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ABSTRACT

This study was intended to assess the challengaagfa children with visual
impairment in accessing inclusive primary educatiime study was to identify if the
physical infrastructure at UhuruMchanganyiko Prign&chool, llala Municipality,
Dar es Salaam region are friendly visually impastadents. Furthermore, the study
investigated the social-economic and cultural peofilabeling, perception, and
behaviour) of the student with visual impairmentheg study area.The study adopted
the descriptive design in order to described tharatteristics of a particular
individual, or of a group, and determine differgnoups of population that could
give information on challenges facing children withual impairment.The study has
revealed that58%of students were not familiar efghysical infrastructure followed
by 42% of the respondents are familiar with the gl infrastructure at
UhuruMchanganyiko and only 26% of visuallyimpairstidents can use studying
machines at the same time.In addition, 74% of tiuelests socialize with other
students 72% of the students socialize at school, mostiy wheir fellow visually
impaired students. The remaining percentage (28Mddocialize because of their
negative attitudes, as they feel neglected, nowifih other, and stigmatization.The
study concluded that, the situation shows thatetlaee limited or lacking of special
treatments in terms of special supportive facgitim the disabled students in
facilitating them to acquire education which isigasbtained by students who are
not disabled. Furthermore, appropriate use of stigdynachines or in Braille is
necessary to help student with visual disabilityatmuire primary education.The
Social Welfare Department should increase budgeddiacation needs for persons

with disability such as literacy programmes anccgeeducation.
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CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

Education is an important investment that a couo#nry make. Similarly, enhancing
accessibility to educational services is esseritalthe development of a nation
(World Bank, 1993). Education positively affectcimeeconomic behaviour such as
productivity, living standards, health and demograpcharacteristics of any
population (Okech (1993). Likewise, it opens infnof possibilities for society that
would otherwise be denied, namely; a better chamdead healthy and productive
lives, building strong and nurturing families, peagating fully in civic affairs of
their communities, moulding morals and value creptiulture and shaping history.
It is a solid foundation for progress and sustdmaevelopment, an inherent human
rights and critical step towards dismantling thedgr discrimination that threatens
all other rights catalyzing freedom and democraiw borders and extending its
reach as an agent of international peace and $e¢UNICEF, 2000). It's therefore,
societal obligations to make the provision of ediocato all people according to the

nature of their individual’s needs and capacity.

The vitality of education to society was supportedre by the United Nations
Declaration proclaiming the right to education & in 1948, subsequent to that,
education ministers of African region met in Addisaba in 1961 and resolved that
there should be Universal Primary Education (URi) the eradication of illiteracy
in Africa within twenty years (UNESCO, 1961). Untianately, the serious political

and economic setbacks in Africa of the time detkertlee implementation of the



Addis Ababa Proclamation in the 1970s and 1980s$s Thused deterioration of

education in many Third World Countries.

This view of need of right of education is reaffechfurther, by the principle that
education for all is a societal objective, whicmmat be allowed to shape its course
according to market mechanisms and that it is fiecefa target, which can be
achieved only through the united efforts of pasnér all schools. (UNESCO
(1990).The ratification of the Education For AlIRE) by Tanzania policy, (Ministry
of Educational and Sports 2000) and backed up byptibceeding United Nations
Education Scientific Cultural Fund (UNESCO) reportl998, which stated that the
best way to deal with Children With DisabilitiesWD) was not putting them in
special schools where they are segregated, butodde for them in the general
community where they are expected to take thergdan adulthood. It's because of
the significance of education, which explains whyions worldwide allocate a lot of

their resources even to the disabled.

In Tanzania, the success of provision of inclugdecation depends on the quality
of teaching in an inclusive school. Students wihcsal needs education facea lot of
problems in most of the primary schools in Tanzdrair being at inclusive schools
iIs not well recognized and their needs are not Wwabbwn. Equal and quality
education is the right of every child who attendaa. Provision of education should

be equal to all children regardless of their défarabilities.

According to Tungaraza (2010), Tanzania is at presffering primary education

for some students with different disabilities imilhg visual impairment, hearing



impairments, mental retardation, physical impairtagnautism and multiple

disabilities in both special and integrated schda@iszania as a member of the
international community has signed and ratifiediotas International declarations
that work towards equality in all ways of life, edion being one of them. It ratified
the Salamanca Statement in 1994, a declaration etimpthasizes on the need to
provide basic education to children with speciakdse (Krohn, 2008). It signed the
Convention on the Rights of the Child (UNICEF) @89 and ratified it in 1991, UN

Convention on the rights of the child (2007).

In implementing this, Tanzania’s parliament in NoNeer 6, 2009 passed a bill
known as “The Law of the Children Act 2009”. Thiawl provides the legal

framework through which the rights of country’s I[dnén can be protected. In
November 2009 Tanzania ratified the UN Conventiartlee Rights of Persons with
Disabilities (UN Treaty series, 2008). Even thoufgnzania has been launching
some programmes on inclusion there are still sorabl@ms, which face teachers on
how to help the children with disability towardsatjty education in the classroom
situation. For example, one of the problems, whaie serious according to
Tanzanian Human Rights Report (2011) is insufficemlack of necessary facilities

to enhance their learning.

To put it in context, Tanzania is among the thimiel countries, which lag behind in

implementing inclusive education in primary schod@lsspite the government efforts
of putting budget for capacity building for inclosi to teachers, buying teaching
aids, books, teaching and learning materials ahdraquipment, teachers still face a

lot of challenges in the implementation of inclusién order to ensure that inclusive



education takes place there are many things tobsidered. Msuya (2005) suggests
that, necessary facilities like teaching and leagninaterials, equipment and some
environmental settings that are important for aleitdwith special needs should be

considered in an inclusive context.

These facilities includes items like Braille masési audio and visual devices,
various teaching aids, mobility equipment like vehtiane for the blind, wheel chair
for the physically challenged ones, special classralesigns and toilets. Mmbaga
(2002) argues that inclusive education needs tpdre of the whole school equal
opportunity policy; in this case children with laarg difficulties, girls’ and boys’

learning needs would be incorporated into the culuim and the school-learning
environment. At a society level inclusion touches questions of citizenship and
politics of difference, that is, minority groupsergler differences, ethnicity and
linguistic. In line with this Mmbaga (2002) discessthat, “The previous studies in
Tanzania have confirmed that children experient#agning difficulties are present
in schools, and have speculated that they areaawhihg. Children with learning

difficulties between 2 and 5 percent finish theicidl seven years of primary

education without having attained the basic skiflssading, writing and arithmetic”.

Numerous efforts have been made to provide educdto children with visual

impairment and other children with different diddigis since the 1922s where by
the British Empire Society for the Blind, preseniyown as Sight Savers was
founded which led to the construction of the schoolthe blind in Dar es Salaam

called UhuruMchanganyiko Primary School in 1922.



However, policy makers tend to ignore this by sgyih is too expensive to
accommodate the children with learning difficulti@®e result was that, a large part
of the population has been denied equal opporamitind full participation in
development activities. This is segregation andsitagainst the constitution of
Tanzania and there should be a change of attitudeas implementation of inclusive

education in primary schools in Tanzania can besttaéden.

The reason behind selecting this title “assessmtttte challenges facing children
with visual impairment in accessing inclusive prignaducation” was to find out the
challenges that the visually impaired face in asgs inclusive education

atUhuruMchanganyiko Primary School inllala, Dar ®slaam. The challenges to
accessing of inclusion education could be a redidthool organization, culture and
policies, relationships and approaches to teachimdylearning. However, this goes
beyond the school boundaries and, to the communitiusive education needs to be
given priority so that we have no discriminatiorsthools. The right to education is

not just for some; it is for all human beings retl@ss of their capabilities.

1.2 Statement of the Problem

Visual impairment is a condition that ranges frobsence of sight to the partially
sighted. Thus, the two main groups of visually blisd children are; the Blind and
the Low Vision children. Visual loss affectsthe ividual’s daily life activities in

acquiring various social opportunities and servitesvis, 1987; Holbrook, 1996).

Although there have been several internationalratobnal pronouncements likeThe

Education For All convention of 1991, United Nasointernational Children’s



Education Fund (UNICEF, 2000), Universal PrimaryuEation (UPE)through
establishment of Education Assessment Resourceic8er{EARS) in 2001 in
Tanzaniato promote education for all people, thaee still unmet expectations of
some social groups. Out of these efforts, the thshalhildren were expected to
meaningfully gain access to their special needassto acquire education service.
However, the clear picture observed from the sajoahich have children with
visual impairment reveals that the targets setlguthe conventions and policies

have been lowly met.

The visually impaired students face specific chmglss of different aspects, which
barthem from acquiring the opportunities for futicgl life, including education

among others. This study, therefore, sets out mméxe in details these specific
challenges faced by visual impaired students, usihgruMchanganyiko as a case
study since it gives a comparative analysis becdusas both normal and disabled

students.

