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ABSTRACT

This study investigated the contribution of cultwalues on students’ drop out in
secondary schools in Kisarawe District, Tanzanihe Tstudy adopted mainly
gualitative research design with simple frequenerd percentages. Convenience
and judgmental sampling were used to obtain 20doredents targeted in this study.
Data were analyzed using content analysis and igéser statistics. Majority of the
respondents (54.1 per cent) viewed the extent b dut problem at the district as
very high. Majority of the respondents viewed polass performance, low parents
awareness on the importance of education, and gioovdf child care facilities, as
among the common and general causes of studemgsodtdn the area. Majority of
the respondents agreed that pregnancy, childhoadage, initiation ceremonies,
and puberty as among the socio-cultural relatetbfaavhich contribute to students
drop out in the area. Various ways can be usecdoae and eliminate drop out
problem due to cultural factors including avoidiogtdated traditions like women
circumcision and educating parents on the impodarieducation for their children
Both cultural and non cultural related factors lgaddrop out problem. Various
recommendation are given including having outreafforts which consider
targeting women who were married before age 18 a@engally in need of
assistance. Parents should be convicted for aocgetsteir children who drop out of
school. Village by-laws about dropout have to biomiuced to ensure that pupils

who are out of school have legal actions takenrsgahem.
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CHAPTER ONE

1.0 INTRODUCTION

This chapter introduces the study. It presents d¢racind to the research problem;
statement of the problem; aim of the study; redeaueestions; significance of the
study; limitations of the study; delimitations dfet study; definition of key terms;

and overview of the thesis.

1.1 Background to the Study

URT (2001a) points out the problems facing primamng secondary education to be
low basic education enrolment, high dropout rapegr learning achievement, low
pass rate (e.g. in primary 7,19.4 per cent passe®99 and 22 per cent in 2000),
inefficient use of resources, insufficient finarici@sources to meet education system
needs, few girls in secondary schools, etc. Bylargk these problems are similar to

those experienced in the 1980s and 1990s.

Dropout is one of the most serious problems in atioie system around the world
today. The problem is greatly experienced in Latinerica and the Caribbean where
nearly half the children who are enrolled in scBoeach year never complete the
programme. In Latin America alone for examplesiapproximated that about 42%
of pupils drop out of schools annually (Schiefetb&i Wolff, 1992). The situation is
attributed by the low socio-economic status of plaeents that makes their children
more likely to drop out of school. It was reportdlomtien Conference that, about
100 million (94%) of out-of-school children wereufmd in Malawi, Tanzania,
Somalia, Egypt, and Sudan (United Nations Educat8mentific and Culture

Organization (UNESCO, 2007).



Again, in the whole of Africa the same UNESCO (2p63timated that more than 25
million primary school age children dropped outeafbeing enrolled in school in
1990. The main reasons that led to such increaseaber of dropouts included
increased education costs, low participation dulng distance from school, rural
life, and disability and war effects such as dispfaent of family members. Carnvoy
(2006) cites other reasons to include involvemdntialdren in plantation jobs in

order to supplement family income, marginalizatioh the minorities, rampant
disease effect especially Human Immune Virus Aagliimmune Deficiency

Syndrome (HIV/AIDS) and extreme poverty situation.

In 1996, the Government of Tanzania undertook &rrtmeasures to develop the
education sector through the introduction of EdiocatSector Development
Programme (ESDP). EDSP was a sector-wide prograammed at implementing the
various policies pertaining to sub sectors in Etlooaand Training Policy. The
programme covered all sub-sectors in educationosedte contents are: basic
education which includes (pre-primary, primary, ladsecondary, and teacher
education), higher education, vocational educatimth formal and non-formal.
Programme priorities, resource allocation and distment are consistent with the
guidelines provided under the macro reform polieied programmes which include:
The Tanzania Development Vision 2025, Public Fimeln®eform Programme,
Tanzania Assistance Strategy (TAS), Poverty RedncStrategy Paper (PRSP),
Highly Indebted Poor Countries (HIPC), Local Goveent Reform Programme
(LGRP), Medium-Term Expenditure Framework, (MTERhd Public Expenditure

Review (PER).



In 2001, Tanzania implemented the Primary Educaf@velopment Program
(PEDP) and eliminated public school fees in ordelincrease access to primary
education. Schooling was made mandatory for cmildages 7-15, and although
enroliment has dramatically increased, Tanzania ratsyet achieved universal
primary education (UPE). According to differentuigs, 15-20% of children still do

not attend school in Tanzania (Denni & Stahley,201

The Secondary Education Development ProgrammedDESII) is a continuation of
SEDP [, which was implemented between 2004 and ,200i#ding on the national
goals of secondary education provision. The progranvision, as reflected in the
Education Sector Development Programme (ESDP) 202817 document, is to
continue to have upgraded and coherently plannednaged and monitored
education sector, secondary education sub-seattusiue, that will develop human

capital in order to boost economic growth and eiete poverty (URT, 2010).

Tanzania is one of the countries which adopted Hwh1990 Jomtien and the 2000
Dakar World Conferences on Education for All (EFAhe main EFA Goals that are
linked to the Adult and Non-Formal Education inaudheeting learning needs of
children, youth and adults, improving adult liteyas0 per cent in 2015, and all

aspects of the quality of education (URT, 2012).

The government also introduced the COBET programinital of 651,224 out of
school children and youth benefitted through CORBEdgramme between 2004 and
2008; provided opportunities for children fromatisantaged circumstances to get

education; motivated communities to convert COBERtes into primary schools;



acquired life skills helped to rehabilitate childrevith deviant behaviours and
empowered them for self employment. COBET influehpemary school to adapt
curriculum, participatory teaching and learning inoelology and to become child

friendly (URT, 2011).

Despite all those efforts, education sector espigciprimary and secondary
education is still facing many challenges. Somehefchallenges are students drop
out due to multiple factors, lack of enough teashdue to difficult working
environment, lack of desks, and frequent changesiwfculum. In 2012, enrolment
in pre — primary schools decreased to pupils 1,78 from 1, 069,208 pupils in
2011, equivalent to a decrease of 3.2 percentoOiltose 504,304 pupils were girls
equivalent to 48.7 percent and 530,425 pupils werss. Enrolment in Government
pre — primary schools was 985,060 equivalent teeahse of 1.2 percent out of
which 480,125pupils were girls and 504, 935 werg/sboEnrolment in non-
Government pre-primary schools was 49,669 of wi2i¢[179 pupils were girls and

25,490 were boys (URT, 2012).

Tanzania education sector is facing different @mges including globalization of
education, challenges of providing quality, accesd equitable education due to
having poor teaching learning environment and igadée capacity to plan and
manage education at grass-root levels. Also therthe need to meet the growth
health challenge of HIV/AIDS pandemic, as it iseallly decimating population in
Tanzania. This already has had a disproportiongiatide impact on increased
potential for socio-economic development includidgclining enrolment levels,

reduced entrants, and higher drop-out rates, iseteanumber of orphans and



repeaters rates. HIV/AIDS will also have an impiacexacerbating the problem of
shortages of skilled personnel and reduced cortiaet in classrooms, hence,

affecting performance (URT, 2000).

According to Education Sector Development Prograr@@@B-17 (2008), the
education sector is facing different challengeshsag increasing enrolments at Pre-
Primary, Secondary, Folk, Vocational, Technical dddjher Education levels;
improving pass rates and reducing the high unitscper graduate; increasing
physical facilities and expanding infrastructureatitievels; recruiting and retaining
gualified teaching staff at all levels; increasiegching and learning materials and
equipment at all levels; reviewing and developinguariculum that is demand
driven; building adequate capacity in governanmo@nagement, monitoring and
evaluation; building adequate capacity of the exgseducation system to address
cross-cutting issues; ensuring effective linkages synergies within the education
sector; ensuring adequate funding of educatioigrarames; and boosting morale

and ability to demonstrate initiatives across @&

In Africa other reasons mentioned for dropout ofdrkn include early marriages,
pregnancy and sickness especially among girls. ddsasostly cited for boy’s

dropout include; job seeking, lack of school inggredismissal and poor school
discipline. Girls who are already married have rresponsibilities to take care of
their families and children, while boys struggle &mployment in order to compete
for high demands of life. Usually both have no mien of coming back to school

(Khamsini, 2010).



