicate that variation in the status of family among girl students might affect their enrolment in secondary education. The study sought to be aware on the way students were treated at home based on their gender.  The results show that(83.1%) of students were equally treated at home while 16.9% of respondents treated differently. This indicatesthat factors other than students’ treatment at their home affect their enrolment in secondary education. Socio-economic status is reported to be a strong factor affecting achievement in subject so that is important to consider family background alongside gender when supporting under achieving children (EACEA, 2010).
Table 4. 3: Responses of Students on their Treatment at Home (N=124)
	Response
	Frequency
	Percent

	Yes
	103
	83.1

	No
	21
	16.9

	Total
	124
	100


Source: Field survey, 2015

4.3.1
Perception of Respondents on Factors for Girl Students’ Success in Education

The study conducted in Turkey on “Gender differences in Academic performance in Public University report that, a smaller number of female students manage to enter the university and when they do so they enter with low scores (Dayioğlu&Türüt-Asik 2004). This study sought to determine the perception of students on what they thought are among the factors for their (girls) success in education.  Results in Table 4.4 indicate that 54% of respondents reported that success in education was a result of hard work, 28.2% indicated that success would emerge by learning from those who succeeded in their carriers or life (role models). On the other hand, 14.5% of respondents claimed that success in education would come through encouragement and 3.2 indicated the family support. Results in this study show that despite many factors contributing to students’ success in education, personal efforts (hard working) weighs much to their true success.

Table 4. 4: Responses on Factors for Students' Success in Education (N=124)
	Perception
	Frequency
	Percent

	Hard work
	67
	54

	Role Model
	35
	28.2

	Encouragement
	18
	14.5

	Family support
	4
	3.2

	Total
	124
	100


Source: Field survey, 2015
4.3.2
Challenges Facing Girls in Attaining Secondary Education

“When measuring education attainment can use stock and flow measures” which means that human capital available in economy and the contribution incoming to the stock of human capital (Pekkarinen, 2012).  This study sought to identify challenges that girl students face in attaining secondary education.  The data on (Table 4.5) shows that 66.9% of respondents reported that financial barriers affected girls’ in attaining secondary education while 2.4% of respondents reported that cultural stereotyping and presence of few girls in the education system discourage them. A study by Eccles, (2007) indicated that discrimination against girls was sometimes aggravated by deeply embedded cultural practices, with the gendered division of labour playing a major role in interrupting girls’ educational opportunities.
The differing weight of the challenges to girls’ in attaining secondary education whereby majority of the girls fail to participate due to financial incapacity and family responsibilities assigned to them. These findings are supported by Acker and Armenti, 2004; Currie et al., 2000; Raddon, 2002; wolr-Wendel and Ward, 2003; Aisenberg and Harrington, 1988; Kamau, 2004; De La Rey, 2001) which show that women experience considerable conflicts when they combine work (studies) and family responsibilities.
Table 4. 5: Challenges Facing Girls in Attaining Secondary Education (in %)
	 Challenges facing girls
	Frequency

 
	Percent N=12

	Family responsibilities
	27
	21.8

	Taking care of little ones at home
	8
	6.5

	Financial barriers
	83
	66.9

	Cultural barriers
	3
	2.4

	Few girls in education
	3
	2.4

	Total
	124
	100


Source: Field survey, 2015
4.3.3
Motivation to Study Hard

This study identified factors that contributed to students’ studying hard (Table 4.6).  The results show that 36.3% of respondents were motivated to study hard in order to earn money as to escape from poverty while 26.6 % of respondents reported that they were motivated to study hard in order to discover new knowledge, example Social psychology, knowing how to deal with various people in the society. Without having the knowledge before, somebody can cause the collision. During a focus group discussion, teachers reported that sometimes the socio-cultural influences impacts on the development of children’s motivation in that they begin to form gender role conceptions that influence their beliefs, attitudes and behaviour even before they join school.