1.3 Objectives of the Study
1.3.1 General Objective
To examine the challenges facing children with aisimpairment in accessing

inclusive primary education.

1.3.2 Specific Objectives
() To determine the social-economic and culturalfiee (labeling, perception,
and behaviour) of students with visual impairmentUauruMchanganyiko

Primary School.



(i) To assess the available infrastructures amdnieg resourcesfor the visually

impaired childrenat UhuruMchanganyiko Primary Sdhoo

1.4 Research Questions

() To what extent do social, economic, and cultlna&kgrounds affect children
with visual impairment in accessing education iciusive primary schools?

(i)  Are the available physical infrastructures anddeay resources adequate for

the visually impaired students?

15 Significance of the Study

This studyhas addedknowledge on the challengescodsaing inclusive primary

education services by Children with visual impaintné.ikewise, the findings from

the can be used by the educational planners afer@mee into their developmental
plans to address the gaps in educational provisiprirurthermore, it shall be of
interest to all public and private educational pdevs that are involved in ensuring
equal opportunities especially to children withathdities in Tanzania. The study has
generated information that can be used in the oureslvocacy and lobbying

activities taken by various stakeholdersthat ainmgtroving the study conditions of

Children with visual impaired.

1.6 Conceptual Framework

The possible factors contributing to the childreithwisual impairment to find

difficulties in accessing education are stigmattgt family conflict, absolute

poverty, separation, negative attitude, lack of rawass, culture, community, and

family violence.
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Figure 1.1: The Factors that Might Contribute to Challenges to Children with
Visual Impairment not to Accessing Inclusive Primay Education

Source: Field Survey (2015)

1.6.1 Definition of Terms Used in Conceptual Frameark

|. Absolutely Poverty

The term “absolute poverty” generally refers tgadfic income threshold or a fixed
amount, below which individuals are unable to mgatic needs. By international
standards, it is a “state in which a family earasslthan a minimum amount of
income typically US$1.25 per day per person in loeeme countries”(Africa

Check, 2014).

Absolute poverty refers to a condition where a @erdoes not have the minimum
amount of income needed to meet the minimum reougrgs for one or more basic
living needs over an extended period of time. Tinctudes things like clean and safe

water, quality and healthily food, quality and $afehelter and quality education.



(i) Culture/Community
Culture is a common behavior of society. Whereasm@anity is a place where
people living together they share their common rede including language,

geographical location and their common culture.

(ilf)Domestic Violence
Is an inflicting force within the family, which igsually perpetuated by the parents
and ends up with the children within the familyrmebeaten, neglected and abused

physically and emotionally.

(iv) Family Conflict
Is a misunderstanding between father and motheichwimay involve the children

and may lead to conflict?

(V) Separation

Refer to disintegration of the family whereby tla¢hier and mother of the children
live independent of family unit at home. Couples deciding to remaiseparated,
rather than divorce even after they know their ragas are fractured beyond repair

(Landers, 2014).

(vi) Stigmatization

Stigma which is normal socially is when people haegative beliefs, views or
attitudes about individuals that belong to a cargioup or who differs from their
cultural norms. Often the result of stigma is disdmation such as excluding people
with disabilities or mental health issues from exgreces and activities that are open

to other people.
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(vii) Lack of Awareness
Its a tendency where people perceive a behaviomaan when there was no
intention to the hurtful. Instead, the behavior nib@ydue to lack of skills, a lack of

knowledge or a lack of awareness.

(viii) Negative Attitude
Negative Attitude limiting beliefs. The main causg negative attitude is wrong
beliefs about life or certain aspects of it. Yoe $ee life through your beliefs and if

your beliefs are negative, you will see your lifeumhappy or downright pointless.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter endeavors to discuss and analyze sifdar studies who studied and
where it was conducted, what results were founthshanalyze the problem using
theoretical insight as well as passing policiesiesswhich shows how the problem
manifested itself in different socio-cultural coxtie It clarifies on issues through

comparison and answering certain research questions

2.2 Definition of Terms and Concepts

2.2.1 Inclusive Education

Inclusive education is a system where all learraase the right to attend the
neighbourhood school, which is important for socedsons. In inclusive education
all teachers are responsible for the educationlloftadents and the curriculum is
adapted to cope with this diversity (Lomofsky& Lazs, 2001). For the purpose of
this study inclusive education refers to a schgstesn where all students with visual

impairment receive their education together wigirthon-disabled peers.

2.2.2 Special Educational Needs or Special Needs

Learning needs arise from intrinsic factors, sueldigabilities, and extrinsic factors,
such as social, systemic or financial factors ($w2004). For the purpose of these
study special educational needs refers to the nefstisdents with visual impairment

who experience special needs because of theipfogsion.
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2.2.3 Impairment

Goodley (2001) defines impairment as the lackingagfart of or all of a limb, or
having a defective limb organism of the body. Fbe tpurpose of this study,
impairment refers to the students who struggleulty fparticipate in a classroom

because of their loss of vision.

2.2.4 Blindness

Blindness has been differently defined from onalgtio another (Scheiman, et al.,

(2007).World Health Organization (WHO) defines divess as the inability to see

(WHO, According to Kirk et al., (2009) blindnessassituation when a child cannot

use vision for learning yet she or she can resporight and darkness and can have
some visual imagery in some instances. For thegserpf this study, blindness

refers these children who are blind use their l@adr auditory senses as their

primary learning channels.

2.2.5 Low Vision

According to the international standard of classifion as proposed by World Health
Organization (WHO) Low vision is when the measuretme worse than 20/60 in the
better eye with best correction (Randall T.J. (é2004), Scheiman M. et al (2007).
Low vision is the loss of eyesight that makes theoaplishment of visual tasks
difficulty. However with aid, children with low visn can use their visual sense for

learning (Kirk, et al., (2009).

2.2.6 Child
According to the Law of the Child Act (2009), whiapplies in Tanzania Mainland,

“a child is any person below the age of 18 yeafsie UN Convention on the Rights
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of the Child states that a child “means every huimeing below the age of eighteen
years unless, under the law applicable to the chitdording to the African Charter
on the Rights and Welfare of the Child (1999), éi2 defined child “as every

human being below the age of 18 years."

2.3  Theoretical Literature Review
This study discusses Radical Feminist ThdeagnilySystem Theory and Attachment
Theory. The three theories touch on family behavemvironment, various social

groups and communities.

2.3.1The Radical Feminist Theory

The Radical Feminist Theory shows how the patriarabes power to dominate
others in the family; such as the mother of chitdd@nd children. The family
domination influences the issues within the fariihe Radical Feminist Theqry
states that “patriarchy is causal to oppressionwvactinization of women (Solomon,

1992).

This study examined the extent to which male amndafe children have equal rights
to participate in the family issues; it examinedhéy share equal welfare rights
including right of accessing education, healthhtsgof decision making and rights of
freedom of speech to all. This study focused on Mlwevfather being a household
manager contributes to children with visual disaptb face challenges according to
the power that he holds as a father in the holaaents, especially a father, have
powers that they exercise over the whole familyuding the mother of children

within the household.
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2.3.2 Attachment Theory

The Attachment Theory assumes that a human behaisoa result of how the

parents nurture the children whereby the childrenetbp love and trust in the
people. In the absence of cordial relationshipswithe family, the children lost

trust, love and attachment to the family and comitres) and go astray to embrace

unwholesome behaviour and such as drug and sulbstinise and petty thefts.

Erickson as quoted by Diane (2013) described actatient theorist as a person who
believes that “human development behaviours aresaltr of how the caregivers
nurture them. “The attachment is the one, whichdthe love and affection to the
children within the families. Negligence of the Idhinculcates in the child afeeling;
beliefs and thoughts that the world is not a goladeto live and therefore mistrusts
the people who are around him/her. The childrentlseg@eople around as harsh and

often are there to abuse and harm him or her.

Lack of attachment precipitate problems; and nedéads to failure of the children
getting their basic need such as clothes, shettérf@ods, which thereby becomes
part of challenge to the children. In additionsthitachment and psychological crisis
has also been noted by McLeod (2008). Erikson& fisychosocial crisis occurs
during the first year or so of life (like Freud'sab stage of psychosexual
development). The crisis is one of trust vs. mitriduring this stage the infant is
uncertain about the world in which they live. Tealve these feelings of uncertainty
the infant looks towards their primary caregiver $tability and consistency of care.

If the care the infant receives is consistent, jotable and reliable they will develop
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a sense of trust, which they will carry to othdatienships, and they will be able to

feel secure even when threatened.

Success in this stage will lead to the virtue gbdroBy developing a sense of trust,
the infant can have hope that as new crises dheee is a real possibility that other
people will be there for support. Failing to aceuine virtue of hope will lead to the
development of fear. For example, if the care hasnbharsh or inconsistent,
unpredictable and unreliable then the infant wavelop a sense of mistrust and will
not have confidence in the world around them dheir abilities to influence events.
This infant will carry the basic sense of mistragth them to other relationships. It
may result in anxiety, heightened insecurities, andver feeling of mistrust in the

world around them.

