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ABSTRACT
This study aimed at examining factors affecting ligpp@ssurance in teaching and
learning process at the Institute of Adult Eduagati®esearch objectives were to:
assess the quality of teaching staff at the Instinf Adult Education, assess the
assessment procedures at the institute, examinstdhgs of teaching and learning
resources at the Institute of Adult Education anabpse the strategies to improve
quality of teaching and learning process. Qualitatesearch design was employed.
Data collection methods included interviews, docotagy and focus group
discussion. Findings revealed that; first levekthaligh the IAE adhered to all
requirements in recruiting its teaching staff thealgy of staff is affected by poor
incentives and irregular meetings to discuss probléacing them during teaching
process which demoralize them. Second level althosgme of examination
procedures are well observed at the IAE the qualitgxaminations is affected by
inadequate facilities, low payments which teachlersse morale, collision of
activities during examination, overcrowdings ofrle&s in examination halls, typing
errors in examination and understaffing. Third leigethe quality of teaching and
learning is affected by shortage of teaching maleriike computers, power point
projectors, poor ventilation in examination hallgpor internet connectivity,
inadequate ICT facilities poor library services amdeliable power supply. Fourth
level, strategies to improve the quality assuraatdAE are; to transform the
department into faculty. Changing of traditionalpegach will assist to assemble
more than 300 students in the lecture hall, soatheption of ICT would allow
applying learning management system resulted touiee of flexible and efficient

teaching. Recommendations to attain quality asechéd.
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CHAPTER ONE

1.0INTRODUCTION

1.1 Background to the Study

The concept of quality is not a new phenomenondurcation. In fact, colleges and
universities have long concerned themselves withlitgu(Dill 1992, Astin 1991,
Ewell, 1991and Dinham, 1991) as cited by Rumbleédf30But what is quality? In
actual sense there is no general consensus omicept of quality (IUCEA, 2008).
According to Gandhe, (2009) and Williams (1997) lgquais often defined as
embracing effectiveness, efficiency and accountgbilThese terms are related with
terms used in trade, commerce and industry. Inadhrcis much different in that
every element therein such as input, process atglibis human beings who are
very complex and highly individualistic. Thereforeffectiveness, efficiency and
accountability in this case are much relied on qeak life and achievement of the
needs and aspirations of the learners, since emerpas his or her own feelings
about quality. Quality has always been an issuany educational institution. The
issue of quality affects the institution in a numio¢ ways such as competing for

students in a labour market as well as compliaritte negulatory bodies.

Quality assurance become more complicated in legrmstitutions because there
are so many stakeholders in the field and all efitthave their own interest. These
stakeholders are like the government, the employkesstudents the professionals,
the parents and the society at large. Quality asser (QA) is defined as a system

through which an institution demonstrates condgitimat are in place for students to



achieve the prescribed standards in educationajrgmames. The QAA defines
quality assurance as the systematic monitoring ewauation of learning and
teaching processes that support them to make batetlte standards of academic
awards are met. It includes all those planned getématic activities which provide
confidence or assurance that service provided sailisfy a given requirement for
quality. Quality assurance can also be definedhaset systems, procedures, process
and actions intended to lead to the achievemenintemance monitoring and
enhancement of quality (Ram and Lelor, 2008).Thecgss of quality assurance
therefore compares the quality of products or serwith minimum standards set
either by the provider or by some external govemnoe industry standard authority

(Rupande, 2014).

Learning is an active process which requires tlaenkr to apply new materials to
past knowledge in everyday life. In a simple larggyaeaching is the transmission of
knowledge by the teachers to students. This is tthditional approach which

considers a learner as a recipient and empty mintad is teacher centred. In the
modern approach which is learner centred is empimgsself directed learning. It is

flexible and a learner is active participant incteag and learning process. This
modern approach which is also known as competemsedo approach is more

suitable in adult learning.

Competence based learning is an approach to tepahuhlearning more often used
in learning concrete skills than abstract learnif\Wikipedia free encyclopaedia).

This is learner focused and works naturally witdependent study and with the



instructor in the role of facilitator. The Instieubf Adult Education (IAE) adopted
this approach after the accreditation by Nationaur@il for Technical Education

(NACTE) in 2000.

Teaching and learning process is among the coréteest in an academic institution.
Teaching and learning represents the four stageottur in the design and delivery
of classroom tasks that incorporate an outcomedbagproach. Normally the cycle
has no start or end point with each step inforntimg next. It is the process of
gathering data and reflection that dictates wherethie cycle one need to be

operating.

Zucher, (1999) Conceptualize teaching and learpmogess by means of continuum
that covers the whole range from informal to formpadcesses. He uses an analytical
perspective that relates the terms informal anthébrteaching and learning to the
notion of formalization which interpreted as gefieedion of the characteristics of
the teaching and learning process. The spectrumos$ible actors in teaching is
extended and the teaching process intertwined thghlearning process. Therefore
quality assurance has to be an integral part @hiag and learning process. Quality
must be the responsibility of the teaching staffl amust be a group responsibility

rather than individual one.

The external and internal institutional bodies adnoy themselves assure quality,
though they can and should make sure that the sagesonditions for quality

assurance are there.



Teaching and learning process as a whole can berilged into following sub
processes (Massy, 1996 and EUA 2010): curriculusigde assessment, pedagogical

design,quality of teaching staff and learning resources.

Curriculum design is a process of thinking throdnglw you want to organize what
you want student to learn, (Yogou, 2001). Curriculdesign includes consideration
of different aspects such as aims which tell le@rwehat the result of studying is
likely to be; Intended learning outcomes which aadé what learners will learn if
they successfully complete the programme and pasassessment; the content to be

taught; teaching and learning methods and assessmen

This part looks on the processes guiding the dexigmeviewing and improvement
of curriculum. It asks such questions like who malved in the curriculum
designing. Is this activity of curriculum designirtipne by external or internal
stakeholders? Is the academic staff involved imicuilum designing? For how long

curriculum is reviewed? How evaluation of curriculis done?

Pedagogical design is a process of deciding ormié#hods to be used in teaching
and learning process. It is a process which guttilesselection of teaching and
learning methods. It asks questions like whethaff stpend their time working
together on discussing pedagogical methods, apeédhgogical methods integrate
feedback about learning achievement with the acadewmntent. How learning
feedback used to improve teaching and learning oalsthls there any innovation in

teaching and learning methods which include maeractive methods?



Student assessment is an important element in @ageanic institution. The
outcomes of assessment have an effect on studetisé careers. Therefore it is
important that assessment is carried out profealjoat all times and takes into
account the extensive knowledge that exists omntesind examination processes,
(IUCEA, 2008). Assessment provides important infation about the efficiency of
teaching and learning process. Student’'s assesgmecddures are expected to be
designed to measure the achievement of the intelededing outcomes. A learning
outcome is the specification of what a student khtaarn as the result of period of

specified and supported study (Harvey, 2004).

Assessment evaluates the quality of the specificaibnal activities. It generally

follows accreditation in using a combination offpemance indicator, self study and
peer review. Assessment of students should be @gnasing published criteria

regulations and procedures which are applied ctmmily (EUA, 2010). The

assessment of teaching and learning can be viewetiva complementary and
overlapping activities that aim to benefit both theality of student learning and the
professional development of the instructor. Asseseaching and learning can help
instructors improve and refine their teaching pcast and help improve students’
learning and performance, (Wikipedia the free elopaedia). This part explains on
how the institution deals with monitoring of learmeand learning outcomes. How

assessment is linked to the teaching and learmiogceps.

Many institutions have clear pre defined examimatio other assessment methods in

place which include regulations covering studentsealbe, illness or other



circumstances. Normally an institution is supposednake sure the assessment
methods and criteria are publicly available throtlggir website, prospectus or any
other means which learners can access as well andore that assessment are
conducted securely by following the stated ingtitug procedures. Teachers also are
supposed to inform learners about these methodsréeda at the beginning of the

course.

The quality of the academic staff is they to the quality of an institution. There will
be no quality without qualified and competent st@ff CEA, 2008). Any institution
must have ways of satisfying themselves that stafblved with the teaching of
students is qualified and competent to do so. Thaust be an internal/external or
both mechanism which will ensure that the teachamgl learning process is
proceeding as it is required. An institution hasntake sure that the teaching is
broadly defined to include out of class studenttacts such as advising, assessment
feedback and in class contacts. There should bedchanism to evaluate teaching
performance which will include self evaluation, d#ats’ evaluation and peer
evaluation. Teaching evaluations are used to imgteaching and learning process

at the level of faculty and self-improvement.

Learning resource: Facilities and resources shdeldin line with the designed
programme, (IUCEA, 2008). For example if the pholjpisy is to teach in small
working groups, small working rooms must be avdéahearning resources include

human, technical and financial resources neededrfsaring quality. Priority in the



any academic institution resource allocation shdaédyiven to the resources needed

for ensuring quality in teaching and learning pssce

In human resource the staff recruitment processupose to promote and sustain
quality teaching and learning. An institution igpposed to offetechnical assistance
to staff so as to improve their teaching qualitheile should be an availability of
material resources which include library servicesmputer services, lecture halls
and seminar rooms with furniture and connectiviffter discussing components of
teaching and learning process the study will lonklee profile of the IAE which is

the case in this study.

1.1.1 Theprofileof thelAE

The Institute of Adult Education (IAE) is a publitstitution which traces its history
back before Independence of Tanganyika when it wasection under the
Department of extra mural studies of Makerere Ursig College, Kampala in
Uganda in 1963. After Independence, the Instituteome a department of the
University of the Dar es Salaam. Apart from coniiguwith the previous tasks, it

was assigned more responsibilities and tasks.

The year 1975 marked turning point in the Instgubéstorical development, using
Parliament Act No 12 of 1975, The Institute of Ad&ducation was granted an
autonomous status with the following major resphilises; to train adult educators,
adult teachers and administrators, to provide dducaby Open and Distance

Learning and mass campaigns, to conduct reseactchvauation of adult education



programmes, to provide consultancy, guidance antay services to individuals,
agencies and institutions that offers their progreem through Open and Distance

Learning.

The IAE is accredited by the National Council TechhEducation (NACTE) since
2009.1t is offering training programmes in TechaitiCertificate in Adult and
Continuing Education, Ordinary Diploma in Adult a@bntinuing Education and
Bachelor Degree in Adult and Education and Bachelegree in Adult and
Community Development. This study will specificatiigal with Diploma in Adult
and Continuing Education programme due to the taat it is among the courses

accommodate high number of students at the IAE.

1.2 Statement of the Problem

Quality assurances a major concern in many institutions nowadayser€ has been
a marked increase of academic institutions offedifggrent courses due to the high
demand of education in the world. There is mushiagnof institutions which
sometimes due to high demand of education may jd@@athe quality of courses
offered. This may result into the low quality ofaguates who will not be able to

compete in the labour market. As a result an unsbih will decrease its credibility.

Teaching and learning is among the core activitiemny education institution which
involve different actions from inside to outsides tblassroom activities. It includes
teaching in the classroom, assessments and feedsawkell as advising learners

outside the classroom.



The IAE increased its student’s enrolment from 4002006 to about 1160 in
2014/15 after being accredited by NACTE in 2009.rially the increase of
enrolment regarded as a positive aspect. This expamaised a question on how to
facilitate such a big number of learners as welssiring the quality in teaching and
learning process. With the expansion of enrolmemere is a problem of

compromising with quality of services provided.

One of the NACTE’s requirements is normal classrosimould not exceed 40
learners per session. Also NACTE insist on the afgearticipatory methods which
involve a learner in teaching and learning procé&bks. uses of participatory methods
need a manageable number of learners where evargele can participate in

learning process.

The IAE faces the problem of shortage of teachind Earning resources (Irira,
2013), such as reference books, inadequate libsswyices, availability of

information and technology equipments for teactend learners, low accessible
computers and shortage of network infrastructueeture halls, seminar rooms and
study rooms. The use of participatory methods @tl&E also becomes a challenge
due to increase of students’ enrolment. Teacheis difficult to use participatory

methods due to the large number of learners inctass of about 250 learners.
Therefore most of teachers opt to use lecture ndettitich is easy to use but not
always appropriate method to teach adults espgdraitompetence based learning.
In continuous assessment, most of the teacherstdadpply competence based

approach in assessment rather they use easy to goadtions which encourage



10

memorization rather than application. Teachingf SafAE is qualified but some of
them lack knowledge of teaching adults as a rdbely use more pedagogy rather
than andragogy. Given the above scenario, no dthédtquality of teaching and
learning is affected. There is a need therefordintd out the factors that affect
quality and focusing on variable of quality of $taéaching and learning resources,
assessment procedures and suggest ways in whichcélel improve quality in

teaching and learning processes.

1.3 Purpose of the Study
The purpose of this study was to find out factoifeciing quality assurance in

teaching and learning process at the InstitutecafliREducation.

1.4 Objectives of the Study

In this study, the specific objectives were to:

)  Assess the quality of teaching staff at the Institnf Adult Education,

i)  Assess the assessment procedure at the institute,

iii)  Examine the status of teaching and learning ressustthe Institute of Adult
Education,

iv)  Propose how IAE should improve in its teaching dearning process in

diploma programme.

1.5 Resear ch Questions
This study guided by the following research quesio

i)  What is quality of teaching staff at the InstitofeAdult Education?
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i) Which are the procedures for the assessment dAH®R
iii)  What is the status of teaching and learning ressuat the IAE?
iv)  How the IAE should maintain quality in teaching dedrning process of its

programmes?

1.6 The scope of the Study

This study was a case study therefore was limitedealnstitute of Adult Education

Headquarters in Dar es Salaam. The scope was de¢einm the fact that the

diploma in adult and continuing education is ofterat the headquarters of the
institute since 1970s as the main campus. The Mwoogampus is in its initial stage
which started in 2013. Therefore the whole procdédsaching and learning is taking

place at the IAE headquarters.

1.7 Significance of the Study

According to Marshal & Rossman, (1999) the sigaifice of the study answer
questions such as whom might be interested indkelt? With what groups might
they be shared; scholars, policy makers? Practitgth or members of similar

groups?

The study will contribute to the understanding oawhquality assurance is
maintained at the IAE. This will give the IAE anpmptunity of strengthening quality
assurance in its teaching and learning processréshdts of this study will also help

IAE teaching staff to improve their services offéte learners.
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The study further will strengthen the quality assuwe mechanisms at the IAE as
well as other institutions which will result intbet quality graduates who can easily
compete in the job market as well as managing their life. Lastly, the study will
come up with suggestions on how the IAE will maimiguality of its programmes as
a result to produce competent and knowledgeabldugtas who will be able to
survive in national and international arena. Thalgtis likely to reveal the need to
improve teaching and learning resources in adoptan Information and
Communication Technologyinternet, moodle, computer, whatsapp) which can
increase efficiency and effectiveness of teaching Bearning hence to improve

quality of teaching and learning processes of lstaff and student igeneral.

1.8 Limitations

The study was limited by time as any research naadsmple time to deal with it.
The researcher also needed to fulfil other ac#ésitsuch as work and social
obligations. This sometimes made a researcherétcstand work in long and late
hours but all in all information gathered remainedid.

Finance was also a challenge as research needghemooney to accomplish. it

Therefore itwas a responsibility of a researcher to make dumé she minimizes

other costs to make sure that the research accsimeglisuccessfully.

1.9 Definition of Terms
Quality assurance; refers to a system through which an institutiomdestrates that
conditions are in place for students to achievesgiieed standards in educational

progarammes.
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Assessment; is a systematic analysis of the effectivenesseathing and learning

that is carried out according to established statsla

Curriculum; is a teaching and learning experiences taking eplec learning
institution and include the aims and objectiveteafning. What is taught is provided
in terms of learning outcomes for realization ofg& qualification requirement,
teaching and learning strategies for realizatiomuttomes and form of assessment

and evaluation.

