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ABSTRACT

This study was intended to analyze the factors affecting perception and attitude of Maasai community towards vocational education training enrollment in Monduli district. The worldwide trend of education and specifically in Tanzania’s is towards Vocational Education Training (VET) which emphasizes on practical training that is ‘hands – on’ instead of theoretical studies. The raise of students in vocational education from diverse population in Tanzania provide a relevance on the significance of this education to the community but the enrolment of maasai youth in this education is very little measure up to other areas in Tanzania. This study employed quantitative descriptive cross sectional designs. It has been selected to be used in this study because it is inexpensive method, efficient to use, with greater chance of generalization, and could be used to study entire populations or a representative sample. Data was analyzed using the Statistical Package for Social Sciences (SPSS) version 20 programs, frequency distributions and pie chart based on objectives. The study findings revealed that there is a possibility to make a great increase of VET enrollment through Workshop and seminars to maasai community which is supported by 53 %( 100). The study concluded that in the process of enrolment it is possible to accommodate and have many youth from Maasai community enrolled with VET, however VET is more challenging due to cultural context, and girls are considered as a source of wealth of cattle they can bring in as bride price. The study recommended that vocational skill trainings should start in early stage especially primary schools encouraged so that even after primary education, youth are able to maintain themselves in the future and develop their awareness and expertise when enrolled to VET. 
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CHAPTER ONE
1.0 BACKGROUND OF THE STUDY

1.1 Introduction

This chapter presents an overview of the study which provides the research background, statement of the problem, general and specific objectives of the research not only this but also a research question and the significant of the study. The Maasai community is well known pastoralists from East Africa who have lived an extensive and proud past, the Maasai are one of the most celebrated tribes in Africa; numerous have heard or seen pictures of the giant and proud Maasai men who used to take over the savanna. 
Education is identified as an important instrument for creating a progressive nation. Since then, it has remained a key area of government investment. This is evident in the increasing number of primary, secondary schools and universities that have been established in various regions of the country both during the post-colonial period and today. The government conviction is that education is a key towards creating a literate nation that can participate in the market driven capitalist economy, as a result education is seen as an investment in human capital (Arero, 2005). Its main role is providing skills that improve productivity raise income levels and improve access to employability and it has been widely known. 
In Tanzania, VETA is recognized as a corporate body established by the Vocational Education and Training Act No. 1 of 1994. VETA was established with an overall responsibility for ensuring the provision of required skills for effective socio economic development in both formal and informal sectors. The Act was passed with a focus on making the training system more flexible, cost effective and responsive to the demands of the labour market. (UNDP, 2004) emphasizes the importance of vocational education as a ‘master key’ for alleviating poverty, promotion of peace and environmental conservation to improve quality of human life and promote sustainable development in Africa.
When the Tanzanian government adopted the United Nations and Millennium Development Goals (MDGs) and the Education for All (EFA) initiatives, its educational strategy and policies started changing to accommodate the two initiatives’ goals of development. Education; therefore, became a right that every Tanzanian citizen, regardless of their gender or race, should benefit from it. Under this right-based approach to education, a Free Primary Education policy (FPE) was declared by the Tanzanian government in 2000, followed by the Free Day Secondary schooling policy (URT, 2000).
Majority of the Maasai youth are found in the rural areas and due to the scarce resources they migrate to towns to compete for the job opportunities. They end up in the slums where they are vulnerable to recruitment into watchmen, gangsters, matching guys and militia groups to obtain for a living. Upon realizing this, the Government of Tanzanian, is in the process of restructuring vocational education with emphasis on the crucial role of maasai youth involvement (RoK, 2007). This training will harness the creativity and innovativeness of the youth through relevant education and skills training programs. Ultimately, it will prepare the country in focusing on realization of the millennium development goals and national Vision 2025.

The Tanzania Development Vision 2025 indicates Tanzania’s education vision as: “a well-educated, knowledgeable and skilled Tanzanians; able to competently and competitively cope with political, social, cultural, economic and technological development challenges at national and international levels which depends on VET education (URT, 2009). In response, the Government seeks to provide equitable quality education and vocational skills to all. This requires adequate numbers of quality teachers, a conducive environment for stakeholders willing to participate in providing education delivery, and learning/teaching environments for students and teachers at all levels. However the factors affect the perception and attitude of Maasai Community towards Vocational Education Training enrollment in Monduli district is not recognized.
1.2 Statement of the Problem

Despite the fact that Tanzania strives to achieve the goals and objectives of the National Strategy for Growth and Reduction of Poverty linked to the National Development Vision 2025 and the Millennium Development Goals, employment promotion and efficient development and utilization of the national human resources are critical requirements (URT, 2008). Education should be treated as a strategic agent for mind-set transformation and for the creation of a well-educated nation, sufficiently equipped with the knowledge needed to competently and competitively solve the development challenges which face the Nation. 
In this light, the education system should be restructured and transformed qualitatively with a focus on promoting creativity and problems solving (URT 2000). Vocational education training has become an instrumental factor to both the social and economic needs of our country however to the Maasai community there are factors which affect perception and attitude towards VET. It has opened up opportunities to a vast range of individuals who can further their education and skills through VET courses such as electrical installation, welding and metal fabrication, plumbing and pipe fittings, masonry and brick laying, designing sewing and cloth technology to mention few. 
On the other note, it has also provided a concrete approach towards labour market exigencies by shaping skills development in accordance to the needs of specific sectors. The increase of students in vocational education from different community in Tanzania provide a relevance on the importance of this education to the community but the enrolment of maasai boys and girls in this education is very low compared to other communities in Tanzania. Therefore the researcher observed the factors affect the perception and attitude of Maasai community towards vocational education training enrollment in Monduli district.
1.3 Research Objectives
1.3.1 General Objective