Table 4. 6: Respondents' Perception on Motivation to Study Hard (N=124)
	Motives
	Frequency
	Percent

	Passion for knowledge
	17
	13.7

	Discovery of new knowledge
	33
	26.6

	Earn money to escape poverty
	45
	36.3

	Self-motivation
	20
	16.1

	Gender equality
	3
	2.4

	Parents/Guardian
	6
	4.8


Source: Field survey, 2015
4.2.4
Students’ Perception on the lack of Support

The study found that (65.3%) of students explain their feelings to their experience when they lack support from parents/guardians which show that felt terrible. Also lack of support for their academic pursuance made them uncomfortable and reluctant to continue with studies quite well. In the same state, 13.7% of respondents indicate that regardless their lack of support they just felt normal and they continued with studies as nothing has happened. Therefore, it seems that supporting the children financially, counselling, giving them confidence, talking to them frequently and explaining the importance of education in their life will make the children to feel better and perform well in their carrier.
Table 4. 7: Respondents’ Feeling due to Lack of Support (N=124)
	Feelings
	Frequency
	Percent

	Terrible
	81
	65.3

	Normal
	17
	13.7

	Neglected
	13
	10.5

	Shameful
	8
	6.5

	Cursed
	2
	1.6

	Useless
	3
	2.4


Source: Field survey, 2015
4.3.5
Regarding their Comfort in Studies

The study reveals that girls about 48.4% felt uncomfortable in their studies when they lack support from their families. The India Human Development Survey (2016) report on negative attitudes towards the education of girls relates to social changes, negative altitudes of parent’s, cultural and social changes.  The factors such as household asset level reported to be associated with girls advancing in reading and learning outcomes.  This shows that families are key to successful performance of girls in their studies regardless of their gender.
Therefore a girl child will not meet her future success because of lacking support from the family, isolated, and unrespected from their male students and have no confidence at all. So they do afraid to go to school by fearing that are going to treated unfair and decide to stay at home. If various Institutions, Community and Individuals will volunteer themselves and make follow up on their attendance to school, that will be the end of the story. Example, “
There is a certain man who is staying where I am living. He stopped her daughter from school when she was in form two and forced her to get married by the man whom he chosen for her daughter. I asked him why had done such thing, he said according to his religious belief is only one to choose the first husband for her daughter.”
But if the school, neighbourscould spare their time and follow up on that issue, hopefully that girl could be return back and complete her studies.
Table 4. 8: Respondents’ Perception of Feeling Uncomfortable in their Studies (60)
	Feeling uncomfortable
	Frequency
	Percent

	Lack of support from family
	60
	48.4

	Feeling of isolation
	14
	11.3

	Lack of respect from male students
	14
	11.3

	Lack of confidence
	36
	29


Source: Field survey, 2015
4.3.6
Source of Students’Encouragement

The study found that (figure 4.1) 42% of respondents were encouraged to study hard by their parents, relatives (30%) and friends (28%). According to Bandyopadhyay M. & Subrahmanian R. (2008) reported on a larger number of girls who face difficulties in entering school, continuing studies and gender gaps.  The reported factors are gender discrimination by parents and society, undervaluing of girls education, the bulden of household chores and sibling care, poverty and the practice of child marriage.  This indicate that parents stands an important and prime role of encouraging their daughters to study hard.  When compared to the time of the daughters used to spents with relatives  and friends when parents go to work or other social constraints, economic and family burden still parents are the prime role and most dependent at girls achievements.
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Figure 4. 1: Source of Students' Encouragement
4.4
Strategies to Improve Gender Inequality in Secondary Education
Strategies intervention can be divided into specific and sensitive strategies.  The study intended to find out strategies that could be used in order to enable girls’enrolment in secondary education. Results (table 4.9 ) show various strategies that were suggested by respondents as their views to enable girls’enrolment in secondary education.  Study analysis show that 16.1% of respondents reported on the removal of cultural stereotyping perceptions of women so that  girls can feel equally important as boys to enable them  participate in education while 14.5% of respondents insisted on the need to motivate girls for their enrolment in secondary education. 
Despite the fact that there are many factors that influence girls’ enrolment in secondary education especially at secondary level, cultural stereotyping perceptions of women within communities, need for improved parenting and equal social treatment of both boys and girls  are given priority as initial and important strategies to begin with. A study by (Eccles and Wigfield, 2002) insist on parents to reinforce gender roles through socialization to their children that they should undermine their role to the education well-being of their children (girls); and that gender and culture play a very important role in the family. 
Motivation of girl students, confidence building among girl students should be improved, role models playing their roles, eliminating a sense of isolation among girls, awareness creation, social respect of women, offering equal opportunities for scholarship without gender discrimination and formulating educational policies that are gender sensitive.  All the mentioned above will be successful if there is a tool to construct sustainable development of policy strategies.   The best policy strategies for achieving sustainable development seem to be in different areas as social sector, economic sector, political sector, and administrative sector, environmental and technological sector (Cloete& Christo de Coning, 2006).  
According to researcher’s results, it is mandatory that all stakeholders of gender inequality ranging from individual level, familylevel, communitylevel, institutionslevel, NGOs level and government level must take the following strategies for improvement of gender inequality in Tanzania and elsewhere.
4.4.1
Social Sector Strategies

