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ABSTRACT
This study investigated the influence of school rdsaon students’ academic
performance in Catholic secondary schools in Miiilhcese. Objectives guided the
study were: to assess the influence of skills l@fddoard members on performance
of the school in Catholic secondary schools in Mhblocese; analyse the influence
of appointment procedures of board members on pedoce of the school in
Catholic secondary schools in Mbulu Diocese; asghss activeness of board
members in influencing performance of the schodCatholic secondary schools in
Mbulu Diocese and lastly, assess the best wayshiochwthe school boards can be
effective in managing the catholic secondary schaolMbulu diocese.The study
employed descriptive survey. Data were gatheredguguestionnaires and in-depth
interview. Data were coded and analysed using pegages and frequencies.
Findings were summarized into tables, and analyais aided by SPSS. The study
reveals that possession of secondary level of ¢iduchoard members had skills that
influenced positively the different activities irhet school such as planning,
management, ethical issues, fund raising and deredat of infrastructure that
influence learning environment, which in turn hdeads to students' performance.
Also the study revealed that board members wdeetsel transparently based on
procedures set by the ministry of education andattocal training and board
members were actively engaging themselves in baaegtings made several
contributions including giving out their ideas omwh better the school could
perform. Lastly, motivation, training and empowennhén school decision were
recommended as ways to improve the school boarfdrpgance in Mbulu diocese.

Recommendations for the study are attached.
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CHAPTER ONE

1.0 INTRODUCTION

1.1 Introduction

This chapter is about tracing defining and setting problem. The chapter also
addresses things to be considered in order tordeterthe research problem as well
as factors for choosing the research topic. Thesefthis chapter presents the
background to the problem, statement of the proplsimdy objectives, research
questions, significance of the study, limitatiorigtee study, conceptual framework

and definition of some key words.

1.2 Background to the Problem

Initially school boards took place in USA almostO2gears ago intending to give
school authorities' powers previously held by thentmunicipalities. In Tanzania the
idea of running schools using school boards kic#drom colonial time (Nguni,
2005). Tanzania having attained its independend@®@1 continued using the system
of employing school boards in running its schodguni, ibid). While Education
Ordinance Act No. 37 of 1961 ordered establishroésthool advisory boards in all
Post Primary Institutions and Colleges of Teacledacation all over the country
(Lweja, 1983), the National education Act No 2518178 in its amendment No. 10

ordered the decentralization of education managearghadministration.

Following this, decentralization of school managemen Tanzania through

devolution enabled implementation of school bodrds late 1990s to early 2000s



(Makwinya, 2014). As stipulated in Tanzanian EdigatAct (1978). School board

is an organ composed of several members electquhignts to represent them in
school management (Makwinya, ibid). It should béedahat the practice and roles
of school boards in Tanzania has not been far ftwempractices taking place world-
wide (Makwinya, 2014; Nguni, 2005). For exampleh@a boards are entrusted
roles such as making sure that schools have phyfacdities, supervision of

financial resources, and management of human resowand overseeing
implementation of the curriculum (URT, 1982). Additally, there are other duties
such as monitoring, organizing and mobilizing p#&eand other community
members to participate in self-help programs ameses geared to soliciting funds
and contributions for school academic developmend ageneral welfare

improvement of schools (URT, ibid).

While school boards were expected to perform aferdgianed roles effectively and
efficiently, Gale (2002) was skeptical regardinderof school board in ensuring
quality education services in secondary schoolshdps, unclear knowledge
regarding to whether board members are conversdhtErducation Act of 1978,
which is hypothetical, technical and uses legafjlege are the reasons made, Gale
(ibid) to be hesitant. Also, Nyirenda (2014) obsehinefficiencies of community
secondary school boards in improving school devet plans as planned.
Additionally, Kija (2015) noted ineffectiveness @immunity school management in
promoting academic performance. Nevertheless, vdaitbolic secondary schools in
Tanzania have shown good academic performancedscdris not yet known

whether school boards have any contribution towatddents’ performance. All the



same, there is no recent study carried out to deatirthis missing information.

Therefore, this study bridged this missing knowkedgth existing literature.

1.3 Statement of the Problem

Although in Tanzania there is a reasonable linkvbeh role of school boards and
students’ performance in both public and commuségondary schools (Sabath and
Mahonya, 2015; Kija, 2015), little is known regamglirole of school boards and

students’ performance in Catholic church owned sdany schools.

School boards play different roles such as makingtegic decisions, act as mouth
piece for the schools, mobilize resources, maimgirboth students and staff
discipline to mention few (Nyirenda, 2014; Mkwiny2014; URT, 1982). However,
determined by nature of ownership and organizadietap, it is not known whether
school boards in church owned secondary schoolsthia same roles. It is further
not known whether school boards in church ownears#ary schools have good
planning, motivate teachers, improve working enwnent, and work hard to
improve students' performance. Even if studies éxamined role of school boards
in enhancing students’ performance in church owsetbndary schools exist, it is
relevant to note that no single study has emergedha preferred measure of
students' performance. Equally important, usindedéht research methodologies

within the same study it is possible to generafieint findings.

Researchers have identified inactive participatbrihe school board members in

different places of the country the factor that gaobably be similar in Mbulu



Diocese. The researcher questioned himself if wds caused by low skills, poor
appointment procedures, or lack of roles awarefuedbe board members? Also the
researcher was curious to understand whether #ppéens to all catholic secondary
in Mbulu diocese or not. Therefore, this study wasducted to assess the influence
of school boards in improving students’ academicfgpmance of the catholic

secondary schools in Mbulu diocese.

1.4 Study Objectives

1.4.1 General Objective

The general objective of this study was to invedgaghe influence of school boards
in improving students’ academic performance of ¢agholic secondary schools in

Mbulu diocese.

1.4.2 Specific Objectives

i) To assess the influence of background factorsgslallel of board members on
academic performance of Catholic secondary schmmsds in Mbulu Diocese.

i) To assess the influence of appointment procedufe®oard members on
performance on students’ academic performanceeo$thool boards of Catholic
secondary schools of Catholic secondary schodl4bnlu Diocese.

iii) To examine activeness of board members in improwhglents’ academic
performance of Catholic secondary schools in Miiilhcese.

iv) To investigate ways in which the school board pentnce could be improved in

Mbulu diocese



1.5 Research Questions
1.5.1 General Research Question
What is the influence of school boards on the siteleacademic performance in

catholic secondary schools in Mbulu diocese?

1.5.2 Specific Research Questions

i) How the Board members’ competences can improveeaciadperformance of
Catholic secondary schools in Mbulu Diocese?

i) What are appointment procedures of board membersimprovement of
academic performance of Catholic secondary schodbulu Diocese?

iii) To What extent activeness of board members impacaglemic performance of
Catholic secondary schools in Mbulu Diocese?

iv) How can school board performance be improved tcamecd school academic

performance?

1.6 Significance of the Study

Although studies on role of school boards in inficieg secondary school students
in Tanzania are numerous (Mahonya, 2015; Kija, 20Brenda, 2014; Mkwinya,
2014; URT, 1982), most of them had invested vetieliin the evaluation of
influence of school board on students' academitopeance on Catholic Church
owned secondary schools. Thus, this study addrabsegap by evaluating the way
school boards influence students' performance umothowned secondary schools in
Tanzania. The assumption is that church owned secgnschools has its own

management setup, which perhaps influence theioatchoard decision making



different from public and community secondary sdloboards. The study was in
line with Tanzania effort to deliver quality educat by decentralizing its education
administration. The study produced empirical infation, which contributed to
understanding of the way school board could haveributed to improvement of
quality of education in private secondary schodlse study was line with Tanzania
Development Vision 2025, which, among other thirggaphasizes on attainment of
quality education by 2025. The study was signifidanCatholic Church secondary
schools as it showed the way management authocitielsl play their effective role

in improving the academic performance of cathotisdd schools.

1.7 Scope of the Study

The study was guided by two variables that is tttesl board performance and the
academic performance in church based schools iniMtiacese. The intention was

to establish how the school board performance enites the academic performnce

in church based schools in Mbulu diocese.

