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ABSTRACT
This dissertation is concerned with quality factors affecting academic performance of
students in secondary schools in Tanzania mainland case of selected Public
Secondary Schools in Tanga. The study rests on the following objectives: to identify
quality factors available in secondary schools that affect academic performance of
students and to examine the role of quality factors on academic performance of
students in secondary schools in Tanga. Finally, the study was aimed to establish
quality factors strategies the schools need to put in place to realize good students’
academic performance in secondary schools. Data collection methods comprised
interviews, focus group discussion and documentary review. The data collected were
analysed thematically. The findings of the study revealed various quality factors
were available in secondary school, poor school infrastructures, shortage of
curriculum materials and shortage of science teachers. Some of the reasons which
account for this disparity are such as lack of fund, political influence, poverty, lack of
strong school board to monitor implementation and lack of education and awareness
to parents. The quality factors have the role to play in providing good education to
children. However, most of the schools lacked important infrastructure such as
library and laboratories which were not finished and many buildings were poorly
built and uncompleted. Also, regardless of the teaching and learning to be poor
caused by lack of necessary materials, quality in school could be improved through
these strategies; building infrastructure, school inspection, self-assessment, teaching
and learning materials, teachers ratio, parents’ participation as well as the in service

training. Recommendations to attain quality in secondary schools are attached.
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CHAPTER ONE

1.0 GENERAL INTRODUCTION

1.1 Introduction

This study is about quality factors affecting performance in secondary schools in
Tanzania case of selected public secondary schools in Tanga. In this chapter,
background to the problem, statement of the problem, purpose of the study, research
objectives, research questions, and significance of the study presented. In additional,
limitations of the study, delimitation of the study, definition and clarification of

terms and conceptual frame work which guide the study are presented.

1.2 Background to the Study

In present day national perspectives, quality is at the top of most agenda. Ways to
improve the quality of education is very much the important task facing any
education institution. Quality education has its significant impact and invaluable
contributions to manpower development. Students therefore have the right to
education of good quality, hence, the training of inspectors in quality system to be
able to work with schools to achieve the expected standard (Oyetola, Kayode &

Okunuga, 2012).

By so doing, inspectors work with the school in the following areas: achievement
and standard, learners’ welfare and participation, personal development, quality of
teaching and learning, quality of curriculum and other activities, care/guidance and

support, learning environment, leadership and management, overall effectiveness of



the school, what school does well and what school should do to improve its perform
(Oyetola, Kayode & Okunuga, 2012).

Therefore, education should be monitored and evaluated before, during and after
provision to make sure standard are maintained. Thus, school inspection is an
important instrument for the Government to assure that there is good performance in
secondary schools. This makes it important that the School Inspectorate conducts

their duties in an efficient and effective way (CAG, 2008).

According to URT (1995) school inspection is a vital means of monitoring the
delivery of education, adherence to the stipulated curriculum and set standards and
ensuring efficiency and quality in education. Therefore the efficiency and effective
delivery of education under the decentralized and liberalized education system as
stipulated in the Education and Training Policy guidelines, requires closer
monitoring of schools as well as horizontal feed-back mechanisms between the
inspectors and education agencies, managers and administrators at zonal, regional

and district levels (URT 1995).

According to MOEVT structure, the School Inspectorate is a unit within the Ministry
of Education and Vocational Training, headed by the Chief Inspector of Schools
(CIS) who reports directly to the Commissioner for Education. The Schools’
Inspectorate is responsible for:

e ensuring adherence to set policies, laws, regulations and standards of education

in the school system of Tanzania;



e advising the Commissioner for Education on matters pertaining to  school
inspection;

e preparing guidelines on inspection and inspection targets for schools and colleges;

e recommending strategies for improving the quality of education;

e carrying out inspection visits to schools and colleges, as well as to district,
regional and zonal education offices;

e recommending follow-up action in school inspection reports;

e approving guidelines for the evaluation of instructional materials intended for use
in  schools and colleges;

e Preparing and submitting quarterly and annual evaluation reports for the

Inspectorate (URT 2013).