The main objective of the study is to assess the factors affecting perception and attitude of Maasai community towards vocational education training enrollment in the study area.
1.3.2 Specific Objectives

i. To explore the awareness and knowledge to Maasai community towards vocational education Training enrollment.

ii. To evaluate the attitude of Maasai community towards vocational education Training enrollment.

iii. To identify factors affecting Maasai community towards vocational education Training enrollment.
1.3.3 Research Questions

The study will answer the following questions.

i. What is the awareness and knowledge to Maasai community towards vocational education Training enrollment?

ii. What is the attitude of Maasai community towards vocational education Training enrollment?

iii.  What are the factors affecting Maasai Community towards Vocational Education Training enrollment?
1.3.4 Scope of the Study

This study covered only four villages such as monduli town, Meserani Juu, Sinoni Ngarash and Mti Mmoja in Monduli District. The studies based on factors affect the perception and attitude of Maasai community towards Vocational Education enrollment.
1.3.5 Significance of the Study

i. The study will be used to strengthen the acquisition of facts and proficiency through VET to Maasai community to ensure successful graduates with both theoretical and mainly practical expertise. 

ii. The study will determine the proper utilization of financial resources in Maasai community and therefore, this kind of education will produces skilled people who have practical knowledge and skills. That is “hands – on” graduates who will be entrepreneurs, creators and innovators. 

iii. Findings will provide the information which may be used to prepare individuals to get the desired job for a successful career.

iv. The study will help to elicit detail information about factors affect the perception and attitude of Maasai community towards vocational education training enrollment in Monduli district as means to initiate, encourage and raise awareness.

v. The study will be used to choose the right course curriculum which is preferable and Recognition for Prior Learning (RPL) to be observed and create human capital for Maasai community. 
1.4 Limitation of the Study
The study was limited to four villages and also limited by the following factors. The researcher had inadequate time to carry out the research given that the researcher was attending to his work at the same time. The respondents were shy about giving information thinking it was for commercial purposes but they were assured of confidentiality. Lastly some respondents were not willing to cooperate during the study period but the researcher was patient and made several trips to collect the questionnaires. Language barrier was a limitation. Three languages that are: English, Swahili, and Maasai were used, so the researcher depended on translation to and fro that is English to Kiswahili. One translator in particular village had to be recruited from the commencement of data collection. The main role was to translate Kiswahili to Maasai language to those who are unsatisfactorily able to use Kiswahili language.

CHAPTER TWO

2.0 LITERATURE REVIEW

2.1 Introduction

This chapter covered the value of education under three main theories, namely, the human capital theory, the human rights theory, and the social justice theory, with an objective to detect the strengths of each theory in relation to formal education and specifically VET. It also consists of definition of terms, Empirical literature review, research gap, conceptual framework and summary.
2.2 Conceptual Definitions

2.2.1 Perception

It can be defined as our recognition and interpretation of sensory information. We can think of perception as a process where we take in sensory information from our environment and use that information in order to interact with our environment. Perception allows us to take the sensory information in and make it into something meaningful.
2.2.2 Attitude 

It is defined as a predisposition or a tendency to respond positively or negatively towards a certain idea, object, person, or situation. Attitude influences an individual's choice of action, and responses to challenges, incentives, and rewards.
2.2.3 Community

It is defined as a group of people with different characteristics who are linked by social ties, share common perceptions, and involve in joint action in geographical locations or backgrounds Macqueen K. M at el, (2001).
2.2.4 Vocational Education Training

According to Greet, (2008) Vocational education is defined as a form of education which mainly leads participants into the acquisition of practical skills, know-how and attitude necessary for employment in a particular occupation, group of occupations or self employment. 
2.3 Theoretical Literature Review

In the theoretical literature and reports of major international organizations involved in education for minority groups, various approaches are available to explain the value associated with education, the benefits of this latter and the reasons behind the relatively school enrollment rate recorded among these minority groups, and particularly Maasai community. 
2.1.1 Human Capital Theory

Human capital theory conceptualized education as an investment good which allows the learners to acquire knowledge and develop skills that, in turn, serve to improve their productivity as economic production factors. Under this theory, the importance of education is largely assumed to be in the way it increases the production capacity of individuals, thus their earnings in turn, boosts the economic growth of the larger society Schultz,(2001). By regarding education as an investment, this theory considers economic earnings as the main rate of returns to measure this investment‘s effectiveness.

This theory emphasizes on investment in human capital through the provision of schooling which has been adopted by many countries and international agencies, such as the World Bank, which saw the importance of human capital in developing not only the individuals, but the nations at large WB, (2001). In relation to this topic, investing on VET education amongst Maasai society will help that community to acquire knowledge and develop skills that, in turn, will serve to improve their productivity as economic production factors rather than depending on livestock keeping only.  
Under this economist theory, payoffs are measured by increase in productivity, higher wages and economic growth of the society. On this basis, the economic rate of returns of minority community education is majorly linked to the educated female population‘s likelihood to enter the formal labor market, where incomes are higher than those of informal or home-based work Malhorta et al, (2003). From this perspective, vocational education is largely seen to create improved citizens with better standards of living. This production of qualitative citizenry is assumed to boost positive social change in the society. As a result, under the human capital theory, vocational education is largely seen as a cost effective investment with a high rate return. 
An assessment of this theory laid on its assumption that individuals with the same level of education will be able to get jobs at a given wage range, which is higher than for individuals without education Bonal,(2007). To conceptualize vocational education as human capital there is a need to minimize the unconstructive perception and attitude to Maasai community towards VET it has proved the importance to the economic development of any society. 
2.1.2 The Human Right Theory