2.3.3 Family System Theory

The Family System Theory reflects the relationsdmp interdependency within the
family and not isolation, which lead to neglect atigma, which can lead also to be
challenge.TheFamily System Theory states that &b&ons of a family member

cannot be understood in isolation. The family casgat by the father, mother and

children; sometimes the extended family includesdparents, aunts and the uncles.

Therefore in the family system there is a hierarahlgich sometimes interferes the
family system. The family hierarchy comes due tonifg composition, which

includes grandparents, father, mother and childiérerefore the decision made at
the top should be followed by all members of thaifp and always the decision is

influenced by the cultural background of the fantfyiedman, 2010).
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2.4  Empirical Literature Review
The following empirical review draws out the expeeige in regards to acquiring

education for the special groups from both develoged developing countries.

2.4.1 Special Education in France

The study conducted by the European Union (201@vshhat France as among of
many countries around the world providinggood smwito her people whereby in
'Schooling for learners with visual impairment unding other disabled students like
physical and mental disorder. The student’s schgoliakes place mainly in a
mainstream educational environment. Actual schgatian be complemented by the
specialist team of a specialized education and hmare service, which can combine
access to care and the right to schooling withi@ $ichool environment, from
primary to secondary level,Individual schoolingpatmary and secondary levels.This
consists of enrolling one or more learners withablities in a mainstream class.
Individual schooling is the primary goal at all &s. Regardless of whether it is on a
part-time or full-time basis, hosting conditions shube adapted within the

framework of the personalized schooling project.

A multi-disciplinary team develops the personalizetiooling project (PPS), based
on the information gathered during the assessrpanticularly from the educational
team or the schooling monitoring team. Once deeglpphe project is submitted to
the Commission for the Rights and Autonomy of Peapith Disabilities (CDAPH).

The PPS is an aspect of the Personalized Compendatan. The PPS ‘proposes
methods for educational pursuit, coordinated witsasures to support it shown in

the compensation plan’ (Article L 112-2 of the CarfeEducation). It ‘defines how
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the schooling takes place, along with pedagogpsaichological, educational, social,
medical and paramedical actions to meet the spewalds of students with

disabilities’ (Article D 351-5 of the Code of Eduicm).

In particular, the PPS allows a ‘programme adaptedearning objectives’, as

provided for by Circular 2006-126 of 17 August 2006 be set up for students in a
mainstream school setting. The personalized samgaroject (PPS) provides the
framework for the schooling of the learner with atidities including visual

impairment. It ensures the coherence and qualitpamompanying measures and
necessary assistance based on a global evaludtitve gituation and the learner’'s
needs: therapeutic or re-educational accompaninasstgnment of a school career
or appropriate teaching materials, or assistanctheéoteaching team via a school

assistance post.

Each school career should be closely monitoredeasity during the transitional
phases between education levels: nursery schaalapr school, lower-secondary
school, upper-secondary school and vocationalitrgischool. The same applies for
baccalaureate access and preparation for higheraBdn. Students with visual
impairmentprovided witha reference teacher, wholoved up their progress
throughout their school career. All of those invmvin the education process
(parents, teachers, and various other stakeholders) be able to clearly identify the

reference teacher and be able to contact them.

Students can be accompanied by a school careechwsone of the compensation

tools provided for by the Commission for the Rigatel Autonomy of People with
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Disabilities (Circular no. 2003-093 of 11 June 2008 the accompaniment by a
school career for children or adolescents with saldility or disabling health

problem).

2.4.2 Special Education in South Africa

A research done by Makgetlaneng (2000) showed3bath Africa had embarked on
a radical restructuring programme of its entire gadion system, with the aim of
removing barriers to learning and ending the deeigidns created by generations of
apartheid. The inclusion of children with disal@g has been built into the
foundations of this policy and is beginning to beplemented, despite limited

resources.

Barriers to learning and participation identified the government include poverty
and under-development, lack of access to basiacestvfactors putting children at
risk, such as physical, social, emotional and seabaise, HIV/AIDS, political

violence, inaccessible and unsafe physical envieris absence of support
services, lack of parental recognition of disapililomestic violence, substance
abuse and teenage pregnancy. In one of the psjest(Kwazulu Natal Province),
222 of the 701 schools were without water, 384 eithpower, 400 without

telephones; 124 out of 184 secondary schools ditiane a library.

Disabled children are therefore one of many groafpsarginalized children who
need to be much more fully included in schools andociety. Project schools
prioritized the need to break down barriers betwkeme and school, to prevent

drug and sexual abuse and teenage pregnancy addntify and support children
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with learning difficulties at an early stage. Soutfrica is also launching a new
national curriculum, which has been planned to mtenaccess to the curriculum for

all children.

In one of the development areas (Kwazulu-Natal)Diepartment of Health and an
NGO began an inclusive education programme butwhis not sustained because of
lack of involvement from the Ministry of Educatioim the second area (Gauteng),
eight schools and two Early Child Care Centres werelved, including two schools
previously restricted to white children who opertkeéir doors to all local children,
including some with Down Syndrome. Schools in bartbas were well supported by
their own parents and by the local community - e @chool, 600 parents attended

parents' meetings twice a year and raised fundsufibkding and equipment.

2.4.3 Special Education in Bangladesh

Education in Bangladesh is coordinated by two mainistries: the Ministry of
Primary and Mass Education, MOPME (up to grade ®)l #éhe Ministry of
Education, MOE (post-primary) (BRAC, 2010). It i®teworthy that CWD are
governed under the Ministry of Social Welfare (MSYa)her than either education
ministry suggesting that an equal right to an etiocadoes not yet exist and that
CWD are viewed as ‘ineducatable’ (Asim, 2011; Mig&Singal, 2010). Furthermore
the MSW’s vision statement is to “create a beiferih all Bangladesh by providing
social welfare, protection, empowerment and deveku for the poor and
vulnerable” (MSW, n.d.). The language of ‘poor amudherable’ may further suggest

that this population is considered inferior.
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The reality in Bangladesh is that the vast majooityprimary school-aged children
with disabilities, 96% of the estimated 1.6 milljotlo not attend an educational
programme (Ackerman et al.,, 2005; DRWG, 2009; NFQWIDO09; cited in
Ahmmed et al., 2012). Contributions to the low ément rate of CWD, within an
inequitable education system, include a lack ofesavfactors: adequately trained
teachers, informed and proactive parents, accesaild accommodating schools, a

flexible curriculum, and disability awareness (DRW&ZB09; UNECSO, 2002).

It has been suggested that many CWD, includingethegh mild and moderate
impairments, would benefit from inclusive schoolghwsimple interventions (Croft,
2010; Kibria, 2005). DRWG (2009) posits that witletter coordination at the
ministerial level, 70% of the CWD out of school e educated in an inclusive
education programme, whereas the remaining 30%uaests would benefit from
more specialized education supports. Political wgilfequired to address disability
rights, including a right to an education, in ordebecome a reality and to advance
the agenda for inclusive education (Eleweke andd@p®002; Meekosha and

Soldatic, 2011).

Inclusive education is in its infancy in Bangladeshd it has been found that
Bangladeshi CWD have few options for public scheducation (Ahmmed et al.,
2012; Ahuja and lbrahim, 2006). Although primaryuedtion is considered
compulsory to grade 5, it does not appear to b&ipsed for CWD as it is estimated
that fewer than 1,500 CWD have access to statespacial schools that cater to
specific disabilities (Ackerman et al., 2005; ILDZ110). Morpeth and Creed (2012)

argue that in order to create a more equitableesysgjovernments in South Asia
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have to continue with education reform of the pubklystem and be open to diverse
education service providers. In Bangladesh it lgsfound that the vast majority of
opportunities for inclusive education are providey either non-governmental
organisations (NGOs) or private institutions, agsth schools are often better
prepared to create inclusive classrooms with the afs child-friendly teaching

methods (Zaman and Munir, n.d.).

The ministry of social welfare proved the educatmoegramme statistics for the
students with disability as; 5 special primary salbdor visual disabilities, 5 special
primary schools for hearing and speech disabilitiespecial primary schools and
vocational training centres for physical disal@kti 2 special primary schools

vocational training centers for intellectual didaies.

In developing countries, educational policy for I@fen with different disabilities is
typically based on one of three approaches: “cyfaréifare, rights and equity, and
utility” (societal benefit and/or educational eféacy) (Bines and Lei, 2011, p.420).
Disability is commonly associated with charity amdlfare rather than human rights
(DRWG, 2009). The traditional model of special smsowas founded on a
philosophy of charity to help the needy (Bines &md, 2011). Another charitable
consideration is the Islamic view that disabilsya form of disadvantage and society
has a responsibility to help to improve the predieat (Bazna and Hatab, 2005).
Shifting towards a rights-based approach is a nesgecept to replace charitable
service-delivery reframing people with disabilities fundamentally people first and

therefore entitled to the same rights (DRWG, 2009lso requires recognition and
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respect of these rights, choices, and perspec(iVe8CEF, 2013). Although the
Bangladesh government is moving beyond a charitaioldel of service, prioritising

these children in the national education planniegds to be addressed.