Learner/student; in this study these two words used interchangeatdyaning a
person enrolled to pursue a certain course/progemm
Enrolment; refers to legal or formal registratidngaalified students by entering the

names into a list of the students in the profesdiprogramme

Academic staff; these are tutors and lecturers who are teachirificse, ordinary

diploma and bachelor degree levels at the IAE.

Academic quality; refers to how well the learning opportunities madailable to
students enable them to achieve their award.db@it making sure that appropriate
and effective teaching, support, assessment amdilgaopportunities are provided

for them.

1.10 Conceptual framework
Conceptual framework is defined as a set of broads and principles taken from

relevant fields of enquiry and used to structusellasequent presentation, (Kombo, et
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al 2009). It is a summary of what is discussediterdture review, (Chilisa and
Preece 2005). A conceptual framework explains threcepts and principles from
which knowledge is derived. The study of this natwhich involves interactions of
variables needs conceptual framework which meetgptinpose and objectives of the
study. The conceptual framework has been derivaa the analysis of the process
of learners’ assessment, the status of teachirgiress and availability of adequate

competent and qualified teaching staff.

The inputs which are availability of adequate cotaptand qualified teaching staff,
availability and availability of modern teachiagd learning resources. The IAE
has to invest on wireless services which will fisggie the use e- learning materials
and automation of its library to access e- materidhe library at IAE remained
inadequate to the expansion of enrolment for thet fiee years which call for the
strengthening the application of Information andr@aunication Technology (ICT)
in teaching and learning process. The teachirf§reteruited should be dedicated to
generating and imparting knowledge as well as detnate their professional
capabilities as teachers, researchers and man@¢ESCO, 1998). The presence of
these inputs facilitates teaching and learning ¢sses that assure the quality

graduates.

Another component is process which in this studhésuse of effective teaching and
learning methods, effective assessment procediliszxching and learning methods
are very crucial in any academic institution as tisiamong the key factors in the

whole process of teaching and learning. The usegadicipatory methods make
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learners to participate in the process of teachimd)learning something which make

a learner to acquire the required competences.

The last component in the conceptual frameworkuicames which are the result
after inputs and determining factors are propeslioived and adhehered to. This is
the result of the whole process. The outcomes easekn in the products which in
this case are graduates with relevant knowledge vemal can be employed and

sustainability of the programme.

If inputs are available and determining factors iarplace good quality of teaching
and learning process is likely to be realized.llittzese are in place the IAE will be
in good position to produce competent graduate wédno well compete in global

market. In educational institution the major yaidstused to measure quality of
education offered is performance of students inmemations (outcomes). These
outcomes however, achieved after various inputs tim¢ educational process which
undergo what is referred as the educational pramlugtrocess. This is the result of
the whole process. The output can be seen in th@upts which in this case are
graduates with relevant knowledge and who can belayad and sustainability of

the program.

This study applied CIPP model which insists on faspects which are context
evaluation which reflect on the environment, idiéedi needs, vision and mission of
the programme. Input evaluation assesses the comgpeays to achieve the goals

specified in the context evaluation. Process ev@aimaeviews how the programme
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operates. Product evaluation focuses on progranaselts, convicting outcomes
with the date obtained via areas of evaluation. TheP can determine whether
programme are achieving their goals and objectaresinform the changes needed
to improve the design, content or delivery of pssss and processes and

programmes, (Stufflebeam et al 2000).

The model adapted for two main reasons first thdehplaces emphasis on guiding
planning, and implementation effects and seconahrtbeéel emphasizes that the most

important purpose for evaluation in improvementuffiebeam 2007).

Factors Determining Quality Assurance in
Teaching and Learning Process at the IAE

INPUTS PROCESS OUTCOMES
e Qualified and » Effective teaching and | ¢« Graduates with
competent teaching learning methods relevant knowledge
staff » Effective assessment and skills
* Availability of procedures e Sustainable
modern teaching |« Quality of teaching staff programmes
resources e Use of ICT resources
(moodle, computer,
ipads, tablets, internet
and power point)

Figurel.l: Determining Factors for Quality Assurance in Teaching and

Learning Process at the |AE

Source: Literature Review (2015)
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CHAPTER TWO

20LITERATURE REVIEW

2.1 Introduction

This chapter presents a literature review in refato the study on factors affecting
quality assurance at the Institute of Adult Eduwati This is the works the researcher
consulted in order to understand and investigatad¢search problem. It is a critical

look at the existing research that is significantite work that the researcher will be
carrying (Kombo et al, 2009). The chapter discusisexoncept of quality assurance,
quality assurance in teaching and learning proapsaifications of teaching staff at

the IAE, teaching and learning resources and kshtifies the research gap in

literature.

2.2 Theconcept of Quality Assurance

Quality as a concept is a'2@entury phenomenon that has its roots in the ingus
and management. Quality becomes an issue in thelapewent of industries and
adoption of new scientific approach to managemeasedt on strict development of
labour and propounded by Taylor in (NAAC, 2006).efidfore, quality originally
developed in manufacturing industry. In the arehigher education, the adoption of
quality control has been diluted by the exercisaaademic freedom (Largosen et al,
2004). Quality assurance is a means by which atitutisn can guarantee with
confidence and certainty, that the standard anditgud its educational provision
are maintained and enhanced. It is a consciouspkamhed process, and therefore

there should be tools and mechanisms to ensuré&yqusatcording to the article 11
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of the world declaration on higher education putai by the united nations, quality
is a mult-dimensional concept, which should embi@tés functions and activities
including teaching and academic programme, reseatalffing, students, buildings
facilities equipments, services, the community academic environment. Quality as
such is a qualitative abstraction, but there areyrguantitative tools available for
assuring quality some are analytical tools and rethere facilitation tools and
techniques which can ensure quality in educatiastitutions (Ishikawa, 1982).
Actually quality in education becomes very muctiicilt due to the fact that every
individual has own perception about the qualitydaample academic staff perceive
quality in their own, parents perceive quality difintly from learners themselves as

well as employers, academics and other stakeholders

Quality assurance is the responsibility of everyonan institution, though the top
management sets the policies and priorities. Thassuring quality should be
continuous and ongoing process. It should not Imsidered as one time activity for
accreditation alone. However, accreditation as raatequality monitoring can be

found in all types of higher education system (légn1998).

2.2.1 TheOrigin of Quality Assurancein Education

The quality assurance clearly emerged as a pramdpkiness methodology in the
western world throughout the 1950s and in the eB®B0s. The evolution of quality
assurance in Europe undergo several charter ardragons such as the Bologha
declaration in 1999 which agreed on the adoptioa system of easily readable and

comparable degrees, a system of credits and cdapera quality assurance at
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European level. The Salamanca convention of 200dsiders quality as a
fundamental building block in education in Eurofprague Communique 2001
regards quality as a major factor in determiningg thompetitiveness and

attractiveness just to mention but a few.

In Africa, the history of quality assurance in hegheducation goes back to the
founding of the first universities in Africa Fourday College in Sierra Leone in
1827, which were affiliated with Durham university England from 1876; Liberia
College; the University of Cape Town in South Adriestablished in 1829, affiliated
with University of London. Makerere University irf22 also affiliated with the
university of London and University of Ghana justnhention a few. In that period
the quality in those institutions were under thgaverning board and some the
affiliating institutions which mainly were Britistrench and Portuguese. Some of
the new universities established were also aféitlaby either internal or external

institutions (UNESCO, 2004).

Since 1960s, after independence most of Africannteas mark the changes in
quality assurance which caused by a number of faciocluding; the end of
mentoring relationship with European universitiegeakening of the external
examiners system, the growth of enrolment and eemee of private institutions.
The growing of unemployment of graduates increagegssure on education to
initiate changes that would improve quality. Thewth of enrolment poses the
negative effect on the quality of teaching andrésy. Most the government started

to face problem related to the growth of privatghler education institution in
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1990s.Some recognized by the government and otipensating on their own with
little regard for quality (Hayward, 2006). The gowment begun to talk about setting
national benchmarks. In Africa the most common esses of quality assurance in
higher learning institutions are the use of extemaaminers, self evaluation and
academic audits. (Materu, 2007). He also insigtatithe notion of quality is hard to
define especially in the context of tertiary ediaratwhere institutions have broad
autonomy on their own vision and missions. In orderquality to take place there
should be a relative measure against common s@smdauch a common standard is

not existing.

According to Materu, (2007) the quality assurarsceriportant in Africa at this time
due to the increasing importance of tertiary edooato competitiveness and
economic development. The quality assurance is maeelded in Africa by this time
due to the increase demand for education espectatiary education and rising of
private institutions, rapid growth of enrolment,ntind for increased transparency

and accountability as well as control of part tistaff.

SADC also play its role in assuring quality in edfign. At a summit held in Blantire
Malawi in September 1997, the heads of states amdrgments signed the SADC
protocol on education and training which among &hestablished a technical
committee on certification and accreditation (Hagdy&2006). SADC was supposed
to develop and recommended policy guidelines, umsénts structures and
procedures that would facilitate equating, harmiogiz and eventually

standardization of accreditation and certificatipralification in SADC.



21

2.2.2 Factors Affecting Quality Assurance

In general sense everyone is in favour of qualityprovement. According to
Hayward, (2006) when it comes to deciding what thablves and how it will be
measured, there is a tendency to fall back on shihgt can be measured easily and
steer away from those that involve qualitative jmeégt for fear of subjectivity and
bias or measure that require individual assessworeluing term data collection. The
main challenge among others is lack of financiglotgce and inadequate human
capacity. Quality assurance is affected by differfactors include the following;
Human capacity; Effective quality assurance depemtdshe availability of highly
qualified faculty members and administrators (Haylv&006). The problems face
most of the institutions are scarcity of human vese as the magnitude of quality

assurance process requires too much time from asinaitors and teaching staff.

In case of IAE academic staff and administrators #re ones who are direct
concerned with quality assurance of the programessecially in teaching and
learning process. The number of academic stathi@AE becomes inadequate due
to the increase number of students compared tdadairesources. This happened
after the IAE accredited in 2009 by NACTE whichasregulatory body ensuring

quality provision of education to technical collegd which IAE belongs.

Financially, to set a system for quality assuraneeds enough money and also
knowledgeable and committed academic staff. Thezefoany institutions face
problem of enough financial resources for impleraBoh of quality assurance

system the IAE included. An institution might haav@ery good quality assurance in
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place but the implementation becomes a problem.i§$we of finance will also play
a big part in solving the issue of adequate teachimd learning resources include
effective library services, ICT connectivity, comile lecture halls and small groups
work rooms. Those are some of challenges whiclvaaéy affect quality assurance.
Unavailable teaching and learning resources acevasy crucial factor affect quality
assurance in any academic institution. Teachingeenhing facilities include power
point projectors, computers, and internet conndgfiyphotocopies and printers.
These affect the teaching and learning processubecanavailability of resources

makes the process of teaching to be not effeceved poor products of graduates.

2.3 Quality Assurancein Teaching and L ear ning Process

The rapid changes and increased complexity of tedagrid present new challenges
and put new demands on our education system. Ttesdeen generally growing
awareness of the necessity to change and impraverigparation of students for
productive functioning in the continually changiagd highly demand environment
(Miriam Bar Yam et al, 2002).The growing globalipat of higher education seems
to impose burdens and threats on every institufftftNESCO, 1998) argues that
growth in demand for higher education has been aldwale phenomenon
witnessing the expansion in student enrolments ft@million in 1960 to 65 million
in 1991.In institutional context the expansion nf@ment has placed a pressures on
facilities of all kinds on one hand and longer tsofar the teaching staff on the other.
This is the situation facing IAE after expansioneoirolment from 1047 learners in
the year 2012/2013 to 1770 in the year 2014/201%s Exerted a shortage of

teaching and learning resources, poor assessmectdures and poor library
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services. Among the most difficult problems fabgdhe education system are those

associated with teaching effectiveness and quadisyirance of their programmes.

2.4 TheProcess Guiding Curriculum Design at the |AE

The IAE was accredited by NACTE in 200; among otimémgs NACTE had given
conditions on curriculum, teaching staff qualifioats, assessment criteria, teaching
methods and teaching and learning resources. Acaprtb (NACTE 2004)
curriculum should undergo different stages befoppraved by NACTE. It is
suppose to be designed and reviewed by qualifiedsambject experts. Curriculum
must be coherent with well defined graduate prsfil@ell constructed and clearly
defined enabling learning outcomes appropriate e@ize the principle learning
outcomes as prescribed in the qualification staislgNACTE 2004) Normally
curriculum is to be reviewed after every four teefiyears or when there is an abrupt
changes which cause the need to change or reviewewdum. (OECD 2008) insist
that the institution upgrade the input of teachmg ensuring the quality of the
learning environment, improving the learning pracesid paying attention to the

value of learning outcomes.

The curriculums at IAE qualified to adhere to &lése conditions and finally were
successfully fully accredited in 2009.The curriculdeveloped by qualified subject

experts and undergo different processes under@ser of NACTE.

NACTE also requires an institution to use competdmased approach in teaching. A

learner is more responsible in his/her learningplisation of competence based
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approach need a manageable class of not more théearhers per session. At the
IAE most of programmes has more than 100 studEotsexample first year diploma
students of the intake 2014/15 exceed 250 peraeskibecomes a challenge to
adhere to NACTE's requirement of applying competelbased approach in teaching
where mostly a facilitator needed to use partiapaimethods. NACTE insist that
delivery modes and teaching learning methods aleetappropriate to the level and

contents of the programme as well as to the ciasx$ learners.

2.4.1 Quality Assurancein Teaching and Learning Processat |AE

Higher education business becomes more complidgatednning programmes not
only in implementation of quality management bwwoain the ability to measure it.
This implies that management of programme requinemagers that are flexible
enough to respond to the needs of customers wahtgservices. Failure to respond
to this will result the institution to lose its dibility, as a result of students to riot to
demand quality services. A good example is Arushas&isity which last week of

August 2015 demands the institution authority tdtshhem to other institutions

where they would get quality services.

Academic staff have a big role in ensuring quaiityany academic institution as
insistedby UNESCO in the world teachers day held annuatlyS8 October on
world teachers day 2008 assorted that “the neemsare that the role of teachers in
achieving quality education is clearly articulatet reflected in policies which will

foster a motivated valued and effective teachingdo(UNESCO, 2009).
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Quality assurance in education is ongoing procds&valuating assessing and
improving the quality of services offered. Accomglito VIasceanu,et al, (2004) there
are two types of quality assurance; internal arngreal. Internal quality assurance
ensures an institution’s or a programme’s policesl mechanisms in place for
making sure that are meeting its own objectives staghdards. External quality
assurance refers to the action of an external Iy institution, which assess its
operation or that of its programme in order to datee whether it is meeting the

agreed or the predetermined standards as mentioned.

Quality assurance within an institution of highearning takes place throughout the
teaching and learning process Materu, (2007) tiedade screening of candidate
for admission, staff recruitment and promotion eehares, curriculum review,

teaching and learning facilities, student evaluatidstaff and external examiners for

end of semester examinations.

At the IAE the external quality assurance mechanisniNational Accreditation
Council for Technical Education which is responsilibr ensuring quality of the

programme offered at the IAE.

Internally at the IAE there are different qualitgsarances mechanisms in place
include examination regulations, which is a documgrat indicates different
assessment procedures and processes which a teacharlearner should adhered
to. This is specific for ensuring assessment stasgdeguality and relevance are
maintained and enhanced across the entire exaomnngtrocess. Field work

regulation is another tool for quality assuranceicihguides both teachers and
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learners on how field work should be conducted. Eamesource policy and staff
regulations are documents which directs on qualiinis for both teaching and non
teaching staff. This indicates different categonéteaching staff with their teaching
responsibilities. All these documents were devedopg following directives from

NACTE as regulatory body and quality assurer.