While the human capital theory sees education as an investment to economic growth, the human right theory considers education as the basic right of every individual, even when this education fails to pay off in human capital terms Robeyns,(2006). Viewing Education as a right moves the value associated with learning from being solely economic to include moral and legal values. 
According to Tomasevski,(2003) ― Education should prepare learners for parenthood and political participation, it should enhance social cohesion and, more than anything, it should teach the young that all human beings themselves included have rights. This human right approach to education has been endorsed by several international organizations; however, the UNESCO is seen as the agency with the primary responsibility concerning all provisions related to Education for all (EFA), UNESCO, (2007).
In 2000 the world Education Forum in Dakar adopted the Dakar Framework for Action, vocational Education for All. The Dakar framework goals focused on both access to and quality  of vocational education, and emphasized the importance of minorities‘ participation in education by setting a goal that by 2015 all communities, particularly girls, children in difficult circumstances and those belonging to ethnic minorities, must have access to and complete free and compulsory vocational education of good quality. Additionally, this same framework stressed the importance of gender parity and equality UNESCO, (2000).

2.1.3 Social Justice Approach

Equality of opportunities in vocational education became the focus of different debates in recent years. Equalizing access and participation within different levels of formal education for different groups has been considered a key for combating inequality in education; however, while granting access and participation may guaranty some of the equality objectives, they are still insufficient to make schools totally egalitarian institutions Lynch & Baker, (2005). 
Under the human right approach to education, learning became a right for all. Despite different international and national policies adopted to increase school enrollment among minority groups, such as girls and nomadic communities, a large number of children from these minority groups, are still out of vocational education (Oxfam 2005). And even those that are enrolled can hardly finish their educational cycle because of several economic, social and cultural reasons. Authors, like Kratli,(2000) and Aikman,(1999) have linked this low school enrollment/achievement rate among minority groups to, first, the universal value of schooling that most human right policies are based upon, which in many cases lead to cultural alienation, and second, the failure of these policies to accommodate specific needs of minority groups, such as cultural recognition.
A framework that considers simultaneously politics of recognition of difference and redistributive policies is needed. Under this framework, every individual is seen in relation to the larger society structure of which they are part. From this perspective, understanding the low school enrollment/achievement rate among minority groups require understanding the economic, cultural and political position of these groups in relation to the larger society Tikly, (2010).
The second dimension is recognition, and is concerned with the recognition and respect of other cultures that are not necessarily dominant. Groups that do not benefit from equal opportunities for achieving social esteem might suffer a certain kind of cultural domination such as, being subject to patterns of interpretation and communication that are associated with a dominant culture and are alien to that specific group‘s own culture. 

2.1.4 Empirical Literature Review

In the context of development and education, Aikman, (2009) argues that the exclusion of certain minority groups from political decision making and control over their own lives and development has largely led to these groups invisibility in the educational discourse Aikman, (2009), Lynch & Baker, (2005). These peoples have had little opportunity to become involved in their own development, and are more likely to be treated as objects of policies designed by others Aikman, (2009). As a result, most of these policies end up failing, not necessarily because of issues related to funding, but more importantly because of these policies neglect to address the structural causes underlying these groups‘ economic and cultural injustices. 

Carr-Hill, (2006) notes despite the different attempts to establish education services to meet the educational needs of certain communities, such as nomads or pastoralists, these latter still pose a serious challenge to the targets of EFA by 2015. Similarly, Aikman,(2010) adds that while some of these initiatives have attempted to provide a measure of relevance and flexibility they are predominantly models of schooling designed for pastoralists by non-pastoralists with little knowledge of the physical, social and cultural realities of pastoralists ‘diverse lifestyles Aikman, (2010). 
Economic redistribution and cultural recognition are; therefore, essential to guaranty minority groups equal participation in the decision making and participation in education. Similar to other minority groups, nomadic pastoralists have a little say on the content and delivery of the education assigned to them. According to Aikman, (2009) this group has been alienated and made vulnerable by government development processes and policies which favored agriculture over hunting, gathering and nomadic herding. Nomadic pastoralists have been viewed as environmentally destructive agents of desertification and uneducated warring peoples largely uninterested in development Little et al, (2008). 
Simultaneously, The Nomadic pastoralist‘s culture has been seen as traditional and backward. As a culturally marginalized group the nomadic pastoralists are identified as other and are treated as irrelevant as a status group; therefore, more privileged groups become the base of reference on which most of the educational content is established Lynch & Baker,(2005). As a result, most educational policies end up creating an education that fit the larger society, but excludes certain unprivileged groups who become subject to some kind of cultural imperialism that can either make them more invisible or, if visible, makes them subject to misrecognition Lynch and Lodge, (2002).