1.8 Limitations of the Study

The major limitation was the shortage of funds whimade the researcher to
concentrate his study only in Mbulu diocese. Tinsited the generalization of the
findings to other catholic schools or other secopdahools which have strong or
weak school boards compared with those found in IMliocese. In addition,

despite limited generalization, findings may beyveseful in understanding the
factors influencing the performance of school beafdr secondary schools in

improving students’ academic performance in Tareani



1.9 Structure of Dissertation

This dissertation consists of five chapters. Thst fthapter consists the background
to the research problem, statement and justifinatiesearch objectives, questions,
scope of the study, limitation of the study and shrecture of the study. Chapter two
presents the review of the literatures. It consi$tdefinition of concepts, theoretical
literature and framework, empirical literature, thesearch gap and conceptual
framework. Chapter three contains the research adetbgy and it covers the
research design, sampling procedures, data caolfecnd analysis methods, data
validity and reliability and ethical issues consaten. Chapter four presents the
analysis and discussion of data while chapter fw# cover the summary of
findings, conclusion, and recommendations as welt@ntribution of the study to

theories and direction for the future studies.



CHAPTER TWO

2.0 LITERATURE REVIEW

2.1 Overview

This chapter is about literature review. The chaptvered several things including
theoretical and empirical studies related with thisdy. The intention was to
critically analyze the problem to be studied in esrdo identify literature gap
regarding role of school board in improving academperformance in catholic

secondary schools in Tanzania.

2.2 Theoretical Literature Review

2.2.1 Definition of Key Terms

2.2.1.1Secondary School

Secondary school in Tanzania implies to post-prynudficial education provided to

people who should have effectively ended sevensyafgorimary education and have
met essential admission credentials (URT, 2002)e Dhjectives of secondary
education include consolidating and widening theopsc of baseline ideas,
knowledge, skills and principles attained at thenpry level. Education and training
in Tanzania is carried out by all ministries bué tthief one for formal and non-

formal education is the Ministry of Education andcdtional Training.

2.2.1.2School Board
URT (1995) defines a school board as a school ctieenselected according to the

education policy which is responsible for managemelevelopment planning,



discipline, and financial matters of the school emtheir jurisdiction. Therefore, a
school board to mean people with power in the mamagmt and administration of
schools. A school board is the final decision mgkpower for any school. Even
though school board's power is restricted by lawdguirements and regulations, the
school board is the mainly influential entity witha school. In the course of their
actions, policies, structures, procedures and wactsool boards encompass all the
authority necessary to decide whether a schoolesascor fails (Carver, 2006). In
this study school board was considered as schagdner made up of different
members selected by parents in order to repres®mh tin school management
(Makwinya, 2014). On behalf of parent’s school lbavorks together with the
School head and school teachers to oversee imptatienof school development

plans and monitor daily school activities.

2.2.1.3Church Owned Secondary Schools

From the mid-1980s, the government of Tanzania ta&ken and maintained a
conspicuously dissimilar approach to private schoBkcess requirement pressures
had put up unbearable levels, as the change r&eede primary and secondary
school knock down progressively from almost 30 eetcin the early 1960s, to
approximately 4 percent by the early 1980s. Theapei sector in Tanzania include a
great variety of schools, whose unifying charastariis that they all depend roughly
solely on school fees and private charity to detsath recurrent and capital costs.
Although the overpowering majority of private scleoare created by religious and
other society organizations, there are now a feswy mew schools which are run by

persons or groups of individuals as for-profit ingions.
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Church owned secondary schools are schools opefayediifferent religious
institutions such as the Tanzania Episcopal Contsre(TEC), the Aga Khan
Foundation or the Christian Council in Tanzania [g.CThese schools access funds
for building from their headquarters like Vaticatipcese or parish for the case of
Roman Catholic schools (Galabawa, 1995). In thislystchurch owned secondary

schools are secondary schools run by Roman Cat@blicch in Mbulu diocese.

2.2.2 History of School Board in Tanzania

The history of boards in Tanzania can be tracedotonial times for the period of
British rule. The British Education Act of 1870 dmmed the school boards with
authority to build an industrial schools and thdigaiory attendance of children in
schools (Gale, 2002). The first function of schbobards was to manage and check

discipline of students such as, absence, revottdagicotting classes.

In 20" century, school boards system begun to multipBritish colonies as well as
in nearby other countries. The role and functiohthese schools were the same in
the colonies, that is, to control money, to keepdigzipline in the school and to
watch dismissals. In Tanzania, similar to othert figx#tish colonies, schools were

run by school boards system since colonial timefate.

In Tanzania, schools are run by school boards sysi@e roles and composition of
school boards continue changing from colonial tinegecent years. During the
colonial times, school boards assumed advisorysrtdethe heads of schools and

principals of teachers colleges. According to EdiocaOrdinance No.37 of 1961,
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the British government in Tanganyika establishedrémf governors for secondary
schools and teacher training colleges in whichntiagor function was to advise the

heads of schools and principals of the teacheritrgicollages on education matters.

2.2.3Roles of School Board

Roles of school boards include: sensitization gépts, students and school staff on
their roles, approving school development planserseeing school plans and
implementation of the school budget and managirigacfunds. Other roles are

ensuring school properties are well kept, prepaaimg) submitting financial progress,

and communicating to parents on all matters relatéd education (URT, 2009).

School board narrows the school administration dawt governance to the grass-
root level. In this context the grass-root levepli@s parents and school staff. It is
anticipated that school management and administrdtaving devolved powers to
grass-root levels could probably be administere@ imore efficient and effective
way and improve service delivery including quabfiyeducation (Mosha and Dachi,

2004).

Devolutions of powers to grass-root level is vergamingful as organs at grass-root
level such as district councils, school communiéied school boards could be more
responsible and accountable for running the sci{dwsha and Dachi, 2004).
Notably, in order for the school board to be effectaind efficient, there is a need for
school board to involve various stakeholders irfedént specialization in form of

participation or involvement (Masanja, 2003).
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Identification of school objectives is not an e&ask, hence the school board needs
to be composed with members who are familiar withool circumstances and who
are both willing to participate in planning schomsources and utilize them
efficiently and effectively (Nguni (2005). Deternaith by nature of their work and
complexity in managing their activities board memsbshould possess a range of
skills and knowledge that will enable them to exectineir work at minimal cost
while maintaining maximum profit (Yukl, 2006). Baamembers with human skills
will be an added advantage because they will estingly and freely encouraging
their subordinates, oversee implementation of scptams, lead other, inform all
stakeholders accordingly, settle misunderstandamgsencourage involvement of all

stakeholders in decision making process (Guptag200

In Tanzania school boards were established undecdidn Act number 25 of 1978
— section 39(3). The underlying principle behind sweb make a powerful
administrative and management structure of secgrgtdrools by making sure that
there is an increased powerful community viewsllis@hool affairs. The aim was to
advance education system by involving communitygraiss-root level. Following
this the nation has seen large scale educatiommefbeing undertaken within the
country from the mid 1990’s to early 2000’s. Thantog of SEDP made school
boards to bind, and were expected to deliver an#densure that there is good
management and administration practices in sch@dgini, 2005). Due to that,
school boards were given autonomy and thus to §goresible for improvement of

academics.
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To improve academics there is a need to developosgolicy in order to attain the
successful execution of school-based management évid Cheng, 2011). Since
teachers are core element in ensuring quality efcaibn, school board should
motivate teacherby rewarding them in order to boost performancéheir schools
(Opande2013). Also, allowing participation in decision nivadk especially involving

teachers, will contribute positively to academibiagement (Gichohi, 2015).

Involvement of different stakeholders lays a strdogndation for the long run
development of the school hence improves qualigydefcation through ensuring that
there is effective use of public resources forittterest of students and community
(Sabath and Mhonya, 2015). It is through involvetr@rdifferent stakeholders such
as students, teachers and community members; imput$ecision making system
will be added up and influence students’ perforneaf8abath and Mhonya, ibid). All
in all, without accountability of government, comniy, school board, and staff on
different issues there will never be establishedg@ams that will be practically
implemented (Sabath and Mhonya, 2015). If aforeroeat characteristics will be
available, school board will be able to improve fwernance and management of
schools as well as boosting community's sense lbas ownership (Mullins,

2006).