Though information on implementation of all thesevery little some of information
available indicates that implementation of somehefe is sometimes weak due to
financial constrains, failure to keep up with neatéaching and learning approaches
for example the use of Information and Communicatibechnology (ICT’s),
inadequate teaching and learning facilities andemsing workload results from
large number of student number. (Mihyo, 2006) andtudy conducted at University
of Dar-es-Salaam academic panel on quality asserarmnong their
recommendations are teaching methodology as wé@Bgourses should be offered
more regularly to all staff and teaching shouldghen some weight in the incentive
systems. This is also the case at the IAE whene tisevery few and irregular in-
service training for teaching staff especially faw teaching staff. The IAE should
invest on ICT in teaching and learning process &ingithe advantage of having a
national optic fibre for two years now. The investth on wireless service could
facilitate teaching and learning process as well easuring quality of IAE

programmes.

2.5 Specific Factors Affecting Quality of Teaching and L earning Process

Regarding the purpose of this research aspmmific objectives stated here in the



27

following subtopics are considered to be the speaifecting the quality of teaching
and learning process. Quality of teaching statickeng and learning resources and

assessment procedures as factors affecting goéligaching and learning process.

2.5.1 Quality of Teaching at the | AE

The most notable problem that most developing casface to date continues to be
that of staffing their universities with appropebt qualified and competent

personnel (UNESCO, 1998).Staffing is the part ef pnocess of management which
is concerned with obtaining, utilizing, and maintag a satisfactory and satisfied
work force (Gupta, 2005). The importance of staffin management lies on the fact
that it helps not only in discovering and obtainc@npetent personnel for various
jobs but also improve job satisfaction and mordleemployees in order to retain

them (ibid). Teachers work efficiently when they armell motivated.

Experience shows that, a teacher who is academiaatl professionally qualified
but works under unfavourable conditions of servisesild be less dedicated to his
work and less productive to his work than a teacherks under favourable
conditions of services. Several studies have besrducted concerning factors
affecting performance of teachers. Some of thasdiet are (MOEC, 1995), (Sumra,

2004) and (Davidson, 2005).

The most common factors for teachers loose mohalehtave been analysed in those
studies include, lack of motivation and incentivggor working conditions,

inadequate teaching and learning facilities andHieg and learning materials.
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Through his research (Davidson, 2005) recognizatittough improvements need to
occur in teacher training and other related isstlesse initiatives are unlikely to
succeed unless the issue of teacher motivatioddseased.(MOEC, 1995)suggests
that teachers poor performance is caused by lapl@r motivation, poor living and
working conditions, inadequate teaching faciliti@sd irregular meetings with

management.

Higher learning believes that quality assurance aisshared responsibility.
Collectively, teaching staff and academic manageesresponsible for ensuring that
the design, development, management of the progemmiw effectively done.
Teaching and assessment of courses facilitadetefé learning while students have
responsibility to engage in the learning proce$8ARR, 2010) Teachers have
responsibility to collaborate with colleges to emstihat subject and courses in which
they teach achieve agreed learning outcomes. Acmptd Onucha, (2002) teachers
are important instrument in education. They areo dlse pivot on which the
educational process hang. Teachers play major irolthe sudden change of
educational system. They can influence the teachimd learning outcomes either
positively or negatively because they determinedgihality of instructional delivery
and also influence quality education when it comesimplementation of the
curriculum and educational policies. Teachers areet considered when addressing
issues such as quality assurance; quality deliyegching), quality content, and
quality learning outcomes. They are custodianfiefeducational and school system
since teaching can be regarded as a systemaimnabiand organized process of

transmitting knowledge, skills, attitudes, and ealuhat is worthwhile in accordance
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with certain professional principles; there is adhdor the services of efficient
teachers whose knowledge is bonded with innovationsorder to achieve
educational objectives. Teaching makes learninge tpkace and the teacher
determines the quality of learning that will be gjivto learners. This is more reason
why they should be well qualified and motivated gedy for effectiveness and

efficiency in the educational system.

Teachers at the IAE are well qualified as per NAGTfequirements. According to
IAE scheme of service for lecture cadre teachiradf 3¢ categorized into tutorial
assistant (holding bachelor degree), assistantriegt(holder of masters’ degree),
lecturer (holder of Doctorate), Associate profesmunl Professor. The following are

teaching staff qualifications at the IAE headquatte

Table 2.1: Teaching staff at | AE with their qualification 2014/2015

Qualifications Number
Holder of Doctorate PhD 3
Holders of Masters degree 43
Bachelor degree holders 14
Total 60

Source: IAE scheme of service 2015

The table 1.1 presents the composition of IAE inmdpacademic year 2014/2015.
Teachers at the IAE are faced with challenges leaching morale due to low
incentives which demotivate them. Some of allowarite invigilation and marking
are very small in such that discourage teachers fante them to find other

alternatives like loans and decided to do smalinass. This makes teachers not
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very serious in their co business which is teachamgl concentrate with their
business. This can affect badly the quality of mexwoffered by the teachers.

Poor communication by IAE management is anotheueis®f concern as
communication make teachers to discuss issuedrdiseng teaching and learning
process..Communication is a very crucial issue wheachers can discuss with

management to find solutions on problems facingithe

Chakanyuka et al, (2009) conducted study in Zimlealok staff related factors
contributing to quality in open and distance leagniTheir findings support the IAE
on staff concerning the quality assurance. Theysegtablished that in order to
improve quality at the Zimbabwe Open Universityerth must be staff induction
courses, staff development, caring workers, adeq@ianding and result based

incentives.

Using Zimbabwe model one can learn that, the stafAE are not motivated, they
are few and there is no clear remuneration on steffelopment. Given these
scenario it is a miracle for the Institute to agki@cceptable quality assurance in its

teaching deliverances.

2.5.2 Assessment Procedures

Assessment stands at the centre of any effectiveagidn system. It plays a very
crucial role in educational institutions becaust®iins means for assessing teaching
and learning achievements (IAE, 2015). Examinatid@sts and other assignments

given to learners are common tools for conducteaghing and learning assessment,
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which encompass the process of gathering informatio order to determine

achievement level of the stated objectives.

Assessment is another aspect in teaching and tgpwhich insisted by NACTE. As
per NACTE’s guideline all sub enabling are suppdselde assessed. A learner is to
be assessed according to the competence acquiesccampletion of each learning
outcomes. Prior commencement of the semester ditdami has to develop
assessment plan which indicates how each sub agahkill be assessed and activity
plan which indicates contents to be covered. Assest at IAE comprises of two
parts which are continuous assessment and end mkesser examinations.
Continuous assessment is any form of learning atialu such as classroom tests,
projects and assignments made before sitting fonester examinations. This
comprises 50 marks. Another part is end of semes@minations which is done at
the end of module or a self contained package arhieg related to an academic
programme studied by a student during a semedtes.also comprises 50 marks. A
student will be allowed to sit for semester exariams after scores at least a
minimum pass mark of continuous assessment. Noymadissessment requirements
and criteria made available to students at thé efazach module (NACTE, 2004).
Assessment is faced by many challenges includiny pacilities for processing

examinations, understaffing and poor connectigitglso an issue of concern.

The process of assessment at IAE starts at therdiagi of each semester. The end
of semester or module examination starts by teacsetting examinations questions

and submit them to examination office which themlengo both prior moderation.
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After this exercise the moderated examination it¢énes submitted to examination
office for inserting comments from moderators whish done by examination
secretariat. The aim of moderation is to checkcamsistency and module content
coverage. At the end of moderation, examinatioes#t are compiled ready for
printing and packaging of examinations. For effextmanagement of examinations
there are some conditions to be abided by a lea®ensisted by Irira (2012) who
holds that, students must have registered for thuese to be examined and entry of
students using appropriate entry requirements. atons are invigilated by the
academic staff appointed by the deputy directordecacs two weeks before

commencement of examinations.

The examinations are collected by the invigilattysexamination office to start
marking exercise. The examinations are marked lyseofacilitators in a specified
area allocated for marking exercise. The markegptscare sent to examinations
office. The examinations office sends the marketdptscto external examiners to
assess the performance of script markers (post mratole). External examiners are
drawn from outside the institute to assist in cliegkhe quality of the examinations.
They sign a letter of contract which indicates teramd conditions for moderation.
Examination office compiles, standardizes and ggdde examinations results ready
for tabling to the internal examiners meeting fagcdssion. The internal examiners
meeting will scrutinize the examination resultsdapartmental level and forward
those to the examinations board (IAE, 2015). Theanmdrations board has
responsibility of deciding on all cases of passéaijures, supplementary

examinations, repetition, carryovers and discomtilan. After the examinations
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Board’s recommendations, the results will be reddaas provisional results. The
academic committee of the council shall scrutirsimel endorse all the examinations
results. (IAE, 2015).The endorsed results forwaraethe council for approval and
ready to be used for certification (IAE, 2015), ewaation officer publish the

examinations results to internet and notice boacdapy to NACTE.

Generally, the whole exercise needs proper managene enough human resource
and materials resources. Short of these the issggality become a challenge as
Irira (2012) insisted that effective managemengxdminations is a challenge to the
quality of education in many academic institutiarighe world especially with the

advancement in technology where the typed anddtuestions papers in electronic
can be retrieved and downloaded via different gedijee mobile phones misused

(examination leakage).

2.5.3 Teaching and L earning Resour ces

Teaching and learning resources is another aspeghasized by NACTE in
teaching and learning process. The provision okay resources to meet academic
requirements is to be effectively planned and mgeck (NACTE 2004). At the IAE
teaching and learning resources are not enough aeahgo the number of students
enrolled. The number of students keeps increasich eyear especially after
introducing double sessions i.e. morning and ewes&ssions and establishment of
bachelor degree four years ago. The introductiome courses apart from the
existing also is the reason for increasing enrotranthe IAE. For example at

headquarters the enrolment in the year 2012/131043, 2013/14 was 1706, and
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2014/15 was 1770 respectively. No ideal changeg dornhe existing resources like
library service which has a capacity of 30 clieatsa time. In some of lecture halls
there are more than 250 learners per session dlgotgre hours. The situation
becomes worse during examinations and invigilageasions. In this situation the
issue of quality becomes a challenge. See thewoilptable which shows available

number of seminar rooms and lecture halls withrtbapacity.

Table 2.2: Number of Lecture Hallsand Seminar Roomswith Their Capacity

S/No. | Item Capacity

1 Lecture hall 1 90

2 Lecture hall 3 131

13 Lecture hall 4 130

4 ENP hall 168

5 Basement 1 230

6 Basement 2 192

7 Seminar room1 40

8 Seminar room 2 40
Total 1021

Source: From the Field 2015

Table 1.2 indicate the number of lecture halls sewiinar rooms available at the IAE
which are used for all programmes conducted atlMie headquarters which are
Bachelor degree in Adult and Continuing Educatiost,f second and third year,
Bachelor degree in Adult and Community Developmiast year and Diploma in

Adult and Continuing Education both first and setgear.

NACTE insist that availability of sufficient and pqopriate physical resources
enables students to attain the required progranutemes. Different studies have

been done at the IAE for example (Balige, 2007)tba@ determinants on the
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enrolment to the diploma students and (Irira, 20D8) the examining the
management of examination. No enough studies caeeduconcerning quality
assurance in teaching and learning process spbjifiafter the IAE accredited by
NACTE. Therefore, this study attempts to examine dlality assurance indicators

in teaching and learning process on diploma prograrat the IAE.

The Literature Gap

Different studies have been done at the IAE forngXea (Balige, 2007) on the
determinants of the enrolment to the diploma stydard (Irira, 2013) on examining
the management of examination. No enough studiadumed concerning factors
affecting quality assurance in teaching and legrpirocess specifically after the IAE
accredited by NACTE. Therefore, this study is femion the factors affecting
quality assurance in teaching and learning prooessliploma programme at the

IAE.
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CHAPTER THREE

3.0RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents research methodology whigthieabto collect data in this
study. This study covered the research approady af the study, population,
sample and sampling techniques, data collectiothaode, validation of data

instruments as well as data analysis plan.

3.2 Research Approach

This study applied qualitative approach which iwesl description. This is in-depth
study of a particular situation which allows theearcher to gather relevant data to
fulfil the objectives of the study. Qualitative easch uses natural settings which in
this case was the Institute of Adult Education. Maeal, (2014) suggest that
qualitative research is much better than quantgatesearch at identifying the
process which events or outcomes occur. Qualdasearch relies on a research
strategy that is flexible and interactive (Kombaakt2008). According to (Hancock
et al, 2009), qualitative research attempts to deoaand /or deepen understand of
how things come to be the way they are in our $og@ld. Usually qualitative
approach is needed where a researcher want pes@@/s on something, or looking

at the real life context.

Nevertheless, qualitative approach had been chiosemuse of correspondents with

its data collection methods (interviews, focus graliscussion, documentary review
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and observation). These methods allowed the proeedfithick data collection
which is there then provided a room for thick dggmn and narration of factors
affecting quality assurance in teaching and le@rpirocess at the IAE. According to
Babbie, (1997) descriptive survey is a method séagch that describes what we see
over and beyond. Normally almost all the data cbtdlé through these methods can
be comprehended easily compared to other to oblods such as statistical measures
which employ numerical description of events. Theearcher seeks to experience
in-depth the factors affecting quality assurancteaching and learning process from
the participants themselves. A qualitative approaels adopted purposely to allow
the flexibility in study basing on the assumptidratt human behaviour cannot be
predicted, so the researcher found the need tat dldispapproach so as to be flexible
and make use of open probe questions rather thadatized questions. Flexibility
and use of the open ended questions with probiegtauns at a time would enable
the researcher to obtain genuine information comogrfactors affecting quality

assurance in teaching and learning process aftbe |

The qualitative approach also suits the samplénisfstudy which is small and not
representative. In qualitative research samples small and not necessarily
representative of the broader population (Pattorol&@n, 2002). So it is difficult to
generalize the results and also sometimes it fedlif to tell how far the findings are
biased by researchers’ own opinions. Qualitativeragch offers a chance a
researcher to probe into responses or observa®mmneeded to obtain more detailed
description and explanations of experiences, bebavi and beliefs (Denzin

&Lincoln, 2005).
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The inductive and flexible nature of qualitativeaaollection is particularly useful
for reaching deep into internal psychological peses such as values, motives, and
causes of behaviour. According to Smith &Pell, @0&ocial and behavioural
researchers are interested in explaining why or hmiwiduals do certain things,
how social systems function or the relationshipveen two or more processes.
Limitations of qualitative study are neither remneiative nor generalized (Bodgan &
Biklen, 1992). This was expected to affect the ifigd since they could not be

generalized.

Secondly, during the interviews the respondentshinigtentionally decided not to
reveal some important information particularly, wribe issues are sensitive to their
lives or observed as a shameful act to reveal tteenther people. In this case the
issue of quality in teaching and learning procesamong the sensitive issues at IAE.
This might affect the flow of information from thhespondents to the researcher, in
that case the researcher applied triangulation adetty employing focus group
discussion, documentation and observation to supgié the in-depth interviews in

order to increase the validity of the researchifigd.

Lastly, is the subjectivity of the data collecteg Using qualitative method. It was
claimed that, data collection, their interpretatiand analysis depended on the
researcher’s insight. Therefore the nature of tesearchers’ perspectives might
influence the value of inquiry, findings and intexf@ations. To clear this doubt the
researcher considered the ideas of Bogdan &Bikl&9Z), in their argument that,

there is no form of research which is free from huanbias, all research whether



39

qualitative or quantitative has some forms of sciiygy. However, the researcher

strived her level best to be as fair as she caub/oid biasness in this study.