2.2 Research Gap 

Globally, the demand and insist for VET is increasing and requirements remain high especially in Africa and Tanzania in particular. VET helps to reduce poverty and empower youth to choose freely and accountability for different careers such as; electrical installation, welding and metal fabrication, plumbing and pipe fittings, masonry and brick laying, designing sewing and cloth technology to mention few URT,(2000). Institutions offering VET need to have clear expectation and performance in monitoring and Evaluation which are projected to enhance and promote the perception and attitude of pastoralists so as to benefit their economy through participating in education Olaniyan & Okemakinde, (2008). 
Several studies conducted on the factors affecting the nomadic pastoralists ignoring and dropping out from school but no study carried out to assess the factors affecting perception and attitude of Maasai Community towards Vocational Education Training enrollment. The different studies conducted in different areas but no one done in Monduli district that is the reasons for researcher decided to study on it. Consequently, the study is going to explore information that fill the gap by clearing up and show the way forward to mitigate the factors affecting perception and attitude of Maasai Community towards Vocational Education Training enrollment in Monduli District. The results provide ways to raise awareness among Maasai community particularly youth to join VET for best achievement of the intended educational goals for their sustainable development.
2.3 Conceptual Framework

The conceptual framework is a narrative outline presentation of variables to be studied and hypothetical relationships between the variables. The types of variables shown in the conceptual framework are: the background variable which is Lifestyle, age, sex and spiritual beliefs and the independent variables include Awareness & knowledge, socio cultural and attitude variables. The influence of nomadic pastoralist and economic status of household level and the Socio – cultural variable including attitude and perception towards VET skills and adequate of proper information about VET. The dependent variable is enrollment for Vocational Education Training. The dependent variable of this study is influenced by background and independent variables. 








Figure 2.1: Conceptual Framework on Factors Affecting Perception and Attitude of Maasai Community towards Vocational Education Training Enrolment

2.4 Summary
The study is guided by the Human capital theory and the logical framework model which having the relationship with the study title. The conceptual framework displays the relationship between independent variables of the study and the expected result of the dependent variable which is the enrollment for Vocational Education Training of youth from Maasai community. The gap identified in literature review underpins the researcher to conduct the study. Consequently researcher assessed the factors affect perception and attitude of Maasai Community towards Vocational Education Training enrollment in Monduli District.
CHAPTER THREE
3.0 RESEARCH METHODOLOGY

3. 1 Overview

The previous chapter presented a review of associated literature but this chapter presents issues related to research methodology used in the study. It covers the research design applied in conducting the study, the study area; target population, Sampling Technique, Unit and Sample Size Sampling Procedures were well explicitly provided in this chapter and concluded with the ethical consideration used by a researcher to collect data morally without violating ethics.  
3.2 research Design

The researcher used  cross-sectional research design will be used in this study. This method will allow data to be collected at one point in time and establishes relationships between variables for the purpose of testing the hypotheses (Bailey, 1998). This method is considered to be useful because of time limitation and resource constraints.
3.3 Area of the Study

The study was conducted in Monduli District particularly Monduli town, Meserani Juu, Sinoni Ngarash and Mti Mmoja Villages in Arusha Region. The choice of the study area was done purposely out of curiosity of the researcher after teaching in VET for a long time and observed that, very few youth from Monduli District are registered for the VET programs. This is the reason as to why he focused on the factors affect the perception and attitude of Maasai community towards vocational education training enrollment in the study area.  The findings and conclusion of the study reflected the facts, opinions and information that were received from respondents. The findings will also help to look up enrollment for Vocational Education Training and raise the awareness and development of that society.
Monduli District is about 42 kilometres from Arusha town and one of the seven districts of Arusha region. The district is bordered by Kenya country to the North, to the east bordered by the Kilimanjaro Region and Arumeru District, to the south bordered by the Manyara Region and to the west bordered by Ngorongoro  and Karatu Districts. In the population census of 2012 the district recorded 158,929 (Males-75,615 and Female- 83,314), the Annual growth rate is 2.77. For the year 2016, the population is estimated to be 177,346 (NBS 2013).
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Figure 3.1: Map of Arusha Region's districts with Monduli District Highlighted in Red Colour
3.4 Sampling Procedures

Purposeful sampling procedures were used in selection of people to be included in the study, whereby Maasai Leaders (Laigwanani), women, youth, formerly educated people, District Education Officer, livestock keepers and Peasants were included. Random sampling was also used to select 90 people from different household (boma) in four villages giving each person equal chance of being selected Kothari, (2004). 
3.5 Sampling Technique, Unit and Sample Size

The sampling technique engaged the list of all people and households who involved in this study.  However, the sample size was estimated using sample size lookup tables where the general rule states that a statistical sample should contain 50 to 100 cases for each sample or sub-group to be analyzed Haque N, (2012). Nevertheless, the sample size may also be calculated using the following general formula: 
n  =   t² x p(1-p)
m²
where ‘n’ is required sample size; ‘t’ is confidence level at 95% (standard value of 1.96);  ‘p’ is  estimated percentage of population in the study area, expressed as decimal and ‘m’ is margin of error at 5% (standard value of 0.05). 
3.6 Target Population

Population is the entire group of the people or elements that have at least one thing in common Kombo & Tromp, (2006). The target population in this study were Maasai Leaders (Laigwanan), women, youths, District Education Officer, formerly educated people, livestock keepers and Peasants of Monduli District Council.