2.4.4 Special Education in Uganda

A research done by Najjingo (2004), in Uganda dallee National School Mapping
Census of 1999 reported a total of 150,559 childnetin disabilities attending
primary schools - 40,972 with hearing impairme@&668 with visual impairments,
42,325 with intellectual disabilities and 38,624twphysical and motor disabilities.
This was 2.3% of the total population of 6.5 mitlichildren registered at primary
school - a figure which compares favourably withngmather countries. The research
found out that the needs of new groups of childdemtified were beginning to be

addressed — e.g. those with autism, deaf-blindaed<erebral palsy.

This commitment to universal primary education (JP&s been made within the
framework of the United Nations Education for Aflitiative, first launched at
Jomtien, Thailand in 1990 and re-affirmed and gjtieened by the Salamanca
(1994) and Dakar (2000) Declaration and FrameworkAfction (UNESCO 2000)
and by the UN Standard Rules on the Equalisaticd@pygortunities for Persons with
Disabilities (United Nations 1993). Uganda was ats® of the first countries to
apply for debt relief under the UN Heavily IndebtBdor Countries Initiative, in
return for a commitment to invest the money thugedan health and education. In
addition, several international NGOs have entergd partnership agreements and
grants have been provided by the World Bank, thecah Development Bank, the

European Union, the UN Development Programme antCER.
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The government took a number of steps to ensutdéhibaneeds of disabled children
were given priority, in line with national legisiah. For example, a Department of
Special Needs Education and Careers Guidance leascbeated within the Ministry
of Education and Sports; each of the 45 adminig&atistricts has at least one staff
member who is responsible for ensuring that digshbleldren are admitted to school
and do not drop out prematurely. The Uganda Natilmstitute of Special Education
(UNISE) in Makerere University, Kampala is developi teacher training
programmes at every level in line with the governtisecommitment to Education

for All and offers support to the 45 district sees (unise@imul.com).

The Ugandan authorities are very open about th#ficudties in implementing the
new legislation but are clearly determined to doFRwr example, many people are
unaware of the new policies - not only families gavernment officials and some of
the major disability organizations themselves. dasing numbers of children
emigrate from rural areas to the cities, where thegll the ranks of street children;
HIV/AIDS creates tens of thousands of orphans onilfas headed by children.
Many poor parents have reservations about the aete of education for their
children, particularly in the case of girls. 53%aafult women and 27% of men are

illiterate. Reform of the school curriculum is awlprocess.

2.4.5 Special Education in Tanzania

A research conducted by Danda (2009) on early detecidentification and
intervention are essential for children with digiéies to reach their full intellectual,
social, emotional and physical potential. Pareftshddren with disabilities in many

cases need support from child-care, education aatithprofessionals, as many feel
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insecure when raising a child with a disabilityrétds should be encouraged to look
at their children first and foremost as childrezarhing to discover and value their
abilities, rather than focusing on the disabiliti€hey should be empowered to trust
their instincts as parents, while they also maydneelearn some basic techniques
and skills in order to better communicate with th&hildren and support them in

their development, (http://www.ibe.unesco.org/).

During the past decade, Tanzania has made maj@anads in improving access to
Basic Education. The Education Sector Reviews od62@nd 2007 recorded
significant achievements in enrolment, school wtitacture and the provision of
teaching and learning materials. However, suchesme hardly materialized for
learners with disabilities and other vulnerablerdeas, and drop-out and repetition
rates remained high. There is an observed tensbmneen quantity and quality in

education whereby quantity has been prioritized queality.

Inclusive education, in its essence, is concerniéd pvoviding appropriate responses
to a range of learning needs in formal and non-&reducation settings. It is an
approach that attempts to transform the educatystesy in such a way that the
diversity of learner population and learning chsgastics can be addressed and
responded to in a unified system. Therefore, inctugducation goes beyond the
issue of placement of certain groups of learndseristing structures and systems.
Inclusive education is based on values emanatorg fruman rights. It is recognised
that every person is unique and equal regardlesangf characteristics, beliefs,
opinions or wealth. Equity means that they shollldeagiven an opportunity to lead

a decent life and pursue their aspirations. Itbeud respect for and celebration of
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human diversity, and full participation in all aspeof community life. In Tanzanian
context, inclusive education can be defined asskesy of education in which all
children, youths and adults are enrolled, actiy@yticipate and achieve in regular
schools and other educational programmes regardfegir diverse backgrounds
and abilities, without discrimination, through mnmsation of barriers and

maximisation of resources.

Inclusive education is an evolving process rath@mta fixed state. It takes a
proactive stance in developing policies, practieesl cultures that create an
educational environment where barriers to presepadicipation and learning can
be minimised. It further attempts to address argpard to the challenges that
emerge within education and in the interaction leetwthe learner and her / his
environment through a continuum of educational supinclusive Education

initiatives for learners with disabilities have hemitiated in 70 districts, in 280

schools since mid-1990s.

While educational support system as such is nptdoe in these districts or schools,
nor has all teachers in these schools provided trdtining, they are, nevertheless,
schools that have opened up their doors to childrgém disabilities and attempt to
reduce barriers to presence, participation andniegrin their own contexts.
However, field observations suggest that in somée$e schools the concept and
principles of inclusive education are poorly untiesd as they place learners with
disabilities in separate classes (Situation Analy€l008). Notwithstanding the

conceptual challenges, field observations alsotpminh that in these schools there is
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an emerging understanding of the urgent need toeaddvulnerability in a more

comprehensive way.

Disabled students follow the official curriculum.oever, the blind, due to the

nature of their disability, do not study mathematieyond the primary school level.
It is estimated that only about 3% of the disalvlstkive basic education. Efforts are
being made to ensure that more disabled individgatsaccess to education. The
steps being taken to achieve this goal includegiattion of special education into
normal schools; establishment of centers to prepapecial education

teaching/learning materials; training of teach@sablishment of centers for early
identification of disabilities. A special needsdbkar training college was established
in 1993. Despite the progress, special educati@vigion in Tanzania faces the
following problems: Lack of specialized equipmentideaching/learning materials;
insufficient specialist teachers for special neesthucation, limited education

opportunities. For example, visually impaired studecannot study mathematics or

science at post-primary levels, (http://www.ibe soeeorg/).

Also in Tanzania there is Sinza Primary School WhscExclusive School for mental
retardation disability. And Uhuru Mchanganyiko Paiy School which is Inclusive
School where by disabled and normal children mixoggether in acquiring primary
education.Children with disabilities in UhuruMchamgiko there are some of the
students who are succeeded to reach at secondhunasersity level of education as
the product of UhuruMchanganyiko Primary School

(UhuruMchanganyikodocuments, 2015).
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2.5 Literature Review of Policies

According to Aldersey and Turnbull (2011), policgaliments are the backbone of
democracies because they provide a reflectionefythivernment’s decision making
process, hold governments accountable for servibelsvered, shape societal

viewpoints and actions and record a society’s msgand change over time. Having
a policy in special education is a significant rsitme towards operationalizing
various global initiatives to ensure equal educatapportunities to people with

special needs.

However having a policy is one thing different fromrning its contents into
practice. One important factor that should neveopwerlooked when aspiring for a
practicable policy is the factor of its disseminati Ntombela, (2006) argues that
effectiveness of any policy on the ground dependdaow it is disseminated and
understood by its stakeholders. Stakeholders isrdfise are the respondents of the
study (primary school teachers). It is significgntmportant to ensure policy
awareness to them because apart from making theypgmiacticable it also entails
professional development and support to teachéesy (have right to information

access) (Guskey, (2000), Day, et al (1998).

Policy documents particularly in special needs atlan should have specified
statement of their own, followed by a statemenpurfose that sets out the rationale
of the policy and elaborates the desired goals @mdomes of the policy. The
statement of purpose should show empirically tledusion of people with special
needs education in participation, contribution deshefit (Aldersey and Turnbull,

2011).
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Turnbull, et al (2007) suggested six importantredats that need to be contained in
a workable special education policy. These are ZRegect, Non-discriminatory
Evaluation, Appropriate Education, Least Restretinvironment, Procedural Due
Process and the Parent Participation. However, rééd& Turnbull (2011) does
caution the use of these six principles in variculural, economic and political
settings or contexts. They assert that some okttpagaciples might be irrelevant to
some places compared to the way they are useckiiited States of America in

the special education policy and Act.