School board play different roles including makially staff be knowledgeable on
school mission and goals in order to assist therdeitide effortlessly on annual
goals and plans (Yau and Cheng, 2011). In somes ca$®ol board should check the

attendance of teachers and students, improve sdh@alstructure and oversee
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utilization of allocated funds in order to have allvdeveloped school in terms of
infrastructure, staffing and improved quality edima (Nkundabanyanga, et al.,

2015; Rout, 2014; URT, 2007).).

School board should ensure that funds and planmaraged well, overlook teachers
and students discipline as well as ensuring securittheir schools (URT, 2002;
URT, 1995). Lekalakala (2006) emphasizes that dchoocess and excellence in
education to a certain extent depends on the abdigsof school facilities. He
maintains that School Boards should be respongiblmaking sure that all physical
facilities are satisfactorily presented and thaytlare kept in safety and in good

order.

Neverthelessschool boards are faced with several challengebl sscfailure to
monitor and supervise head teachers, teachersgrgtucttendances (Osei-Owusu
and Sam, 2012)ollowing this, school boards are required to shgmped working
relationship with teachers and students in orderfdoilitate good working
environment (Sabath and Mhonya, 2015). The liteestassert that the school board
plays important roles in making sure that the sthace operated in the right way.
Therefore, it is important to assess the factorghvaffect the performance of school
board members in secondary schools. This studycaetisider the secondary schools

of Mbulu diocese as the scope of the study.

2.2.4 Private versus Public Schools Provision of Educatio
Numerous studies demonstrate that private schamlsetter than public schools for

the reason that they are run as business entitferetit from public schools
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(Ayademi, 2014). One of the distinctiveness distisging private from public
schools is presence of competitive force betweemtliHolme et al., 2013). This
state of affairs is missing among public schoolghey are given students by the
government without restraint. Similar to other Imesises, a school with advanced
academic performance is considered to be an awalstisiness contribution better
service. If schools do not take action sufficientty competitive pressure by, for
example, improving their academic performance thielg losing student, which

possibly will eventually lead to school shuttingno(Rizvi and Lingard, 2010).

Private schools regularly struggle to improve acadesetting. For example, private
schools usually have well-organized instructiorafrgle upon in the classroom as a
result of regular and careful management, activkeo@c administration, push
payment of teachers’ salaries and stipends, remped parent-school relationship,
optimistic pupil-teacher relations, provision of ffsient furniture and the
safeguarding of the normal teacher-pupil ratio agnothers all of which inspire

effective learning in the children (Ayademi, 2014).

On the other hand, the outlook of many public stieachers and authorities to their
duties does not produce good education procesthédopupils. For instance, it was
observed that some teachers leave the classroohouwvitooking at their pupils

because there is unsatisfactory management byrssmpervisors which give the
teachers plenty room to do as they please (Okyextedh, 2011). This produces poor

turnout and unethical attitudes towards pupils hg teachers, which in turn
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influence the academic performance of the pupitgés Thakes private schools extra

competitive than their public counterparts.

2.2.5Theoretical Framework

This study used the Goal-setting theory authoredViaytin (2005). This theory
assumed that commitment and self-efficiency coatabto job performance of
employees in the organization. This theory will lsed in this study to assess the
factors that affects the performance of school d®an Mbulu diocese. The
assessment of board members background factorsdigitlose if these factors
influence efficiencies of school boards in impletigm their responsibilities. Also
the appointment procedures will assess if the app@nt authorities consider the
qualifications which will lead to efficiency in gls&responsibilities implementation
and roles awareness assessment will prove if menimenw exactly their roles. The
assumption was that if members know their rolesy thill be motivated to perform

their responsibilities and hence they will be cortheqi.

2.3 Empirical Literature Review

Siamoo (2013) found that school board for Northdrocese schools in Moshi
Tanzania was concerned for fund raising. Howewveis study concentrated on
assessing the best ways of developing the insbmadtileadership skills of high
school principals in Tanzania using a problem-bdsadhing approach. The study
did not assess the factors which affects the padiace of school boards for private

schools in Tanzania.
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Coles et al (2008) did not agree that restrictiontlte size of the board members
improves the performance of the school boards. §thbdy recommended that the
number of board members should be decided basé¢ldeonature of the school and
the education policy of a particular country. Hoee\this study was not done in the
field of education and did not asses on the fadtwas hinder the performance of the

school boards.

Ness et al (2010) assessed the influence of cdgpdraards on firm financial
performance in the new era of Sarbanes-Oxley. Thaysfound that that duality,
occupational expertise, board size, and board éemware significant in influencing
the financial performance of the respective firnoweéver, this study was not done
on the field of education and it did look how theabd members appointment
procedures, background factors of board members@edawareness of the board
members influence the financial performance of fihm. Watson (2014) asserted
that the gender diversity on corporate boards magitigely influence the
implementation of programs. However, this studycssrrated on one factor which
is gender. The study did not examine the influesfcether background factors such
as age and education level of the board membess iAldid not assess how other

factors may influence the board performance.

Metz and Harzing (2008) studied the women presiemtah the journal editorial
boards and they found low representation of womgaurnals’ editorial boards. The
study found that the representation was caused warfield of study to be different

from those of article requirement: the prestige tio¢ journal and the gender
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difference of the editor. However, this study didt ndescribe more on the
appointment procedures and whether there were @&bBments to encourage the
women to apply. The study also was not done inrsgay education. Korelich and
Maxwell (2015) found that members of the south @nTexas school did not
understanding their roles and probably were notliabi by them. However, this
study did not assess whether the board membersamexee of their roles and if the
background factors and appointment proceduresedbtlard members influenced the

board members performance.

Kindiki (2014) found that the boards of governdB®©@G) in Keiyo district in Kenya

played their major roles to enable the school tquae physical resources and
facilitated the development of the schools’ curtuon. However, the study did not
analyse how background factors of the board membemointment procedures and
roles awareness influenced the performance of tmdomembers. Resnick and
Bryant (2012) asserted that in order to be acthve)ocal school boards should invite
the citizens to participate in matters related i school boards for promoting the
democratic participation between the board ancctmemunity. However, this study

did not describe more on the factors which limé sithool board performance.

Mrope (2011) examined the effectiveness of BoardveBmance in Arusha

municipality in Tanzania for private secondary smbko The study focused on the
function of the boards of directors in facilitatitige teaching and learning process
and for the smooth running of schools. The studgdud0 respondents and 16

schools. The study revealed that Audit committeemination committee and
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strategic committee was nonoperational for 70%, 26% 100% respectively and
this has made the chairperson of the board to daithe board decision which
ultimately reduced the performance of the schoolsrdls. However, this study did
not examine how background characteristics of thardb members, appointment

procedure and roles awareness influenced the peaifure of the board members.

Hess and Meeks (2010) asserted that despite langeird of budget allocated for
school boards in USA and their high magnitude @irtlhesponsibilities in setting
goals of their schools, monitoring, and facilitgtithe alignment of schools to attain
the professional development; their work are ligd@mined and poorly understood.
However, this study did not assess if the educatjoalifications of the board
members were sufficient to enable them to perfdrairtduties effectively. Also it
did not analyse how other background factors imiteel the performance of the
board members and how appointment procedures &®lawareness influenced the

board members to perform their board duties.

The National School Boards Association (2014) dsdahat the local school board
has the role of developing policies, setting pties, and ensuring the accountability
for the issues related with schools’ operation. ialya and Komba (2014) revealed
that parents in community schools in Tanzania weod satisfied by low

communication frequency and being excluded in datismaking in school matters.

The study further revealed that demographic charatics were not considered in
the appointment of the school board members argdrntf@de the school members

participation in issues related with school matterbe low. However, this study did
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not assess if the appointment procedures for thedomembers were adhered and if

the appointed board members knew their roles.

Mutinda (2015) studied challenges facing board ahagers in the management of
public secondary school Kamwangi District in Kenyidne study found that the
identified challenges were inadequate staff persband finances, misappropriations
of funds, insufficient physical facilities, lack alupport and interference from the
local community. However, the study did not as$ess background factors; appoint
procedures and board members awareness influeneedpdrformance of the

secondary school.