Table 3.1: Distribution of Respondents and the Sample Size (N=100)
	Category of respondents
	Number of respondents

	Maasai Leaders (Laigwanan)
	3

	Youth
	59

	Women 
	8

	Formally Educated people
	4

	Livestock keepers
	17

	Peasants
	6

	DEO and 2 subordinates
	3

	Total 
	100


Source: research data 2017
Table 3.2 shows the distribution of respondents by sample techniques where 90 respondents were selected randomly and 10 respondents were selected purposely and makes sample size to be 100 respondents. 
Table 3.2: Distribution of Respondents by Sampling Techniques (N=100)
	Sampling technique 
	Sample size
	Percentage

	Random sampling
	90
	90

	Purposively sampling
	10
	10

	Total
	106
	100


Source: research data 2017
3.6 Data Collection Method 

3.6.1 Questionnaire

The researcher collected data by the using a structured questionnaire (Appendix 1) to all intended respondents. The respondents completed questionnaires after being informed about the study and its purpose, assured that participation is voluntary, and remind that the survey is anonymous and not to put their name on it. All respondents were asked to consent to participate. Those who consented were given 30 minutes to complete the questionnaire. The questionnaires were prepared in English and translated into Swahili as both languages are used for communication in the study area. The questionnaires were pre-tested among a group of 50 people in Ngaramtoni Arusha which is a place where the actual research has not been conducted.
3.6.2 Interview

In this study the researcher conducted face to face personal semi-structured interviews and generally open ended questions that intended to produce views and opinions from the participants while taking interview notes Creswell, (2009). This method was preferred in this study due to its strengths, it helped the interviewee understand the question which needed clarification, it made possible to review as well as gain deep understanding of interviewee’s views on the topic under the discussion. This method was very useful to researcher during data collection from Maasai Leaders (Laigwanan), women, youth, District Education Officer, formerly educated people, peasants and livestock keepers.
3. 7 Data Processing and Presentation

The collected data was edited for consistency and proper recording. The information found were punched and recorded in the computer using Statistical Package for Social Sciences (SPSS) for survey questionnaires and Qualitative information. At the end of the discussion the notes were reviewed to ensure that all major issues were covered. As such a complete script was produced for each discussion and interview. Data were presented by using tables, charts and figures in order to simplify interpretation and discussion of the findings.
3.7.1 Data Analysis

The analysis of the data collected has been done based on a seven-step process of analyzing mixed research data proposed by Onwuegbuzie and  Teddlie (2003) which involves (a) data reduction (i.e., reducing the dimensionality of the quantitative data and qualitative data), (b) data display (i.e., describing visually the quantitative data and qualitative data), (c) data transformation (i.e., quantitative and/or qualitative data), (d) data correlation (i.e. correlating quantitative data with qualities data), (e) data consolidation (i.e., combining both quantitative and qualitative data to create new or consolidated variables or data sets), (f) data comparison (i.e., comparing data from the quantitative and qualitative data sources), and (g) data integration (i.e., integrating both quantitative and qualitative data into a coherent whole).
3.8 Chapter Summary

The chapter concludes that, research design is non descriptive and appropriate with the topic for its advantages. The study conducted in Arusha Region at Monduli District where four villages were engaged in the study. Multi stage sampling technique used to get the 100 participants participated in the study. The primary and secondary data were collected through self-administered questionnaire and data extraction form. Also data processing done through coding and entered in excel then transported to the SPSS Version 20 for data analysis.
CHAPTER FOUR

4.0 RESULTS AND DISCUSSION

4.1 Introduction

This chapter presents findings from the analysis of collected data. The first section based on demographic characteristics of the participants. The second part focuses on the exploration of the awareness and knowledge to Maasai community towards vocational education Training enrollment. The third section focuses on evaluating the attitude of Maasai community towards vocational education Training enrollment. The fourth section focuses on identify factors affecting Maasai community towards vocational education Training enrollment. Lastly the logistic regression followed which analyzes the most important factors which affecting vocational education Training enrollment. 
4.2 Demographic Characteristics of Participants

The demographic characteristics of participants are discussed under Age, Sex, Education level, occupation of participants and home location within the Maasai community. This was analyzed to discover the demographic characteristics of the participant for the present study. The various findings relative to the participants’ demographic characteristics were presented and discussed with the support of tables revealed below as categorized.
4.2.1 Age 

Majority of the respondents fall under the age group of 19-25 years  which is (41%) and  out of 100 respondents, followed by (22.0%) from the age group of 33-50 and19.0 % was the respondents at the age group of 12 – 18 years. This implies that these are experienced respondents who could have given the relevant information to the study area concerning the factors affecting perception and attitude of Maasai Community towards Vocational Education Training enrollment.
Table 3.1: Age of the Respondents
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	12-18
	19
	19.0
	19.0
	19.0

	
	19-25
	41
	41.0
	41.0
	60.0

	
	26-32
	18
	18.0
	18.0
	78.0

	
	33-50
	22
	22.0
	22.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
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Figure 4.1: Age of the Respondents
4.2 .2 Sex of the Respondents

The results show that more than half of all participants (57%) were females and the rest (43%) were males. Due to this, it shows that most implementers of the Vocational Education Training enrollment are males. (See Table 4.2).

Table 4.2:  Sex of the Respondents
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	male
	57
	57.0
	57.0
	57.0

	
	female
	43
	43.0
	43.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
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Figure 4.2: Sex of the Respondents
4.2.3 Level of Education

Most of the respondents had attained a primary education (60% of 100 respondents), 32% (100) attained secondary education, 1% (100) attained VET and 5 %( 100) attained diploma. Besides that, there were 2% (100) of respondents who had Degree and above level of education. These levels of distribution of academic qualifications indicate that the respondents could give responses that are factual concerning the factors affecting perception and attitude of Maasai Community towards Vocational Education Training enrollment.

Table 4.3: Education Level of Respondents
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Standard Seven
	60
	60.0
	60.0
	60.0

	
	Form Four
	32
	32.0
	32.0
	92.0

	
	VET
	1
	1.0
	1.0
	93.0

	
	Diploma
	5
	5.0
	5.0
	98.0

	
	Degree and Above
	2
	2.0
	2.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.2.4 Occupation of Participants

Most of the respondents were engaged in pastoralists activities (43% of 100 respondents), 33% (100) concentrated in local farming and most of them are peasants with small scale agriculture, 9% (100) make small scale entrepreneur  business and 15 %(100) engaged in other issues and not easy to be specified . These participation of different sources of income indicated that the respondents could present response that are accurate concerning the factors affecting perception and attitude of Maasai Community towards Vocational Education Training enrollment.