3.3 Research Design

3.3.1 Employing Qualitative Design

3.3.1.1 Meaning of Qualitative Design

The study employed qualitative approach. Maxwelll® suggests that, qualitative
research is much better than quantitative researitentifying the process by which
events or outcomes occur. Qualitative methods anirgide the “black box” of
experimental and statistical designs and revealnteehanisms (mental as well as
physical) that caused the result. According to $@edl, 1998), a qualitative study is
defined as an inquiry process of understandingcalor human problem based on
building a complex, holistic picture formed with wds, reporting views of
informants, and conducted in natural settings. er& Lincoln (1994) define
qualitative research as a multi - method in focugolving an interpretive and
naturalistic approach to its subject matter. Acoaydto (Ary, Jacob & Razavieh
1996), human behavior is always bound to the camtewhich it occurs, attempting
to make sense or interpret phenomena in termseofaning that people bring to
them. It involves collection of a variety of empal materials, case study, personal
experience, introspective and life stories. Pat{@002) concludes that, qualitative
research is useful at gaining meaningful infornratimm underserved populations
such as deviant groups. For the case of this siyaiglitative design was deemed
appropriate because of the following reason. Thdysintended to find the factors

that affect the quality assurance in teaching aaining at the institute of adult
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education (IAE), getting the experiences on how feople at the institute
experience these practices, it was rational to eynfile qualitative design as it can
collect the experience of people than the rigidhoétof quantitative which ignore
the experience of the people and banks on numenidizles (Patton 2009; Silverman

1997).

3.4 Location of the Study

This study was conducted at the IAE headquarters td the fact that it is the place
where the Diploma in Adult and Continuing Educatigmogramme is conducted.
This is the place where teaching and learning m®dakes place therefore; the
researcher had easy access to information frorméesr administrators, academic

staff and librarians.

3.5 Population

A population is a group of individuals, objects itgms from which samples are
taken for measurement (Kombo et al, 2008). The jadipa of this study will be all
academic staff at the IAE, all diploma studentgnimistrators, quality assurance

committee and librarians at the IAE headquarters.

3.6 Sampleand Sampling Techniques

3.6.1 Sample

This is a part of population. Kothari, (2000) deBna sample as a group of
respondents or elements drawn from a populatioh witlividuals who have one

thing in common that provides representative frohiclv a researcher is interested to
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gather data and draw conclusions. Sample is alaaygset of or a small part of the
total number that could be studied. This study cased 48 informants as indicated

in the table 3.1

Table 3.1 Type of Informants

Category of respondents Number of respondents
IAE senior officers 3

Academic staff 10

Students 30
Examination officer 1
Examination secretariat members 2
Librarian 1

Human resource officer 1

Total 48

Source: Researcher’s data, 2015

Table 3.1 above indicates the type of informants wivolved in the study. The head
of department of training involved in this studychase is the one who is directly
responsible for the diploma programme offered leyIhE. Human resource officer
was included in the research due to the fact thatdepartment is responsible with
the whole process of recruiting and orienting nempleyees including academic
staff. Examination officers also were among the@oeslents as they are responsible
in the whole process of examinations includingisg{tmoderating, and producing,
invigilating, marking, and tabling end of semes&taminations. Examination
secretariat member involved as they deal with enguthe quality of teaching,
learning and assessment of learners as one ofcthatya Learners both first and
second year represented all diploma as this graum fan important actors in
teaching and learning process. The sample alsdveddibrarian as library service is

among the important resource needed in the teaamddearning process.
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3.6.2 Sampling Techniques

Sampling is the procedure a researcher uses tergptople, places or things to
study. It is a process of selecting a number ofividdals or objects from a
population such that the selected group contaiesnehts representative of the
characteristics found in the entire group (Orodimal &ombo, 2002). Sampling
techniques is the scientific procedure of selecsagnpling. It is important to select a
sample in a systematic way so as to ensure thatahemunity/users and external
actors see it as credible and indicative sampleapgBss in qualitative research are
usually purposive. This means that participantssatected because they are likely to
generate useful information of the study. In ga#ile work sample sizes are
typically small whom they will be interviewed untibthing new comes.

In this study two sampling techniques applied which simple random sampling

and purposive sampling.

3.6.2.1 Purposive Sampling

This is a technique which a researcher purposityets a group of people believed
to be reliable for the study. In this study thisheique applied to the senior officers
such as head of department of training, head oarybservices and examination
officers. All these IAE officers possessed the remiinformation by virtue of their

positions.

3.6.2.2 Simple Random Sampling
This is a technique whereby all the individualsttie defined population have an

equal and independent chance of being selectedvasridber of the sample (Babbie,
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2001). This technigue employed to academic stafb vane teaching diploma,
students and member of examination secretariatesta and human resource officer
who randomly chosen from the group since all ofhthead equal chance of being

chosen.

3.7 Data Collection Methods

Data collection is a process whereby a reseadikcts data from various sources
of information in accordance with the research pkecording to Seidman, (1991),

the choice of research methods depends on the smirpbthe research and the
research questions under investigation. In orddmtb out factors affecting quality

assurance in teaching and learning process, théodetused in gathering data

included interviews, focus group discussion, obaton and documentation.

The choice of multiple methods (triangulation) sety first as means of cross
checking authenticity of information and data ociéel through other methods.
Secondly, it took into consideration the fact timat single research technique is
adequate in itself in collecting valid and relialdata on a particular problem.
Moreover, each research technique has shortcomamgk each needs to be

complemented by the use of other sources (Nkpa;)199

These methods are appropriate for collecting dquaat type of data or information
especially in qualitative approach which fit itsefa particular type of analysis and
interpretation for drawing a meaningful conclusidimese data collection methods

were appropriate to this study due to the natugwady which is qualitative research.
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3.7.1 Interview

Interview resembles everyday conversations, ajhothey are focused on the
researcher's needs. (Patton & Cohran, 200R)erview is a process of
communication or interaction in which the subjectirderviewee gives the needed
information verbally (IGNOU, 1992). They are suppdd$o be conducted in accurate
way in order to ensure validity and reliability. &hechniques used aimed to be
reproducible in such that someone else can useame topic to guide to generate
similar information and also systematic and crezlilbleans that the questions asked
was reasonable for generating valid informatione Téchnique used was transparent

to indicate how exactly the data collected intetiguieand analyzed.

According to (Patton, 2002), in qualitative methatiere are different types of
interviews ranging from semi structured which aseducted on the basis of a loose
structure made up of open-ended questions. In ghidy open ended used for
respondent who divert from what a researcher pkknAecording to Patton, (2002)
in interviews both the researcher and the usetBeofindings can be as confident as
possible that the findings reflect what the redeaset out to answer rather than

reflecting the bias of the researcher or of a group

In an interview there is direct feedback from reggents that means that a researcher
is assured that the response are from the persamdied. In an interview a researcher
has an opportunity to probe verbal or non verbahyats so as to encourage more

complete and better explained responses and irdigprmation.
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In this study semi structured used to collect infation from IAE senior officials,
examination officers, academic staff, examinatiearstariat members, librarian and
human resource officer.(see appendices 1, 2, 3,5).&his is a two way person
conversation initiated by interviewer with a cldist of items to be addressed and
questions to be answered (Brymen, 2001). Accordin@ohen et al, (2000) semi
structured interviews allowed respondents to ptdjeeir own way of defining the
world, permit flexibility of sequence of discussgrenable participants to raise and
pursue issue and matters that were not includatidrpre set schedule.. The time

spent for interview ranged from thirty minutes twedhour for all respondents.

Interviews in this study conducted in a varietylafations and times and also their
knowledge, expertise and interpersonal skills zdi to further explore unintended
ideas or themes raised by respondent that relatéldet purpose Interview sessions
were carried out in the respective offices of tbaaerned respondents. During the
interview sessions the researcher observed -claftyquestions and answers
throughout the field work period. As Enon, (1998®ntends clarity of instruction
given to those using the research instruments dimilobserved because the clearer
the instructions the higher the reliability andigay. Data collected through this
instrument enabled the researcher to supplemeat that were collected through
documentary review, observation and focus groupudsion, hence serving as a
means of cross validating the information collectethngulation). (Denzin, 1970)
extends the idea of triangulation by distinguishifogir forms of triangulation
namely; data triangulation, investigator triangwlat theoretical triangulation and

methodological triangulation. For the case of #tigly, the researcher was interested
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in methodological triangulation which refers to tee of more than one method for

gathering data.

Interviews vyields rich data, details and new intghs it allow respondents to
describe what is sensitive due to the conversdtitume an interview had. Also a
researcher was able to use a quote as an effaestienonial to further illustrate a

statistic.

Personal interaction with senior IAE officials, exaation officers and librarians
developed rapport with the interviewee which imtarake respondent more relaxed

and comfortable.

Apart from all these advantagesjterviews are time consuming means that
scheduling, conducting the interview and inputtinges for analysis takes time.

In this study interviewers were prepared beforeatial interview in order to get

the needed information. Training interviewers wasceassary to ensure that the
interviewer has knowledge of the subject matted &els confident in his/her

ability.

3.7.2 Documentary Review

Documentary review is an important is an imporsmirce of data in many areas of
investigation. This is a large body of data whigmelated to the study at hand and
have already been collected by others, whetherighdd or not published. These are

existing records often provides insights into segttand groups of people that cannot
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be observed in another way. Lincoln & Guba, ()9@&fined a document as any
written or recorded materials not prepared forghgoses of the evaluation or at the

request of the inquirer.

Documentary review is useful in describing instdoal characteristics, such as
backgrounds and academic performance of students,identifying institutional

strengths and weaknesses. They can help a resetralederstand the institutional
values, processes, priorities and concerns. Theyige a record or history that is not
subject to recall bias. Documentary are relatiielxpensive and good source of
background information which mostly accessible tangn people. Documentary
information provides a behind the scenes look atplogramme that may not be
directly observed by other means for example in¢ers for fearing of disclosing

some weaknesses of an institution and also may lmnissues not noted by other

methods.

In other side,the information may be inapplicable, disorganizedavailable or

outdated hence they need thorough analysis to gmbpriate information to the
study. Also the information may be incomplete acdcurate and no clarifications or
one to clarify. Documentary review may be time eaonsg due to its nature it need

one to collect, review and analyze many documents.

In this study the review was done to different doeats such as the IAE prospectus,
IAE Institutional audit report, examination reguteis, staff regulations, IAE self

analysis report and staff training programme Tleeaecher needed to go through
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these documents so as to compromise with what hegh lobtained during
interviews, observation and focus group discussid. purpose of this study was to

assess factors affecting quality assurance in tegemd learning process.

3.7.3 Observation

This is a tool that provides information about attoehaviour (Kombo et al, 2008).
It concerned with systematic selection, watchingl aecording behaviour and
characteristics of living being objects or phenome®bservation is used to
understand fully the complexities of many situasiodirect participation in and of
the phenomenon of interest may be the best reseaetihod (Marshal & Rosman,
1999). Non participatory observation was used amsickeration that some hidden
factors which affect the quality of teaching andrteng process could be delineated.
An observation guide was developed to collect datdactors affecting quality of
teaching and learning process such as availabilitgaching and learning resources,
the use of ICT in teaching and learning, sittingaagements during classroom
sessions, examination invigilation, capacity ofdty services and daily operation

systems.

Observational data is very useful in overcoming tlcrepancies between what
people say and what they actually do and might telgncover behaviour of which
the participants themselves may not be aware (Neu@@00). The advantage of
observation is that one can get a true picture atunal settings for example
observation in a classroom teaching or examinatiorsgssion can see directly what

people do rather than relying on what they say ttheyObservations not rely on



49

people’s willingness to provide information andcalsan collect data where and
when an event or activity is occurring. In this dstuobservation was done on
different activities takes place during teachingd alearning process such as
classroom sessions, invigilation and marking precébrary facilities and its uses
and teaching and learning resources. Limitationslfervation are that, normally
people perform better when they know that theylesiag observed hence they can
produce unrealistic data. In order to limit the bl effects of unforeseen events
which could interfere with the observation taskhest methods of gathering
information were employed in order to cross chelok tlata collected through

observation.

This method applied to this study to observe tla sguation especially in teaching
and learning activity at the IAE. Observation wasel at library, lecture halls, study
rooms computer room and seminar rooms and classsassions to observe quality

practices during teaching and learning process.

3.7.4 Focus Group Discussion

Focus group is another method of data collectionpleped in this study.
Kumar,(1987) explains that, focus group discuss®ra rapid assessment, semi
structured data gathering method in which a puxabgiselected set of participants
gather to discuss issue and concerns based ond key themes drawn up by the
researcher /facilitator. These are groups organ@edourpose to meet sampling
criteria seeks broad range of ideas on open emgecl Debus, (1988) talks on focus

group discussion that, it provides a fast way @rerom the target audience. These
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are formal, controlled, pre arranged in time andcel usually audio taped and
transcribed for analysis. In this study this kindtechnique were used to explore
service user’s views from students at IAE. Focumugrdiscussion was appropriate
for some topics such as dissatisfaction with sess/affered which were more easily
discussed in groups. Some sensitive topics likditgua teaching and learning
because all members of group share an experienceisFroup discussion is cost
effective technique for eliciting views and opingoaf respective clients, customers
and end users. It used to obtain the insights tatget audience, needs, problems,
beliefs and reasons for certain practices. Thewvigbtained in a group are treated as
an interaction between a group therefore the aisaftso will be done at the group
level rather the individual, (Igras et al 1998). wé&wver, focus group discussion
proved to have its shortcomings because some memiight not participate freely

due to fear and shy to other group members.

To run group discussions it is better to have peogho will discuss (Igras et al,
1998), if the group is not well recruited then itlwe difficult to get the participation
needed. The common problem in focus group discnssimadequate recruitment of

members of group.

Sometimes the topic can be not well understooti¢ogtoup or not interested to the
group therefore, they think that they will not gaamything by attending the

discussion.

Sometimes if the group is too small or large idif§icult to sustain a discussion and

control the group. Normally the minimum number i8 and maximum of ten
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participants per group. When the group is too large advisable to split the group

into small groups not exceed ten people.

This method applied to IAE students so as to gt a chance of interaction and
discussion as quality assurance in teaching amditgaprocess is among the crucial
issues which need sharing experiences to come thiposmmon standing. In this
study the researcher constructed one major que@ti@me) that was discussed in
the focused group discussion among students. DA®90) suggests that those
involved in focused interviews are normally wellfarmed so as to provide
maximum understanding on the issue in questiorordler to make the discussion
effective the researcher provided the clear expiamaf the purpose of the group,
facilitates interaction and ensure that everyoneake while not favouring any
participant. With regard to those limitations, tlesearcher employed documentary

review, and observation methods to ensure validatfalata collected.

The focus group discussion involved thirty studewtso were divided into five
groups consisting of six members each. The researfdrm group discussion
sessions which took forty five minutes to one holine focus group discussion
sessions were held in the allocated classroomsnatitie institute premises while the

discussion were tape recorded and note taken.

3.8 Validation of Instruments
Validation is the way of making sure that the reslkeanstruments bring intended

outcomes that can apply to other situations (Bht&90). Validity refers to the
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quality that an instrument used in the researchadsurate, correct, true, and
meaningful and right (Enon, 1998). Validity in qiative research relates to whether
the findings of the study are true and certain.sTsiudy applied triangulation
approach to validate data instruments used. Triatign refers to all instances in
which two or more research methods are employedtifhethod triangulation is a
means to enhance the internal validity in a qualgastudy on the factors affecting
quality assurance in teaching and learning procHss.issue of quality assurance is
multidimensional concept requiring multiple instremts for its exploration. In the
triangulation procedure data collected with fourffedent instruments namely
interviews, focus group discussion, observation aodumentary review were
analyzed to each other. More than one type ofdtkation can be used in the same
study. In this study focused on triangulation bytmoe by developing the data
collected with four different instruments. The stddllowed Kopnak’s definition of
mult- method triangulation pertaining to the samethod, primarily in order to
determine if there is convergence and hence inedeaalidity in research findings
(Kopinak, 1999), the use of more than one instrunpeavided more detailed and

multi-layered information about phenomenon underdtudy.