Khama (2014) carried out a study on perceptionboaird members on running of
school. The study exposed that board members veenetenanced with challenges
such as; insufficient knowledge and understand defcational act, low education
requirement consequently unable to recognize fillgir roles, scarce resources to
support in supervising schools, inadequate capditging programmes for board
members and unclear understanding between goverramd running of schools.
Nevertheless, the current study focused on schomdsd of management from a
point of view of understanding the influence ofithele on students’ academic

performance.

Yau and Cheng (2011) also conducted a study orhéesicperceptions of school
policy as a key aspect of school-based. The stadgdnthat a well-defined school

policy should be developed in order to attain thecessful execution of school-
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based supervision. Nonetheless, the schools’ bo@mibers were found to help all
staff recognize the school mission and goals irotd help them come to a decision

effortlessly of the annual goals and plan.

Osei-Owusu and Sam (2012) conducted a researclabmaéing the role of school
board committees in strengthening quality learnamgl teaching in Ghana-West
Africa. The results of the study showed that schmahagement committees were
not effective in the overseen and supervising hieadhers, teachers and pupils’
attendance. However, the study did not analyze etaild how the background
factors, appointment procedures of board membeatsaativeness of board members

influence performance of schools.

Opande (2013) examined the influence of school gamant board on motivational
practices in Kenya primary school performance. frigsl showed that the school
board motivated teachers by rewarding them in otdespeed up performance in
their schools. It was also recognized that schedigre school board had good
relations with teachers had better results tharsehwith poor relationships but
background factors, appointment procedures of boaethbers and activeness of

board members influence on the performance of dsiveere not analyzed.

Rout (2014) carried out a research, which focusedhe functioning of school
boards in rural elementary school in India. Theultesof the study revealed that
school board carried out its role vigorously in erdo accomplish universal

enrollment by overseen the attendance and noneaitee of the students, increasing
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school infrastructure and using allocated fundsefcdly for school growth.
However, the study did not specify if the vigoraisoard members were caused by

good appointment procedures or background factors.

Nkundabanyanga, Tauringana and Muhwezi (2015) ezhrgtudy on governing

boards and their views regarding performance obrsgary schools in Uganda.
Findings shows that school board play roles’ sgchesformance, finance committee
role, regular meetings and finance proficiency wérading boards had important
consequence on schools’ performance. Howeversttidy did not analyze how the
background factors, appointment procedures of boaethbers and activeness of

board members influence on the performance of dshindJganda.

2.4 The study Gap

The literatures show that only few studies are donassess the issues related with
schools boards in various countries in the worlde Titeratures also indicate that
none of the studies was done to assess the fdototimg the performance of the
school board in Tanzania. The published literatsresv that only Mrope (2011) and
Makwinya and Komba (2014) did their studies to fng the school boards in
Tanzania. While Mrope (2011) examined the effestass of Board Governance in
Arusha municipality in Tanzania for private secanydschools, he focused only the
role of directors in facilitating the teaching aearning process and for the smooth
running of schools and the roles of Audit, nomioatand strategic committees on
implementing of their duties. Hence Mrope (2011} kot assess how background

characteristics of the board members, appointmertepure and roles awareness
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influenced the performance of the board members.thk that this is important
because if his study revealed that the body coreestivere not operational, it is

essential to assess the reasons for poor perfoesanc

Also Makwinya and Komba (2014) assessed the leivebard members satisfaction
when implementing the school boards responsibilitgere the low level of

participation and involvement were noted by théhautThe study focused only that
demographic characteristics were not considerethenappointment of the school
board members. We think that it is vital to assals® how the level of board
members roles awareness and appointment proceitfitesnce the performance of
the school board. Some people also argue that rpgafice of most of catholic
school is good in most dioceses in Tanzania. Wet waimvestigate if the school

board has contribution towards this academic perémce or not.

2.5 Conceptual Framework

Quality of secondary school education is determibgdnany factors. This study

considered the factors affecting the performancehef school boards in church
owned secondary schools. The contribution of schoakds in managing secondary
schools are evident worldwide and specifically ianZania. Schools boards play
different roles such as financial control, plannimgd supervising different

development activities, foreseeing academic quality monitoring both teachers
and students’ discipline. The heads of schoolseayeired to make sure that, school
decision-making bodies are capable in assistingstif®ols to attain their major

goals for effective teaching and learning (Kija 2pD1Nevertheless, boards are not
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free from challenges. School boards faces chalkergieh as board members
inadequate knowledge and familiarity with educadioact, low level of education
requirement hence unable to be aware of their roMs0, there are inadequate
resources to assist management of secondary scasolgell as lack of capacity
building programs for board members (Khama, 208nilarly, effectiveness of
schools differ from country to country, regions region, type of school, school

sectors and school population (Hofrretral.,2002).

In this study different roles played by school hizarcovered, level of parents’
satisfaction with the composition of the schoolrdsaby considering the community
mixed up in terms of their economic status, genaled, their education levels will be
measured, influence of role of school boards odesits' academic performance in
church owned secondary schools determined as wethallenges encountered by

school boards in managing church owned secondapotcwere identified.

Independent Variables Dependent Variable

Influencing School Board on Academic
» Background factors (Education, age and

Gender) Board’ performance

» Appointment procedures of board * (Measured by Schod|
members performance)

* Roles awareness of board members

Figure 2:1 Conceptual Framework

Source: Researchers own conceptual map 2017



25

CHAPTER THREE

3.0 RESEARCH METHODOLOGY

3.1 Overview

This chapter describes the methodology to be ugedhis study. It covers the
research area, the research design, sampling pn@sediata collection and analysis
methods, variables and measurement procedures,vekltiity and reliability and

research issues consideration.

3.2 The Research Area

The study was carried out in six secondary schowlsed by Roman Catholic in

Mbulu Diocese. There were two major reasons t@aeriphis selection. The first

reason was based on arguments by Atyal. (2000) that the most important

characteristic of a sample is its representativer@esl not its size. Secondly, since
characteristics of secondary schools vary from glaee to another, the selection of
six secondary schools in this diocese enhancedceblator inclusion of rural and

urban schools. The researcher assumed that tholocd the school may influence

the performance of the school board.

3.3 Population

A population is a group of individuals or objectr item from which sample are
taken for measurement (Kombo et al 2008).The m@djmui of this study involved
the priests, teachers, parents, school board membburch authority and

students.
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3.4 Sample and sample Size

Sample means that portion drawn from the populdiorpurpose of investigation.

In this study the sample involved the parents, sthoard members, teachers and
priests as a well as the church authority’s memKetkari (2004) asserts that a
sample size usually is drawn from the populatiorthaf study. In each of the six
schools, the researcher selected 15 respondentisign@® respondents. The study

also interviewed the 6 heads of the schools antb&d3e education coordinator.

3.5 The Sampling Procedure

The researcher used the purposive sampling tecinifjue purposive sampling is
the type of sampling which is suitable for the mwtents who are few and are
selected to be interviewed for a particular purpofsthe study (Kothari, 2004). The
purposive sampling was used to select the membéheofschool boards, diocese
education coordinator and head of schools for therview. However, the parents
were selected using the systematic sampling fomterview. Basically since the

study involved the need of information from thehieical respondents, the selection
of the respondents was done purposefully, it iy tmk that fulfilled the objective of

the study.

3.6 Research Design

The study adopted a cross-sectional and descrigiéggyn. The descriptive design
enabled the researcher to collect data from sioashat a single point of time.

Cooper and Schindler (2006) argued that crosseswtdtidesign has advantage of

minimizing the financial and time resources. Thedgtused a descriptive design so
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as to generalize the results from the respondémsording Cooper and Schindler
(2006), despite descriptive design can predictdheeome and show relationship
between the variables it can describe well theastn. The descriptive design was
adopted at this stage because the previous stigaiesing the school board used the
exploratory designs. Hence, the author thoughtdt@scriptive design was suitable
for this study so as to describe generally thaigrice of the secondary school boards

on students’ academic performance in Catholic sgamgnschool in Mbulu diocese.