Researchers in the United States of America idedtiéighteen (18) core concepts
from the American Individuals with Disability Eduaan Act (IDEA). In evaluating
the Tanzania Policy on Disability, Aldersey and Ahull used American Individuals
with Disability Education Act (IDEA) for analysig.hey see that the eighteen (18)
core concepts of IDEA (American Individuals withs@bility Education Act) remain
paramount to any other policy on disability. Thentfied eighteen core concepts of
the American Individuals with Disability Educatiéwct (IDEA) are Protection from
Harm, Prevention and amelioration, Liberty, Autorypmrivacy and confidentiality,
Empowerment/participatory decision making, Antidisgnation, Individualized and
appropriate services, Cultural Responsiveness, lizaimiegrity and unit, Family
Centeredness, Professional Capacity Building, @ieason, Capacity-Based
Services, Coordination and Collaboration, Accouititgh Productivity and
Contribution and Integration, (Turnbull, Gwen, &o%t (2001), Aldersey and
Turnbull 2011, Tumbull, et al, (2001) Though suggdsby American scholars to

reflect the American context, these 18 core corsceph still be relevant to other
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countries as well. Commenting on their usability dther contexts, Aldersey&
Turnbull retaliates;
“Although the core concepts approach relies solefy U.S. policy, its
utility to policy leaders in other countries liea the fact that other
countries place greater worth in public policy, rhutke the United
States’(Aldersey& Turnbull, (2011), p.165).
The Nigeria Development Plan of 1974 among othenguncements declared that
government would make adequate provisions for ttheca&ion and care of the
handicapped. In Zimbabwe, policies on SNE were esfrd in the National Policy
of 1982 and Parliamentary Act of 1992 with refeeerte disabled persons. These
efforts were always supported by Presbyterian, Ror@atholic, Baptists, and

Methodists Salvation Army who always initiated ealimnal services as an espousal

of Christian charity (UNISE 1993).

2.5.1 Review of Tanzania’s Related National Policseand Documents

Tanzania has adopted and to some extent implementadnber of laws, policies

and documents pertaining to people with speciatisiednder this sub-chapter, eight
of them are highlighted. These are The Constituttdrthe United Republic of

Tanzania, Universal Primary Education in Tanzati®E), National Strategy for

Growth and Reduction of Poverty (NSGRP), Primaryudadion Development

Program (PEDP), Tanzania Development Vision 202% &he Persons with

Disability Act 2010.

2.5.1.1 The Constitution of the United Republic oTanzania
The 1977 Tanzanian constitution with its amendmesttesses the equality and

equity to all citizens. That, all human beings egeal and are entitled to equal rights
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irrespective of colour, tribe, gender, religiondisability. The constitution prohibits
discrimination against people with special needRTU (2008). In 2011 the
government issued for the first time 1,500 copiesamstitution in Braille form to

enable people with visual special needs to actessa basic rights of all children of

school going aged (Peter, 2011).

2.5.1.2 Universal Primary Education in Tanzania

In Tanzania the government under the first presideK.Nyerere embarked on

serious measures to ensure its success. Primagateaiu became universal and
schools were built in almost every village. Thisuked into high enrolment in

primary schools and remarkable literacy rates whegthed 98% by the mid 1980’s
(Oluoch 2006; Omari, et al, 1983. In relation toecdpl needs education, the
Universal Primary Education initiative addressenh i general manner by means of
including learners with special needs in the gdngtletements such as the right to

education to every child of school age (7 to 12ge@Omari, et al, (1983).

2.5.1.3 Education Policy of 2009

Educationpolicy of Tanzania put focus on providiognducive environment for

people with disabilities to ensure that they geidgand quality education which will

help them to engage in productive work for theivelepment and the utilization of

available resources for improved service delivéigo Education and Community

Support Programme be promoted and extended natientsi create more chances
for disabled children both in urban and rural daaeffective teaching and learning

to take place, sufficient specialized equipment taghing/learning materials taking



31

into consideration various needs of each categérgiisabled children should be

supplied and more teachers/teacher trainers andchedrators be trained.

2.5.1.4 Women Policy of 1992

Policy need availing more educational and trairopgortunity to women (in order)
to increase their abilities. Furthermore, trainingnanagement, planning, business
and administration should be provided to women tanchembers of ward, district
and village development councils. Training shoutdpbasize the importance of
planning and supervising implementation and moimtpthe results, with the aim of

hastening women's development.

2.5.1.5 Tanzania Development Vision 2025

Developed in 1990’s, the Tanzania Development Viigl025 came into operation in
the year 2000. The document views education aesiseor social and economic
development of the country. In correspondence with Millennium Development
Goals (MDGs) the document stipulates that ALL af@td shall receive basic
education (Krohn N.A, (2008). However, this documisnnot specific in terms of

special need education since it is coined in agenay like that.

2.5.1.6 Primary Education Development Program

Primary Education Development Program (PEDP) stadebe implemented in the
year 2002 as an effort to realize the educatiobg@abives set under the Tanzania
Development Vision 2025. The program’s general awas to facilitate the
attainment of universal primary education in mawdlalanzania. Key issues under

the plan included enrolment, increasing schoolnteda, expansion, and quality
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improvement among others (GOURT 2002). Accordingdme studies on Primary
Education Development Program, the program did gie¢ serious concern the
question of special needs education. This resutiem continuation of deplorable
situation in their education even after the progrhas ended. The study by
Davidson, 2004 for example indicated that Primadudation Development Program
facilitated the increase of classrooms but notpigsical design that is friendly for

special needs children.

2.5.1.7 Persons with Disability Act 2010
The Persons with Disability Act was passed by ttreeghment of Tanzania in 2010
to promote and protect people with disabilitieghts. In terms of education, the act
prohibits discrimination of any kind in the prowsi of education at all levels. The
law stipulates that;
“Persons with disabilities in all ages and genddral have the same
rights to education, training in inclusive settings’(Tanzania Human
Rights Report 2010, (2011), p.186-7).
Sub article 3 of article 29 further stresses onittiq@ortance of inclusive education in

attaining education for all. The article stipulatbst special schools shall be for

transitional period towards inclusive schools (CABiRg).

2.6 Educational Response to Children with Visual [gecial Needs

In order for learners with visual disabilities t@nweniently learn and have a
meaningful learning, there should be a full utiliega of their body senses like
hearing, touch, vision, smell and even taste (ktlal., (2009). Thus adaptation is

important and it should go hand in hand with thaatxeed of a child (Garnett, Gail,
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2003; Lowenfield, 1973) proposed three generalgglas for adapting instruction to
the educational needs of children with visual digsé#s. These are the need for
concrete experience, the need for learning by da@nd the need for unifying

experiences (Koenig & Holbrook, 2003).

2.6.1 The Need for Concrete Experiences

Children with visual disabilities need to work witbncrete objects to understand the
surrounding world and develop meaningful concepé&achers should therefore use
concrete or real objects from the natural and emgside the natural environment.

They (teachers) should also allow ample time faldobn to have physical guidance

like trips to museums (Koenig & Holbrook, 2003, Kiet al, 2009).

2.6.2 Learning by Doing

Learning by doingis attained by letting the childthwvisual disabilities to
accomplish tasks, which are the focus of the iotibn. Therefore lectures should
always be accompanied by a practical experienderitaqy sense to children with
visual disabilities. Teachers and other people radazhildren with visual disabilities
should avoid doing things for them. What is impottis for teachers to continuously

motivate their learners.

2.6.3 The Need for Unifying Experiences

Since visual disabilities restrict holistic expege of one’s environment, a unifying
experience is paramount to bridge out the restrictiSpecial education teachers
should therefore strive to explain to visual difibs children the relationships
among concrete experiences. A teacher can use tfiplsl for example to make

children establish a link between what was insediéh the classroom.
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2.7 Research Gap

However, though various researches such as Pimid2)2@Has been conducted
research on Special Needs education and Disallitychallenges of accessing
primary education on side of (Children with Disék)l CWDs in a national context
like unfriendly curriculum, lack of day meals aratk of enough awareness from the
parents and caregiver of the children with distibgi Therefore, this is a pushing
factor for conducting the research to fulfill thepgon the study regarding children

with visual impairment in accessing inclusive prignaducation.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1  Introduction

This chapter provides an explanation on how thdystuas conducted. The chapter
describes the methodology employed during fieldwtirdescribe research designed,
study area, sample size, sampling procedure, atal aalection methods, data

collection procedures, data analysis and ethicasideration.

3.2  Area of the Study

The study was conducted in UhuruMchanganyiko Pyn&uohool, which is in llala
districtDar es Salaam region.UhuruMchanganyiko BnnSchool is chosen as the
case for this study in llala district because ihsists of special visually impaired

students who are the main target of the study.

llala district which is the southern part is amaofgthe three districts in Dar es
Salaam, the residents are engaged in private ahlicpsector for economic and
social activities, where much of the commerce, bankand National offices are
located. Tanzania the others being Temeke to theofatheast and Kinondoni to the
northern. According to the statistics of populatiby the year 2012 National
Tanzania Census states the population for llalaictigs 1,220,611 in which males
are 595,928, and females are 624,683. The are@3d«kr@2. llala is commonly

referred to as 'Downtown Dar’, compare to Kinondbmstrict has the total of

1,775,049 people, males are 860,802 while femadge2d¥ and Temeke District as
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total of 1,368,881 people in which males are 059 and females are 699,825. [

es Salaam Region is also the economic centre, iwithstial, trade and culture

centerURT National Census, 201
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Figure 3.1:Administrative Map of llala Municipal

Source: llalaMunicipal Council (201¢

3.3  Research Desig

A research design is the arrangement of conditionsollecting and analysis of de

in a manner that aims to combine relevance to #search purpose with t

economy in a procedure (Kothari, 2004).The resealebign is the conceptu

structure withinwhich research is conducted; it constitutes theefiunt for the
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collection, measurement and analysis of data. Ak e design includes an outline
of what the researcher will do from writing the bypesis and its operational

implications to the final analysis of data.