4.5 Factors Affecting Perception and Attitude of Respondents Towards VET Enrolment
4.5.1 Family economic status

Respondents at the family level in the field were asked to identify their economical status and to which extends is satisfied with the economical income currently they earn. It was discovered that most of the respondents (Maasai community) were not satisfied with their income they currently receive from their economical sources. It was discovered that 98 %( 100) of respondents have the average family economic status which is not sustainable for their development and the 2% (100) of the respondents were poor.
Table 4.4: Family Economic Status
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	poor
	2
	2.0
	2.0
	2.0

	
	Average
	98
	98.0
	98.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.5.2 The Extents to Which Parents Are Engaged in Economic Activity Currently
Results from the field show that, most of the respondents were parents, satisfied on pastorals with raring cattle currently which is 51% (100), but other parents 46 % (100) were satisfied with the local farming activities they currently engaged for their economy. The rest of the parents in the community 3 %( 100) were employees.  It was further revealed that parents engaged in pastorals activities as their economical income with the expectation of improving quality of life, has remained as a slogan as this community has no expert on the modern ways from VET to develop pastorals.
Table 4.5: Parent Economic Activity
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	pastoralists
	51
	51.0
	51.0
	51.0

	
	peasants
	46
	46.0
	46.0
	97.0

	
	employees
	3
	3.0
	3.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017

4.5.3 Involvement of the Community in Vocational Education Training

About (49%) of the participants observed that were involved on VET to equip the maasai community in different Organizations was very effective and (51%) of the participant said they had never being involved in VET and not effective to them. .Generally the involvement of the maasai community in VET enrollment is very important for its improvement, however most of the participants in this study are in a negative way. 
Table 4.6: Involvement of the Community in VET
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Yes
	49
	49.0
	49.0
	49.0

	
	No
	51
	51.0
	51.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.5.4 Perception towards VET Graduates

More than 75% of the participants reported being involved on the VET and perceived it positively 91 %( 100) and they are the best in the market place. They also seem as professionals and skilled who are the community problem solvers.
Table 4.7: Perception Towards VET Graduates
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Hopeless
	2
	2.0
	2.0
	2.0

	
	Missplaced
	2
	2.0
	2.0
	4.0

	
	The lowest class
	4
	4.0
	4.0
	8.0

	
	Best at Market Place
	91
	91.0
	91.0
	99.0

	
	Others
	1
	1.0
	1.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.5.5 Perception of Maasai towards VET

More than half of the participants (63%) have positive attitudes towards VET, while (37%) indicated that their perception towards VET is negative. Due to the findings in order to minimize negative perception of the maasai community towards VET, The maasai youth in collaboration with their respective Leaders (Laigwanani) need to be capacitated through seminars and workshops which will raise their interest to join with VET.
Table 4.8: Perception of Maasai Towards VET

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Positive
	63
	63.0
	63.0
	63.0

	
	Negative
	37
	37.0
	37.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.6 Awareness of Maasai Community Towards VET

(61%) of the participants are aware about VET through Media and at primary schools, yet their readiness is not justified in the enrollment process in VET.  And (39%) Of the participants knows nothing about VET. 

Table 4.9: Awareness of Maasai community towards VET
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Yes
	61
	61.0
	61.0
	61.0

	
	no
	39
	39.0
	39.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.6.1 Period you Become Aware of VET

The findings reveal that (69%) of the participants became aware of VET when they were in primary schools, (28%) become aware of VET in Secondary school,(1%) Before primary school while (2%) realized that they are not aware of VET. 
Table 4.10: Period You Become Aware of VET
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Before Primary School
	1
	1.0
	1.0
	1.0

	
	Primary Schhol
	69
	69.0
	69.0
	70.0

	
	Secondary
	28
	28.0
	28.0
	98.0

	
	Unknown
	2
	2.0
	2.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.6.2 How to Increase VET Enrollment to Maasai Community

The study findings revealed that there is a possibility to make a great increase of VET enrollment through Workshop and seminars to Maasai community which is supported by 53 %( 100) and capacity building to community leaders has been supported by 44% (100). Through the discussion it was suggested these youth should be enrolled in a boarding institutions with proven high standards of performance and community advocates and educators are vigilant in their effort to identify these youth in time to keep them in college.
Table 4.11: How to Increase VET Enrolment to Maasai Community
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	capacity building to community leaders
	44
	44.0
	44.0
	44.0

	
	Workshop and seminars to maasai Community
	53
	53.0
	53.0
	97.0

	
	Others
	3
	3.0
	3.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.6.2 The Qualification to Join VET

The findings of this study have led to realize the majority of the respondents (Maasai community)  77% (100) said that they know very little information about VET enrollment qualification,  and this is because  they lack awareness about VET and most of them are involved in pastoral activities. 23%(100) said they know qualification to join VET. Yet they still value pastorals activities.

Table 4.12: The Qualification to Join VET
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Yes
	23
	23.0
	23.0
	23.0

	
	No
	77
	77.0
	77.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017 

4.6.3 Motivation Maasai Youth to Join VET Programs

The findings revealed that there is need to have capacity building supported by 40%(100)  through facilitating vocational skill trainings in early stage especially primary schools encouraged so that even after primary school, youth are able to sustain themselves in the future and develop their knowledge and skills when enrolled to VET.