Nyazi (2002) observes that the proportion of pgpdiopout in Africa for girls and
boys is almost the same. In Kenya the situatiomotsdifferent from other African
countries where the high rate of pupils’ dropowt haen ascribed mainly to more or
less similar socioeconomic situations including ifas social backgrounds, the
negative attitude of parents toward schooling, pigsegnorance, and lack of interest
in education, early marriages, unaffordable scifeesd, migration and poor academic

performance.

Other reasons mentioned are long term illnesspar@hts or relatives suffering from
diseases such as diabetes and blood pressure.dikagdp Hallam (2002) many
children are compelled to seek employment in otdexarn money to support their

families, and thus dropout and stay out of schools.

In Tanzania studies reporting on the same mattan f2004-2008 show that the
major causes for dropout in primary schools incltrdency (69.5%) followed by
other reasons (13.2%). Death and pregnancy make§pand (4.6 %) respectively
as noted in Basic Education Statistics in TanzéBEST, 2009). In addition several
studies in Tanzania indicate that girls are moffecééd than boys. For example,
Ndimba (1996) indicates that this is due to teern@ggnancy and ongoing sex trade

in various regions like Iringa, Mwanza, Musoma afara.

Evidently, drop out from school maybe instigatedtiaditional ceremonies such as
the rites of passage during which pupils are giwaditional sex education. School
girls attending initiation ceremonies are led t@aye in sexual activities, which

slowly cause them to lose interest in schoolinglyEmarriages of female students



also lead them to dropout from school. On anotre@rdhHyera (2007) notes that
some parents neglect to invest in the educatiaieaf female children fearing that
they would be vulnerable to becoming pregnant. kealea (2003) also mentions that

extended truancy is among the major causes of dtagahildren in Tanzania.

Historically, since independence in 1961, Tanzdwaia shown genuine commitment
to various U.N and other international agreemerdpeeially those related to
education. In the year 1967 for example, Presidéyrere issued the policy
directive on Education for Self Reliance (ESR) thais later strengthened in 1974
through the Musoma Resolution which led to theizatibn and commencement of
Universal Primary Education (UPE) policy in 1977y@xere, 1988; Malyamkono

and Manson, 2006).

Subsequently, the Government of Tanzania reviewedpiimary and secondary
education programmes by improving on infrastrucand other facilities by building

new schools and rehabilitating dilapidated striegurFrom 1995 to 2004 for
instance, as reported by (Kapinga, 2007) the nurobg@ublic primary schools not

only increased from 10 891 to 13 533 respectively dso enrolment rate rose to
82.7%. District wise, Kisarawe is among the siXrilits in Coast Region which is
faced with relatively high school dropout rate tmetregion. Other districts are

Mkuranga, Bagamoyo, Kibaha, Rufiji and Mafia.

According to statistical data from Coast Region é&adion Officer (2009) a total
number of school dropout in the region was 11308vioich 924 (24%) were from

Kisarawe District, compared to Mkuranga 1494 (21, ®dgamoyo 3428 (32%),



Rufiji 4307 (42%), Kibaha 987 (36%) and Mafia Distrwith the least, 163 (11%).
Despite the deliberate efforts made by the govemine ensure that education is
accessible and affordable, its attainability by libeal communities in many parts of
the country including Kisarawe District is still wlotful. This study therefore, is
designed to assess the cultural values/practicass itifluence primary education

attainment in Kisarawe District.

1.2 Statement of the Problem

Tanzania education sector is facing many challersges as HIV AIDs epidemic,
lack of enough teachers, lack of desks, lack dét®i reduced entrants, and higher
drop-out rates, increased number of orphans arehters rates, shortages of skilled
personnel and reduced contact time in classroonm®r(G, 1994; Ishumi, 1994;
Khwaya Puja &Kassimoto, 1994; BEST, 1994; Malmbé&rddansen, 1996). Drop
out is among the biggest problem among these iferdifit parts of Tanzania
including Kisarawe. For example in the year 2002383 primary school students

dropped out of school (49 per cent female) (URT20

According to UNESCO (2009), although enrolmentl@se to universal at primary
level, with gender parity almost achieved, at sdeoy level only 31% of boys and
24% of girls are enrolled in school, with signifitagender disparities. This means
that 76% of girls are out on secondary educatiompared to just 3% at primary
education level. According to the NECTA databassréhwere 1,017,865 students
sitting for PSLE exams in 2008 while there were65,819 students enrolled in
standard VII in 2008 according to the EMIS data itemay be interpreted as a

dropout of standard VII of 47,954 students (4.4%irth the school year (Claussen



& Assad, 2010). Kisarawe is among the six distrint€oast Region which is faced

with relatively high school dropout rate in theimeyg

According to statistical data from Coast Region &dion Officer (2009) a total
number of school dropout in the region was 11308vioich 924 (24%) were from
Kisarawe District. Among the major reasons whickuits to such high degree of
dropout are social and cultural factors such aly eaarriage, early pregnancies, and
polygamy, which negatively affect girls’ educatiopportunities? The problem is
relative from one district to another, creatingesed for specific study in Kisarawe

District to ascertain the causes, extent and ingpafcthis problem.

1.3 Objectives of the Study

1.3.1 Main Obijectives

The main objective of this study was to assestimribution of cultural practices

in students’ drop out in Tanzanian secondary scivitbl focus on Kisarawe district.

1.3.2 Specific Objectives
)] To ascertain the extent of dropout problem
i) To identify cultural practices that lead to studeatopout

iii)  To identify strategies which can be used to recitiedent dropout?

1.3.3 Research Questions
)] What is the extent of dropout problem in Kisarawe?
i) What are cultural issues which lead to studentpdut?

iii)  Which strategies can be used to solve dropout enoBl
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1.4 Significance of the Study

The findings in this study are useful in creatingaseness to the Ministry of
Education and Vocational Training and other Edacatstakeholders on cultural
specific factors which lead to drop out in secogdarhools in Tanzania, so that the
situation can be rectified. The study will helpréase the level of awareness among
parents and guardians on drop out for their childaed in doing so it makes them
take measures to ensure that their children stagchool for future benefits of
families, their societies and the country as a whohe findings is a good source of
reference for researchers who will be interestethis area as most studies base on
causes of drop out in general than specific caotalsop out like cultural related

ones.

1.5 Limitations of the Study

The study faced some difficulties, which in one waayanother, affected the data that
were to be obtained. Some of cultural informatioaswegarded as secrets by the
respondents so they could not talk about them gpditlese were practices such as
Genital Female Mutilation (FGM) which is done torlgiduring the initiation

ceremonies.

Some of teachers were not in available for intemwiecause they had some private
activities aimed at getting extra income. Therefahe interview guides were half

answered as a result other information intenddoetobtained were missing. Heads
of schools were busy with administrative issueand outside the school. Therefore,

it was very difficult to make them settle for tha&drview. Parents were busy with
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their daily income generating activities which madeesearcher to go early in the
morning so as to meet them. Other parents wer@aifaiving information thinking
that they would be sent to jail. For these reasbagesearcher had to waste a lot of
time and some of information was distorted. Desgitl these challenges, the
researcher obtained relevant information whichlteduo writing and completion of

this research.

1.6 Delimitations of the Study

The study involved issues pertaining to secondalycation in Tanzania, used
teachers and various stakeholders like parents rahgious leaders to collect
information in relation to the topic of the studykasarawe, one of the districts in the

Dar es Salaam region. Five schools were involvatierresearch.

1.7 Definition of Terms

Dropout: refers to pupils absent from for four consecutigzks or more it includes
those individuals who have not completed the forsehiooling due to truancy,
pregnancy, death, illness, parents’ attitude towaddcation, and lack of school
needs. In general, dropouts are those pupils wter #iey have been registered

withdraw from schooling (Khamsini, 2010).

School: Defined as assembly, institution; organization pteice which provides
services for people, whether or not at the same,tipnimary, secondary, higher
education or adult education and in the case diuason, given by means of
correspondence delivered by hand or through pastalices, the dispatched or

examined. For this study the operational definitadra school is that it means any
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place where education services are delivered, lysual constructed buildings,

teachers and students attending to it.

Culture: Culture consists of patterns, explicit and impli@f and for behaviour
acquired and transmitted by symbols, constitutimg distinctive achievements of
human groups, including their embodiment in artisfathe essential core of culture
consists of traditional (i.e. historically derivadd selected) ideas and especially their
attached values; culture systems may, on the oné, lee considered as products of

action, on the other, as conditional elements tfreuaction (Adler, 1997).