Types of research design are (1) Research desigase of exploratory research
studies; (2) Research design in case of descripiinge diagnostic research studies
and (3) Research design in case of hypothesiswestisearch studies (Kothari,
2004). The study adopted descriptive design inrai@elescribed the characteristics
of a particular individual, or of a group, and tetenine different groups of
population that could give information on challesgacing children with visual

impairment.

The research used qualitative approach in the dimdysure the intended goals are
reached. Using a qualitative approach the reseagatbered specific information on
many cases by obtaining a vivid and accurate dataasious aspect of inclusive
education at UhuruMchanganyiko primary school imirg the respondent whereby
they aired their opinions, feelings and attitude Thsearcher preferred qualitative
research methodology because of its visibility dhekibility in terms of data

collection methods. Another reason is because sointata were not measurable

since it did not use numerical numbers but deseamxplanations.

3.4  Study Population
The target population was Children with Visual Inmpeent at UhuruMchanganyiko,

target number was 100 but the study also involveakhers and Parents.
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3.5  Sampling Procedures

Population is a group of individuals, objectivestems from which sample are taken
for measurements. Sampling is the process of sajeof individual for a study a
way that the individual selected (Mugenda, 199%)isTwas done through sampling
techniques, whereby it's a method that are usegt@ sample from a population. In

this research the research was used the folloveclgiiques.

3.5.1 Sample Size
Systematic sampling procedure was used to selectpdople interviewed. The
Researcher adopted the Slovian formula to get émepke size, which is n = N/

(1+Nen2).

The study concentrated on one primary school, whi&chJhuruMchanganyiko
Primary School located at Geita Ward,ilala MunitigaDar es Salaam, because the
school had enough respondents and it is the omlusive school that has children
with visual impairment and that can give the resear information, The school has
653 students, 253 girls and 400 boys, of which &lidmpaired 198, the rest 455
have a normal visual capacity. So the target pajunlaof the study was 198, the
slovian formula was used to get real sample siZelksvs:

n =N/ (1+Ne”2)

Where n = sample size

N = population size

e = marginal error which represent 10% = 0.1

n=N/(1+ Ne"2)
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n =198/ (1 + 198+0.1*0.1)
n = 198/ (199*0.01)
n = 198/1.99 = 99.49=99.5

n =100

3.5.2 Simple Random Sampling

This is a probability sampling technique whereldyra@mbers in the population have
an equal chance of being selected (Adam, 2007).td@ttenique was applied due to
its strength of giving research data that can meigdized to a large group as well as
providing equal opportunity of selections of arebhis sampling technique is very
important because it reduces time and cost forareber to conduct the research,
also it gives a better assessment since may leaétter supervision, data analysis

and hence achievement of the research objectives.

3.5.3 Purposive Sampling

This sampling technique enables the researchecdesa a particular subset of a
sample. The researcher used this method becaugmwer of purposive sampling

lies in selecting information rich cases for in thkepnalysis related to the central
issue beingstudied, which are accessing primarycathn among children with

visual disability. Therefore the researcher usegb@sive sampling for only to those

children with visual impairment.

3.6 Data Collection Methods
In this study the researcher used both primarysaudndary source data collection

methods.Namely; Interviews and focus group disomssfor primary data. And this
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data were obtained from various publications sueldaurnals, books, Internet, and
Policies for secondary data. The combination of thethod was enabling the

researcher to get valid and reliable information.

3.6.1 Primary Data Collection Methods

(@)Interviews

According (Kothari, 2006) defines interviews as et sf question administered
through oral or verbal communication or is a fawdace discussion between the
researcher and the interviewee respondent. Alsgfats to the method of collecting
data, which involves presentation of oral-verb@ahsti and reply in terms of oral-

verbal responses, also can be by telephone whehedhwicture and unstructured

question are used.

The researchers used this method because of chiWitd visual impaired find it
difficult to write and read. So that structuredeiviews were conducted between the

researcher and visually impaired student at Uhuhdaviganyiko.

(b)Focus Group Discussion
The Focus Group Discussion (FGD) was one of tha dallection instruments used,

whereby the researcher selected 6 — 10 respondenmtseachers and parents.

3.6.2 Secondary Data Collection
A document as any written or recorded materialprepared for the purposes of the
evaluation or at the request of the inquirer. Doents can be divided into two major

categories: public records, and personal docum@uiba and Lincoln, 1981). A
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number of sources were consulted basing on theciblge of the study. These
sources allowed extraction of data on the pastir@m inclusive education; type of
studies and data collection methods used, answenge ®f the research questions,
makes necessary comparisons and handled in diffesétnral context. They include
among others, UhuruMchanganyiko Primary School dwnis, National Policy

Documents, and studies carried out by earlier rebess.

3.6.3 Reliability and Validity of Data
Reliability and validity of the information collesd are of importance to check the

gualities of the data to be collected.

3.6.3.1 Reliability of data

The reliability of data that will be collected whle tested by the use of Cronbanch’s
Alpha (@).Miller et al (2002) confirmed that Cronbanch’sphAf @) should be at
least 0.7 or higher to retain variables in adeqsatde. The reliability test will be
done using SPSS to find the results in an alpharfd if it will be above 0.7 then the

internal data will be reliable.

3.6.3.2 Validity of Data

Validity of data in the study will be determined the pre-testing of research tools.
Data collection tools will be tested before (prstteand the results will be used to
modify the tools such as questionnaires to be tabé®llect the required information

as much as possible.
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3.7 Data Analysis

The Statistical Package for Social Sciences (SR&S)used to analyze numerical
data gathered through interview and questionnaifBse qualitative data based on
the Focus Group Discussion (FGD), was analyzed ainu

3.8  Data Presentation Methods

The researcher was used different methods to represta; some of them include
graphs, the statistical Package for Social Sci€BE5S) and pie charts and tables
that were to be collected from the target areas @erdons. This was helping a

researcher to make sense of the data and alsstensgtically organization of data.

3.9  Ethical Consideration

The consent of carrying out the study was consiiexeall levels, whereby the
researcher asked the permission from The Open tityef Tanzania, Directorate

of Research, Publications, and Postgraduate Stadspproval was obtained from
Open University of Tanzania department of Art SbaMork before the study

conducted. Also permission of sample data was wétafrom in-charge of llala

Municipality. Confidentiality: there was agreemaesit confidentiality between the

researcher and the staff of UhuruMchanganyiko, aietrs participants, because

sometimes the study had to involve the confidemiarmation.
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CHAPTER FOUR

DATA ANALYSIS, FINDINGS AND DISCUSSIONS

4.1 Introduction

This chapter describes the analysis followed bisaugsion of the research findings.

The findings related to the research questionsghiged the study.

4.2 Demographic Characteristics of the Students
4.2.1 Age Distribution of the Respondents
The term age refers to the number of years a pdrasralready lived from birth to

present; age is an important variable in demogaghalysis.

Table 4.1: Age Distribution

Age of respondents Frequency Percent
10-14 44 44%
15-18 56 56%
Total 100 100%

Source: Field Survey (2015)
Most of the respondents 56% were between the ddes-©18.The Figure 4.1 shows

the profile of age distribution of the respondeagshown in the Table 4.1.
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Figure 4.1: Age Distribution of Respondents
Source: Field Survey (2015)
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4.1.2 Gender Distribution of the Respondents

Table 4.2: Distribution Gender of the Respondents

Gender of the respondents Frequency Percent
Male 38 38%
Female 62 62%
Total 100 100%

Source: Field Survey (2015)

Most of the respondents 62% were females

Figure 4.2 shows the profile of gender distributodrthe respondents as shown in

Table4.2.