According to the Education Act number 25 of 1978, the inspection of schools should
ensure that all schools comply with the Government’s Education Policy and the
Education Act. Appropriate recommendations should also be given to the headmaster
or the headmistress (CAG 2008). However, national structure for school inspection
makes them to be difficulty to attend all schools according to geographical locations.
Under this structure all secondary schools are under zonal school inspection office
where the zonal has to monitor two to three regions. This will require enough
personnel and transport so as to reach as far as all districts where these schools are

found.

Overall, due to the need to produce a skilled workforce, there is a new effort to

improve secondary education. Also, expanding and strengthening primary education



creates a pressure and a need for expanding secondary education. There is a move
towards developing secondary education, but at as low a cost to governments as
possible. In the past, it was the duty of the government to provide secondary
education to all children. However, due to demographic growth and financial
constraints, most African governments have been unable to provide secondary

education adequately (AIR 2002).

The increasing number of secondary schools surpasses the capacity of the school
inspectorate as one of the important tool for the Government with the mission to
notice and ensure the quality of good performance in the schools. Therefore, this
makes impossible that the School Inspectorate to conduct its duties in an efficient
and effective way. There have earlier been indications showing that the school
inspection is not as efficient and effective as intended (CAG 2008). Measures have
also been taken to improve the situation. However, when it comes to students’

performance in secondary school, the results are still poor (CAG 2008).

Furthermore, Ministry of Education &Vocational Training has been assigned overall
responsibility for coordinating the development of the Nation’s education system and
ensuring its quality. By law, the Ministry is obliged to approve the establishment of
all new schools, to maintain a register of such institutions and to carry out periodic
inspections to monitor standards. Therefore when a new school is established by
the Government, the Ministry of Education & Vocational Training employs a
series of internal procedures to ensure that it conforms to the basic standards

prescribed for each level of education (URT, 2013).



However, the use of Quality Assurance management system has become popular in
the administrative world. The days of quality control practice in industries are over,
quality assurance has taken over. In the education industry, the worth of any
educational system is based on its ability to produce quality output (students) that can
contribute to the development of the society. It is then the function of the education
managers to identify and solve problems that may work against quality delivery of

education. (Oyetola et al 2012).

According to Ayeni, & Adelabu, (2012), there is actually a general belief that the
condition of school’s learning environment including infrastructure has an important
impact on teachers’ effectiveness and students’ academic performance. The facilities
that are needed to facilitate effective teaching and learning in an educational
institution include the classrooms, offices, libraries, laboratories, conveniences and
other buildings as well as furniture items and sporting equipment. The quality of
infrastructure and learning environment has strong influence on the academic

standard which is an index of quality factors in the school.

Quiality education is the desired state of education system in the society which can
deliberately meet the needs of those who pass through the education system, for them
to bring the desired changes in the society in which they are affiliated to (Mkonongo,

2012).

Performance in secondary schools for nearly five years have been deteriorating

without reasonable reason and expectation of the society compared to effort which



were taken by the government through SEDP and other programmes to increase
improvement. According to Mkonongo (2012) this improvement will lead to
increased achievement and competencies of learners and teachers which in turn will

also reflect efficient and effective output/ outcome of secondary education.

Apart from that, Claussen. & Assad. (2010) assert that Tanzania’s expansion in
primary and secondary education over the past years has been impressive by all
standards. However, the question is whether the expansion in education
infrastructure and enrollment has been matched with a commensurate increase in
resource allocation, that the resources have reached out to service delivery providers
and in particular schools, and to what extent it has been implemented without undue

sacrifices on quality of education as measured by students’ performance.

The problem that needs to be investigated in this study is how quality factors affect
academic performance of students in secondary schools. Therefore, it helps to control
the ambition of the country that “good quality secondary education is a prerequisite
for good quality human life labour skills and economic productivity” (SEDP II
2010). As Asikhia (2010) argues that education is the best inheritance a nation can
give to her citizens, especially the youth. Indeed, the development of any nation or

community largely depends on the quality of education of such a nation.