 The study findings disclosed that there should be a dynamic products exhibition of VET Grandaunts to the Maasai Community supported by 51 %( 100) to motivate youth who are not enrolled. The other measures supported by 9%(100) should involve mobilizing parents and local leaders through shared participation by creating workshops, seminars, set up of small projects at their local societies and capacity building to promote self employment for long lasting outcomes.
Table 4.13:  Motivation to Maasai Youth to Join VET Programs
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Capacity building to VET graduants
	40
	20.0
	20.0
	20.0

	
	exhibit Grandaunts products to the Maasai Community
	51
	71.0
	71.0
	91.0

	
	Others
	9
	9.0
	9.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
4.6.3 Factors Affecting Maasai Community towards VET Enrollment

In their response to this question, majority of the respondents (Maasai community) said that the cultural beliefs has been the main challenge faced by VET enrollment which was supported by 51% (100) it was further stated that 40% (100) of the respondents said that there were no enough information about VET and others 8% (100) alleged that the attitude is minimum while perception seem to be negative and supported by1%(100). 
Respondents in the field were asked to identify the factors affecting Maasai community towards VET enrollment. Four factors were mentioned by local leaders’ officials and participants in the study area such as attitude, perception, inadequate information and cultural beliefs were identified by the respondents in the field as the factors affecting towards VET enrollment. Temba, Warioba, and Msaliba (2010) explored attitudes towards education for Maasai girls in Monduli district and learned from respondents that there had been improvement in recent years. 
Table 4.14: Factors Affecting Maasai Community towards VET Enrollment
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Attitude
	8
	8.0
	8.0
	8.0

	
	Perception
	1
	1.0
	1.0
	9.0

	
	Inadequate Information
	40
	40.0
	40.0
	49.0

	
	Beliefs
	51
	51.0
	51.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study Findings, 2017
However, resistance to education for girls is still an issue due to fears of cultural "pollution", loss of labor force at home, the "waste" of the investment since girls become part of their husbands' families once married, and the attraction of marrying off daughters in exchange for bride wealth as soon as possible (Temba et al., Warioba, & Msabila, 2010).
4.6.4 Advantages of VET Education

The findings revealed that most of the respondents (maasai community) were realized that once their youth enrolled with VET it will advantage them in improving self employment which supported by 55% (100) and income generation will also be improved in the community and supported by 31% (100).  The youth will be able to upgrade their skills and supported by 13% (100) hence put emphasizes on practical work and production that is ‘hands on ‘skills as a substitute of cattle keeping. This study has discovered that VET is an economic resolution to maasai community in order to improve their life standards, though the enrollment of youth face some challenges as they believe only on livestock faith. The Maasai are one of the tribes that have long been limited by their background to shift from deficiency to wealth in the current world.  
Table 4.15: Advantages of VET Education
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Self employment
	55
	55.0
	55.0
	55.0

	
	Income generation
	31
	31.0
	31.0
	86.0

	
	Skills upgrading
	13
	13.0
	13.0
	99.0

	
	Others
	1
	1.0
	1.0
	100.0

	
	Total
	100
	100.0
	100.0
	


Source: Study findings 2017

CHAPTER FIVE

5.0 CONCLUSION AND RECOMMENDATIONS

5.1 Conclusion

5.2.1 The Awareness and Knowledge to Maasai Community Towards VET Enrollment

The study concludes that, most of the respondents (Maasai community) were aware and perceived positively with VET which emphasizes on practical training that is ‘hands on ‘skills instead of theoretical studies. This research has revealed that VET is an economic solution to maasai community in order to improve their life standards, however the enrollment of youth face some challenges as they believe only on cattle keeping. In the process of enrolment I realized that it is possible to accommodate and have many youth from Maasai community enrolled with VET. The Maasai are one of the tribes that have long been restricted by their culture to move from poverty to richness in the modern world.  
5.2.2 The Attitude of Maasai Community towards VET Enrollment

The government has established boarding VET at least for girls and boys in these institutions to avoid early marriage to these young girls and boys in the Maasai community however enrollment status show that the number of male students is very high compared to female students. This is one of the mechanisms to encourage the girls to join VET, but also to modify the Maasai culture to promote VET for youth. The Tanzanian government policy strongly encourages the education of all youth and, therefore, students who do not join secondary education should be able to enroll with VET which is more practical and prepares professionals to move forward development in the local community. 
5.2.3 The Factors Affecting Maasai Community Towards VET Enrollment

VET enrollment affects government, private industry and local community at large because without artisans, you cannot expect to have the hands on laborers who are directly involved in occupational operations. The middle industrialization needs maximum artisans in collaboration with technicians and engineers for national sustainable development. In Maasai culture VET is more challenging due to cultural context, girls are considered as a source of wealth because of the numbers of cattle they can bring in as dowry. Therefore it is difficult for the parents to allow their youth to join VET as they think that they lose wealth through marriage of their daughters.  

In this study, I also realized that some VET institutions lack enough facilities recommended and hence the enrollment is slow due to their traditional, cultural and norms may still oppose formal education.

5.3 Recommendations

Education is a solution of problems in any country for its sustainable development and is both formal and informal. VET should be carried out in recognized institutions, where its accountability should also be maximized in its full potential to improve VET enrollment in Maasai community. The study revealed that 53% (100) of the respondents realized that when workshops, seminars, capacity buildings to maasai community leaders, DED Office and VET facilitators recognized, there would be a high possibility of to make a great increase of VET enrollment. 
Maasai community like other people in Tanzania should enroll and benefit from formal and non formal education but their beliefs on cattle keeping and based on pastorals activities. VET enrollment will advantage them in improving self employment and income generation in their community in Monduli District which is supported by 55 % (100). 