3.9 DataAnalysisProcedures

Data analysis is the process of editing, clasgifim and tabulation of collected data
so that they are manageable to analysis (Koth@€i7R The study applied thematic
approach to analyze data. Data analysis in intervieed to follow five steps, which

are categorization of meaning, condensation of megarstructuring of meaning

through narratives, interpretation of meaning gatieg meaning (Kvale 1996). In
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the data analysis of interviews and focus groupusision the information was first
read by a researcher. Secondly, the data weredolacib topics of the study basing
on the themes of information obtained from respaotglerhird, the researcher reread
the common patterns in each category and decidadnhvib take and which are
redundant. Fourth, the researcher narrates in eatbgory using quotes from
interviewees. The fifth step was to interpret ni@safrom respondents to gain

meaning out of it.

This approach helped a researcher to gain insigthkkaowledge from data gathered
and also develops a deeper appreciation for thepgoo the situation in the study.
According to (Boyatzis, 1999), thematic approach aisprocess of encoding
qualitative information which is highly inductiv&he researcher also applied some
statistical analysis to validate themes. The aifndata analysis are the formulation
of conclusion that can be analyzed both in qualgit and quantitatively. In
qualitative analysis context analysis was done labter explanation to give clear

interpretation of the findings and all data werélgd by the research questions.

3.10 Ethical Considerations

The researcher abides to human rights in the wpiaeess of data collection and
analysis process. Attention was paid to rules agllations governing research
work as asserted by Leedy and Ormrod, (2005). Tdadggorized research ethical
issues into four groups: informed consent, righptiwacy, honest with professional
colleagues and protection from harm. This studysmered ethical issues as it

followed all procedures needed by research pradeakipractices. The researchers
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got clearance letter from the supervisor to seakn@sion from The Director of
Research and Postgraduate Studies at the Open reityvef Tanzania for a
researcher to be allowed to collect data. Therletieected to the Director of the
Institute of Adult Education where data collect&étie permission letter was granted
to the researcher through the human resource deg@irivhich allows the researcher

to collect data to different participants from thetitute of Adult Education.

The data was collected on voluntary basis and doviotual forced to participate
without his or her willingness. Permission was assmght to take photographs
whenever needed. The researcher acknowledged dghdteuments consulted for
the study. Likewise, data collected from the fieldere reported without
exaggeration. Data collected presented in chaptar, finalysis and discussion are

presented in chapter five.
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CHAPTER FOUR

4.0 DATA PRESENTATION

4.1 Introduction

This chapter presents the data gathered from élhek dn the factors affecting quality
assurance in teaching and learning at the IAE, uadialt education programme. The
presentation was guided by four research objectitresh focusing on the quality of

teaching staff, assess the assessment procedamajnexthe status of teaching and
learning resources and examine on how the IAE shouhintain the quality in

teaching and learning process.

4.2 Quality of Teaching Staff
Teaching staff is the most crucial segment in tewpland learning process. Any
academic institution has to make sure that itshiegcstaff is of good quality in

order to ensure quality of its products.

During the interview discussion with IAE senior ioffrs, it was revealed that there
are two categories of teaching staff namely panetieaching staff and permanent
teaching staff. For acquiring permanent teachirgff dhere are formal national
requirements for the competence when hiring themseRrch data through the
human resource officer indicate that there is |1Ad&fsegulations which indicate the
requirements of different cadre including teachamgl non teaching staff. NACTE
which is regulatory body directs all requirements both academic and non
academic staff. An institution specifies their ovaguirements for competencies of

permanent staff when recruiting them.
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The IAE senior officer narrates that another catggid teaching staff is part time
tutors. They are supposed to send applicationrldétteough Deputy Directors
academic and consultancy office. After scrutinizing application together with the
training department and satisfied with the quadificn and experience the
appointment of part time tutors will be accordamneigh the regulation of such
appointment as stipulated in the letter of contrddte contract can be renewed
according to the performance indicated by a partttutor. The research revealed
that permanent teachers are faced with a numbeahallenges which threat the

quality of programmes offered.

4.2.1 Low Morale of Teaching Staff
Research findings during interview show that, sarhallowances were regularly
paid but others not paid to academic staff. Leangeteavelling allowances were paid
regularly to academic staff. House allowance hasheen paid for the past eight
years now. This supported by the claim from onehef teaching staff during the
interview he said that;
We are living in a very hard condition as now we grst depending on
salary which does not suffice our daily needs. Np extra money. | have
two children in secondary school and one in primaghool both
studying in private schools. Life is very hard Iveao support myself
with some small business to be able to pay scte&s for my children,
house rent and others, it is real difficult.
The issue of low morale to teachers also notedigesits during FGD when one of
them pointed out that;
Some of our teachers not provide us with what wpea®d. For example

it is almost four weeks after the commencemen¢mkster a teacher is
still introducing module. Last week he has two lsosession he came
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and provides us with questions and told us to dbnisim for any
problem. Surprisingly, he told us that he has age tuition somewhere
outside the city centre during weekends and onadipay 5000 shillings
per three hour a day
Students are discouraged with this situation bexraosne of them can't afford as
they have families depend on them as well as inther costs in college including
fees, meals, and transport and hostel paymentdeisisaid that there is one subject
a teacher teaches only three sessions per semester.
As for other allowances such as invigilation, sumeon of independent study of
students and marking examination scripts, the rasesl to pay academic staff are
low compared to other institutions under NACTE. Sigport this two of teaching
staff interviewed said that they were paid ten gamas to invigilate one subject
examination for three hours. They wonder how IAEpate those rates per hour.
Some of allowances are paid very late for exampeerision of independent study
normally paid very late as one teaching staff cedrduring the interview;
It is now about six months now we are waiting fdlovmances of
supervising independent study since the last semastare not yet paid.
No any information provided to us on the delayuwthsallowances. This
discourages us a lot.
On the other side during FGD students observedntlagority of teaching staff were

doing well their jobs but few of them seemed todismappointed in such a way they

were giving bad languages to students somethinghndiscourage them.

4.2.2 Lack of regular meetingsfor teaching staff
Lack of regular meetings among teaching staff i®rgnthe issue revealed by the

teaching staff during data collection.
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Four teaching staff equivalent to (40%) of respansleclaimed that there is no
regular meetings to discuss different issues aliggng the process of teaching
which would help to improve the teaching and leagnprocess and hence quality
product (graduates). One of them claimed that;
We have so many challenges facing us during tegghriocess and also
we have a lot to discuss with management to impoawveprogrammes
but there is no forum or workshop.
Another teaching staff further claimed that;
We started a new semester without any general atrafu on what
happened in the last semester. | expected teadt@ifjto come together
with management so that we can work on issuesdaiseing the last
semester unfortunately nothing like that happerfvemi know there are a
lot of issues such as inadequate teaching and iegrrfacilities,
materials, poor library services and so on. | wonddnat management
expects from this situation.
4.3 Assessment Procedure
Assignments and tests are major assessment to@syireducational programme.
They give both teaching staff and students feedlmacktudents’ progress and thus
help determine the next action. Thus accurate wagtudents’ grades recording and
ensuring that learners are given regular feedb&ok greater importance not only for

learners’ satisfaction with their teachers’ perfarmoe but also for sustainability of

the programmes offered.

The research through two senior officers and exatwn officers interviewed
revealed that the process of assessment stadne beginning of the semester where a
teacher assigned a module to teach and supposeepare course outline and

assessment plan which indicates what will be taagiatt how the module will be
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assessed. Assessments at the IAE are groupedwiatparts which are continuous
assessment and end of semester examination. Boyhecpial weight i.e. fifty marks

for continuous assessment and fifty marks for tieb @ semester examinations.

4.3.1 Improper Continuous Assessment Procedures

Interview with senior officers revealed that coobtms assessment comprises of
different mode of assessments such as group assigsjmindividual assignments
and classroom administered tests. The researchalesvethat the continuous
assessment is mostly managed by subject/courses.t@ome administrative officer
affirms that in past years when the enrolment ve&s dontinuous assessment was
centrally coordinated in by examination office, with expansion of enrolment
every course tutor administers his/her continuossessment. A course tutor is
responsible in setting question papers, adminigjezkamination, marking, award of

marks and compilation of course work.

Through the interview with three teaching staff igglent to (30%) was noted that
most of teaching staff work on this exercise pripexkcept for few teaching staff as
it was proved by 4 (40%) teaching staff and stusleloting FGD that some teachers
assign them only one question in such a way thetefrner did not cover that area it

is obvious that may end up failing. Such kind cfessment has no reliability.

The issue of course work was also a concern ohégaras it was proved during
FGD. They noted that in some of the subjects thayfer the end of semester
examinations without knowing their course work parfance. One student claimed

that;
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Some of teachers collect some assignments oneedasebwve enter in
the examinations. How do | know that | qualify fbe end of semester
examination or not?
Through documentary review, according to NACTE glirtes a student has to know
his/her coursework performance two weeks befotengitfor the end of semester

examination. Also a learner has to score at lea§to the course work as minimum

requirements for sitting for end of semester exatnms, (Exam regulation, 2015).

4.3.2 Poor Organization of Examinations

Interview revealed that there is an annual calendaich indicates all academic
activities to be performed throughout the year udolg examinations. The
examination officer insisted that there is a vepac plan for examination although
sometimes it is not properly followed due to somtiference. One of the senior
officers commented that examination preparation eogoes different stages
including planning and setting examinations, ingon, marking and release of

examination results, as follows.

4.3.3.1 Inadequate Facilitiesin Planning and Setting of Examinations

Research through the interview with two (100%) exeation officers observed that
before the starting of examinations the examinatiffice has to develop an activity
plan which shows the plan of all activities andesliiies that are supposed to take
place within a year. In planning an examinatiorsiflso necessary to identify and
clarify before on how many students will be sittifigr particular courses,
examination halls to be used and determine whetmerspace and furniture for

sitting are adequate for conducting safe and seewaninations. The interview
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revealed that all these are done at the IAE asadg mwoved by one examination
officer and two senior officers. One examinatioficefr insisted that;
First we must know the annual calendar so thatakeminations office
can plan accordingly as examination is a sensiisg&ie which needs
thorough supervision. Failure to do that may cagbaos to teachers,
students and the management at large.
In addition the research revealed that planningexdmination at IAE includes
notification to course teachers to set examinagioestions with marking scheme and
submit them to examination office at least two webkfore the examinations. The
researcher wanted to know how the quality is maiethat this stage where there are
many people involved in this stage, including stxres for typing and production.
The examination officer had this to say;
Since the first semester of 2014/2015 the exaromabifice ordered
course teachers to provide typed examination goiestbut there is a
challenge of the shortage of adequate facilitidee licomputers and
internet connectivity in such a way that some teexhopt to use
secretaries to type questions and print them agl l@py. This rise a
point of assuring safety of examinations as soroeetaies might not be
very much faithful.
One of the senior officers also commented on thisdying that it could be better if
there were adequate facilities so that every coteaeher could type and process
his/her examination up to the end point. The ingotent of different people on a
sensitive issue like examination is a challenge @sd not acceptable according to

the examination regulations. The examination is @arely academic staff

responsibility.

Preparation of examination timetable is also pdrexaminations planning. The

documentary review from the IAE examination regolad 2015 indicated that a
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timetable for semester examinations should be settawo weeks before the
examinations so as to allow students to have entiogh for preparation and also
notice any case of collision among the examinatalts and rooms allocated for the
examinations. All academic staff interviewed equal (100%) of respondents
admitted that the examination timetable at IAE rigperly prepared and released to

both teachers and students on time as per exaonsatgulations.

The research revealed that the examination at IAE to undergo pre and post
moderation as one of senior officers pointed oat there are internal and external
examiners. Internal examiners are all course/ nefthdilitators including permanent

and part time tutors.

External examiners are drawn from accredited usities and colleges with
outstanding working experience. External examirsiggeed a three years contract
which may be renewed according to the performahea individual. Interview with
examination officers revealed that the external nérars moderate the set
examination questions and comment or propose fastgution. The external
examiners may propose for substitution of examamatjuestions in any question
paper submitted for moderation and provide cornedpoce solutions (Examination
regulations 2015). The proposed solutions will loeommodated in examination

papers by examination secretariat.

Post moderation is done by external examiners gtiingugh the students marked

scripts to check if there is a technical error @tording or addition of the
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candidates’ marks. The interview with examinatidficers revealed that all these

are done properly.

4.3.3.2 Low Payments of Invigilation, Marking and Examination L eakage
Invigilation is another segment of examination argpion. Information from one of
senior officers revealed that invigilation involvesnong other things assigning
invigilators with module to invigilate. Invigilater are appointed by letters and
notified two weeks before the date of examinatiohsgether with a letter is the
timetable which indicates an examination to begiaied, halls or room to invigilate
and time for each examination to be invigilatede Tihterview with examination
officer revealed that invigilators are supposeccdtiect examination papers thirty
minutes before the start of examination. They apgese to inspect learners so that
they do not enter with unauthorized materials alsd arrange them in manner to
sustain examination safety. One of the examinatificers revealed that some of
teachers came late and found learners alreadygmuathemselves others do not
appear at all and no action taken to them by theagement. When the researcher
asked what made teachers not to appear in exaonnatvigilation one of teaching
staff said that is due to low payments and sometiaikers are located to invigilate

twice a day which means that there is no timedkinig tea or lunch.

During the interview with teaching staff they clacthat ten thousand shillings paid
to them is not sufficient as the timetable indidatieat most of examination set for
three hours. Another issue observed during FGD wsiiidents is examination

leakage and cheating. They pointed out that, sowigilators are negligent of their
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duties; they are busy with their mobile phonesmyinvigilation and some of them
give unnecessary announcements which most of the ¢ind up with disturbance
and confusions to learners. They claimed that tleeseme of examinations leakage
whereby some of students had some examination iguesbefore the date of
examinations. According to them this discouragesners who are faithful and

struggling with their studies.

Examination timetable is another issue reporte@dpdemic staff during interview.
It was revealed that examinations timetable is deleel in a very few days
something which resulted to overcrowding in exaramahalls. One teaching staff
during interview put it that;

This timetable is made purposely by the managetoentnimize number

o_f days to be paid to invigilate. It is difficuld tensure safety in this

situation.
The research findings with five academic staff miewved (50%) noted that
invigilation of examinations generally is done widgw incidences of examination
irregularities but five others (50%) claimed thiihaugh examinations go smoothly
there are some few cases of shortage of inviggatirortage of examination scripts

and typing errors in examination papers.

The interview with senior officers and examinatiamfficers revealed that
examinations are centrally marked. Scripts are sthrky facilitators of the
respective courses according to the specificatiomarking guide. Course teacher

collects examination scripts from examinations agffs by counting and signing
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number of examination scripts taken by a teacher edhthe same after marking and
recording of marks scores in a special form whictidate number of questions

attempted with their scores per each candidate.

All examination officers interviewed (100%) claim#tht the exercise of marking is
affected by other IAE activities set in that tinfénis make the marking exercise not
to be completed on time as it has been scheduletheSof teachers who are
supposed to mark may be assigned other activitglwimay interfere with the whole

process and delay the release of examination gesiilie delay of release of

examination results is chaos to students, teacsengell as IAE management.

Documentary review on the examination regulationkcated that after the marking
a course tutor is suppose to submit marked scfipies] form for recording students’
scores and marking scheme to examination office fHsearch through interview
with examination officers indicated that some oadegers do not observe the
deadlines due to interference with other activiitesome of them due to individual’s
negligence. The issue of underpayment in markingxaiminations also rose during
interview with teaching staff one of teaching stdéimed that;
Number of days allocated for marking exercise is¢ realistic, for
example to mark twenty five scripts per day isreatistic for any quality
examination, and this happened due to the fact thahber of days
allocated means more payments therefore. The I1Akagement decided
to allocate few days to justify low payments.
4.3.3.3 Under staffing and Shortage of Facilitiesin Examination Office

Examination results undergo different stages befibhie approval and release.