Apart of all these quality factors has been made to make sure good and quality
secondary education is given to students and the schools meet the standard to

provide the intended quality services. Quality factors relate to the achievement of



educational programme standards which are established by institutions professional
organizations and government. Therefore, Oyetola, Kayode & Okunuga (2012)
comment that quality assurance is not a day affair: it takes as long as the inspectors
are able to marry the school, especially the teachers in terms of improvement, with
its expected achievement. This is because inspection in quality factors is not to nail

or condemn teachers but to work together to see where improvement is needed.

Quality factors mechanisms are the processes by which the achievement of these
standards is measured. However the responsibility of controlling and coordinating
secondary schools is a function of Prime Minister Office (PMO) which implements
policy formulated by the Ministry of Education and Vocational Training (MOEVT)

on quality factors.

In addition, all matters relating to ensuring quality places the school head at the focal
point. This is because quality assurance is a management function and the
headmaster/mistress occupies a central position in the management of the school and
therefore has responsibility for ensuring quality in the school (Fasasi. 2014).
Likewise, as supported by Adegbesan (2010) that the roles of educational managers
range from administrative to professional. Professional staff in the education industry
should be concerned about how they manage the educational resources allocated to
them for use as well as the control of their schools and students. That case is not
applied in Tanzania as most of heads of schools are not seriously put much time on
schools development, this may be caused by bureaucracy and lack of power to make

decision even to what is within their level.



Similarly, quality in education is the degree to which education can be said to be of
high standard, satisfies basic learning needs, and enriches the lives of learners and
their overall experience of living (UNESCO, 2000). In Tanzania context, secondary
education has yet to help the learner in their lives as majority run to motor cycle rides
and music. This is contrary to education aims and goals where we expect a student
who learns agriculture in secondary school can use his/her knowledge to establish a

model farm in their society.

However, the issue of poor academic performance in Tanzania’s secondary schools
has been the subject of debate for a long time. There has been a general trend of
massive failure in national examinations over a sustained period. Despite pupils
qualifying for secondary education, those who progress constitute a minority of the
population of school — age children (UNICEF, 2001). Therefore, up to now there is
no clear mechanism on how the quality factors affect academic performance of

students in public secondary schools.

Also Dill, (2000) in OECD. (2005), drawing on studies on the outcomes of academic
audit procedures in the United Kingdom, New Zealand, Hong Kong and Sweden
argues that academic audits have placed attention to enhancing teaching and learning
on institutional agendas. They have also helped to clarify responsibility for
improving quality in teaching and learning at the individual, academic unit, faculty,

and institutional level.



1.3 Statement of the Problem

Secondary schools have quality and standards set up to fulfill their objectives.
Secondary schools need to have enough teachers, classrooms, teaching and learning
materials and other facilities. Apart from having these, there are bodies of assessing
the schools to make sure they meet quality as stipulated in the contract or aims of
establishing the schools. The existing situations in secondary schools such as lack of
teachers, shortage of teaching and learning materials, lack of laboratory, libraries and
others quality factors make difficult for good academic performance (Mushashu,

2000).

A number of public schools have no libraries and there is an acute shortage of
textbooks to the extent that you can find one book being shared among 20 students.
This leaves the teacher the sole source of information. This might result in producing

students of a limited scope (Mushashu, 2000).

In addition, school inspectors do not take measures to schools which run with
shortage of teachers, teaching and learning materials and other facilities. May be
because school inspection has not been effective as expected due to inadequate
competent personnel, shortage or lack of transport, offices and office equipment,
housing, and the ability of the inspectors to take appropriate and immediate
corrective measures where necessary (URT 1995). Thus according to Mosha (2012)
there are schools that do not see the school inspectors for years; hence their activities
are not monitored. In that sense it is difficult to qualify to standard set because both

schools and school inspectors face the same complexity.
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Evaluation, on the other hand, is done by NECTA which set examinations for the
whole country. The setting of examination cannot accommodate the ideas or
opinions from teachers on what is taking place in schools. Therefore, these
examinations are set without knowledge of what has actually been taught in schools

and whether the syllabi have been followed or not (Mosha 2012).