3.7 Data Collection Methods

The study used a self-administered questionnaireottect parents and students
opinions regarding role of school boards in enhampaecondary school education
performance. In addition, relevant documents wekgewed. Also, in each school,

there was one focus group discussion with schoakd@nd teachers. Sakyi and
Bawole (2009) argue that the focus group meth@popriate since it can provide

basic information from those who witnessed, expeee or were direct beneficiaries

or victims of both school board and academic peréorce. In each school, head of
school were selected for interview. These werecsalebecause they were expected
to have reliable information regarding role playeg school board in enhancing

academic performance in church owned Secondaryoteh®he researcher used a

checklist to extract the information from the fogrsups.

3.8 Data Analysis Procedures
According to Meral and Eylem (2009), there is noivarsal method to help

researchers choose a method, which best fit ivengilataset. The quantitative data
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were collected and analysed by using the StatisBeakage for Social Science
(SPSS) software. The analysis computed data ussgrigtive statistics including
frequencies and averages. Frequencies gave a i@deking of a score in the
distribution (Mabagala, 2013). Generally the datxesmpresented in tables and data
were presented objective wise to portray a pictumethe investigated topic. The
percentage obtained under each table and issuelegasibed to generate meaning.
Data from documents on the student academic peafocen and the minutes of the
school board performance were tabulated and theessthat falled under the same
category were grouped together to compliment tisergaion of other methods such
as questionnaire and focus group discussion .Elsgeen as triangulation of methods
as developed by (Gray 2009) which insists use ofemthan one method to
investigate the same problem, which helps to irsgdhe credibility of the research

results.

3.9 Variables and Measurement Procedures

The variables were measured by using the five pdiikiert with 5 scores as follows:
Strongly Disagree” (SD = 1) Disagree (D = 2), NaUfN = 3), Agree (A = 4) and
Strongly Agree (SA = 5). Some variables were meabsur two ranks category such
as gender influence on the school board performamhe variable of age was
measured in the ratio scale. The education levéi@board members was measured
in five category scale 1. None, 2-primary, 3-se@wpd4-college, 5-University.
Descriptive analysis used means and percentage®ssd¢o analyze the data.
Therefore, the scale of variables used in thisystuekre measured by using nominal,

ordinal, scale and ratio scale types.
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3.10 Data Validity and Reliability

According to Cooper and Schindler (2006), data dvigli measures what the

researcher intended to measure. In order to enlthecesearch instrument validity
for this study, the questionnaire was composed ditalgoration with education

experts, and the advice from the supervisor wasidered. Also the questionnaire
was pretested in 2 secondary schools to prove thestigpns relevance before
administering it to intended group of respondemiscording to Cooper and

Schindler (2006), reliability means ensuring thegmsion of the collected data.
Reliability can be proven by the collecting the ieglent data using the similar
instrument. In this study, the reliability of dates tested by using Crobanch Alpha

where the value of 0.7 and above shows that datechable.

3.11 Ethics Issues Consideration

All research ethical issues were considered far shidy. The research requested the
clearance letter from the Open University of Tamadefore data collection and the
researcher introduced himself to local authoritiesthe areas where data were
collected. This researcher also requested resptsidemsent for participation in the
study. The researcher also considered the confaiéynof the collected data for the
agreement that the researcher will not expose @ite provided by the respondents
instead the data will be used for the purpose «f #tudy only. Moreover, the
researcher cited all work to avoid plagiarism, préed the real data collected from

the field and avoided using the false data.
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CHAPTER FOUR

4.0DATA PRESENTATION, ANALYSIS AND DISCUSSION OF FINDI NGS

4.1 Overview

This section is about data analysis and discussibis section covers five sub-
section that are; characteristics of respondestsessment of the influence of board
members' skills level on students' performance eénosdary schools at Mbulu
Diocese, assessing influence of board members' irppent procedures on
performance of secondary schools at Mbulu Diocesamining activeness of board
members in influencing performance of secondahoskcat Mbulu Diocese and
suggesting the best ways in, which the school lsoaah be effective in managing
the catholic secondary schools at Mbulu dioceskarl based on research objectives
and research questions, concerning factors affpdie performance of school

boards of the catholic secondary schools in Mbidceate.

4.2 Demographic Characteristics

The content of analysis specified three demograpiécacteristics mostly related to
this study. Those characteristics were respondesd#®, age and their level of
education. The specified characteristics were drdeto minimize study’s biasness.
Alternatively, selected characteristics were inthdo gather cross-cutting data.
Along this logical flow below are respondents’ caeristics beginning with their

SexX.
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Table 4.1: Respondents by Sex (N =90)

Sex of respondents Frequency Percent
Male 50 55.5
Female 40 44.5
Total 70 100.0

From Table 4.1 above there are 50(55.5%) male 8@h46%) female respondents.
Although, according to Tanzania 2012 National Censtomen were reported to be
more than 51% of the population (URT, 2013), thagkl equal representation in
various decision making organs. Nevertheless, tiietysndicates that both sexes had
the opportunity to participate fully in the study.means therefore, both had the
opportunity to air their view on factors affectitige performance of school boards of
the catholic secondary schools in Mbulu diocesextN#ioritized demographic

characteristic was respondents' by age, whichpslated as hereunder.

Table 4.2: Respondents by Age (N = 90)

Age of respondents Frequency Percent
10 to 20 27 30.0
2110 30 6 6.7
31to 40 34 37.8
41 to 50 15 16.6
50 and above 8 8.8
Total 90 100

Age of respondents varies accordingly. 27(30%) vegyed between 10 - 20 years,
6(6.7%) were aged between 21-30 years, 34(37.8% aged between 31- 40 years,
15(16.6%) were aged between 41 - 50 years and88ocj8iad 50 years and above.

Age of respondents cut-across respondents frormdacy school students to adult’s
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factor qualifying reliability of data. The seleatiof respondents was also determined

by their level of education as specified below.

Table 4.3: Respondents’ Level of Education (N =390

Respondents level of education Frequency Percent
None 2 2.2
Primary level of education 16 17.8
Secondary/college level of education 67 74.4
University level of education 5 5.6
Total 90 100

Regarding age of respondents there were 2(2.2%jomeents with no formal
education, 16(17.8%) with primary level of educati67(74.4%) with secondary or
college level of education or both secondary anikege level of education and
5(5.6%) with university level of education. It shdwe noted that majority had
secondary or college level of education or bothosdary and college level of
education because this was the group, which cedsistudents and teachers who

possessed this level of education.

4.3 Influence of School Board Members' Skills on Stud#s Performance

This sub-section attempted to figure out abilitysehool board members' skills in
influencing students’ performance in Catholic Cuowned secondary schools at
Mbulu Diocese. Issues addressed in this sub-setiduade education criterion for

been school board member, skills required to beadioard member, whether skills
possessed by school board members could influgndergs’ performance and how

skills owned by school board members could infleerstudents’ performance.
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Education criterion for been school board membes thea point of departure of this

sub-section.

4.3.1 Criterion for Been School Board Member

According to URT-Ministry of Education and Cultusehool board members should
preferably be holders of a Certificate of Secondadycation Examinations while
the Board Chairperson should preferably possesssdinge qualification and any
other professional training. Following this, theearchers made an effort to find out
education level of school board members from tixessirveyed secondary school
owned by Roman Catholic Church in Mbulu Diocese.this section six board
members in each school were required to respomnutliri§s provided were as

stipulated in Table 4.4.

Table 4.4: Level of Education of School Board Memlws (36)

Name of school Category of education

None Primary Secondary| College

school school university

Sanu Seminary 0(0%) 0(0%) 2(5.6% 4(11.1%)
Singe Secondary 0(0% 0(0%) 4(11.1%) 2(5.6%)
Endorofta secondary 0(0% 1(2.8%) 5(13.9%) 0(0%)
Ana Gamazzo secondary 0(0%) 0(0%) 3(8.3%) 3(8.3%)
Madunga secondary 0(0% 0(0%) 4(11.1%) 2(5.6%)
Imboru secondary 0(0%) 0(0%) 3(8.3% 3(8.3%)
Total 0(0%) 1(2.8%) 21(58.3) 14(38.6%)

All board members of secondary schools owned by &or@atholic Church in

Mbulu Diocese possessed minimum criterion laid déwywministry of education and

culture for been board member. The results show wWidle 58.3% possesses

minimum criterion, 38.9% were above minimum crideri Since most of board
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members possessed secondary education, it wableoksithem to be familiar with
basic requirements in secondary education. Thexefbey could have used the same
knowledge to influence school leadership to endaesguirements for quality

education in secondary schools.