Enrolment rate: Is the percentage of pupils enrolled after reaghithe
recommended age in that year.
Pass rate Is the term specifically used to refer to theceatage of marks scored by

a student in the examination within a particuladgr of pupils.

1.8 Organization of the Study

This dissertation consists of five chapters. Chapiee presents background
information of the study; statement of the probl@fjectives of the study; research
guestions, significance of the study; limitationtbé study; and delimitation of the
study. Chapter two presents theoretical and engpiriorks which relate to this

study, while chapter three deals with the researwthodology. Chapter four

presents results, analysis and presentation oinfysd Chapter five gives summary,

conclusion and recommendations.
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CHAPTER TWO

2.0 LITERATURE REVIEW

This chapter provides a review of literature, cqatoal framework, theory and the

knowledge gap which culminated the carrying ouhds research.

2.1 Theoretical Perspectives of the Study

2.1.1 Social Learning Theories

Social learning theory emerged from learning theamy helps to explain how new
behavior may be learned simply by watching othBem@lura, 1977). Social learning
theory is also known as modelling or vicarious hé&ag. Through the controversial
Bobo Doll experiments, Bandura proved that younddodn exposed to televised
aggression became more aggressive, even though iékaviours had not been
reinforced through consequences. Social learninthasight to be influenced by
internal processes involving attention, memory, amativation, which might not be
as readily observable as behaviour and its consegse Young children are
especially attuned to learning through modellingwatching others, especially if
they identify with the model, or see that the madekinforced for its actions. Thus,
aggressive and violent actions shown by cartoomacers or other media and seen
by children may actually influence children to bedan similar ways, especially if

the character is reinforced for its actions.
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2.1.2 Ecological Systems Theory

Ecological systems theory was proposed by Urie #®mirenner (1979) to help
explain how children develop within the contexttbéir world. He described five
systems that influence development, Microsystem,sddgstem, Exosystem,
Macrosystem, and Chronosystem, and consideredthigaperson’s biology also
contributed to this system. Thus, both environmleatad biological factors are
thought to shape development and child outcomesnfBnbrenner is one of the
founders of the Head Start Program, a federal progntended to improve cognitive
and developmental outcomes for children and thamifes from low income
backgrounds through education, health, nutritiamg @arent training efforts. The
concept of risk and protective factors emerges ofit ecological systems

theory.

Those features which are thought to contribute ébalioural disorders and poor
developmental outcomes are defined as risk factBisk factors, which are
biological in nature, reside within the child andclude prenatal exposure to
substances, premature birth, temperament, develupindelays, chronic medical

conditions, and insecure attachments.

Environmental risk factors, or those which are edéto the child, include factors
such as inconsistent care giving, poverty, abuse,reeglect. Protective factors, on
the other hand, are thought to improve self-regutaand behaviour and, again, may
be described as within-child factors and extermaitdrs. Within-child protective
factors include health and wellness, high cognitikils, and strong adaptive skills.

External protective factors include warm and predie caregiving relationships,
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safe experiences and environments, and firm andistent discipline, as well as

community supports, health services, schools, awd.|

2.1.3 Vygotsky’s Socio-cultural Theory

Both Jean Piaget and Lev Vygotsky believed thatlodm build knowledge through

experiences. Piaget believed this happened throegbloration with hands-

onactivities. Vygotsky, on the other hand, belietteat children learn through social
and cultural experiences. Interactions with peerd adults help children in this
process. While interacting with others, childreartethe customs, values, beliefs,
and language of their culture. For this reason,ilfasnand teachers should provide
plenty of social interaction for young children. §6tsky believed language is an
important tool for thought and plays a key role dagnitive development. He

introduced the term private speech, or self-talkisTefers to when children “think

out loud.”

After learning language, children engage in thiéts¢k to help guide their activity
and develop their thinking. Generally, self-tallntioues until children reach school
age. One of Vygotsky’s most important contributiomas the zone of proximal
development (ZPD). This concept presents learning acale. One end of the scale
or “zone” includes the tasks that are within thddih current developmental level.
The other end of the scale includes tasks toocdiffifor children to accomplish,
even with help. In the middle are the tasks childrannot accomplish alone. These

are achieved with help from another knowledgeabks pr adult.
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The term used for this assistance is scaffoldingt ds a painter needs a structure on
which to stand and paint a building, scaffolding\pdes the structure for learning to
occur. For example, a teacher could scaffold adhlearning while constructing a
puzzle. The teacher might demonstrate how a pigseif provide clues regarding
color, shape, or size. The “zone” is constantlyngfrag. In contrast to Piaget,
Vygotsky believed that learning was not limited $tage or maturation. Children
move forward in their cognitive development wittethight social interaction and

guided learning (Triandis, 1994).

2.2 Cultural Reasons leading to Student’s Drop Out

The parental preference for a ‘wife and mother’ imdisienced a great deal for early
marriages and pre- marital pregnancies, thus aifipctemale participation in
education. Studies by Ndimba (1996), Hyera (200¥J Mwalongo (2008) have
shown that there are big numbers of female pugiis nave dropped out of school in
Tanzania due to pregnancy. A study conducted irefiigoy Clarkey (1998) shows
that parents in Nigeria allow their daughters tarizaried at the age of 12 for fear of
possible conception outside of marriage. Parent® weported to still cherish the
culture of marrying off under- age daughters fooremmic and social status. Along
the coast of East Africa the rites of passage arty enarriages have adversely
affected the enrolment and survival rates of thest girls predominantly among
the Muslim communities. In such communities, Schgwls are forced to leave

school as soon as they reach puberty Swantz (1970).
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Early pregnancies and early marriages have beed a# principal barriers to girl's
participation in education at all levels. A studyne in Uganda by Sekamwa (1997)
and that of Hyera et al. (2007) in Tanzania shaat When girls reached puberty age
that is the marriageable age their parents woutdsbort their stay at school for
marriage. As a result, parents begin to develomtti®n that sending a girl to school
is a waste of money and other needful resourcambilg to the family. Child and
adolescent marriages (marriage before the age pea&) are very common in some

parts of the world and go unregistered.

Michael (1993) did a study to find out if therecisrrelation between school dropout
of girls and early marriages in Mozambique. Thelgttevealed that some parents in
rural Matibane District were surprisingly takingethdaughters out of school when
the time for marriage had come that is immediaédtgr puberty. Further the study
found that in rural and sub urban societies of Malzigue girls were prepared

mentally to accept the behaviors and activitiesiedrby wives such as cooking,
pregnancy, bearing and reeling of children and dedgwives to their husband. In
other Districts of Mozambique the study found tigati’s early marriages were

planned as form of insurance when female autoneantpnsidered to be risky. This

has impeded the educational progress of girls inynagher countries.

In Tanzania (Shuma, 1987) did a study on the dmutinn of family background

factors to dropout behavior in Same, Kilimanjarogiea. The study revealed that
initiation rites played a major role in influencitize dropout rates of primary female
students. It was observed that menstruation is yawassociated with traditional

ceremonies, which in most cases occur at primampacage. Participation in the
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ceremonies forced girls to stay out of school foccasiderable period of time.
Schoolgirls refused to go back to school after teeemonies. In some schools
teachers label that as extended truancy denieetdonrto schools in pretax that they
can notcope up with academics. The rites of passagede in some tribes

traditional practices that mark adolescence.

UNESCO (2003) and Mwalongo (2008) argue that thesrof passage adversely
affect girl's education progress because they cefggendered norms and beliefs
about appropriate roles for adult life. The prazdi@re associated with introductory
knowledge about puberty, reproduction, marriagetaeccontrol of female sexuality
for female children. Mwalongo (2008) suggests that knowledge is linked to the
development of sexuality in both young boys andsgildnfortunately, the freedom

of girls to enjoy their right to education is sificéntly curtailed in that way.

According to The United Nations Children’s Fund (\IEEF) (2005), marriage
before the age of 18 is a reality for many youngnea. In many parts of the world
parents encourage the marriage of their daughtérke wthey are still children in
hopes that the marriage will benefit them bothricially and socially, while also
relieving financial burdens on the family. In aditya child marriage is a violation of
human rights, compromising the development of gartsl often resulting in early
pregnancy and social isolation, with little educatiand poor vocational training
reinforcing the gendered nature of poverty. In tleisort it is recommended that the
more education a girl receives, the less likely ishi®s marry as a child. Decreasing

the pressure on young women to conceive througleagdun and advocacy on the
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dangers of early motherhood should be considenedila® consideration should be

given to ways to improve access to effective caspiive methods.