Research revealed that examination office has ésponsibility of compilation of
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examination results. Senior officers interviewedrrated that the first stage
examination results process is tabling the resaltie internal examination meeting
which comprise of all course tutors, examinatioficefs under the chairmanship of
deputy director academic, research and consultarieyinterview indicated that this
exercise is done by the internal examiners who fheerole of scrutinizing the

results at the departmental level then tabled ecettamination board of the Institute.
The board constitutes all the heads of IAE deparntsjehree representatives from
any institution accredited by NACTE and examinatiofficers. The board

recommends the results to be released as provisi@salts. The academic
committee of the council is to scrutinize and esdothe examination results. The

chairperson of the council approves the resultdyréar certification.

The interview with examination officers and seniadficers revealed that all these

processes are properly followed by IAE management.

Two examination officers interviewed (100%) comp&d on the inadequate human
resources and inadequate facilities in examinatifice. One of them commented
that;
Shortage of facilities like printers and photocomachine, only one
printer is not sufficient and we found ourselveskig until late hours.
One of teaching staff who participated in this e#sh said that the standard of
examination papers is sometimes poor one may fomdesof the question papers
with a lot of typing errors like subject code numtbé be different from title and

content. This may lead to learners giving wrongwas. When the researcher
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wanted to know the cause of these errors, the saadfit is due to shortage of staff in
examination office in such a way that they work emgressure to meet timetable as
a result they end up making mistakes. Also all examination officers interviewed

claimed that the examinations office is understhf® it needs to have at least five

staff instead of the current three.

Poor connectivity and unstable software for reqogdeéxamination results is also a
challenge noted by examination officers. The IAEnagement since the last
semester 2014/2015 opted to use Students AcadeegistBr Information System
(SARIS) to record student’s examination resultse Bloftware is not efficient and
stable something which causes a very big distudoanclearners. Examination
officers complained that one may save examinatesults but after sometime the
saved results are nowhere to be seen. In cassatimg special and supplementary
examinations remarks, the system is not accepting aesult are done manually

something which delays the whole examinations @®.ce

One student during FGD complained that the examinatsults keep on changing
several times and cause frustrations to learnars.sudent during FGD complained
that;
| don't know exactly my examination results becatlsee different
versions resulted to three different scores soréally confused.
4.4 The Statusof Teaching and L earning Resour ces
The aim of this objective was to examine the statfigeaching and learning

resources at the IAE. The researcher found it itapbrto examine the status of
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teaching and learning resources because they tdast very important part in
ensuring the quality of programme offered in angdsmic institution. The question
assumed that availability of teaching and learnegpurces assured the quality of
programme as well as competent graduates. Thercheeaemployed interviews,
observation, FGD and documentary review to gath@&rmation concerning this
part. The findings revealed the following issu@ssliortage of teaching and learning
materials, (ii) shortage of teaching and learniagjlities (iii) unconducive teaching

and learning infrastructure at the IAE.

4.4.3 Shortage of Teaching and Learning Materials
Shortage of teaching and learning materials isajrtbe factors affecting quality of
teaching and learning process at the IAE. All teagistaff interviewed, equivalent
to (100%) of the total respondents acknowledget] thare is shortage of teaching
materials such as stationeries and reference b@ulesmale academic staff observed
that there was no even a single copy of referermek for his subject titled
Entrepreneurship in Small and Medium EnterprisedgC6DUQ07211)
One female teaching staff claimed that;
| am used to use my own money to buy an internedleuo search
materials for the subject | am teaching becauseetl® no any relevant
reference book in the library.
Unavailability and reliability references make stnts to rely on teacher’s notes
only. One female teaching staff claimed that sheegm assignment to her students
and found that more than half the class copied feawsh other and claimed that;
It happened that one time | assigned them a groogx &nd | found that

they copied from each other and reproduce my owmsnbdecided to
award them zero.
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One of the senior officials (male) claimed thatdetnts rely only on the IAE library
which is under stocked while there is nearby lipréke National Library and
libraries from other institutions like University Dar Es Salaam, Mwalimu Nyerere
Memorial Academy and Social Institute librariesséems that they are not aware.
During FGD one of the female students expressed thissatisfaction on the
availability of teaching and learning materialse&faimed that;

It is true that we are surrounded by higher leagimstitutions like

College of Business Education and Dar es Salaantitutes of

Technology but their libraries had no materialsateld to our courses.

We just go there as a way to get a chance readurgoavn materials

because sometimes there is no chance in our college

Generally all students through FGD claimed thatehe shortage of teaching and

learning materials.

4.4.4 Shortage of teaching and learning facilities
Another factor affecting IAE in ensuring quality t#faching and learning process is
shortage of teaching and learning facilities. Thiss noted by both students and
academic staff. The findings through FGD revealedt tthere is a shortage of
teaching and learning facilities such as compussd overhead projectors. There
were only 20 computers in the computer room focheay students computer skills.
During FGD one student claimed that;
We were told that we are starting with the theoryl@arning computer
subject and then we would learn the practical partnext semester.
Unfortunately we end up being told how the comprdem should look
like but we do not even see the computer room!

Observation revealed that there is no enough spacthe computer room to

accommodate such a big number of students. The wemmom has the capacity of
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accommodating 25 at a time and the number of segeaddiploma students for the
year 2014/2015 was 293 per session. Thereforeas mpossible to conduct the

practical session of the computer subject.

The situation is even worse to the teaching stédf.computer in most of teaching
staff offices and apart from this there is no amtgrinet connectivity available for
teaching staff. This was supported by almost alldemic staff interviewed who
acknowledged that academic staff faces the chalefignadequate computers. One
male teacher narrates that;

| am tired with this situation therefore | opteduse my own recourses to

buy laptop and modem so that | can access matefoalseaching my

subject because there was no any book concerniragr@ghy module

titled Structure and Geomorphic Features of thetE4€CodeGET05101)

the subject | am teaching.
Again (8) teaching staff equivalent to (80%) whortiggpated in the interview
acknowledged that there is inadequate ICT facsliied connectivity such as internet
services, computers projectors, photocopies andtgps. There are only two
projectors among them one is fixed permanently ne of lecture halls and the
remaining is shared by all teaching staff. Onehearstaff commented that;

I am no longer using projector because it is hasdshare one projector

and also my laptop | used to use is collapsed tbeed opt to go back to

using manual which is very tiresome activity togdlass like mine.
4.4.5 Unconducive Teaching and L earning Infrastructure
The other factor affecting quality of teaching dedrning process at the IAE is

unconducive teaching and learning infrastructurdraktructure includes among

others lecture halls, seminar rooms, library andff stooms. Data through
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observation revealed that lecture halls are futirdulecture hours. For the diploma
students are more than 285 students for evenirgjogeand 293 students morning
session (First year diploma students 2014/2015)lsHeve no facilities like air
conditions to make it conducive for such big numbérstudents. The available
ceiling fans are not enough to supply air especiliring hot seasons like in Dar es
Salaam as one academic staff narrated that;

Normally when | have afternoon session | asked Iniygiee to go there

or not because it is too hot. | prefer morning s&ss before it become

too hot.
All lecture halls were not fixed with loud speakacilities. This makes learning not
effective because some of students in back ofdbmrdo not hear teachers. Through
FGD one student claimed that;

I’'m living at Kibamba in the outskirts of the cityhad to wake up early

at 4.00 am so that | can manage to sit in frontted | can hear teachers

properly, otherwise it is difficult to hear and seeen spellings for some

words.
This was also supported by one of teaching stafédoying that when teaching he
prefer to walk around the class but it become aiffiwhen teaching in a congested
class. As a result other students were continuiitly @ther business or even others

sleeping as a result they end up with incorrecliisgeof some words and loose the

meaning of some words or the whole sentence anckhaaffective learning.

The researcher probed further on the status of IdEary. The library had
inadequate books and lacked internet connectiVitye head of training department

commented that the library was small in size; dl lmacapacity of 30 clients at one
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sitting. Also it was noted by the researcher thatlibrary had small number of staff
in such a way that it hinders the possibility opjng shifting sessions. The library
staff was only 5 and the library operates from &@0to 18.00 p.m something which
goes contrary to the classroom timetable which ettd®.00 p.m. The table below

shows the number of students at the IAE.

Table4.1: Number of Studentsat | AE Headquarters Academic Year 2014/2015

Course Number of students
1. | Ordinary Diploma 1050
2. | Bachelor Degree 720
Total 1770

Source; Admission office IAE 2015

Table 4.1 shows that there was 1770 number of stad@&he library is suppose to
accommodate more than 1900 plus distance learminpists who resides in Dar es

Salaam and outside the city, teaching staff andrdibrary users.

Normally teaching and learning process takes piacand outside the classroom
therefore the environment outside classroom shaldd be conducive to support
effective learning. Through observation the redsarcnoted that learning

environment outside classrooms is not conducivaigh a way that during the sun or
rain learners cannot sit and do their assignmeuttsde. There is only one small hut
which can accommodate not more than 20 studentdramdshades which cannot
suffice a good number of students. This was supddoly a librarian who insisted

that most of students come to the library not lagkior books but sometimes doing

their assignments by using teachers’ notes becdbsee is no conducive
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environment outside their classrooms. During tles<glsession they cannot stay in
their classrooms as lecture sessions are goin@oe.student during FGD asserted
that;

| found it very difficult when | joined this colleglue to the fact that |

was really stranger in this environment and wheredide in Uswabhilini

| cannot study therefore | used to wake up earl$.80 am so that | can

complete my assignments before class sessionagetosat 8.00 am.
4.4.6 Unreliable Power Supply
This is another challenge facing the IAE as it weagealed through interview with
teaching staff among the respondents 7 equivate(itG%) and FGD with students
revealed that there is problem of unreliable posugply. Experience shows that the
electricity supply at IAE is unreliable followingogver rationing by the Tanzania
Electric Supply (TANESCO). This raised complainbrfr both teaching staff and

students at IAE as the situation negatively affeptality of teaching and learning

process.

One male teacher observed that there was unrelier supply which adversely
affected the teaching process. He said that that&h becomes more serious during
rainy season and during the evening when teacheogrbe difficult due to darkness
in the lecture halls. The situation become evenswarhen the lecture is being
conducted in basement halls, where there is nogimeentilation and light when
there is no electricity. Another male teacher adittadt

If there is no electricity completely no work cam doone due to the fact

that my laptop is everything, unfortunately it cahmetain charge for

more than half an hour. On top of that one canrtay sn our offices

when there is no electricity as there is no vetibla They only rely on
air conditions so without power supply | betterlgack home.
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4.5 What should be done to maintain the Quality in Teaching and L earning at
IAE
The last task of this study was to propose howAlteshould maintain the quality of
teaching and learning process of its programmess Was deemed important
because the researcher wanted to know what thieiparits are proposing on facing
the challenges identified (under 4.2 through 4@) FAE to maintain quality in
teaching and learning process of its programmesrdier to make the quality in
teaching and learning process manage to producexdbeptable products in the

labour market.

4.5.3 Quality of Teaching Staff
The research through teaching staff and examinatificers proposed that the IAE
management has not done much on the changing afathe of its teaching staff
allowances to increase teaching morale to its tegcstaff. Through documentary
review it was revealed that invigilation allowandess improved a little from Tshs
2,000/=to Tshs 10,000/= per session of three hou2§12 that is in use up to date.
One of the teaching staff commented that;
The payments are not realistic indeed and of cotinse frustrates us
because the marking exercise is really tough!
Through this study it was proposed to revise thegitation allowances to match
with the current inflation rate. Rates for othelowiances such as marking, and
research supervision need to be reviewed as whk. improvement of teaching
allowances would raise teacher’'s morale and heraiatain the quality of the IAE

programmes.
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One of IAE senior officials proposed the IAE manmagat to revise its structure to
form faculties or subjects departments insteadhef ¢urrent structure which all
subjects/courses are under the head of departthd@icomes difficult to attend the
challenge of each subject teacher hence the igspeabty become a challenge.

The regular academic meetings (faculty boards) k@ among the proposed issues
posed by the teaching staff in this study. Theyppsed to IAE management that
there should be regular academic meetings to disdififerent challenges that arise
during teaching and learning process so as to aiaittte quality of its programmes.
The meeting function is also to assess deviatiows @opose activity to address

academic problems intended for quality achievement.

4.5.4 Assessment Procedures

This study through two examination officers and rfdaaching staff proposed
different actions to be taken by the IAE in alleéiig challenges identified during the
interview on the assessment procedure at the IAHRerWresponded on the
assessment procedures they proposed the followingaintain the quality of the

courses offered by the IAE.

The interview with two examination officers of tequivalent to 100% proposed that
the IAE management should make sure that therdeguate facilities especially in
examination office as examinations are among tisitee issues in any academic
institution which need to be handled with high c&er ensuring examination safety
the IAE should ensure that the unit is well equippéth necessary facilities like

printers, computers, photocopiers and strong afectefe management software.
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The high capacity standby generator was proposéee tsolution to power woes. If

all these are done the quality of examinations belimaintained.

They also propose the examination office to be adedy staffed in order to ensure
that all examination activities are timely done fie assurance of quality of

examinations and the programmes offered.

4.5.5 The status of Teaching and L earning Resour ces

The researcher through the interview with teachstaff and examination officers
noted such proposals that the IAE is supposed poave the status of teaching and
learning resources. The following are the areaschviiroposed to be improved;
That, the IAE management should set aside patsafallections for improving the
status of its resources so as to improve the tegamd learning environment at the
institute. The issue of library was suggested hbg #tudy that the IAE should
automate its library to enable it to use e-matenhich will minimize the challenge

of shortage of reference materials.

On the issue of ICT, it was also commented on, xanmenation officers, librarian

and teaching staff. They said that ICT can solveyr@nallenges facing teaching and
learning process at IAE. It was suggested thatuseetechnology such as moodle,
internet, power point projectors, computers, wiidavhatsApp to be a solution of
many issues raised by this research such shorfagaahing and learning materials,

inadequate facilities and poor library services.
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CHAPTER FIVE

5.0 DISCUSSION OF THE FINDINGS

5.1 Introduction

This chapter presents discussion of the findingbe Tesearch questions in
correspondence with respondents answers have lib@ tiscussion to be organized
in the following categories of broad themes; qyatit the teaching staff as a factor
affecting quality of teaching and learning proceésssessment procedures as a factor
affecting teaching and learning process and theusstaf teaching and learning
resources as a factor affecting quality of teaclaing learning process at the IAE and

strategies to improve quality practices at IAE.

5.2 Quality of Teaching Staff

5.2.1 Low Morale of Teaching Staff

Research findings revealed that some of teacktaff are living in a very hard
condition due tdAE management to stop paying them some allowalikegvening
class teaching and house allowances. The IAE mamagfestopped paying evening
programme facilitators which was established asaghing staff initiative as it was
agreed in one of teaching staff meetings five yeas. The IAE decided to stop
these payments something which discouraged teashafigand lower their working
morale. The IAE is one of the institutions whicly p&ry low amount in invigilation,
supervision of independent study, and even markihgexaminations. The IAE

Management claimed not to pay good allowances @uaavailability of funds.
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The study further disclosed that teaching stafftathto conduct private tuition
outside the Institute where they teach IAE studeuntsng weekends with payments
in order to supplement their earnings. The lifedship had lead teaching staff to
engage in loans with very high interest rates @esalt they remain with a very small
amount of money from their salaries which cannosiiicient to accommodate the
basic needs of their families. Also some teachave o engage in small business in
order to earn their living as depending on salarly @oes not suffice their lives.
Normally teachers work comfortable when they aree sof their basic needs and

their families short of that they lose working meta

Low rate of incentives always lower job satisfactleence result to other employees
seeking new employment elsewhere. Therefore, tteniives are meaningful only if
the rates are reasonable to reflect the economuiatgin of the country. Short of that
it ends up with discouragement of teaching staff bence low delivery. In view of
the above it may be concluded that attractive aloses will raise the teaching staff
morale and improve of quality education providede Poor teaching quality affect
the organization image badly and not meet the drgton expectations. Similar
findings have been revealed by Sumra, (2004) whppat the issue of teachers’
material welfare when he asserts that althoughrtsffare underway towards
improving teachers’ professional knowledge andiskibr less attention is focused
on their material welfare. The above findings egtehe findings established by
Chakanyuka. (2009) who concluded that, in orderinbprove quality of ODL

programmes at Zimbabwe Open University, the managémmust consider staff
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inductions, staff development, caring workers, a@g funding and result based

incentives.