This contradicts with the study carried out by Ma$R010), which revealed that in
general the majority (78%) of the two secondaryostsi board members studied
were primary school leavers or less. Indeed, thisllof education disqualified them
from members of school committees. Perhaps scheitts board members who
possessed higher level of education can influetwadeat performance as noted in
three schools that are Sanu Seminary, Anna Gamaezondary and Imboru
secondary which has more board members with edibiégge or university level of
education. Nevertheless, board members’ age andideot show any indication to
influence students' performance as most of inter@tk head teachers declared that
decision were based on majority vote and not the& or sex. Performance in these

schools is different from other schools as note@iahle 4.5.

Table 4.5: Form Four Examination Performance From2014 To 2016

School 2014 2015 2016
5 - | =|=|2|2|-|=|=|2|°
ZEl=E219%| =15 c|lc|lc|S§5|8|s|c|c|5§
Els|8|8 |82l 2lc|le|d|alg|e|g|a
B | =0 > s|€ 12|32 |3|€ 2|3
a |l 6|g|a|e|e|a|d|a|e
Sanu Seminary 10 31 2 D p 16 23 |4 |1 |0 (20 (31| 8| 0| O
Singe secondary 1 71 1039| 5| 6| 68| 94 54 2 8§ 5 104 | 1
Endarofta secondary 0 D 1 19 16 |0 0 2 |21 (14| 0| O |1D| 7
Anna Gamazzp 4 | 25| 39| 8| 0| 11 40| 21 4 0 21 47 17 (2 |0
Secondary
Madunga Secondary 2 8 b D [0 |1 10 |15 |8 |0 |5 | 8 | 10| 3| O
Imboru Secondary 3 16 32 39 10 |2 18 |20 |30 |0 | O | 4 | 23| 2
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4.3.2 Skills Required Being A School Board Member

In order to understand skills required to be schioodrd member it was vital
important to understand roles played by school daoaembers. As such school
board members were required to be trained in dadespprove school development
plans and budgets, oversee the implementationeopldns, advise councils, regions
and the centre on the school development and marade deal with disciplinary
cases of students, advise ministry of educatioth emture and public service
commission on disciplinary cases of teachers anddtate strategies for schools to
raise funds for improving school infrastructure atedivery of quality education in
the school. Again in this section six board memhersach school were required to
respond. Following this board member were requicetiave skills listed in Table

4.6.

Table 4.6: Skills Possessed By School Board Membé2§)

Category of education Yes No
Frequency | Percent | Frequency| Percent

Planning skills 7 19.4 29 80.6
Accounts skills 5 13.9 31 86.1
Leadership skills 18 50.0 18 50.0
Ethics skills 12 33.3 24 66.7
Fund raising skills 20 55.6 16 44.4
School infrastructural 11 30.6 25 69.4

Data from Table 4.5 indicates that 50% and abovebadrd members possess
leadership and fundraising skills. The lowest skjlossessed by board members
were planning and accounts. This implies that boaedhbers could mobilize funds
but were unable to supervise management of furgkdaas most of them lacked

planning and accounts skills. Likewise, since dy6% possessed skills that could
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have been used to advice improvement of schoohstrincture, it implies that
perhaps board members lack skills to advice the sdpol learning environment

could have been improved in order to create adhelearning environment.

4.3.3Board Members Skills And Their Ability To Influence Students’
Performance

Determined by their roles and personal experieach &oard member was required

to assess himself or herself to verify whetherlskihey possess could influence

student performance in their schools. Skills possgsby board members can

influence student performance as 29(80.6%) boartlmees responded by saying yes

against 7(19.4%) who said no. In-depth interviewied out with head of schools

reveal the same.

For example the head of Sanu Seminary reported"¥at normally select board

member that we think can massively advice schoalagement to improve learning
environment, which eventually likely to improve soh academic and disciplinary
performance.” The head of Anna Gamozzo Seconddrgdis said that, "We always

recruit board members with secondary school expegi@nd our selection is biased
to retired officers in education sector."” Therefates possible that skills owned by
board member if well utilized can influence acadeperformance in church owned
secondary schools. If that was the case the stuayi@ed the way skills owned by
board members that could be used to influence stadperformance. Respondents

provided different responses as shown in sub-gedti®.5.
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4.3.4The Way Skills Owned By Board Members Can InfluenceStudents’
Performance

Owning good skills and the ability of owned skill® influence students’

performance differ in the actual implementation.deinthis logic it was therefore

important to find out the way skills owned by boarkembers could influence

students’ performance. This sub-section gatherémnation from 90 respondents

including school board member, teachers, studemsparents. Their responses are

summarized in Table 4.7.

Table 4.7: Whether Board Members' Skills Could Infuence Students’ Performance

(N=90)

The way board members skills could Yes No
have influenced students’ performance| Frequency | Percent| Frequency| Percent
Assessing teachers capacity 15 16.7 75 83.3
Monitor teachers and students discipling 77

85.6 13 14.4
Retaining good teachers 80 88.9 10 111
Encouraging and motivate teachers and
students 77 85.6 13 14.4
Improve good teaching and learning
environment 79 87.8 11 12.2

Board members can apply their skills to improvelstu performance by performing
four core roles that are monitoring both teachadsstudents discipline as 77(85.6%)
declared, using their skills to identify and retgmod teachers as 80(88.9%) affirmed
and using their skills to identify and encouragetivation to both teachers and
students performing well. Also board members can thgir skills to evaluate and
advise the way both teaching and learning envirariroeuld be improved. This can
probably be among the reason given by (Bush, 2@14t) decision-making can be

met by board members and school heads makingkhewledge jointly to arrive at
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a common agreement. As such Ayademi (2014) notdottivate schools have more
efficient instructional encounter in the classroasna result of regular and systematic
management to mention few. This implies perhap®ashperforming better are

among other determined by skills possessed by $btloand members.

4.4 Procedures for Appointing the Board Members and itsinfluence on
Students' Performance

These sub-section deals with procedures used toirgppompetent school board

members who could influence students’ performaifibés section first attempted to

find out whether 90 respondents (school board mesnkeachers, students and

parents) had knowledge regarding the way schooldooembers were appointed.

Whether respondents were aware about the way sblbaoll members were selected

77(85.6%) said yes while 13(14.4%) said no.

More than three quarters had knowledge regardiegnthy school board members
were appointed. This means the process of appgintioard members was
transparent and members were being selected bysmeoilowing this, the research
wanted to know from 77 (85.6%) respondents who vkei@vledgeable about the
way board members were selected to give their opsmivhether section procedure
could recruit board members who could influencedets’ performance.

Respondents provided different responses regatdimghether selection procedures
could recruit board member with ability to influenstudents’ performance. Whether

selection procedure could recruit board members abl influence students’
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performance out of 77 respondents aware of proeetturselect board members

75(97.4%) said yes while 2(2.6%) said no.

According to 77 respondents possessing knowledggrdang the way school board
member were appointed, 75(97.4%) declared thattsaheprocedures could lead to
the recruitment of board members able to influestoelents’ performance. In-depth
interview carried out with head of secondary sch@blowed that selection procedure
was the core determinant to get skillful and exgeed board members. For
example, the head of Madunga Secondary schools thaid "a well followed
procedure leads to the selection of appropriatedooembers and the vice versa is
true. Each school had its own procedure of appairgchool board members. Heads
of schools provided different stories to selectrdomembers that are summarized
into three categories that is nomination and voliggchool management, voting by
students' parent, and direct recruitment by schuamhagement. As seen from Table
4.8 the school that either recruit directly or nnate board members who are voted
for by school management perform better than schiwatl recruit board member
though the vote of students' parent as seen ineT@abl Procedures for each school

are shown in Table 4.8.