According to Save the Child (2003), a wide rangecwltural practices relating to
sexuality and rites of passage are common amorty d¢ids and boys in different
societies, North and South. Some are more harrhau bthers. Piercing, tattooing
and scarring of the skin, for example, may be edrout at different ages with the
aim of making boys and girls more attractive (awodiricrease their marriage
prospects). There are also ceremonies which form gfathe socialization and
coming-of-age process. Examples include seclusishimitiation rites for girls, and
mass beatings of boys (to mark their passage tibhada) which take place in parts
of Kenya and southern Ethiopia. Finally, there @ter much more violent practices
such as honour killings, bondage, FGM and earliged marriages and abductions.
These practices stem from religious or other etfsind moral codes and are socially
sanctioned by the communities in which they aretwead, even when the country’s
national laws prohibit them. They usually take plagithin the child’s family and
with the parents’ approval, and are often (but ertlusively) promoted more
strongly by communities in rural areas, among ther@and in refugee and displaced
communities. All such practice affect children’sess to education and their whole

life systems.

In a study in Nigeria conducted by Okojie (1996wias found out that parents’
financial constraints were among the reasons fgin school dropout. Fathers were
responsible for the costs of their children’s ediocaespecially buying textbooks.

Likewise, mothers who head the families alone erpee similar problems.
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Unfortunately the study concluded that most of vfotims of the situation are girls
as they are used to help in the house work andrigaokfter their siblings. Finally
there is a fear of sending girls to school becasg are vulnerable to pregnancy and
thus would lose all the money which could be usadother family development
plans such as educating boys. Hyera (2007) and dhgal (2008) also reported a
similar situation in Tanzania. They observe thathae Tanzanian context girls are
more marginalized in respect of access to educatoticularly in families with low
incomes. In Tanzania more preference is given te&tihg boys in fear of the risk
involved in investing in girl’s education for reasoincluding a belief that after girls
get married, they will not help their family butlpehe family of the spouse as noted

in Mwalongo (2008).

2.3 Empirical Literature Review

A lot has been written on drop out among studemtbdth Tanzania and outside
Tanzania. Various studies are analysed in thissecTruancy, pregnancy, illness,
death, child labour, petty trade and lack of suppoe the most predominant factors
leading to dropout. Socio-economic and culturalsoea cause many children
especially the vulnerable poor, girls and childmith disability to be severely

underrepresented in educations in terms of acqgessicipation and academic

achievement.

Mpamila (2007) however, observes that the situatidffers from one place to
another in Tanzania. This view is also supporte&bsra (1991) who suggests that
the magnitude of the problem varies from one distto another. It is therefore

evident that in some districts in the country thare still some school age children
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who are not yet enrolled in Primary Schools. Fatance Cooksey et al. (1998)
indicate that Gross enrolment rates in primary ethwaries quite considerably
across the regions ranging from 63% to 100%. Wihiie observation may appear
outdated by PEDP achievements (Mbilinyi, 2003) ddteat in every 100 children of

primary school age only 56 were enrolled in Primsgiools in Tanzania in 2003.

On an international level Deolalikar (1997), asseittat determinants of child
schooling in developing countries include househttdme, number of siblings and
community schooling. The report by World Bank (1p@6s0 confirms that about
more than one third of the children in many develgpountries do not complete
primary education due to political and social caaists plus un-willingness of some
parents to send their children to school and sonestidue inability to support and
pay for education due to family’s low economic ssatAgain Deolaliker (1997)

reports that some parents in Tanzanian communitiesot send their children to
school because they feel that they get little vdbrethe money they invest in the
education of their children. In other words, theglfthere is very low economic
returns against investment in education, especéllgrimary education level since
both the content and approaches do not prepareadthert for active living in the

communities. Apart from the few who proceed ondoomdary education, those who
join communities exhibit very little capabilities acquisition of both knowledge and

skills badly needed in their community developmentleavour’s.

This syndrome has lead to poor school-communityatieiship since primary
schools are not viewed by the communities as centfe positive changes in

community development. However, while researchech s Mpamila et al. (1997)



22

and others present very valuable critical assessaighe current situation they have
given solutions to mitigate the identified problefrdropout from primary schooling.
Pupils drop out from schooling for various reasoos, and above the financial
problems. Some have family problems as noted biahtesl (2002), while others may
find difficulties in coping with their studies, arate therefore likely to engage in
work rather than schooling. Some lack the motivatm learn. There are also pupils
with multiple factors as dropout determinant. Copummntly, they are easily distracted
and detached from what is happening in schoolsthatkefore dropout. Financial
constraints have a lot of implication to childretueation development. Although
Tanzania has removed fees in primary schools irerotd provided free basic
primary education for all children, parents ar# skpected to contribute the indirect

costs of educating a child in primary school today.

Carney (2006) summarizes that such costs includesethfor infrastructure
development, meal contributions and provision o&d&mic equipments, school
security guards, uniforms, study tours, text anereise books. These payments far
exceed the fees that were charged before hence swments fail to complete the
school due to low household income that do not nsebbol requests though not
vividly spelled out within the joining instructionSuch pupils become discouraged,
consequently they decide to drop out and get enaplay alternative activities which

portray better economic returns and thus more tata& than schooling.

Family background such as socioeconomic statuglesparent families, siblings,
education level, and family mobility are among tfaetors correlated with the

livelihood of many students dropping out of schasl cited by Terr (1987). Low
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parental income and education factors, have stginggation to drop outs. Low
income of parents contributes to lack of basic sded their family such as school
uniforms and learning materials. Furthermore, etiocaattainments act as a model
in the family level. For those parents who faiptovide education facilitates to their
children including follow up and support for teaadpiand learning materials cause

their children to dislike schooling.

In Kenya, the cost of education was the main caisschool dropouts since the
majorities of the population depended on the lamdl derived most of their income
from farming and animal grazing. Thus, parents meadpower for help with work
in the farm or at home in order for them to meet #ducational costs. For poor
families who cannot hire laborers it is very eagywithdraw their children from
school in order to work on the family land or céoe the cattle. In doing so Raju
(1973) argues, they automatically cause their odildto drop out from studies
deliberately or unintentionally. In West Africa tisguation is similar to the Eastern
Africa regarding dropout of children from schooleduo parental and family

background.

Another study conducted by Kimaro (1981), suggtsis families have a great role
in ensuring that school attendance is maintainedmdintains that the schools and
families must create a better learning environnagmt make sure that children go to
school on time and remain there. Teachers have alsoty to make sure that
children remain in a school throughout of allocatiete. Panday (2008) also relates
behavior of teachers as the main cause of highoditofrom schooling. Some

teachers do not keep good attendances of classsignapupils to do activities
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outside the classrooms like sweeping, farming gamdg mopping, cause pupils

dropout against regular classroom attendance.

Bradby (1992) did a longitudinal study of seventtadgrs and found out that
dropping out is more likely to occur among studdris single-parent families and
students with an older sibling than among other neenparts without these
characteristics because it very difficult for senglarents to follow up and ensure that
every day the child is attending class, due to nrasponsibilities that they have.
Others whose children have dropped out schooliray\aaste of time they encourage
the pupils to withdraw from school and seek emplegtrso that they support them
economically. Other aspects of a student's home difich as level of parental
involvement and support, parental educational egpiens and attitudes to school,
and stability of the family can also influence augfds decision to stay at

school.

Parents with little or informal education are uelik to appreciate fully the
advantages of their children getting an educatiBducation can be provided
informally at home or it can be provided formally school. The latter type of
education is more advantageous and useful as & doeonly provide knowledge
and skills, but also matches one’s own horizorhofking. Pupils from homes where
formal education is lacking are likely to play tniar even drop out as they lack a

role model which stresses the value of educatiasasrted by Nkoma (1979).

The decision to send child to school is made bgmisr In the household, production

function approach it is assumed that a househdld nvarried coup utility function is
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maximized and resource allocation decisions areenthtbugh dictatorship of the
household head (Becker, 1981). On the other hamdageld children may direct
enhance their parent’s utility on benefit of ediumaty enhancing to go to school.
When education is seen in this way the househatemnce for educated children
will play part in the decision to send their chddrto school. This is again likely to

be related to the level of parent’s education.