5.2.2 Lack of Regular Meetingsfor Teaching Staff

The research also discovered that there are ndaregueetings for teaching staff at
IAE. The research proved that there should be soetings for teaching staff at
least twice per semester to discuss issues/chalewyich arise during the process
of teaching and learning and discuss together oat &btion should be taken. The
research discovered that there are no regular ngsefor teaching staff in such a
way that some of issues teachers have nowhergtwtréssues like poor teaching
and learning infrastructures, poor library servidaadequate teaching and learning
facilities and low incentives are issues which nesshagement attention but no
forum for teachers to discuss all these. Poor comication between teaching staff
and management may lead to poor implementatiomeftogramme hence distort

the quality of what is provided to learners.

5.2.3 Generally, the resear ch revealed the following;

a) The research revealed that the IAE adhered taegllirements in recruiting its
teaching staff. There are standards set by NACTEIAR& staff regulations on
qualifications of teaching staff. The quality ohthing staff ensures quality of
teaching and learning process.

b) The study revealed that there is low morale ofhagstaff due to low or non
payments of some of allowances like evening clasggilation and marking of

examinations. The IAE should revise the rates lofaginces to academic staff so
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as to raise the morale of teachers. This will mileeteaching profession at IAE
a pride for academic staff and a credit to the rgameent for making IAE

favourable work place and hence maintain the gualitteaching and learning
process.

c) There are no regular meetings for academic staHravieachers can discuss
challenges facing them during teaching and learpimgess. Regular meetings
would allow teachers to come together with IAE ngemaent to discuss and
propose solutions of the challenges facing them thedefore increase work

morale which results to quality implementation fud programmes.

5.3 Assessment Procedures

5.3.1 Improper Continuous Assessment Procedures

The research revealed that in continuous assesssoemt of the teachers assign
learners only one question. This kind of assessim&nno reliability in such that if a
learner do not cover that area it is obvious th#agner may end up failing. An
assessment should bear validity and reliabilitye Thsearch revealed that some
teachers release course work after the end of semesaminations. According to
NACTE a learner has to know his/her course workescbefore sitting for the end of
semester examination. Course work enables a letrrgualify for end of semester
examinations or not. A learner has to score at leal$ of course work to qualify for
end of semester examinations. NACTE directs thm, first test is to be assigned
between fourth and fifth weeks of the semester raidl semester at the mid of the
semester which is between seventh and eight wédéks.allows a wide coverage

instead of concentrating on one area which mayteadearner failing completely if
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she/he did not cover that area. Normally a coursk \gave a student direction about

the performance of the end of semester examinations

5.3.2 Poor Organization of Examinations

The research also revealed that the organizati@xarinations at IAE is poor. The
research discovered that there is very clear catemdich shows all academic
activities to be performed throughout the yearudolg examinations. The findings
disclosed that examinations undergo different stageluding setting, invigilation,

marking and release of examination results. Thdaasges have the following

challenges as it was revealed by this research;

5.3.3.1 Inadequate Facilitiesin Planning and Setting of Examinations

The research further revealed that there is a emobbf adequate facilities in

planning and setting examinations. Examinationghawe set by course tutors prior
to commencement of examinations. A thorough supienviis needed in this stage
where examinations questions have to be typed aonduped according to the

number of examinees. Course tutor has to type exaions questions and send to
the examinations office through e-mail to minimimember of people involved in

this exercise. The research revealed that, theren@aradequate facilities for doing

this activity like computers and internet connetyiv

Therefore, some teachers use secretaries to tygmsios and print them to submit
in the examination office. This is dangerous torexetion safety as it is very

sensitive activity which need a very few people vaine committed and faithful to be
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involved. It could be better if there are adequatalities so that every course tutor
could process his/her examinations from start ®dhd. Examinations are among
issues need to handled with much care in any adademstitution as any fault

happening to this area resulted to a very seriooisigm to the institution credibility.

5.3.3.2 Low Paymentsof Invigilation, Marking and Examination L eakage

The research revealed that low payments paid twhéza during invigilation make
teachers’ loose working morale. This make teacherse late during examinations
invigilation and some of them never appear at \When teachers come late in
examinations hall/room they find learners have amlye arrange themselves.
Normally teachers are supposed to inspect leatnefire entering in examination
room to make sure they do not enter with unautledrinaterials and arrange learners
in a way to maintain examinations safety. Short tbét it is obvious that
examinations will not be safe due to the fact #wahe unfaithful students may enter
with unauthorized materials. Also allowing studetatsarrange themselves they will
form what they call a “syndicate” through which ylean pass examinations answers
to their fellows. The research disclosed that teelare paid ten thousand shillings
per examination session of three hours which isy ygtle amount of money.
Teachers are to be paid rates which corresponketoeality of economic situation.

These rates do not correspond to the reality ciyt@tonomic situation at all.

Examination timetable is also reported to be a lerabin the administration of
examinations. Examinations are scheduled in vewy flays such that there is

overcrowdings in examination halls and rooms dumx@minations. This is done
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purposely by management in order to minimize nundfedays and payments to

invigilators. Overcrowding threatens examinatioatety.

Examination leakage and cheating are issues detlty this research. During
examinations some teachers are not committed foetkercise and one find them
busy with their mobile phones. According to Tawé202) availability of qualified,

committed and competent human resource is neceasdryhis condition is among
of good indicators of quality education providedriially students employ various
methods to cheat in examinations, starting fromtimgion their palms, clothes and
even entering with some unwanted materials. The abinvigilator is to prevent all

these by making thorough checking of students,tifyenards, arranging students,
moving around the hall to ensure that no studenthieating and attending to

students’ needs as well as recording attendance.

Shortages of examinations scripts and answer btskiging errors in examinations
papers are some of factors affecting quality ofneixations revealed by this

research.

The research further disclosed that the markingoese is affected by other IAE
activities set during this time. This affect theolMhprocess of examinations results
something which may affect the Institute’s repaiatiThe research also noted that
the number of days allocated for marking exercsevary few and not realistic
compared to the number of scripts. This is furihgglicated by the low payments to

teachers which resulted to low morale to teachedspmor deliverance. When there
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are multiple tasks to accomplish and teachers arengdeadlines to complete
marking exercise, this exert a lot of pressure @rkers who may end up making

mistakes thereby impinging on quality of examinatiesults released.

5.3.3.3 Under staffing and Shortage of Facilitiesin Examination Unit

The research revealed that, there is inadequatamuesource as well as inadequate

facilities in examination office something which keaexamination officers work

under a very big pressure resulted to making costigtakes such as mixing
examination codes and titles. When this happefiaustrates both invigilators and
examinees raising the question on the quality efptogrammes offered.

a) In the continuous assessment most of the respahdemitted that it was
fairly done except for few cases of some teachens wrovide only one
question in the test and some of them delay ormelease their course work
to learners. This may negatively affect learners @sursework is a direction
for learners on the specific subject.

b) There are inadequate facilities which make thetgadé examinations at the
IAE to become a challenge. Examinations pass iferdifit persons including
course teacher, secretary for typing, moderataiyztion and examination
officers. The issue of safety and confidentiality @xaminations is not
guaranteed hence the quality is compromised whamgation pass through
many hands as some of them might not be faithfutolild be better for the
IAE management to make sure that there are en@gijitiés so that a teacher

can process examination from first the point to ldet so that, for any query
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the concerned teacher would be answerable. Thikl counimize chances of
examination leakage and maintain quality.

The study indicated that payments of allowanceadademic staff were too
small and some of allowances were not paid reguldrvigilation and
marking allowances were too small. This cause &acto lose morale and
some of them come late in invigilation session smiche of them never come at
all as a result the whole process of quality asswgas negatively affected.
Therefore, deliberate efforts need to be takeneteew the rates in order to
raise the teaching morale of academic staff.

The research revealed that there is clear anntealda which shows activities
to be performed for the whole year including exaations. The IAE
management should ensure that there is good arat cleordination of
activities in order to avoid unnecessary collisadractivities especially during
examinations which affect the quality of examinatoand programmes
offered.

The examination timetable is also a problem notethe researcher whereby
the IAE management set a very short time for exatdns which cause
overcrowdings of learners in examination halls. phaper sitting arrangement
minimizes issues of cheating in examinations. T mnanagement should set
enough number of days for examinations to ensaéss sitting in space to
minimize cheating.

Shortage of manpower in examination office was atssed by examination
officers during interview. The shortage of manpowsakes the examination

activities to be done in high pressure to meet lifeegl The issue of



¢)

h)

86

examination needs a thorough and correct data ehtexamination scores in
order to avoid technical errors which may victimilarners. The IAE
management should ensure a good number of exaomsatifficers so as to
ensure quality of its products.

Poor connectivity and unstable software for requgdeéxamination results are
also issues noted by this research. The IAE sime@atademic year 2014/2015
opted to use Students Academic Register InformaSgetem (SARIS) to
record examination results. The software is noiciefit in such a way that
examination results keep on changing which resuiteftustrating learners.
The system make the examination activities to béopeed for a long time
than usual and become tedious as it forced exammatfficers to verify work
manually after the system becomes a chaos. Redé@s@mination results is a
very sensitive issue as every learner is anxiouseteive after examination
therefore, any inconvenience may result to a vewative perception on the
quality of the programme offered. The decision A Ito invest in the use of
system is a very good idea in ensuring qualityt®fprogrammes but it needs
strong, stable and effective software.

Typing errors in examination papers is an issueckvivas raised by students
during focus group discussion. This happen duehimrtage of manpower
which make examination officers work under pressurgork for long hours
hence lose concentration. The IAE should make thateexamination office is
well staffed to work effectively to ensure qualdfits programmes.

The research revealed that all procedures for enation notification to both

learners and teachers are well followed by relgasxamination time table
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two weeks before the examinations as per NACTE Bkt examination

regulations.

5.4 The Status of Teaching and L earning Resour ce

5.4.3 Shortage of Teaching and Learning Materials

Research disclosed that shortage of teaching ardihg materials is among the
factors affecting quality of teaching and learnprocess at IAE. All teaching staff
interviewed admitted that there is a shortage a¢heng and learning materials such
as stationeries and reference books in such aheysome of them use part of their
salary to buy some reference books. Reliable avlilaof teaching and learning
materials is crucial in higher learning institutsorshortage of teaching and learning
materials made teachers to work under constrairengironment leading to
ineffective delivery of knowledge to students amually to produce incompetent
graduates. Experience shows that in any learnistitution worldwide shortage of
teaching and learning materials such as stationaned relevant books always result
to poor teaching hence affecting the quality ofcadion provided. OECD, (2009)
shows that more resource shortages are perceivddnter quality instruction.
Furthermore NACTE (2004) insists that availabilay sufficient and appropriate

physical resources enable students to attain theresl programme outcomes.

5.4.4 Shortage of Teaching And L earning Facilities
The findings revealed that there is shortage ofhieg and learning facilities. It
disclosed that the IAE is in short of teaching liies like computers, overhead

projectors, unstable internet connectivity, phofers and printers. The Teaching
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and learning facilities constitute a very essergg&gment in assuring quality of any
programme in higher learning institution. Inadeguiiaching and learning facilities

frustrate both teaching staff as well as studehtse researcher assumed that if
teaching and learning facilities are availablesibbvious that the programme offered
will be of good quality. OECD, (2008) insists theg¢chnological based teaching (e.g.
e-learning platform), internets, and discussiomiios are pedagogical tools that can
improve student to teacher interaction and assadgerss’ progress. The use of ICT

is also underlined by OECD, (2001) as a necessitgaching and learning process.

5.4.5 Unconducive Teaching and L earning Infrastructure

The research revealed that the unconducive teacmdglearning infrastructure is
among the factors affecting quality of teaching aleérning process. The
infrastructure includes among others lecture haksninar rooms, library and staff
rooms. During lecture hours lecture halls and samiooms are full. For the diploma
students they are about 280 for morning sessionmaoce than 270 for evening
session. Lecture halls have no air condition toenakonducive for such a big class.
The available ceiling fans cannot supply enoughdairing hot seasons as poor
ventilation affects badly students’ performanceOSH, (1986) put it that students in
classroom without good ventilation can’t functioarmally and can’t learn at their
full capacity. Wyon, (1991) showed that studentsfqgenance at mental tasks is
affected by changes in temperature. Fang et a@8)1fund that office workers are
most comfortable in the low temperature and humiddmfort zones. The research

by Schneider, (2002) concluded that school faesitaffect learning. Acceptable



89

range of heat, light and air quality obviously bearstudents and teachers’ ability to

perform.

Again all lecture halls are not fixed with loud ager facilities. This makes learning
not effective because some students in the bac&lasisroom do not hear from
teachers properly. In lecture halls with big crowtiere should be loud speaker

facilities which enable students to clearly heanfrteachers.

The research further probed on the status of IAfaty and found that it had
inadequate reference materials like books andnateconnectivity. There are no
enough reference materials like books and intevoetectivity. There are no enough
references for each module taught at IAE. Some lwhie available are outdated.
Some of the courses taught at the IAE have no ev&@ngle copy of reference book.
A library is an essential segment to ensure thgrpromes offered are of good
quality. Also the research revealed that environnuertside the classrooms is not
conducive in such a way that students have no gaetonment for them to discuss
or do their assignments apart from library whichalso very small can hardly

accommodate 30 people at a time.

Unreliable power supply is another issue raisedhduihis study. There is a problem
of power cut off by Tanzania National Electric Slypompany (TANESCO) due to

power rationing which affects badly teaching aratiéng process. Some offices and
classrooms cannot operate without power. Most ahig sessions are not be

conducted without electricity. Application of Infoation and Communication



90

Technology cannot be applicable without power sypflhe IAE management
through its academic meeting keeps on telling sttedand teaching staff that the
issue of standby generator is on management taistisout up to now no official

report has been given on the accomplishment ofrtftiative.

In conclusion, the of findings on the status ofcteag and learning resources
revealed four major aspects which affect qualityeaiching and learning process at
the IAE.

a) First, is shortage of teaching and learning madterand facilities which
negatively affects both students and teaching.skéditerial resources are the
physical and spatial enablers of teaching and iegmwhich will increase the
production of results (World Bank Report 2012) thaclude building
structure, equipments, computers and overhead giooge water supply,
electricity, text books, furniture and recreatiofedilities among others. They
constitute vital inputs which are capable of acilmgvgood results when
combined with other resources of adequate quality quantity. However,
poor supply and poor maintenance will not encouragelucive environment
for knowledge and skills acquisition which will tds to poor quality of
products in this case incompetent graduates.

b) The second aspect is unconducive teaching andingamfrastructure. The
provision of quality education requires conduciveadhing and learning
environment. The research revealed that physichbstiucture was not
conducive at IAE therefore needed improvementsenture halls, seminar

rooms have to be installed with loudspeaker faedito allow audibility and air
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conditions for good ventilation. Teaching staffiodfs to be furnished and also
improvement of outside environment. However, tHeee been no deliberate
efforts from the IAE management to find or erecivrimiildings that can serve
as lecture halls and seminar rooms.