Table 4.8: Procedure of Selecting Board Members

Name of school Procedure used to select board meetb
Sanu Seminary Direct recruitment

Singe secondary Voting by students' parent

Endarofta secondary Voting by students' parent

Anna Gomzza Secondary Nomination and voting bpakimanagement
Madunga Secondary Nomination and voting by schutagement
Imboru Secondary Nomination and voting by schoahagement
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Again the study attempted to find out the way pdure used to appoint board
members could influence students’ performance. Tthesway procedure used to
appoint board members could influence student®peance are outlined in Table

4.9.

Table 4.9: Procedure Used To Appoint Board Memberand lIts Influence On Student

Performance (N=77)

Procedure used and its ability to influence studest Frequency | Percent
performance

Good procedure leads to appointment of skilled dosembers 35 45.5
Good procedure leads to appointment of experienaedomembers 17 22.1
Good procedure leads to appointment of creativedomembers 11 14.3
Good procedures leads to appointment of unbiasaiboembers 9 11.7
Good procedures lead to appointment of committeddmembers 3 3.9
Don't know 2 2.6
Total 77 100

According to 77 respondents there was a possilohtgetting board members with
good skills, experienced, creative, unbiased amdnaitted if appointment of board
members followed good procedure. If that was theedaie qualities possessed by
these board members would eventually be used terfgeod learning and teaching

environment, which could have ultimately led tod&nts' performance.

4.5 Activeness of Board Members and its Influence towar Students'
academic Performance

In this section attempt was made to find out whetstiveness of board members

could influence students’ performance. This secttarted by asking 36 board

members whether they think they are actively pigitng in school board meetings.

Whether board members were actively participatimgoard meetings 28(77.8%)
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said yes while 8(22.2%) said no. The researcheraktes to access board meeting
minutes in all schools surveyed. From the meetingutas it was found that in

schools that were performing better especiallyanilsSeminary and Anna Gamazzo
Secondary schools, board members were able toolay dood strategies that were

assessed before commencement of another boarchmeeti

Board members were participating actively in boamgdetings as 28(77.8%)
responded. The participation was in terms of gitimgr ideas and recommends and
making accountable some unethical teachers anergsidrhis contradict Oketch &
Ngware, (2012) findings who revealed that untilre€ent, the intense debate on
management of school principals and teachers armrdBoof Management for
successful execution of curriculum to give way higlality educational productivity
has received main concern in most sub-Saharan aifrmountries excellence of
education measures by means of academic and ndera@aindicators in secondary
education is neither attainable nor sustainabléawit the constant evaluation of
these indicators on how they control the delivefygoality education by school
systems in the country. Again according to UNESQD1R), requirements for
educational quality is also growing, as the reablmperformance of basic education
systems is not only instrumentally but also dehitelly in relation to economic

growth and international competitiveness (UNESC@, 2.

4.6 Roles Played by School Board’'s Members
Elected or appointed, school board members perfbei toles in several important

ways. Determined by nature of school managementtymel of ownership school
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board play different roles including contextualerglearning about important issues
facing the school), educational role (mentor newrdanembers), interpersonal role
(holding confidentiality), analytical role (examig@wnside or the pitfalls), political
role (assess impact of the decisions reached) agwsidn role (set clear
organizational strategies. Board members were sadde determine whether they
were performing the above roles. The assessmemidbas Odhoro (2014) who
argued that the connection between governance agahiaational achievement is
not a common sense connection. Boards in the fafitpnon-profit, and government
sectors can all have unstable degrees of appointwiémthe organization they are
charged with overseeing. Following this board memabesponses were as shown in

Table 4.10.

Table 4.10: Roles played by school board member £86)

Role played by board members . @ o S B
£23 |28 | E 3 S ¢
50 o~ 5 > 55
"N o @) % < N ©

Board takes the time to learn about2(5.6%) 1(2.8%)| 2(6.6%) 15(41.7%)16(44.4)
important issues facing school through
actions such as allowing teachers,
students and administrators to report at
board meetings

Board assigns new members a mentor(19.4%) | 6(16.6%) 7(19.4%) 10(27.8%%(16.7%)
to help them learn and provides new
members with detailed explanation of
the board’s mission.

Board members are able to hqld31(86.1%)| 2(5.6%)| 2(5.6% 0(0%) 1(2.8%)
confidential items in confidence.

Board explicity examines the 22(61.1%)| 5(13.9% 3(8.3) 2(5.6%) 4(11.1%)
“downside” or possible pitfalls of any
important decision it is about to makae.

Board shows an awareness of th82(88.9%)| 1(2.8%)| 1(2.8% 1(2.8% 1(2.8%)
impact its decisions will have on the
community.

Board sets clear organizational 1(2.8%) 2(5.6%)| 2(5.6%) 1(2.8%) 30(83.3%)
priorities for the year ahead.
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The core role played by board members includerggtiiear organization priorities
for the year ahead as supported by more than 83%4aking time to learn about
important issues facing school through actions saglallowing teachers, students
and administrators to report at board meetings @stained by more than 59%. The
role that are much ignored by board members incfadere of board member to
hold confidentiality as more than 88% declared &iblire of board members to

impact their decision to community as held by ntben 88%.

When interviewed heads of the school said thatboaembers have the role to
oversee and evaluate students’ academic performaraeners and the way school
environment impacts students-teacher and admitossrarelationships. When
making decisions about school programs, schooldsoacorporate parents' view on
what students need to know and to do. School baatdsact with the public hence

easy to get opinions from the public regarding grenfince of their schools.

Whether board members were performing well theies,081(90%) of respondents
said yes, while 9(10%) respondents said no. Perttepspproach used by board
members to execute their activities was transpat@itis why other stakeholders
were able to assess them. Most of the interviewssitd lof schools declared that
board members were performing their activities w&f such one head teacher said
that; "without school board it could be difficulorf us to perform well our

responsibilities.”
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4.7 Things Need To Be Done In Order To Improve Performace of School
Board Members

Finally this section gathered data that could iiferthings board members need to
do in order to improve their performance henceitfygrove students' performance in
Roman Catholic Church owned secondary schools. §¢gion begun by asking 36
board members whether they think there were thihgscould be done in order to
improve their performance. Whether there are thitgsbe done to improve
performance of board members, out of 36 board mesri®¥(94.4%) said yes while
2(5.6%) said no. School board members need to hwmowad as 34(94.4%)
respondents agreed that there are things to beidaréer to improve performance
of school board members. Things to be done in otlemprove performance of

board members are listed in Table 4.11.

Table 4.11: Things To Be Done To Improve Performargcof Board Members (n = 36)

Things to be done Yes No
Frequency | Percent | Frequencyl Percent
Motivation 31 86.1 5 13.9
Provision of regular trainings 10 27.8 26 72.2
Mentoring 18 50.0 18 50.0
Be given full autonomy 35 97.2 1 2.8
Self-commitment 36 100.0 0 0.0

From Table 4 self-commitment seemed to be a pririterion for board members
that will enable them to improve their performarase 36 (100%) board members
declared. Nevertheless, both school owners and geament need to motivate board
members including give them access to trainingraedtoring activities. Also, both

school owners and management should give board ersmioll autonomy to
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perform their duties including improving learningveonment as Okyerefo et al
(2011) noted that in order to outperform other sthioprivate schools constantly

strive to enhance academic environment.
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CHAPTER FIVE

5.0CONCLUSION AND RECOMMENDATIONS

5.1 Overview

This chapter provides a summary, conclusion andmetendations of the study on
the contributions made by school boards in manadragnan Catholic Church
owned secondary schools in Mbulu diocese. The ehdyats three major sections; it
provides the summary of the study, conclusions bk tfindings, and

recommendations emanating from the study.

5.2 Summary of Major Findings

This study was designed to assessrtile made by school boards in influencing
schools performance of Catholic schools in Mbulwdese. The study addressed
four issues that are to assess the influence ti$ $&wvel of board members on school
performance, assess the influence of appointmetedures of board members on
performance of the school, examine activeness afcdoanembers in influencing
performance of the school and suggest the best imaykich the school boards can

be effective in managing the catholic secondarystshin Mbulu diocese.