B Male ™ Female

Figure 4.2: Distribution by Gender of Respondents

Source: Field Survey (2015)

4.1.3 Education Levels of the Students

Table 4.3:Class Level of the Student

Level of class Frequency Percent
iii-v 42 42%
Vi- Vi 58 58%
Total 100 100%

Source: Field Survey (2015)
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Most of the visually impaired students 58% studevese in class vi - vii

Figure 4.3 illustrates Table 4.3.
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Figure 4.3: Represent Class Level of the Student

Source: Field Survey (2015)

4.1.4 Source of Economic and Financial Support

Table 4.4: Source of the Economic/Financial Supponf the Students

Opinions Frequency Percent
Family 46 46%
Guardian 41 41%
Orphanage 13 13%
Total 100 100%

Source: Field Survey (2015)

Most of the students are supported by either fadd%o or Guardian 41%, 13% of

the respondents are enroll with OPHANAGE prograiitss indicate the weakness

of the economic and financial basis of the studémndsre 4.4)
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B Family ™ Guardian

W Local Government

Figure 4.4: The Source olEconomic/Financial Support
Source: Field Survey (201

4.1.5 Socializéon of the Student at chool

Table 4.5:Represent the Socialization of the Students at Scbl

Opinions Frequency Percent
Yes 72 72%
No 28 28%
Total 100 100%

Source: Field Survey (201

Most students 72% socialize with their visual impegnt studentFigure 4.5 shows
thatsocializationof the students, respondents who say Yes in 4.5, in the Bar
Chart can be Yes, that represent studsocialize but with Impaired students it

can be No, that they socialize wnormal students, NIL represent those wh' not

socialize.
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Figure 4.5:Represent the Socialization of Student&t School
Source: Field Survey (2015)

4.1.6 Availability of Learning Materials

Table 4.6: Opinions of the Respondent

Opinions of the Respondents Frequency Percent
Mixture with normal student 74 74%
Teaching machines 26 26%
Total 100 100%

Source: Field Survey (2015)

The majority 74% indicate that learning materialrev@ot enough since they mix
with normal student in order to assist them.Theas & question administered to the
school headmistress regarding the learning ressuate was to know the available
learning resources to students with visual disgbilAccording to headmistress,
visually impaired student are supposed to use ilegrresources to support their
studies including; White Canes, Sight Saver, StyBraille materials, A4 Flame,

Rim Paper, various teaching aids like Audio, CompuTelescope machines, and
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mobility equipment like Wheel chair.According to auenistress, only 20% of
learning materials are available which are Whiteé€3a A4 Frame, Rim Paper. This
is in line with students responses where by 74%hei claimed that the learning

resources are not enough because only 26% of theeabe to access the materials.

4.1.7 Access to Studying Machine

Table 4.7: Studying Machines are these Help you taccess Education

Opinions of the Respondents Frequency Percent
Yes 100 100%
Source: Field Survey (2015)

All students indicated that studying machines hetliem to get knowledge.

4.1.8 Importance of Primary Education to Respondeis

Table 4.8: Represents the Important of Primary Eduation to respondents

Opinions of the Respondents Frequency Percent
Writing and reading 47 47%
Future Planning 19 19%
Creating Awareness 34 34%
Total 100 100%

Source: Field Survey (2015)

The majority 47%of the respondents acknowledged phramary education is

important because it help them to know how to r&adl writing.

4.1.9 Familiarity with Physical Infrastructure of the School
Physical infrastructure in this context comprisdsbooad away of system and

facilities that help people to smoothly acquire thiended services which for this
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case is education. These infrastructures includddibgs, playgrounds, toilet

dormitoriesand laboratorie

Table 4.9 Student Familiar with the Physical Infrastructure of the School

Opinions Frequency Percent
Yes 42 42%
No 58 58%
Total 100 100%

Source: Field Survey (201

The majority 58% of the responder were not familiar with the physic
infrastructure of the schc. Figure4.6shows the familiar of physical infrastructt

distribution of the respondel.

M Yes

m No

0%

Figure 4.6: Students Familiar with the Physical Infrastruct ure of the School

Source: Field Survey (201
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There was a question to administer to the schoabméstress regarding to the
physical infrastructure so as to identify and asde®wv the physical infrastructure
affect learning. The school had a total number %8 6tudents of which 400 was
males and 253 were females. The physical infrastraccomprised of 3 flat toilets
(bath areas) in each dormitory, the school hasderaitories, one for Male and one
for female, one dormitory takes 40 students (dodeleker's)and two (2) outside
toilets, 14 classrooms with 4 slop and steers,bbritory for all students and 1

playground.

The general picture is that there is mismatch betweumber of facilities and total
number of students, where by 72% of the studentelad that facilities where not

supportive while 28% of the student said that faed where supportive.

Table 4.10: Suggestions on how to Improve and Redei€hallenges Facing

Children with Visual Impaired

Suggestions Frequency Percent
Increasing learning materials/Building 38 38%
Implementation of education policy 20 20%
Create awareness to the community abou
: L 22 22%
children with visual impairment
More special education teachers for teach
_ S 20 20%
visual disability
Total 100 100%

Source: Field Survey (2015)

The majority 38% of the respondents (students) astgg that learning materials

should be increased.
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4.2 Quialitative Information

4.2.1 Introduction

Focus Group Discussion involved teachers and pameinthe children with visual
impairment at Uhuru Mchanganyiko. The FGD used iggidquestions in the

discussion.

4.2.2 Respondent’s Defined Disability

4.2.2.1\Weakness of some sense organs to work effectigady eye, brain, skin

4.2.2.2Any restriction or lack of ability to perform an tagty in the manner or
within the range considered normal for a human deis a result of
impairment.

4.2.2.3Physical or mental condition that limits a persomvement, sense or
activities.

4.2.2.4Disability are disorders which are faced by thesperin performing different

activities both physical and mentally

4.2.3 Respondent’s Knowledge about Visual Impairmen

4.2.3.1Visual impairment is to fail to see effectively

4.2.3.2This is a vision loss of a person to such a degset® qualify as an additional
support need through a significant limitation adual capacity.

4.2.3.3Visual impairment is where a person will not beeabd use his/her eyes

because of some difficulties. e.g. diseases.

4.2.4 Handling to Teach Students with Visual Impaied

4.2.4.1Using braille machines and other appropriate tewrhid
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4.2.4.2Using clear language and showing sign languagecio t

4.2.4.3By directing them to do their daily activities, alsow to learn six skills.
4.2.4.4By using knowledge | got of teaching such students

4.2.4.5By the use of instructional strategies, equipmeni®se of taped books and

large print books.

4.2.5 The Challenges Facing Teachers when Dealiwgh Children with Visual
Impaired

4.2.5.1 Learning and teaching materials and assistdevices are not enough.

4.2.5.2 To deal with normal student at the samee timith visual disability, you
cannot follow your lesson notes as you planned ladk teachings
aids/material at all.

4.2.5.3Some students have got more than one disability

4.2.5.4Time management, some time you can use long pefitiche to teach them
few things.

4.2.5.5Stigmatization between student and student

4.2.5.6Physical Infrastructure, building environment scane not fit to children with

disabilities.

4.2.6 Summarize the Social, Economic and CulturalrBfiles of your Students

Economically
4.2.6.1Most of them are coming from poor family

4.2.6.2Most of the students are sponsored by Institutions



53

Culturally

4.2.6.3Some of them are neglected by the society and ifzsnil

4.2.6.4 Cultural believe, some culture believe  thiaere is nothing a disabled
children can do in the society, that why many perelo not bother to take

disabled children to school.

Socially

4.2.6.4Theysocialize and interact with other normal stusleluring classes and daily
activities.

4.2.6.5In the society these children to be a burden.

4.2.6.6Co-operation is poor, society does not listen aot allow them to get
entertain in any inclusive issues, so when theyaareome during holidays
they just staying at home. They are not allowega@ut doors.

4.2.6.7Lacks of awareness, people in the society are wareaof anything about
these children, Government needs to sensitize anuha&size the community

not to stigmatize these children.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

51 Introduction
This chapter provide summary of the study and mteseonclusion and

recommendations.

5.2 Summary of the Study

It would be recalled that the survey was undertakeassess the challenges facing
children with visual impairment in accessing inohas primary education. The
challenges included the limited physical infrastowe, negative social attitudes to
people with disabilities and poor teaching resosirdéne task was to examine the
physical infrastructure at UhuruMchanganyiko Prign&chool if it was friendly to
the students with visual impairment. And find ouisthtypes of infrastructure were
lacking to the users in the school environmentealize their intended goals and
dreams of getting education. The environment isragitbe big thing and support to
a person with visual impairment, comes to the sttigly purpose was to find out and
identify the environment of the school. It wasrduhat the majority of respondents
58% were not familiar of the physical infrastruetufollowed by 42% of the

respondents are familiar with the physical infrasture at UhuruMchanganyiko.

This indicates that most of the student are noilfamand happened to be challenge
to them because the environment is not friendly stodents with visual
impairment.To assess the available learning resgauch as availability of White

Cane, Sight Saver, Styler, Braille materials, Adné¢, Lim Paper, Parking Bribe,
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various teaching aids like Audio tapes, Computérslescope machines, and

mobility equipment like Wheel chair.

To what extent were they available at school? Adiogr to the headmistress, in
hundred percentages (100%), only 20% are availathle, student of visual
impairment in UhuruMchanganyiko can be able to \W4ete Cane, A4 Flame, Lim
Paper and Parking bribe. And these are the onlyladl@ Learning Resources in
School. The study found that the majority 74% @&f tespondents (students) said that
normal they mix with other students. Forexample nviteacher is in the class as

student with visual impaired sit near to normadstut in order to get assistance.