Preference for schooling of boys and girls are fnn the context of social and
cultural norms, and it is likely therefore that ferences will be gender specific and
household attributes will have a different impacttbe schooling decision for boys
and girls (Samer, 1992). However, Mason and Khandi{®95) argue that
completion of primary education may be more clossdgociated with household
characteristics than initial enrolment due to tleetfthat initial enrolment is

compulsory and completion is not.

Omari (1998) observed that the longer the distéimea home to school the more the
children are unwilling to walk those distances esly during the long rains or
scorching summer sun and cold winter especiallyinqumorning time, which
becomes more crucial in communities where educasiorot highly valued. In the
study carried out by Rumberger (1987) he found kg distances may affect the
attendance of both girls and boys. Graham (1991 aditudy in Egypt which showed
that educational coverage in terms of numberslobals was relatively good with 94
% of boys and 72 % of girls enrolled where theres wachool within one kilometre.
However, when the distance rose to two kilometreslment fell to 90 % and 64 %,

respectively. Sharing and Dhoundiyae (1997) didtudy about the effects of
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walking long distance to school. They found thatkivey distance has adverse effect

upon the academic achievement of students.

In another study in Ghana by Vuri (2008), the rssutvealed that the availability
and travel distances to schools both primary amddlaischools in the community
influence children’s attendance. Vuri's study alseealed that some children who
walked long distance performed badly in tests armhyndecide to dropout. In a
related study recommend maximum distance shoulcexoted 3 kilometres. This
recommendation is supported by other studies nradeei majority of rural districts

in Sub Saharan Africa including Hill and Hallack9¢7) which indicated that about
one quarter of children have to walk between 2 arkilometres to school, and

around 5% walk more than 4 kilometres.

Students who receive disciplinary measures for @@mdetentions, retention
between grades, suspensions, and expulsions dreogsain a higher risk of dropping
out of school. When one goes back to school sheedinds fellow students have
already covered a lot of topics, making it difficéibr them to catch up and thus
perform poorly in examinations. With this academicbarrassment they then decide
to drop out of school. Students are more likelydtop out of school because of
inability to score high in tests. Those pupils wiet low grades than their fellow
pupils in their tests feel ashamed and so they haye chances of dropping out of
school and finding other alternatives for surviveis is more likely to be taken as
an option to those pupils who experience discipyimaeasures due to failing tests as

observed by Rumberger (1987) and Finn (1993).
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In another study which took place in India, Dhoyadliand Sharma (1997) indicated
that poor achievement of the students had advéisetssupon pupils causing them
to drop out. The study found that between 70 ande80ent of students dropped out
of school because of poor performance. They werthdu explaining that low

participation in school activities, early schoolldee, low self- esteem, problem in
behaviors, alienation from school, negative atgBttoward school, being unable to
get along with teachers or peers, having difficwith the material being taught, and
having safety concerns while at school contributestudent’'s poor academic
performance which consequently motivate them tg dot of school. This is also

backed up by research findings from the studieslbjcolm et al. (2003). In their

study in Scotland, indicated that 14% of pupilspdout due to the pressure from
friends, 12% due to harassment of teachers anchBé6l fto cope with work given by

their teachers. More importantly, children drop otischool when they find teachers
and some subjects are not their favourites, feanfidl grade their work with biases

(Boma, 1980).

Many pupils coming from poor backgrounds lack basitool needs like school
uniforms, exercise books, textbook and food that fezilitate the learning process
while at school. If they miss them they decidedavie school and find employment

to get money which would be beneficial to them #radr families at large.

2.4 Research Gap
A lot have written about factors which results tadents’ drop out. Most of the
studies on student's drop were not carried out anZhnia (Deolalikar, 1997,

Hallamas, 2002; and Carney, 2006 to mention fewl)tanse which were carried out
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in Tanzania (Kimaro, 1981; Nkoma, 1979, and Oma@98) non-specifically
focused on the cultural factors as among the nrajsons leading to students drop
out. This creates a room for a specific study am ithpact of cultural factors on

student’s drop-out.

2.5 Conceptual Framework

There are multitudes of reasons which make studstiois proceeding with their

studies. There are both general factors and spefafitors in relation to this

phenomenon. The model below indicate that studdois out (as dependent variable
is caused by several cultural related factors (edeent variables) such as early
marriages, early pregnancies, female genital miaila, male circumcision, early

involvement in sexual activity, cultural beliefsdamitiation ceremonies to mention

some. The relationship between these variablesisgmted in Figure 2.1.

(Dependent variable) (Independent Vables)

Early marriages
Early pregnancies
Female genital mutilation ———————= Student’s Drop -out
Initiation Ceremonies

Early involvement in sexual activity
Cultural belief s

Figure 1: Conceptual Framework

Source: Research Own Construct
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CHAPTER THREE

3.0 RESEARCH METHODOLOGY
This chapter presents the methodology to be us#dsrstudy. It starts by describing
the area of the study, population of the studyeaesh design, sample framework,
data types and data collection methods, and datdysas, processing and

presentation.

3.1 Area of the Study

This study was carried out in Coast Region espgdiaKisarawe Districts Council.
Coast Region is one of Tanzania's 31 administraggeons. The regional capital is
the town of Kibaha. According to the 2012 natiomansus, the region had a
population of 1,098,668, which was slightly lowban the pre-census projection of
1,110,917. It was also the 21st most densely ptgulleegion with 34 people per
square kilometer. With a size of 32,407 squarenkdtres (12,512 sq mi) the region
is slightly larger than the state of Maryland ire tinited States (32,133 square
kilometres (12,407 sq mi). The region is borde@the north by the Tanga Region,
to the east by the Dar es Salaam Region and thanir@@dcean, to the south by the
Lindi Region, and to the west by the Morogoro Ragidhe region has the
following districts namely, Kibaha, Bagamoyo, Mkoga, Rufiji, Kisarawe and
Mafia. Kisarawe is one of the 6 districts of the d@vRegion of Tanzania. It is
bordered to the North by the Kibaha District, te #ast by the Mkuranga District, to
the South by the Rufiji District and to the Westthg Morogoro Region (National
Bureau of Statistics, 2013). The district has 1Bdsanamely Cholesamvula, Kibuta,

Kiluvya, Kisarawe, Kuruhi, Mafinzi, Maneromango, M& Marumbo, Masaki,
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Msanga, Msimbu, Mzenga, Vihingo and Vikumbulu. Tdrea have been selected

due to the fact that it is among the areas in Taiazaith the highest drop out.

3.2 Population of the Study
The population of this study was teachers, headrggtarents, religious leaders and
those students who dropped out from schools foandifferent wards of Kisarawe

district.

3.3 Research Approach

The study mainly adopted a qualitative approacikn wése study design in order to
get a specific picture of student’s drop out indtewe District. Qualitative approach
was chosen in order to assess cultural factorsdedtudent drop out. The purpose of
qualitative research is to describe, explore arglaéx phenomena being studied. It
takes the form of what is happening. Furthermdre,dhoice of qualitative research
approach was due to the fact that the study needsbtain detailed data by
interacting with different respondents to obtairithviews, feelings and perception
in relation to various objectives of this studyualtative research approach seeks to
understand peoples’ interpretation (Ploeg, 1999ar{@itative approach was applied

in the analysis and presentation of data obtainehlis study

3.4 Sample Size and Sampling Procedure

3.4.1 Sample Size

Sample size depends largely on the degree to whé&kample approximates the
gualities and characteristics of the overall pofioia Leedy (1980) suggests three

factors to consider when deciding on a sample siflee factors are: the degree of
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precession required the variability of populatiand method of sampling to be used.
As a general principal it is advised to have agdasample as possible. The sample
size for this study were 100 teachers, 1 headmasi@rl9 teachers i.e 20 teachers
from each school especially 20 from Cholesamvular@m Jenguo, 20 from Kibuta,
20 from Maneromango, and 20 from Masaki secondayods; 60 students
including those on studies and those who droppddfrom studies, 40 parents,4

religious leaders making a total of 204 respondents

3.4.2 Sampling Procedure

Probability sampling was used in this study espigcieonvenience where the
respondents were selected basing on easy of regclhd respondents and
judgmental sampling basing of the judgment of theearcher that a particular

respondents provided useful information for theeassh.

3.5 Data Types and Data Collection Methods

Both primary and secondary data were used in thidys More than one technique
was used for gathering information since no sitgtdnique is completely adequate
by itself (Cohen,et al, 2000). Data collection technique in this studgluked
documentary review and interview. Multiple sourcésnformation were preferred
in order to crosscheck on consistency of infornmatibat would not be available

through use of other sources (Cohetral, 2000).