5.2.1The Influence of Background Factors on Performanceof Students of
Catholic Secondary Schools Boards in Mbulu Diocese

The findings regarding the ability of board membedcs influence students'

performance shows that board members possessechuminrequirements set by

government that is having secondary level of edowatHaving attained secondary
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level of education board members had skills thalcchave been used to influence
different activities in the school such as planningnagement, ethical issues, fund
raising and development of infrastructure thatuefice learning environment, which

in turn leads to students' performance.

Regarding students' performance based on procedorappoint board members
findings showed that there was a well followed pohare to appoint board members.
The study found that the influence age and gendeboard members on the

performance on secondary schools in Mbulu dioceseinsignificant.

5.2.2Influence of Appointment Procedures of Board Membes on Performance

of Students of Catholic Secondary Schools in MbulDiocese
The procedure in turn rendered selection of boaednbers able to perform their
roles effectively hence improves students' perfortea The procedure among others
facilitated selection of skilled, experienced, trheg unbiased and committed board

members.

5.2.3Activeness of School Board Members in InfluencingPerformance of
Students of Catholic Secondary Schools in Mbulu Daese

Concerning activeness of board members and itstyalhd influence students’

performance findings showed that board members wkoe actively engaging

themselves in board meetings, made several cotibtisuincluding giving out their

ideas on how better the school could perform. Tdtwarole played by school board
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members included setting clear organization presjttaking time to learn important

issues facing the school to mention a few.

5.2.4Ways to improve School board Members
The finding showed that there issues that the ddbmerd members need to improve
their performance. These included motivation, capduilding, empowerment and

monitoring skills.

5.3 Conclusion

This study attempted to assess the contributionentgdschool boards in Catholic
secondary schools to influence students’ performafcom the findings it can be
said that the school boards have a vital role pla@atholic secondary schools. The
core roles include guiding and supervising schativiies. Nevertheless, in order
for the board to perform actively board members tnmassess minimum required
qualifications. As such there is a close relatigmdietween effectiveness of school
board and school performance in Church owned seegrathools. The study also
reveals that schools in Catholic Mbulu dioceseofsllthe criterion set by the

Ministry of Education and Vocational Training artdst promotes the activeness of
the board members. Hence, the general conclusiahais if the schools board

members possess the required qualifications andedeeted according to criterion
set by Ministry of Education and Vocational tragiwill be active and hence will

contribute positively to the academic performantehe respective e schools as

reveled in some selected schools in Mbulu diocese.
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5.4 Recommendations

).

ii).

School boards should focus on policies and sumviices that will enhance
each school’s ability to achieve its own strateggion and plan including
improving students' performance.

School owners must build the capacity of board menby helping them to
develop coherent visions for the future of theihaas, as well as the
knowledge and skills to support school heads aachirs as they create their
own vision and goals at the school level and theid hthemselves
accountable for results.

School boards should work to minimize indisciplineschools and maximize
cooperation in their schools as well as withintltemmunities.

Parents should attend to school meetings regui@anyew out their concerns
that will be discussed by boards in order to impreghool performance.
There is noted observation that many of the schoakrd members are not
educated and they are not aware of their roles, titaining to equip with the
legal framework and improving remuneration shouékdtéken seriously, if
these members are to work effectively and effidyeint improving the school

academic performance.

5.5 Contribution of the Study to Theories

The results from this study show that the settinglg by secondary schools in

Mbulu diocese have motivated the school board téopa well. The Goal-setting

theory authored by Martin (2005) assumes that camerit and self-efficiency

contribute to job performance of employees in trganization. This theory was used
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to assess the factors that affect the performahsehmol boards in Mbulu diocese
and the study reveals that mostly the performaricie school boards in Mbulu

diocese was influenced by education level of baaetnbers than age and sex. Also
the results indicate that the appointment of tharéhanembers was done following
the guidelines set by the Ministry of education &odational training and hence has
led to appoint board members with required qualifans and this promoted their
activeness which in turn promoted the academicopaidnce of the secondary

schools in Mbulu diocese.

5.6 Direction of the Future Studies

Studies may be conducted to assess the influensehabl boards on the students’
academic performance of Catholic Secondary Schinadther dioceses in Tanzania.

Similar studies may be conducted to assess theemée of the school boards on the
performance of primary schools and secondary sehoadther categories of schools
such as Islamic schools, other Christian schodlseroprivate schools and public

schools. Comparative studies also may be conduotessess the effectiveness of

school boards between the private and public sshiadlranzania.
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APPENDICES
BOARD MEMBERS, TEACHERS, STUDENTS AND PARENTS

QUESTIONNAIRE FOR RESEARCH ON:

FACTORS AFFECTING THE PERFORMANCE OF SCHOOL BOARDS OF
THE CATHOLIC SECONDARY SCHOOLS IN IMPROVING STUDENT S’

ACADEMIC PERFORMANCE IN MBULU DIOCESE

Dear Respondent,
You have been selected randomly to participatenesaarch that is on-going in this
diocese about factors affecting the performancesabiool boards of the catholic
secondary schools in Mbulu diocese. The main perpbshe research is to generate
information on which to base advocacy for the pecaciof quality education in
secondary schools. All the responses you will giwlebe treated confidentially, and
the research results will be used only for the psepstated above and for academic
purposes. Therefore, you are kindly requestedgpamed to all questions openly and
truthfully.
A. Characteristics of respondents
Please put a tick (v) in the correct answer
1. Sex of the respondefAll)

i. Male ( )

ii. Female ( )

2. Age of the respondeigall)

TR | E— 20 C )
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ii 2] -----mememeeee- 30 ( )
iii 31 ---m-memeeeeee- 40 ( )
Y 4 e 50 ( )
v. 50+ 0

3. Your level of educatiogAll)

i. None 0
ii. Primary level of education ( )
iii. Secondary/college level of education ( )
iv. University level of education ( )

B. ABILITY OF BOARD MEMBERS SKILLS TO INFLUENCE
STUDENTS PERFORMANCE
4. What do you think is the level of education schoodrd member need to

have?(School board members only)

5. Do you think your age as a board member can infleeschool
performancéSchool board members only)

i. Yes ) (

i. No ) (

6. Do you think your sex as board member can influerschool
performance?

i. Yes ) (

i. No ) (
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7. How do you think your sex or age likely to influencstudents’

performance (School board members only)

C. SKILLS REQUIRED TO BE A SCHOOL BOARD MEMBERS
8. As a board member which core skills do you needdwe?(School

board members only)

9. Can your skills influence students' performance

i. Yes ) (

ii. No )

10.How can skills owned by board member can influershools

performance? (give more than one respo(&k)

D. STUDENTS' PERFORMANCE BASED ON PROCEDURE OF
APPOINTING BOARD MEMBERS
11.Do you have knowledge regarding the way school daaember are

selected7All).
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i. Yes

()

ii. No

()
12.1f the answer in number 11 is yes do you think c&da@ procedure can

recruit board member able to influence studentsopeance?All).

i. Yes

()

ii. No

()

13. Explain the procedure used to select board menibgos know it. (All)

14.How can the procedure used to select board memtzersinfluence

student performanc@ll).

E. ACTIVENESS OF BOARD MEMBERS AND ITS INFLUENCE

TOWARDS STUDENTS PERFORMANCE.

15.Are you actively participating in board meeting$3chool board

members only).
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i. Yes ()

i. No ()

16.1f answer in number 15 is yes how active are yartigipating?(School

board members only).

17.Rank your role by ticking relevant answétchool board members

only).

Role played by board members = -
o | )
S8 sl |8
812|592 |®
S1805(503
218 |2 |5
o =
= n
n

Board takes the time to learn about important issue

facing school through actions such as allowing

teachers, students and administrators to repbdad

meetings

Board assigns new members a mentor to help them

learn and provides new members with detajled

explanation of the board’s mission.

Board members are able to hold confidential items i

confidence.

Board explicitly examines the “downside” or possipl

pitfalls of any important decision it is about t@ke.

Board shows an awareness of the impact its desision

will have on the community.

Board sets clear organizational priorities for year

ahead.

18.Do you think board members are performing wellrithelies?
i. Yes ) (

i. No ) (
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19.As a board member what do you think need to be dioreder to be

more effective?

THANK YOU VERY MUCH FOR YOUR COOPERATION