According to respondents results they found that the prevention of early marriage will improve enrolment of a child girl. The best policy strategies are best applied in concentration of expansion of quality primary education for all and basic health preventive services.  Examples in Tanzania to sensitise gender we have now health services whereby provide prevention for “Free HIV” babies while the most affected gender with HIV are girls and women.  
4.4.2
Economic Sector Strategies

This means deliberate early focus on equitable land tenure reform to create a more just redistribution of fixed assets as a foundation for development.  In Tanzania to date there is a right for women to own land and assets, machingas are men and women in local market, the same as in high rank position in the government.  This is not enough more efforts are needed too.

4.4.3
Political Sector Strategies

This implies to participatory responsive democratic.  An examples USA 2016 election Hilary Clinton campaign to chair a president opposition. Although she has a positive support but fail due to her gender.  We need more strategies in empowering our girls to have confidence and dare to high position like that without fearing what is going to happen because the more they try is where the confidence is built. Also a second president of United Republic of Tanzania is women, so the girls will be empowered, couraged can perform.
4.4.4
Administrative Strategies

Based on vision and utilization of resources.  A strong leadership is necessary so equal chance in leadership for both gender will lead to better vision and resources allocation.  An examples in Health sectors female are more than human needs, so if there is a leader at a certain position and real experience the problems with his/her gender will take initiatives.  Examples in Tanzania Member of Parliament UmiMwalimu (Minister of Health).Successful strategies implementation and service delivery depends on causal chain of events linking to the mention above sectors so by doing that may hinder or support gender parity in secondary schools enrolments.
Table 4.9: Strategies to enable Girls' Enrolment in Secondary Education(N=124)
	Strategies
	Frequency
	 Percent

	Motivation
	18
	14.5

	Awareness creation
	5
	4

	Confidence building
	11
	8.9

	Remove cultural stereo typing perceptions of women
	20
	16.1

	Socialize all people equally
	13
	10.5

	Respect women
	1
	0.8

	Avoid feelings of isolation
	7
	5.6

	Groom girls to face the society that is not gender biased
	5
	4

	Role models
	8
	6.5

	Parenting should be improved
	14
	11.3

	Give scholarship to girls
	11
	8.9

	Establish better education policies
	11
	8.9

	Total
	124
	100


Source: Field survey, 2015

CHAPTER FIVE

CONCLUSION AND RECOMMENDATION

5.1
Summary

The aim of the study was to investigate the factors influencing gender inequality on enrolment in secondary education in Temeke Municipal.  In order to achieve its goal, the study was broken down into three objectives which are finding out factors influencing the inequalities that exist on girls’ enrolment in government secondary school, examining barriers faced by girls on enrolment in government secondary schools and identifying strategies to be used in improving inequality on girls’ enrolment in government secondary school. A qualitative method was used in which 12 teachers, and 78 students were interviewed and discussion with the students in groups. Then the 15 parents were given questionnaires only because it was very difficult to reach them in groups. As a way to enrich the data and supplement to the information obtained from the aforementioned methods, questionnaires were also used in which out of 124 administered questionnaires, 105 were collected which is equivalent to 85% questionnaires were collected.