3.5.1 Interview
The interview method of collecting data involveggentation of oral-verbal stimuli

and reply in terms of oral-verbal responses. Thisthed can be used through
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personal interviews and, if possible, through tetere interviews (Kothari, 2010).
The interview in this study was personal intervievethod where the interviewer
asked questions generally in a face-to-face comtaitte respondents targeted in this
study (At times the interviewee also asked certpiestions and the interviewer
responded to these, but usually the intervieweraieid the interview and collected
the information.) This sort of interview was in tHerm of direct personal
investigation and indirect oral investigation. Timethod of collecting information
through personal interviews was in a structured (k&y structured interviews). Such
interviews involved the use of a set of predeteadimuestions and of highly
standardized techniques of recording. The interviesthod was used to collect data

from all respondents who formed the sample sizéhisrstudy i.e 204 respondents.

3.5.2 Documentary Review

In this method various documents related with a@fathe study were reviewed.
These were such as Regional Reports, Economic $&eports, and Census results
books and reports from some schools. In reviewireggé documents the researcher
obtained various information on population in thesgions, its distribution,

composition and trends and some data on drop out.

3.5.3 Observation

Observation method is the most commonly used metBpdcially in studies relating
to behavioral sciences. In a way we all observagthiaround us, but this sort of
observation is not scientific observation. Obseormbecomes a scientific tool and
the method of data collection for the researchéemit serves a formulated research

purpose, is systematically planned and recorded ianslibjected to checks and
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control on validity and reliability. Under the ologation method, the information is
sought by way of investigator's own direct obsevatwithout asking from the
respondent (Kothari, 2004). The researcher obseraedus youth which were not

going to school, their economic activities and dtad of living.

3.6 Data Analysis, Processing and Presentation

The collected data were processed in order comeithpan objective interpretation.
Kothari, (2002) Provides that; data processing iespéditing, coding, classification
and tabulation of collected data in the form thaatded the researcher to make an
analysis. Data from interviews and documentary ewsi and observation were
manually analysed, both qualitatively and quantitdy based on the nature of data
in response to their respective research questibimally, data were presented

through tables, figures and active voices of tispoadents.

Quantitative data analysis was done to captureuéecjes and percentage of the
respondents in relation to their respective reseaygestions. The results were
organised into tables to indicate frequencies dample percentages. As a result,
descriptive analysis of data was carried out ireotd find out the distributions of

different variables of the study. Descriptive asa@dyprovided the researcher with
profiles of respondents such as sex, education ékage as well as distribution of
their views in relation to the objectives of thadst. Finally, tabulation, ranking and

interpretation were used to simplify the presentatof data to enhance overall

clarification of analysis to suit the research objes.
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Qualitative data was thematically analysed to descthe distributions of different
contents in each research objectives. Moreovelitgtiize data was finally organised
based on their contents although tabulation of dath interpretation were used to
simplify the presentation of data to enhance oVetatification of data. Finally, the
analysis of qualitative data was presented by aactoices of the respondents. Thus,
gualitative data was subjected to content anabmsiéswas presented in chapter four

(4) as research findings.

Data analysis procedure began with code informafrom the interviews and

documentary reviews. Qualitative coding was usetalbel contents based on their
specific themes. When coding was complete, thenirete@ guide was edited so as to
ensure the maximum accuracy possible of entries.cbifiected data were processed
to reduce its bulkiness thus minimized to a manblgeaize. For checking the

accuracy of the collected data the researcher eldetke correctness of given
answers during the interview process. Here theareber also crosschecked the
sample size and given answers, and check whetkereponses given have close

relationship with contents in each objectives sy .
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CHAPTER FOUR

4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION

This chapter includes the findings of the studyclhare presented, interpreted and
discussed in relation to the research objectivesqarestions that guided the study
and the reviewed literature in the previous chapgBsmerally, the objectives of the

study included;

)] To assess the extent of dropout problem.

1)) To identify the general factors contributing todstats’ dropout.

iii)  To identify the cultural factors contributing taudents’ dropout.

iv)  To suggest strategies to reduce student dropobtermo

4.1 Respondent Characteristics

In order to get the extent of the drop out problém,researcher asked teachers, head
of schools, religious leaders and parents on stetereal situation where they are

currently working and residing. The answers arstesvn in the Table 4.1.

Table 4.1: Respondents’ Responses on the Present®mpout

Teachers School Head Parents Religious leaders Percentage

Non-existing 0 0 1 0 1.7
Average 2 0 3 1 10.C
Small 6 1 5 1 21.7
Very High 17 4 16 3 66.7
Total 25 5 25 5 60

Source: Field Data, 2016

From Table 1, only one respondents which is equalnie point seven per cent said
there is no dropout, six respondents which is etugdn per cent of the respondents

said there is average dropout, thirteen respondeathers which is equal to twenty
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one point seven percent said the problem is smdltiae majority of the respondents
forty, which is equal to sixty six point seven pant said the problem is very high.
The general picture provided by Table 1 is thabpdout is a very big problem in

Kisarawe district though in varying degrees.

4.2 General Factors Contributing to Students’ Drop Out
In order to obtain information relating to this ebjive, the researcher posed a
number of questions to the dropouts, studentshéracparents and religious leaders.
In one of the questions, the researcher askedrtdpodts on the reasons that caused
them to drop studies one of them answered;

“Last year | lost my father who was working at TamaaPort

Authority (TPA). My mother was just a housewife amddepended

on everything from our father. After his deathe li§ very difficult

that my mother started making bites and | was fdrtme wake up

very early in the morning to pass in different hesigind streets to

sell the bites so that we get something for bupeans and rice for

our stomach. This has forced me to stop schooksg) usually
finish at 11:00 where schools sessions have alrstalyed

Another dropout when asked the same question aggwer

“l got pregnant and decided to stay at home becahsee was no
way | could go on schooling while pregnant.”

Thus, the death of parents plays a significant melstudent’s dropout and this is
supported by These findings are supported by N§z¥)2) who found that high rate
of pupils’ dropout has been ascribed mainly to méaotors including the death of
parents, negative attitude of parents toward samgoparent’s ignorance, and lack
of interest in education. Those who were at scha@se asked to mention reasons

which made their colleagues stop studies and otigeofi answered;
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“difficult living condition, early marriage, poveytof parents, early
pregnancy, temptation, lack of infrastructure, oejta fiancée, mob
psychology, lack of parents follow-up, lack of suppparents belief
that studying is wastage of time, lack of moneycdwer daily

expenses, heavy punishment, lack of disciplines Hcpersonal
needs, distance to school and distance betweerdrehil and

parents, negative perception of parents on girlscadion, initiation

ceremonies.”

The other student answered,;
“Most of them do not continue with studies becaofeorporal
punishment provided by our teachers, poverty, de&tmarents and
different job opportunities present outside school.

Therefore there is no single reason that causeersis to dropout and that is why

Nyazi (2002 found that high rate of pupils’ dropdws been ascribed mainly to

many factors including the death of parents, negatttitude of parents toward

schooling, parent’s ignorance, and lack of inteirestducation.

In the other question, the researcher asked theomegnts especially teachers,
parents and religious leaders to rate various saudestudents’ drop out by
indicating whether they agree, disagree, or ardraEdOne of the factors was
whether education related costs such as diffessd, fexercise books and fare to and

from the schools lead to students’ drop out. Ansviieam the respondents are shown

in the Table 4.2.
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Table 4.2: Contribution of Education costs on Dropat

Teachers Parents Religious leaders Percentage
Strongly Disagre 0 0 0 0.C
Agree 20 18 3 74.5
Neutral 1 3 1 9.1
Disagree 4 4 1 16.4
Strongly Agree 0 0 0 0.0
Total 25 25 5 100.0

Source: Field Data, 2016

From Table 4.2, forty one respondents which is ed¢maseventy four point five

percent of all respondents agreed that educatists ¢éead to dropout whereas five
respondents which is equal to nine point one pérsaid they neither agree nor
disagree and nine respondents which is equal teesixpercent point four disagreed
that education costs lead to dropout. Thus, ther@ general consensus that
education costs lead to school dropout and thssigported by Carney (2006), who
summarized various costs to include those for stfteture development, meal
contributions and provision of academic equipmergshool security guards,

uniforms, study tours, text and exercise books. difer question asked to parents,
teachers and religious leaders was whether distamsehool contribute to school

dropout and answers are as shown in the Table 3.