Furthermore, service and working conditions of teachers, one of the most important
factors that determine the quality of education and training is the quality of its
teaching force. Job satisfaction and the ability of teachers to perform well
professionally are key factors in the maintenance of the quality of education. In
Tanzania, teachers are frustrated with a lot problems at schools and home, have
experienced low and irregular salary payments, lack of proper housing, inadequate
teaching facilities, low status accorded to them and limited opportunity for

professional development (URT, 1995).

The social demand for secondary education as a result of UPE and PEDP where
standard seven leavers increased has characterized the rapid increase of government
and non-government secondary schools in many regions and districts. Also political
manifesto has pushed the growing and mushroomed ward secondary schools. Most
of these schools have been established and registered because of political pressures
or in competition among groups of parents, NGOs or local leaderships at the regional
and district levels. Very often, certificates for registration have been granted without
first meeting the set minimum infrastructure requirements for a secondary school as

provided in the guidelines for establishing such schools. This has resulted in sub-
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standard school infrastructure and a decline in the quality of secondary education

(URT, 1995).

When syllabi changed and Competence Based Curriculum introduced in 2005 a lot
of confusion witnessed in schools, most of the old and experienced teachers were
supposed to change to new paradigm. This occurred without teachers with the
requisite competences, teachers’ guides and basic textbooks had not been developed,
the classroom teaching and learning environment in most schools was appalling, the
quality of teachers’ practice wanting and commitment lacking, the environment,
teaching and learning facilities and equipment to support the new curriculum were
non-existent. In such a context, when the important pre-conditions have not been
met, only miracles will lead to effective implementation of CBC in Tanzania primary

schools (Mosha 2012).

Moreover, Schleicher,(2007) observes that the experiences of the top school systems
suggests that three things matter most: 1) getting the right people to become teachers,
2) developing them into effective instructors and, 3) ensuring that the system is able

to deliver the best possible instruction for every child.

On the side of examination results, the observation trend for five years 2009 to 2013
in the selected schools of form four examination shows that for five years
consecutively, only 1.9% managed to record a good pass rate of division 1 — 3 and
the rest failure are 98.1% with division IV and 0. This is a serious problem that
reflects low academic achievement rate and general poor quality of our secondary

schools in Tanzania, (NECTA 2009-2013).
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However, great efforts have been taken by the government and communities to
rectify the possible anomalies. Programmes such as SEDP | and 11 are all directed to
solve secondary schools problems. SEDP | the Secondary Education Development
Programme launched by the Government in July2004 was intended to be
implemented in three phases of five years each. The Programme which was
developed within the context of the broad Education Sector Development
Programme (1997) and the Secondary Education Master Plan (2000) had five key
objectives, namely: improvement of access; improvement of equity; improvement of
quality; management reforms and improvement of education management systems
(monitoring and evaluation including improvement of data collection system) (URT,

2010)..

In addition, MOEVT come up with different strategies to solve and promote
education such as the Secondary Education Development Programme Phase 1l
(SEDP II) which is a logical and necessary sequel to SEDP I. It covers both levels of
secondary education: the four year O-level cycle and the two year A-level cycle. It
captures strengths, weaknesses, challenges, and opportunities created by SEDP I. It
builds from ESDP 2008-2017, annual sector reviews, ongoing Local Government
Reforms, and consultative dialogues. It focuses on the following five key areas:
Improvement of quality and relevance, Enhancement of access and equity,
Improvement of the teaching force and teaching process, Improving management
efficiency and good governance and Institutionalization of cross-cutting issues

(URT, 2010).
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Despite of these efforts little is known as to how quality factors have influenced on
children’s academic performance. One would think that if the government has put
such efforts and good schools have good teachers, well resources text books, good
infrastructure, learners put more time on task and are tested continuously and parent
determines to take care and make follow up to their children, then the academic
achievement would not be like the above of five years 2009 to 2013. Given the above
scenario one would not doubt about the quality factors measures that are in place in
those schools which perform this way. To know which specific quality factors that
affect the academic achievement of the learners in those schools; there is a need of
doing investigation to establish which factors and how they affect the academic
achievement of the secondary schools as well 