It was revealed that there are number of inequalities that exists in the enrolment of girls in secondary schools including; students with a single parent or students living alone face the problem of being enrolled  to secondary education. Therefore it is better for both parents to live together even though face challenges in the marriages but both parents should tolerate because everybody has weaknesses in order to encourage their children to succeed in their education carrier.Also it was revealed that 66.9% of the respondents reported that girls fail to participate in education due to financial incapacity and family responsibilities assigned to them, that means there is a need to find a way of improving financial capacity to girls and balance their family responsibilities for them to be able to attend their studies.
Also there are  strategies to be improved to inequality on girls enrolment as follows; parents reinforce gender roles through socialization to their children that they should undermine their role to the education well-being of their children (girls); and that gender and culture play a very important role in the family. Motivation of girl students, confidence building among girl students should be improved, role models playing their roles, eliminating a sense of isolation among girls, awareness creation, social respect of women, offering equal opportunities for scholarship without gender discrimination and formulating educational policies that are gender sensitive.
5.2
Conclusion

Education is the right of every one regardless of gender, colour or environmental. Several factors including socio- economic and cultural factors, school context factors and home environment barriers pull girls away from education in Temeke Municipal secondary education. Inequality in education in Temeke Municipal secondary schools led to poverty, high fertility rate, employment of girls in informal sectors like house girls, bar made and petty business. These affect not only social welfare of community but also the economic aspect of Temeke Municipal.
In order to ensure community and economic development in Temeke Municipal, gender inequality in education should be addressed through educating people of Temeke by raising awareness the importance of girls to be considered and given the same priorities as boys in education and change their negative cultural practices like early marriages, early pregnancies, child labour, family responsibilities which will make their daughters’ dream not to be met.
5.3
Recommendation


For enhanced sustainability of girls’ enrolment in education communities need to be informed on potentials that girls have when they are given educational opportunities than denying them this opportunity. The best policy strategies for achieving sustainable development to equal chance in education is better to focus into social sector, economic sector, political sector, and administrative sector, environmental and technological sector to achieve the attained goals of development. The recommendation divided into government, NGO’s and school as follows:
5.3.1
Recommendation to the Government

(i) Support to students is needed, specifically vulnerable girls in affording school fees, cost of transport, school uniforms, learning materials to enable girls from poor families to access secondary education without barriers at schools.

(ii) Training, workshops and seminars to be conducted regularly to communities on the importance of educating girls.

(iii) Changing of negative social cultural beliefs, norms, values, attitudes and practices.
(iv) Establishment and implementation of new laws and policies to girls from violence, example sexual abuse which draw attention from their studies.
(v) Further studies to be conducted in order to determine how gender parity can be improved because education is the most powerful weapon which can be used to change the world.

5.3.2
Recommendation to NGO’s

(i) Design and apply specific programs to encourage girls’ participation in secondary level, particularly in rural areas.

(ii) To raise awareness to the family by providing home visit service, study material and financial support.

(iii) Make their programs gender sensitive because the findings  showed that there is no equal treatment between boys and girls.

5.3.4
Recommendation to School

(i) To advise the sector of employment to employ female teachers as much as possible in secondary level like in primary schools.

(ii) To motivate and encourage the girls keeping in studying.
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APPENDICES
APPENDIX 1

Guiding questions for students

Circle/tick the correct answer and put a letter in bracket:


A:
Family background and its contribution to success.


1.
Gender:
(a)
Male

(b)
Female

(  )

2.
Type of family


(a)
Father and Mother
(b)
Only mother


©
Only father

(d)
Only guardian

(  )



(e)
Live on my own.

3.
Level of education of guardian/parents


(a)
Illiterate
(b)
Primary education



(c)
Secondary education


(d)
Degree

(e)
Masters and above



(f)
Diploma
(  )

4.
Age (What is your age?)


(a)
15-20

(b)
21-25

(c)
26-30
(  )

5.
What motivated you to study hard?


(a)
Passion for knowledge


(b)
Discovery of new knowledge


(c)
Earn money escape poverty


(d)
Self-motivation

(  )


(e)
Gender inequality

(f)
Parents/guardians


(g)
Relative


B:
Challenges/Barriers faced through their education

1.
What are the barriers/challenges facing you through your education?

(a)
Family responsibilities


(b)
Taking care of little ones at home


(c)
Economic barriers
(  )


(d)
Cultural barriers


(e)
Few girls in education.