From Table 3, seventy six point four percent ofréspondent agreed that distance to
school contribute to school dropout whereas twéimtge point six percent of them
disagreed. Thus, the highest contribution from tbspondents on this question

agrees that distance to school contribute to satrmglout in Kisarawe.
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Table 4.3: Contribution of Distance to School on Ebpout

Teachers Parents Religious Percentage
leaders

Strongly Disagree 0 0 0 0.C
Agree 22 20 0 76.4
Neutral 0 0 0 0.C
Disagree 3 5 5 23.6
Strongly Agree 0 0 0 0.0
Total 25 25 5 100.0

Source: Field Data, 2016

This view is supported by various authors such amf(1998) who observed that
the longer the distance from home to school theentioe children are unwilling to
walk those distances especially during the longsrair scorching summer sun and
cold winter especially during morning time, whickecomes more crucial in
communities where education is not highly valued Bamberger (1987) who found
that long distances may affect the attendance @i bols and boys. On whether

diseases contribute to dropout, the respondergs/ssare shown in the Table 4.4.

Table 4.4: Contribution of Diseases on Dropout

Teachers Parents Religious Percentage
leaders
Strongly Disagree 0 0 0 0.0
Agree 20 20 3 78.2
Neutral 1 1 1 5.5
Disagree 4 4 1 16.4
Strongly Agre: 0 0 0 0.C
Total 25 25 5 100.0

Source: Field Data, 2016
From Table 4.4, seventy eight point two percenttled respondent agreed that
diseases to school contribute to school dropoutredsefive point five percent of

them were neutral and sixteen point four percesagteedFrom table 4.4, it is clear
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that the highest percent of the respondents aghegdliseases contribute to dropout
in schools. For example long term illnesses of pgr@r relatives suffering from
diseases such as diabetes and blood pressure radytdedrop out. This is
emphasized by Hallam (2002) that many childrencarapelled to seek employment
in order to earn money to support their familiesd ahus dropout and stay out of

schools.

On the other hand, most of the respondents aghegdlislike for school, poor class
performance, age and suspension due to indiscighidechild care play a significant
role on school dropout to most of the studentssTikisupported by Rumberger,
(1987) and Finn, (1993) who found that students wdueive disciplinary measures
for example, detentions, retention between grasiespensions, and expulsions are

said to run a higher risk of dropping out of school

4.3 Cultural Values that Lead to Students’ Dropout

To obtain information in relation to this objectjivéhe researcher asked the
respondents to rate various cultural related caofstidents’ drop out by indicating
whether strongly disagree, disagree, are neutrgiee or strongly agree.The
following are views from the respondents on the mil childhood marriage on drop

out.
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Table 4.5: Childhood Marriage and Dropout

Teachers Parents Religious leaders Percentage

Strongly Disagree 0 0 0 0.0
Agree 23 24 5 95
Neutral 0 0 0 0
Disagree 2 1 0 5
Strongly Agre: 0 0 0 0
Total 25 25 5 100

Source: Field Data, 2016

From table 4.5, ninety five percent of the resposi@agreed that childhood marriage
contribute to dropout while five percent disagreékdt childhood marriage lead to
dropout. These findings are in line with those oied from a study conducted in
Nigeria by Clarkey (1998) which revealed that p&gem Nigeria allow their

daughters to be married at the age of 12 for fégrossible conception outside of
marriage. Parents were reported to still cherighctidture of marrying off under- age
daughters for economic and social status. Suclinfysdon marriage as a reason for
drop out are also pointed out by Sekamwa (1997) thatl Hyera et al. (2007) in

Uganda and Tanzania respectively.

When asked whether pregnancy contributes to dropoetof the parents said
Some parents want their children to study. But somthem stop
their students to go to school after being pregn&ume take their
children far from the area due to being afraid dfime. Other use
this opportunity to arrange for marriage in order get dowry”
Thus, unwanted pregnancies are key determinardriafdr students to dropout and

this is supported by various researchers such antéd(1996), Hyera (2007) and

Mwalongo (2008) have shown that there are big numbgfemale pupils who have
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drop out of school in Tanzania due to pregnanayil&r findings are also arrived by

BEST (2009) that pregnancy contributes to abou¥dob all drop out.

The respondents were asked to rate the impacit@ition ceremonies where youths
move to adulthood, all respondents viewed thisofaes leading to drop out. For
instance one of the religious leaders said
“Initiation ceremonies take so long that studelotse a lot of things
taught in the class. After initiation, studentslfisat are grown up,
that they cannot be given any punishment or askedia any
activities. When they fall into confrontations widsachers, some
decide to stop schooling”
The findings above are supported by a study donghyma, 1987) which revealed
that initiation rites played a major role in infhmng the dropout rates of female
students. Participation in the ceremonies forcets go stay out of school for a

considerable period of time. Schoolgirls refusedgto back to school after the

ceremonies.

On whether puberty contributes to dropout answens fthe respondents are shown

in the Table 4.6.

Table 4.6: Puberty and Dropout

Teachers Parents Religious leaders Percentage

Strongly Disagree 0 0 0 0.0
Agree 5 18 5 51
Neutral 0 0 0 0
Disagree 20 7 0 49
Strongly Agre: 0 0 0 0
Total 25 25 5 100

Source: Field Data, 2016
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From Table 6, fifty one percent of the respondeagseed that puberty lead to
dropout whereas forty nine percent of them saidepybdoes not contribute to

dropout. These views are in contradiction with éhdsom various researchers
including Swantz (1970) who asserted that schatd gre forced to leave school as
soon as they reach puberty, and this is suppoellldansory (2007) that girls are

especially discouraged to attend schools from tieebof puberty and early marriage
and a large number of girls in India drop out af g@ducation system around puberty.
On the contribution of religious studies like Maskathe majority of the respondent
disagreed on its impact and few respondents adregdhe factor lead to drop out.
In relation to this, one student said.

“l just go to madras twice per week. Can this make stop my

studies? Never, attending Madras cannot happen o Intry to
balance my religious studies and schooling for mm duture life”.

This is contradiction with studies done by Save @aldren (2005) which depicts
that cultural norms and beliefs constrain girlsuaion especially in many
developing parts of the world. In these societigaditional values and some
religious beliefs constrain girls from making thewn decisions and expressing their

own opinions in including their progress with schiog.

Body piercing is a tradition which cause studempdout in some societies. In this
research, the majority of the respondent agreatifeam respondents disagreed on its
impact. The views from the parents are presentedaiple 4.7. From Table 4.7
above, eighty percent of the parents said bodycipigrcontributes to dropout while
four percent neither agree nor disagree and sixpeecent said body piercing does

not contribute to school dropout. From such finding is clear that body piercing
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contributes to school dropout since the highestguerof the respondents indicates
so and this is supported by Save the Child (200&) piercing, tattooing and scarring
of the skin, for example, may be carried out afedé#int ages with the aim of making
boys and girls more attractive exposing them tdedg#ht behaviour which make

them stop studies.

Table 4.7: Parents’ Responses on the Contributionf@ody Piercing to Dropout

Freguency Percent
Agree 20 80.0
Neutra 1 4.C
Disagree 4 16.0
Total 25 100

Source: Field Data, 2016
When asked to show whether early marriages coméritaudropout in their area, one
of the students said.
“When were at standard five, our two colleagualsl tus that they

have fiancée and their parents had already takenesmoney from

the parents of the boys. We thought it is a jokeemMivere back for

standard six, the two students were not back antiered that are

married and one, six month pregnant.”
Early marriages in that sense contribute to dropchith is also in agreement with
Mansory (2007) who found that early marriage isftremost cause of early school
dropout of girls in Afghanistan. If having a boynd or girlfriend leads to drop out,
the majority agreed and few respondents disagréed. example one student
surprisingly said this.

“May be | do not get a boyfriend. If it happens étgone, | stop

schooling so that | can care him much including king, washing
and give him everything he want”.
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Students’ sexual activity has resulted into inceglasases of unplanned pregnancies,
poor academic performance, and eventually schoopairts (Mlyakado, 2013;

2013a). In the United States, a number of studase lshown that, teenagers who
abstain from sex are more likely to graduate fraghlschool and attend college than

their sexually active peers (Sabia & Rees, 2009).