Likewise when they are doing exercise, or writingfes, they et assistance from
normal students. This is due to inadequacies imieg@ materials for students with
visual impairment, while 26% of the respondentsposd that they were learning
through teaching machines which were very few imber, that becomes a big
challenge to children with visual impaired, anddtedy revealed that 100%, of all
students who were interviewed by the study agréatl when they use studying
machine it help and support them in their studiésgclv shows that how important

studying machines are in their studies.

To investigate the social-economic and culturalfifgrqlabeling, perception, and

behaviour) of student with visual impairment. Timsolves families, societies and
environment in General, how children with visualpmred socialize at school, in
their society and sought to find out there cultdralieves. The study found that the

majority 72% of the respondents (students) resgbati they normally socialize at
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school, but most of them socialize with their visimpaired students, 28% of the
respondents represent that they are not socidben you come to the community
Co-operation is poor, the society do not listen doés not allow them to entertain in
any inclusive issues, so when they reach home glimoidays they are just stay at
home. Economically, most of them are coming frororgamilies, andas such most
of the students are sponsored outside of theirlyafine study found that the 46% of
the respondents were sponsored by their Familiebpwled by 41% of the
respondents were sponsored by guardians, 2% oédpendents were sponsored by
Local Government, 11% of the respondents were gpedsby OPHAN program
activities, NGOs. This revealed shows that st#l #tonomic situation of the student
are not well within their Family, 54% of the respents getting support from

different sector.

In a way the study was trying to look on challenged find out if there can be ways
forward to improve inclusive education system whiebuld enable these children
with visual impaired to acquire adequate educatidre Government should make
sure that they have good sensitization and emphésipeople as well as the whole

community about the provision of good education.

5.3  Conclusions

The conclusion drawn from the study is that, tlyhtrito education must be granted
to all children on the basis of equal opportunitygl anon-discrimination. This is in
accordance with the provision of national educatéet No. of 1978 and the
Tanzania education and framing policy which stébes every child has the right to

proper primary education as a basic human righarttgss of sex, colour, and
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disabilities. In the light of this approach it therefore an right of every child in our
society to have elementary education. This educatimuld be freely granted to all

children without any form of discrimination.

However from the research findings, the situatiartlee ground shows that there are
limited supportive facilities to the disabled stotiein inclusive education schools.
The study also shows that appropriate use of stgdyiachines or studying material
in Braille is necessary to help student with visdadability to acquire primary

education.

5.3 Recommendations

In order to minimize the observed challenges thelysthas recommended the
following:

Government/CommunityGovernment should increase rmsapport on this matter,
supporting the school by increase the Braille niatgrAudio, various teaching aids
and mobility equipment (such as white cane, whaalr¢c and visual devices). And
build good physical infrastructure so that can lbaducive to them, by having

enough slop, and lifts.

Also Implementation of Education Policy, there ddoube emphases on
implementation of policy, policies are not well egh implemented,Having a policy
in special education is a significant milestone dod$ operationalizing various
global initiatives to ensure equal education opputies to people with special
needs. Education policy of Tanzania put focus aviding conducive environment

for people with disabilities to ensure that they geod and quality education, which



58

will help them to engage in productive work for ithelevelopment, and the

utilization of available resources for improvedves delivery.

Create Awareness to the community, community taware of this children, not to
limit them in accessing primary education, to pcgtéove and support them in their
learning age and not to ignore them, there othelesolike Massai society, they do
not believe of children with disabilities, they iese that they have nothing they can
do to support the community, so they end up kilihgm. Government, Ministry of
Social Welfare and Ministry of Education should lgeyond in the community and
create awareness for the purpose of helping ancke rttak improving life of these

children.

More special education teacher for visual impaipgdyvide motivation to teachers,
need to train more teachers for special casesstikdents with visual impairment at
school, their at Uhuru there is lack of trained cspleteachers, professional of

teaching people with visual disability.

Government should increase more support on thisematupporting the school by
increase the Braille materials, audio, various le®g aids and mobility equipment
(such as white cane, wheel chair, and visual deyicend build good physical

infrastructure so that can be conducive to themhadwng enough slop, and lifts.

Also Implementation of Education Policy, there ddoube emphases on
implementation of policy, policies are not well eigb implemented,having a policy

in special education is a significant milestone dod% operationalizing various
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global initiatives to ensure equal education opputies to people with special
needs. Education policy of Tanzania put focus aviging conducive environment
for people with disabilities to ensure that they g@od and quality education, which
will help them to engage in productive work for ithelevelopment, and the

utilization of available resources for improvedves delivery.

Create awareness to the community, community taviere of this children, not to
limit them in accessing primary education, to pcgtéove and support them in their
learning age and not to ignore them, there othelesolike Massai society, they do
not believe of children with disabilities, they iese that they have nothing they can
do to support the community, so they end up kilihgm. Government, Ministry of
Social Welfare and Ministry of Education should lgeyond in the community and
create awareness for the purpose of helping ande rtak improving life of these
children. Also all ministries are responsible fdildren development such as the
ministry of education, work, employment, health asaocial welfare, vocation
training and youth development, ministry of finane@d economy, regional
Administration and local government should estdbiigrastructure that will remove
hindrance and enable a person with visual disglidienjoy the right of education.
Laws that govern environment and matters of puiliddings must ensure provision
of accessibility for persons with disability andalconsiderations should be made

for other infrastructure to have the same law.

The central and local government of Tanzania shaujgrove access to education
for person with visual disability as one as thgeararea of their equal participation

in our society.lIt is very important for parents mottreat these children as stupid or
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retarded praise the child and try to help her dgvet areas where she shows interest
or ability. It is important to strengthen child’glsconfidence, which is vital for
healthy development and help parents and otheryfamembers better understand

and cope with the realities of living with a chidth visual disability.

Parents should know that, these children (even i@ most) have a great need for
love, understanding, and appreciation of the thithgey do well. Pay attention to
your child’s interests and passions. Helping cleidwith learning disorders develop
their passions and strengths will probably helprtheith the areas of difficulty as

well.

Living with visual disability can be a painful sggie for both the parents and the
child. In many cases, parents are relieved to indanswer when children are
diagnosed. The diagnosis is reassuring becauseads|to additional support in

school through specially trained teachers and apeducation programs.
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APPENDICES

Appendix | Part A: Interview Guidelines Questions For Student With Visual

Impaired. Questionnaire No............

Please fill the blanks or tick the correct answethie blanket.

Identification
Indicate your class...........ccceevvvevvnnnne Yo [ Gender ...,
1. Male ( )

2. Female ( )

3. Who is Responsible for your Enrolment?

(i) Family ()
(i)  Guardian ()
(i)  Local Government ()
(iv)  Other ()
If OtNEE SPECITY. ... .. vttt ettt

4. How many are you in YOUr famlily?.............mmeeeeeernmmmiiinnieeeeeeeaseeeeeeennnnnnn.

5.  Who are you living with?

()  Family ()
(i)  Guardian ()
(i) Local Government ()
(iv) Other ()

If Other SPECITY. ... e e e
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Do you have any friends in this school?

(i) YES ()

(i) NO ()

IF N0 JUSTITY e
Are they disabled?

@ YES ( )
() NO ()

© NL ()

How are you taught in Class?

JUSHITY WY 2 e e e e e
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11. Do Physical facilities supportive to your learnjpigpcess?
a) VYES ( )

b) NO ()

12. What is the importance of primary education to you?

13. There are any other activities that you are ablddapart from reading and
writing?
@ YES ( )
(b) NO « )

If Y @S SPECIY ...ttt e e e e

14. |If yes are they all provided
(i)  Atschool ()
(i) At Home ( )

(i) The Neighborhood ()

15. What is your advice to the Institutions providingnkary Education level?
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Part B: Questions to understand physical infrastruture (Headmaster)

()  What is the total Number of the student ...................coov i iienes

(i) How manyfemale .......................... and Male........................
(i)  What number of Tollets..........c.cooiiiiii
(iv)  What number of ClasSrooms.........cooviiiii i e e,
(V)  What number of DOrmitories..........ccovvieiie i i e,
(vi) Do you have a playground?...........ccccc...... HoRNY?....ccooeveeeeeeeee

Part C: Learning Resources

16. What are Learning resources are needed to studémvisual impairment.

17.

18.

()
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Appendix 1l: Focus Group Discussion (FGD) GuidingQuestions to the

Respondents

1. What do you understand the term Disability?

2. What do you understand about Visual Impairment?

3.  How do you handle to teach students with visualaimpent?

4. What challenges are you facing when dealing withidoén with visual
Impaired?

5. Summarize the social, economic and cultural prefideyour students.

6. What are ways forward to improve the accessibiityprimary Education to

the children with visual disability?
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Appendix 1lI: Chart to Present Period Time of Data Collection DSM 2015

MAY JUNE JULY JULY — SEPTEMBER
AUGUST
Proposal
writing
Submission of
proposal to
supervisor for
correction
Data
collection
Report writing
and
submission

Defending the

research