2.
Are you treated equally at home?


(a)
Yes

(b)
No
(  )

3.
What challenges do you face as you pursue your education?


(a)
Financial

(b)
Ignorance of your parents


(c)
Low understanding
(d)
Useless child


(e)
Misconceptions
(  )

C:
Influence of socio-economic factors in participation of girls 

in education

1.
How does it feel to stay with a guardian/parent who cannot support

you in youreducation?


(a)
Terrible
(b)
Normal
(c)
Neglected


(d)
Shameful
(e)
Cursed

(f)
Useless(  )

2.
What makes uncomfortable in your studies?


(a)
Lack of support from family

(b)
Feeling of 


isolation


(c)
Lack of respect from male students



(d)
Lack of confidence
(  )

D:
Strategies employed to reach the present success with view of providing rolemodels to those aspiring to succeed in education

1.
Are you a hard working student?


(a)
Agree


(b)
Disagree



(c)
Strongly agree

(d)
Strongly disagree
(  )

2.
Who encourages you to work hard?


(a)
Parents


(b)
Relative


(c)
Friends

(d)
Own (self)

(  )

3.
How did you succeed in your education?


(a)
Work harder

(b)
Role models


(c)
Encouragement
(d)
Sleep less

(  )


(e)
Going to bed late
(f)
Waking up early

4.
Do you have any suggestions as a successful student on what could

be done inorder to enable girls participate in education? 

APPENDIX 2

Guidingquestions for teachers
Teachers, Heads of Schools and Academic masters/mistress.

1. In your opinion can you identify how family background 

can contribute to successof students in education?

2. What is the general performance of girls for the past four years?

3. How does income level of parents/guardian affect participation 

of girls in education?

4. What barriers are girls faced through their education?

5. To what extent, do parents corporate with you in improvement 

of student’s academic performance?

6. What are the common factors can lead to poor academic participation 

of girlsin your school?

7. What should be done to increase participation of girls in 

Advance Secondary School?

8. What strategies as role models/ mentors can you employ to ensure that 

those
aspiring to succeed in education reach their goal?

APPENDIX 3
Guiding questions for parents:

1. How does family background influence the success of girls in education?

2. Do you think the level of parents/guardians education can contribute to successeducation?

3. What barriers do you face in ensuring that your girl child succeeds in her education?

4. What kind of assistance do you give to your girl child?

5. Do you think parents’/guardians’ socio-economic factor can influence in participation of girls in education?

6. What do you think should be done to assist those girls aspiring to succeed in education?
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27/04/2015
To The District Municipal Director
Temeke Municipal - Dar es Salaam
RE: RESEARCH CLEARANCE

The Open University of Tanzania was established by an act of Parliament no. 17 of 1992. The act became operational on the 1st
March 1993 by public notes No. 55 in the official Gazette. Act number 7 of 1992 has now been replaced by the Open University
of Tanzania charter which is in line the university act of 2005. The charter became operational on 1st January 2007. One of the
mission objectives of the university is to generate and apply knowledge through research. For this reason staff and students
undertake research activities from time to time.

To facilitate the research function, the vice chancellor of the Open University of Tanzania was empowered to issue a research
clearance to both staff and students of the university on behalf of the government of Tanzania and the Tanzania Commission of
Science and Technology.

The purpose of this letter is to introduce to you Ms Adeline Rwezaula Reg. No. PG201402253 who is a Master student at the
Open University of Tanzania. By this letter Ms Adeline Rwezaula, has been granted clearance to conduct research in the
country. The title of her research is “Gender Parity and Participation of Girls in Tertiary Education in Temeke District; A
Case of Temeke District”. The research will be conducted in Temeke Municipality.

The period which this permission has been granted is from 27/04/2015 to 28/06/2015.

In case you need any further information, please contact:
The Deputy Vice Chancellor (Academic); The Open University of Tanzania; P.0O. Box 23409; Dar es Salaam. Tel: 022-2-2668820

We thank you in advance for your cooperation and facilitation of this research activity.
Yours sincerely,

(_36:@}"};(

Prof Shaban Mbogo
For: VICE CHANCELLOR
THE OPEN UNIVERSITY OF TANZANIA
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