4.4 Strategies to Reduce Student dropout Problem

In order to get strategies to be employed to rednegproblem of dropout which is

one of the objectives of this study, the resporslemére asked to suggest the
strategies to reduce and eliminate dropout prolaeeto cultural factors, one of the
parents said;

“The parents should be educated on the effectdropout and
strict measures should be taken to those parentsevihildren do
not complete studies.”

Another parent also said

“The only solution is to provide education to tparents so as to
make them understand the importance of educatitimeio sons and
daughters and therefore be responsible for the atime of their

children.”

One of the religious leaders also answered toahegjuestion and said

“Parents should cooperate with the government tckkenaure that
those cultural practices which cause our children dtop their

studies are stopped completely and if not strongsmes should be
taken against them.”

Furthermore, one of the heads of school in an giteonthis question said
“The only solution to cultural factors that hindeshildren to
continue with studies can only be eliminated bycating the
parents and the community at large and those who o d not
respond to have to be taken to court for furthdraac”
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From the suggestions given above, it is clear phatnts have a great responsibility
of making sure that the cultural practices perfairimesociety do not lead to student
dropout by making sure that they fight seriouslgiagt them. This is supported by
Kimaro (1981) who suggests that families have afgrele in ensuring that school

attendance is maintained.
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CHAPTER FIVE

5.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS

This chapter winds up this research by presentirey Summary, conclusion and

recommendations. All these are provided in linehwite general objectives and the

specific objectives of this research.

5.1 Summary

The main objective of this study was to assesctimribution of cultural values in

students’ drop out in Tanzanian secondary schotil faicus on Kisarawe district.

Specifically this research ascertained the extérdropout problem, identified the

general the factors contributing to students dropspecific cultural values that lead

to students dropout and strategies which can ke teseeduce student dropout.

)

On the extent of drop out problem at the distmcgjority of the respondents,
54.1 per cent said the problem is very big. Theeassher also gain
understanding on the extent of the problem by ofisgryoung girls with
children and he received information that thoseewsudents but stopped the

studies after getting pregnancy.

Various factors which are not culture related, l&adrop out including death
of parents who used to pay everything at schoalgHem, difficult learning
environment involving lack of desks and teacherssgnce of single parents,
poor economic conditions which resulted to failue pay some school
expenses, distance from home to school, lack okerstanding in the class,
poverty of parents, temptations from men, heavyigiunent by teachers, lack

of government support, lack of parents care, paonilies, mob psychology,
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lack of parents follow-up, lack of education togras and suspensions. Majority
of the respondents view poor class performancegenpar ignorance on the
importance of education, provision of child careiliaes, as among the

common causes of students drop out in the area.

iif)  Majority of the respondents agrees that pregnaf69 per cent), childhood
marriage (82.6 per cent), initiation ceremonies.§5¥er cent), puberty (44 per
cent) as among the cultural related factors whanitributes to students drop out

in the area.

iv) Various ways can be used to reduce and eliminaip dut problem due to
cultural factors including avoiding outdated traatis educating parents on the
importance of education for their childreparents to collaborate with the
government to discourage such traditiogspping sex while at schoognd

stopping initiating girls while on studies.

5.2 Conclusion

Drop out is one of the major problem facing the cadion sector in Tanzania and
other countries in Africa. The problem is attrikditey both factors internal to an
individual student such shame of studying due ® ag well lack of discipline but
also by factors which are external to the individsach as poor learning
environment. The factors also include both cultwedated such early pregnancies
and early marriage, and not cultural related facsorch as large size of the class and
poor learning environment. Given the universal trigh education to all children

substantial efforts need to be done to curb dragmblem.
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5.3 Recommendations

Thanks to the efforts of the fifth phase governmamtoffer free education to
students. However, increasing the level of compyleducation may be one tactic to
prolong the period of time when a girl is unavaialfor marriage. It is also
important to capitalize on the window of opportyrgteated by the increasing gap in
time between the onset of puberty and the time arfriage by providing substantive
skills enhancing programmes and opportunities. § el need to develop methods
to protect girls at risk of child marriage and tddeess the concerns of girls and
women who are already married by ensuring thelfiodfnt of their right to a full
education and providing them with life skills-badegining to ensure that they can

earn a livelihood.

In order to reduce walking long distances from hotoeschool, risk to sexual
harassment and other forms of violence, schoolaldize built in communities that
do not have schools at present to shorten the dastgnces covered to secure both

the girls and boys to completing their studies.

Decreasing the pressure on young women to conciik@eugh education and
advocacy on the dangers of early motherhood shédconsidered. Similar
consideration should be given to ways to improveesas to effective contraceptive

methods.

Outreach efforts should consider targeting women wiare married before age 18
as potentially in need of assistance. Parents dhmilconvicted for accepting their

children who drop out of school. Village by-lawsoabdropout should be introduced
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to ensure that pupils who are dropping out of sthawe legal actions taken against

them.

Mapping child marriage levels within countries mag a useful practice for
programmatic purposes when determining where tonclaunew prevention
campaigns. It can also be used to track futurerpssgby comparing child drop out
levels at different points in time. Further datdlexdion and research is required to
explore the impact of child marriage on boys anch.mfdso see the impact of drop

out for those who did not go back to school again.
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APPENDICES

APPENDIX 1 Stakeholders views on students drop ouh Kisarawe
Section A: Introduction
| am a student in Masters of Education in Admimistm, Planning and Policy
Studies at the Open University of Tanzania, coridgany research on assessing the
impact of cultural related aspects on Student’'spdud in Kisarawe district. The
information that will be gathered will be used facademic purposes only. Your
response will be totally anonymous and the higbdegree of confidentiality will be
maintained. | therefore request you to answerdhewing questions as honestly and
openly as you can. It is my sincere hope that l wideive maximum cooperation.
Section B: Questions
1. Which wards are you coming from......................
2. Working station ....................
3. Your occupation

i. Teacher I:I

ii. Student

iii. Parents

iv. Religious leader

4, Gander

a. Female

b. Male
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5. T o what extent is you are with drop out probkmong student in thisrea?

a. Not exit

b. Moderate

c. Very minor
d. To alarge extent
6. .The following are differences reasons for stuslémtdrop out in school. Give
your view by choosing number (1) up to five (5)wbat extent you agree each
statement

1=strongly agree 2.disagree 3.Agree or disagre&gtee 5 .strongly disagree

No | Reason 112 (13|4)|5
Financial reasons

Distance from school

Changed school, did not like new one
Early marriage

Pregnar

lliness or disabilit

Did not like schoc

Was suspended or expelled from school
To be aged

Poor performance

Lack of parental support

Early pregnanc
Genital menstruation and male circumcit
Puberty
To take care children

Harshness of the teacher
Could not get along with teachers

Had to take care for my family member
Had to support fami
Other rason
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7. What are the effect of student to drop out befoe domplete

] 106 |27 PP

8. What should be done to reduce the problem of studeap out as a rust of
culture

012 T 1o = PPN

****-k************************T h an X***************** *kkkkkkkkkkkkkkk
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APPENDIX 11: Students Interview Guide

Section A. GENERAL INSTRUCTIONS

| am a student in Masters of Education in Admimistm, Planning and Policy
Studies at the Open University of Tanzania, coridgany research on assessing the
impact of cultural related aspects on Student’'spdud in Kisarawe district. The
information that will be gathered will be used facademic purposes only. Your
response will be totally anonymous and the higbdegree of confidentiality will be
maintained. | therefore request you to answerdhewing questions as honestly and

openly as you can. It is my sincere hope that l wideive maximum cooperation.

Section B: Questions
1. Which ward are you coming from...........................

2. Gander

c. Female

d. Male

3. Are you still going to school?

i. Yes( continue with question no 4)

ii. No( skip to question no 6)
4. Name of your school ................cooiiiiii i,
5. Which class are you?

i. Form one

ii. Form two

iii. Form three

iv. Form four



6.

8.
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Why don’t going to school?

Among the following cultural issues rate the extéotwhich each one
contribute in students drop out in this area byicatihg 1=No affect, 2=Minor

Affect, 3=Neutral, 4=Moderate Affect, 5=Major Affec

Reason 1 2 3 4 5

Early pregnancy

Early marriage

Genital menstruation and malircumcisior

Puberty

lliness

To take care for children

To get partner in the class

Lack of parental suppc

1
2
3
4
5
6
7
8
9

Did not like school

No
1

C

Had to support fami

9.

What do you think can be done to control studeatts out in this district and

Tanzania at large as a result of cultural practice?
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