The government should support vocational skill trainings in early stage especially in primary schools to be encouraged so that even after primary school, Maasai community youth would be able to have self motivation and sustain themselves in the future and develop their knowledge and skills when enrolled to VET, which is supported by 69% (100) of the participants who realized the awareness of VET when they were in primary school. 

The government in collaboration with stakeholders should ensure that there is a full accommodation for students enrolled in VET through sustainable measures. These measures should involve mobilizing parents and local leaders through shared participation by creating workshops, seminars, set up of small projects at their local societies and capacity building to promote self employment for long lasting outcomes. The justification is supported by 44% 100) participants whereby capacity building is to be done to local leaders who are very powerful in Maasai community.
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APPENDICES
Appendix 1: Questionnaire
THE OPEN UNIVERSITY OF TANZANIA

FACULTY OF ARTS AND SOCIAL SCIENCES

DEPARTMENT OF ECONOMICS

Questionnaire for the Factors affect perception and attitude of Maasai Community towards Vocational Education training enrollment in Monduli District.

Village/ward name: ____________ Interview date: ___________ Questionnaire number ____

Demographic Data: Tick the appropriate answer in the table below

	101 Age (yrs)

12 - 18

19 - 25

26 – 32

33 - 50
	102 Sex 

1.Male 

2.Female
	103Education level 1. Std Seven

2. Form IV

3. VET certificate

4. Diploma

5.Degree and above
	104 Occupation 1.pastoralist

2. Peasant

3. Entrepreneur

4. Others 


	105 Home location

1. Northen

2. Southern

3. Coastal Region

4. Western 


SECTION A: CIRCLE THE RIGHT ANSWER
201. Family economic status 

1. Poor 

2. Average/intermediate 


3. Rich

202 . Parents Economic activity

 1. Pastoralist 

2. Peasants/farmers 

3. Employees 

4. Others

203.Do you stay with your both parents?

 1. Yes       2. No. 

204. How many children do you have 1. One 2. Two iii) Three 3. Four 4. More than four. 

5. none

205. Do you know anything about Vocational Education Training (VET)?  1. Yes 2. No

206. If YES. How did you know? 1. through my Parents 2. At school 3. My friends 4.media   

207. Are your parents interested with Vocational Education Training?  1. Yes 
2. No

208. Is there any of your close classmates or friends specialized in Vocation Education Training? 1. Yes 2. No

209. Have you ever worked or involved in any work related to Vocation education Training 

1. Yes 
2. No

210. What is your view towards Vocation Education Training? 1. Excellent 2. Good   3. Average 4. Poor

211. How will you feel if given a chance to join Vocational Education Training? 1. Generally happy 2. Average 3. Confused 4. Pressured 
5. Anxious 6. Depressed

212. Do you approve/support/accept to employ yourself as masonry, Carpentry, weaving and others related to VET? 1. Yes 2. No
SECTION B: CIRCLE THE RIGHT ANSWER IN THIS SECTION

301.  Period you became aware of VET 1. Before primary school 2. Primary school 3. Secondary school

302. Have you ever meet a Professional in  the field related to VET 1. Yes     2. No    3. Unknown

303. What perception do you have towards VET graduates? 1. Hopeless 2. Misplaced 3. The lowest class 4.Best in the market 5.Others

304. Which is the best economic activity between Pastoralism ,farming and any of VET specialties? 1. Pastoralism 2. VET specialty 3.Farming

305. Have you ever bought  any VET Products? 1. Yes 2. No

306. Do you want to be one of the designers or architecture of VET products? 1. Yes 2. No

307. Do you aspire to join VET? 1. Yes 2. No

308. Do you think VET can contribute to the Economic growth of Tanzania? 1. Yes 2. No

309. Factors Affecting Maasai Community towards VET Enrollment. 1.Attitude  2.Perception 
3. Inadequate Information 4. Beliefs 5.Others
310. Do you know the qualifications to join VET programs? 1. Yes 2. No

SECTION C: WRITE SHORT NOTES ON THE FOLLOWING QUESTIONS

401.  Is it true that the perception of Maasai community towards VET program is unconstructive? If Yes, Why? And If No, Explain. .................................................................................................................................................................................................................................................................................. 

402. Have you ever encountered a Maasai who attended VET specializing Carpenter, masonry, weaver or any field related? If Yes, is it proportionally higher compared to other who did not attend? ……………………………………
403. What are the advantages of VET education to Tanzanian community? ..................................................................................................................................................................................................................................................................................

404. Is VET education well known to Tanzanians? Explain your answer ……………………………………………………………………………………………………………………………………………………………………………………

405. Explain how VET programs can penetrate into Maasai Community and be a tool fordevelopment
..………………………………………………………………………………………………………………………………………………………………..

406. Explain how you can motivate a Maasai youth to join VET program? ................................................................................................................................................………………………………………………………………………………………………………………………………………………………………………………
Appendix ii:  Letter
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		Table 4.2:  Sex of the Respondents

						Frequency		Percent		Valid Percent		Cumulative Percent

		Valid		male		57		57		57		57

				female		43		43		43		100

				Total		100		100		100

		Source: Study Findings, 2017



Age of Respondent

Frequency	12-18 yrs	19-25	26-32	33-50	19	41	18	22	

male	female	57	43	

Sheet2





Sheet3