The third aspect is inadequate ICT facilities iacteers’ offices and library

where there is inadequate reference books and spatle to accommodate
number of student enrolled. The IAE could autonigtdéibrary in sense that to
shift from print materials to e-materials which tbfacilitate a good number
of both teaching staff and students. The IAE haidysbutilized the benefits of

national fibre optic cable for more than two yeawmv. The effective and

efficient library is among the factors which assutiee quality of programme
offered in any institution.

The fourth aspect is unreliable power supply whialise constant power cut
off from TANESCO. This disturbs the whole proce$teaching and learning

to both teaching staff and students.

The IAE could set aside some of its earnings to &y renovate some of teaching

materials. The IAE also could forecast its prograaro be established to prepare

available reference books to each course offerkd. IAE is running short of funds

because it is no longer getting development fumds fthe government therefore it

could be better to make sure that there is promeragement of funds from students’

fees and have a good strategic plan and prionitl@sh will be adhered to. For the

IAE management to curb the problem of shortagehairs and tables. The analysis

reveals that the problem of inadequate chairs afdes is no more after the
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management of the IAE fixed six lecture halls wiérmanent tables and chairs in
2014/2015 financial year which eliminated the damadle of students moving with

chairs from one place to another.

The IAE management has to invest on ICT to usernetewifi, moodle, CD ROM,
power point, whatsApp, computers and tablets whidh minimize all these
problems of teaching resources. The automationtoflibrary could enable the
utilization of e-materials which could reduce tlssue of shortage of references in
the library. The internet connectivity could alsive the problem of references and
other related materials to teaching staff. Contamugostudies suggest that ICT are
essential for academic staff to be used in teachimd) learning process. The IAE
students could be made aware about the possibilityilizing the available libraries
like National Library, University of Dar es Salaand Mwalimu Nyerere Memorial
Academy libraries for the time being to minimizee tissue of inadequate library
services as it was suggested by one of senior dtafhg the interview. It was
assumed that the improvement of equipments likeinguhigh capacity standby
generators, improvement of teaching staff officgdobying computers and internet

connectivity would improve the quality of progransrafered by the IAE.

55 Proposals on What IAE Should Do to Maintain the Quality of Its
Programmes

This is the last task aimed to seek views of théigpants on what should be done

by the IAE to maintain the quality of teaching atehrning process for its

programmeskrom the findings of this research the followingrevproposed;
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5.5.3 Quality of Teaching Staff

The research proposed that the IAE management hatsta do in order to raise
teachers’ morale. The rates of some allowances tmbe reviewed to match with
the current rates of allowances so that to reldtie tive economic situation. This will
help to raise teachers’ morale and increase efifigiean work hence the quality

products.

Through this study it was proposed to revise thegitation allowances to match
with the current economic standards. Rates forrasiilewances such as marking,
and research supervision need to be reviewed ds M improvement of teaching
allowances would raise teacher’'s morale and heraatain the quality of the IAE

programmes.

The regular academic meetings were also amongrtimoged issues posed by the
teaching staff in this study. They proposed to Id\Bnagement that there should be
regular academic meetings to discuss differentlehgés that arise during teaching
and learning process so as to maintain the qualfitys programmes. Through the

discussion with management the solutions on chgdiemvill be laid down.

5.5.4 Assessment Procedures
The study revealed that there are some challendeshwarise on assessment
procedures and proposed the following to maintam quality of the programme

offered by IAE.
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For ensuring examination safety the IAE should emdhat the office is well

equipped with necessary facilities like printergsmputers, photocopiers and strong
and effective software for recording students’ exetion results. The high capacity
standby generator is proposed to be a solutioroveep fluctuations. If all these are

done the quality of examinations are expected tmamtained.

They also proposed examination office to be adedyataffed in order to ensure
that all examination activities are timely done fie assurance of quality of

examinations and the programmes offered.

5.5.5 The status of Teaching and L earning Resour ces
The IAE is supposed to improve the status of tewrhind learning resources. The

following are the areas which proposed the follayyin

The IAE management should set aside part of itsiegs for improving the status of
its resources in order to improve the teaching Eadning environment. On the
library, it it was suggested by this study that LAE should automate its library to
enable the use e-materials which will minimize ¢hallenge of shortage of reference

materials.

The use ICT will solve many challenges facing t&agland learning process at IAE.
It was suggested that the use technology such axllmointernet, power point
projectors, computers, wifi and whatsApp to be latemn of many issues raised by
this research such shortage of teaching and leamigterials, inadequate facilities

and poor library services.
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CHAPTER SIX

6.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS

6.1 Introduction
This chapter provides the last part of the reseasgort; it covers summary,

conclusion and recommendations for actions anfuftiner studies.

6.2 6Summary
This study intended to assess factors affectindityuaf teaching and learning

process at IAE. The study comprised of the speolfiectives which were to;

)  Assess the quality of teaching staff at the Institnf Adult Education,

i)  Assess the assessment procedure at the Institute,

iii)  Examine the status of teaching and learning ressuatthe Institute of Adult
Education, and

iv)  Propose how the IAE should improve in its teachang learning process in

diploma programme.

Samples were selected from Institute of Adult Edocaheadquarters. The selected
participants were expected to provide the needémnration. The sample studied
included IAE senior officials, examination officeasd librarian who were obtained
through purposive sampling methods and academiif, sttudents and human

resource who obtained through simple random samptiethod. The study had a

sample size of 48 participants.
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The researcher adopted qualitative design becdgsatended to get the insights of
the respondents and experience on factors affe¢tiegquality of teaching and

learning process at the IAE. The researcher triiateg the research tools and the in-
depth interviews were used alongside with focusedgdiscussion, observation and

documentary review in order to increase the validitthe findings.

6.3 Summary of the Findings
The summary of the findings is organized in themegmrd to the following research

questions;

6.3.1 Quality of Teaching Staff

Findings under this theme revealed that; theretwoecategories of teaching staff
namely part time and full time tutors. The findingsealed that factors affecting
teaching and learning process at IAE are associaittdpoor living conditions of
teachers such as failure to manage their familychaseds and paying school fees
for their children. Such hard condition has beesoeisted with low earning and
income generating activities. Low rates of incessivpaid by the IAE are also

associated with hard living conditions of teacrarthe IAE.

The research also discovered that there are ndaregueetings where teachers can
discuss with management on the challenges facem turing teaching and learning
process. Issues like poor teaching and learningstructures, poor library services
and inadequate teaching facilities are believedaigse low morale and hence poor

quality of teaching and learning process at the.IAE
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6.3.2 Improper Assessment Procedures

Under this theme the research revealed the follgwiime continuous assessment is
fairly done but there are some few cases of sormehtgs who provide only one
question in the test and some delay to releasingseowork or never release at all.
Issues like inadequate facilities in examinatioficef low payments in invigilation
and marking, shortage of manpower in examinatioficegf poor quality of
examinations and poor connectivity and ineffecBeéware in examinations office
are among factors affecting the quality of teachargl learning process at the

IAE.

6.3.3 The Status of Teaching and L ear ning Resour ces

Under this theme the following were revealed; thertage of teaching and learning
materials, unconducive teaching and learning ituature such as lecture halls and
seminar rooms with no loudspeaker facilities, impdge ICT facilities, and
inadequate references in library and inadequate fi€Tities in teachers offices,
unreliable power supply are among factors affectjnglity of teaching and learning

process at the IAE.

6.3.4 Strategy to Improve Quality Practice at the |AE
The proposed issues as per themes are as follows.
i)  Establish faculties instead of departments,
i)  Application of ICT in teaching (use of moodle, imet, power point
presentation, whasApp groups)

iii)  Staff faculty boards to check deviations and imprquality.
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iv)  The IAE management should review its rates of adioges to make sure that
they match with current economic situation.

v)  The status of teaching and learning resources dhmilimproved to ensure
effective teaching and learning.

vi)  Examination office should be strengthened by eqogpt with necessary

facilities to ensure safety and quality examinagion

6.3.5 Implication of the Findings

The study findings have shown that the instituteadfilt education which has the
status of the university is growing faster andrbked for education has caused more
enrolments of the students over 2000 single intaB&4/2015.This stresses the
university to ensure that its education programaresof quality and the activities
are ensured in terms of its quality, to manage tiés university cannot relay any
more on the traditional system of teaching; it hasapply ICT thus learning
management system (moodle,whassap, imternet &, vaidfiver point ) is inevitable

at IAE.

The public and the government agency are of intenethe quality product if it is
noted by the authority and the public that theitu cannot control its very key
activity like examination, the confidence that tpheblic has will drop this will
adversely affect the enrolments of the universityls seriously lowering the

university revenues expected from the studentsbtufees and other dues.
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6.4 Conclusion

With regard to the findings of the study and inteasdiscussion, the following

conclusions can be drawn;

)

ii)

The quality of teachers affects the teaching arainieg process at IAE.
Status of teachers’ low morale caused by poor ineeh and irregular

meetings for teaching staff to discuss issueseaelad teaching and learning
process as a factor affecting quality of teaching l@arning process.

i) Issues like inadequate facilities in examinasoffice, low payments
to teaching staff, shortage of manpower in exanonatffice, poor quality of

examinations and poor connectivity and ineffecBeftware in examinations
office, and improper continuous assessment are @rtton factors affecting
the quality of teaching and learning process. Exaftion is very sensitive
issue which need extra care and adequate facilitbegperform better.

Furthermore, the examination office is supposegomell equipped, staffed
and with effective connectivity so as to handle nexetion activities

efficiently.

Shortage of teaching and learning materials andities are among the
factors that affect the teaching and learning @eceThese include
unconducive teaching and learning infrastructuraeliable power supply,

poor ICT facilities and connectivity.

In view of all these, the IAE should design susthie strategies that will ensure the

quality in teaching and learning of its programrirtesrder to make the Institute the

place of great credibility, integrity and developtheThe IAE should redesign its
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teaching to follow ICT, this needs to change bdthuale of both staff and students

to be positive on ICT in teaching and learning.

6.5 Recommendations

In light of the study findings the following reconemdations are suggested.

6.5.1 Recommendation for the I nstitute of Adult Education

)

ii)

The examination office should be well equipped vathnecessary facilities
for all examination activities including printerghotocopiers and effective
software.

The IAE should ensure adequate manpower in exaimmaffice at least ten
with sufficient knowledge and skills in ICT.

The incentives for teaching staff like invigilati@lowances, marking and
supervision of learners research should be reuwisedake them match with
the current economic situation.

The ICT should be given high priority in teachingdalearning process to
simplify teaching and learning to both teachers l@adhers as they can share
knowledge and skills and give each other feedbddie application of
moodle, wifi, whasApp, internet and facilities lik@mputers, power point
projectors, tablets and laptops are of very impurta simplify teaching and
learning at IAE.

The IAE should seriously embark on the use of I6@Teiaching and learning

process including automation of its library so@bé¢ able to use e-materials.
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vi) The IAE should set substantial budget for ICT utaléngs and ensure
reliable internet as well as provision of ICT faads in order to promote the
use of ICT in education activities.

vi)  The IAE should deliberately conduct regular meeting teaching staff to
discuss challenges facing teaching and learninggsoof its programmes.

viii)  The IAE should upgrade department to facultiesmprove reputation and

increase teaching and learning functions.

6.5.2 Recommendations to the Gover nment

The government should improved funding of educasiector.

6.5.3 Recommendation to | AE Students

Student’s leadership has to design a forum with IAEAnagement to discuss
challenges facing them in their learning.

Reasons why ICT application not penetrated into Heeds to be investigated so as
to get recommendations which will enable the manmeegg be informed on the role

of ICT in course delivery.

6.5.4 Recommendationsfor Further Studies
A tracer study needs to be conducted to find how graduates from IAE are
effective in their workplace. Such kind of the stwdould bring feedback to the IAE

so that the identified challenges can be rectified.
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A study should be conducted on the marketabilityAfE programme something
which could inform the IAE on designing coursesaading to the demand of the

market.
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APPENDICES

APPENDI X 1: Interview Schedulefor | AE Senior Officers

Male ( ) Falea ( )

1. How quality of staff of IAE is assured?

2. What are the mechanisms in place to ensure qudllgarner’'s assessment?

3. How quality is assured in the process of examin&je setting and
moderation of examinations, invigilation and magkof examinations)

4. What is the state of teaching and learning resaurceelation to the increasing
enrolment of students? (Library, lecture halls, is@mand study rooms, tables,
chairs and outside classroom environment)

5. What are the teacher ‘qualifications? Are they a@dég in numbers considering
the number of learners?

6. What are your suggestions on maintaining the guafiteaching and learning

process at the IAE?

Thank you for your cooperation!
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APPENDI X 2: Interview Schedule for Academic Staff

Male ( ) Female ( )

1.  Which module are you teaching?

2.  What is the number of learners in your class?

3. What is state of teaching resources at the IAE?they adequate and timely
supplied (photocopy, computers, printers, and fgRpe

4.  Are the library services adequate for teachingfatéih terms of availability
and relevancy for your module, internet connegtieiic)

5. Isthe teaching process at the IAE meet NACTE stedg? How?

6. How quality is assured in teaching and learningess at the IAE?

7. Is the process of assessment ensuring the qudlitgaoning outcomes?(in
terms of setting and moderation, invigilation anarking of examinations

8. What is your suggestion in improving quality indbang and learning process

at the IAE?

Thank you for your cooperation!



112

APPENDI X 3: Interview Schedule for Examination Officer

Male ( ) Female ( )

1. How quality of examinations is maintained at thetitate?

2. Are there mechanisms in place to maintain qualitgx@@minations at the
institute

3. Are the resources adequate to maintain the quafligkaminations at the
institute?

4. Is the process of examination assured quality athimg and learning
process?(ie setting, moderating, production, itadgig, marking and
release of examinations results)

5. In your opinion what the institute should do tosere the quality of

examinations

Thank you for your cooper ation!
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APPENDI X 4: Interview Schedulefor Librarian
Male ( ) Female ( )
1. How many staff available in this library? Is thenmuer sufficient to serve the
clients?
2. At what time library opened and closed?(in weeksgdayeekends and holidays)
3. What is the capacity of this library?

4. Are all learning materials needed by learners ahdrdibrary users available at

the library?
5. What type of library materials available?
6. What challenges do you experience in attending gbents?

7. What are your suggestions to IAE to make libraryertwelpful to library users

Thank you for your cooperation!
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APPENDIX 5: Intervew Schedule for Quality Assurer
Male ( ) Female ( )
1. How the process of assessment of learners at #igube is conducted to
ensure quality of outcomes?
2. Are the teaching resources at the institute allow@h implementation of the
programme and ensure quality programmes.
3. How the teaching staff ensure quality implementatof the programmes
offered at IAE?
4. What are your suggestions to ensure quality ofptiegrammes offered at the

IAE?

Thank you for your cooperation!
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APPENDI X 6: Focus Group Discussion Schedulefor Learners

1.

2.

What is your perception on the quality of prograrsraffered at the institute?
How the quality of teaching and learning procesnisured at the IAE?
What is the state of teaching and learning resauaitéhe institute?

How is the assessment process at the instituteiegsyuality of outcome?

What are your suggestions to quality of the progres offered?



116

APPENDI X 7: Observation Checklist

1.

Library (space, reference materials available, remd§ computers available,
connectivity and library environment)

Lecture halls, seminar rooms, open space for stgdwgutside classrooms,
computer labs and other services like statioriatgrnet café and cafeteria
Invigilation process

Facilities for students ie photocopy, printers,ichand tables and power point
projectors

Facilities in classrooms like loud speakers, aimditions or ceiling fans and

lighting



117

APPENDIX 8: Review List

1.

2.

IAE examination regulations 2010
IAE staff regulations

Prospectus

IAE Act No12 of 1975

NACTE documents

IAE examination regulations 2015



