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[bookmark: _Toc341880780]ABSTRACT

This study assessed the similarities and differences between lower primary and pre-schools syllabi in Tanzanian classrooms. More specifically, the study examined the skills provided to learners and availability of teaching resources, qualifications of teachers and presence of pre-primary classes within the schools and the effect of those similarities to the learners. The study employed quantitative and qualitative approaches. The study used purposive and random sampling techniques in data collection and the study was conducted in Sumbawanga Rural and Urban areas. The data were collected through classroom observation schedules, interviews, questionnaires and documentary reviews. The study findings indicated that, there was no significant difference in content between pre-primary school and lower primary school syllabi during classroom teaching. The study revealed that, there was a lack of qualified teachers for pre-primary schools in most of the schools. The study recommends that the government should prepare and provide training to the teachers who teach pre-primary classes to ensure that quality education is provided to the learners. In addition, incentives and infrastructures should be improved so as to accommodate the pre-primary school learners. 
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[bookmark: _Toc341880785]CHAPTER ONE
[bookmark: _Toc341880786]INTRODUCTION AND BACKGROUND TO THE PROBLEM

[bookmark: _Toc341880787]1.1 	General Introduction 
This chapter comprises the background to the problem, which highlights the foundation of the main problem addressed by the researcher. The chapter includes Statement of the problem, objective of the research and research questions, which forms the backbone of the study. Also significance of the study, scope and limitations has been analyzed.

[bookmark: _Toc341880788]1.2 	Backgrounds to the Problem
The government of Tanzania through the Ministry of Education and Culture decided to implement the pre-primary education as a formal stage of education in order to prepare children for primary education through the education policy of 1995. This was thought as the preliminary education, which can be used as the ladder for a child to join primary education. Pre- primary education is provided to children before joining primary education. The implementation of pre-primary education was conducted in many countries in the world depending on the education policy of the Nation.

Tanzania recognizes the central role of education in the socio-economic development process of the country. Hence the Government’s initiatives were to improve the provision of education in the country in all levels including pre-primary Education. Different countries vary in terms of how early childhood services are organized, staffed delivered, funded and their allocation in different places. UNESCO (2003), states that early childhood care and education is seen as luxury for most African children. In most African countries, early childhood education is often provided by private institutions and is concentrated in urban and wealthy areas were parents can afford the cost and seem to be aware of the benefits of pre-primary education. 

UNESCO (2003) studies reveal that in Burkina Faso, Cape Verde, Congo, Comoro, Guinea Bissau, Lesotho, Mauritius, Namibia and Zimbabwe more girls are enrolled than boys. Further studies reveal that, Africa faces many obstacles in its effort to improve early childhood education. Such obstacles include lack of resources like classrooms, desks, books, inequitable access to services, and the absence of mechanisms to ensure quality in training and provision and the low status of early childhood education personnel. 

Teacher qualification in teaching pre-primary classes is very important to the field of education provision because it is the one who provides skills such as pre-reading, pre-arithmetic and pre-counting to the children. UNESCO (2005) notes that, teachers’ qualifications have been found to be a critical factor for high quality teaching and learning. We train pre-school teachers in order to play a significant role in curriculum implementation because they have the skills to handle pre-school children and to improvise or fabricate teaching for promotion of effective learning.

The studies found by UNICEF (2011), Misokia (2012), UN (2013) and Lyatuu (2014) shows that there is a challenge of deploying untrained teachers for teaching pre-primary classes. According to the provisional standard by the MOEVT (2009), the pre-primary classes should be taught by a well-trained and competent teacher who has completed ordinary level of Secondary education with components of pre-primary training or specializing in pre–primary training methods (URT, 1995). 

Furthermore, the education and training policy does prescribe the qualifications that teachers are required to hold in order to teach pre-primary school children. As a result, the development and implementation of pre-primary education in Tanzania has been haphazard and uncoordinated.

The deployment of untrained teachers leads to the improper use of syllabi between primary and pre-primary classes or ignoring using the syllabi and this leads to teachers imparting knowledge to learners by emanating resources from their minds or using standard one syllabus for teaching pre-primary schools or applying pre-primary skills for primary learners. That might be the cause for the teachers to overlap the skills between primary and pre-primary syllabus because they might be using primary school syllabi by making enforcement of transferring lower primary school skills to pre-primary classes or preschools.

To substantiate that, some of the pre-primary classes in Iramba district Singida Region were reported having a challenge of using untrained teachers in teaching the classes such as Tutu, Kisiriri, Lulumba and Kizega schools (Lyatuu, 2014). The problem of allocating untrained teachers to teach pre-primary classes might hinder the positive goal of teaching pre-primary classes. Some of scholars such as Nunan and Lambo (1996) argue that, ability of teachers to teach is related to academic success, in other words, well trained and flexible teachers tended to be more successful.
The aim of introducing pre-primary education was to build and impart preliminary studies or information to the children ready for accepting primary education. The pre-primary syllabus has been made to prepare the pre-primary learners to get a foundation ready for accepting primary school education studies (WEMU, 2005).

In addition to the above, the year 1979 was declared the International year of the Child. President Julius K. Nyerere of Tanzania when commemorating the year during his speech declared special attention to children welfare because they were the nation’s future treasure. He noted that children needed good education, health, nutrition, water, clear environment and care (Mathias, 2011). The idea contributed to the introducing of pre-primary education. 

Makweta Presidential Commission on Education, during the period of 1982 to 1994 assigned the task of evaluating the entire education system and proposed what need to be done by 2000. He came up with a report submitted in March 1982 and proposed that preschool education in Tanzania had to be treated seriously (Mtahabwa, 2007). By then, the commission recommended that the Ministry of Education start preparing preschool teachers as soon as possible to cater for teaching demands in the preschools.  

It also stipulated that the Ministry of Work and Community Development and the Ministry of Health had to cater for development and education needs of the preschool children from birth to three years. The Ministry of Education was responsible for children from three years to primary school age (URT, 1982 cited in Mtahabwa, 2007). Moreover, the Ministry of Education put enforcement of the implementation of the Presidential Commission Recommendation known as Makweta Commission that the pre-primary schools should be started from January 1985 (WE, 1984).

Tanzania through the Ministry of Education and Vocational Training decided to provide pre-primary education   classes by instructing all existing primary schools, government and private institutions to begin the implementation of the classes. Evidence suggests that expanding pre-primary education is an effective instrument to improve long-term academic performance so that many middle income countries have turned to universal pre-primary education in order to give children a better start of life (UNESCO, 2004).

In order to achieve the learning objectives the government of Tanzania, the Ministry of Education and Culture decided to prepare the pre-primary syllabus for children of ages 5 -6 years in order to harmonize the content of preschool education at the National level, so that whoever owns, runs and manages preschool should follow a recommended syllabus which is developed by Tanzania Institute of Education. 

Moreover, the Ministry of Education and Vocational Training prepared pre- primary school syllabus of 1995 which accumulated all six activities to be carried by the targeted children in order to attain knowledge; the activities involve English learning, Kiswahili learning and Arithmetic learning.  Also the syllabus includes activities such as science learning, personality and sport and art work activities. But during its implementation, some of the challenges were encountered. Such challenges are low level of education and quality of teachers which cause problems in the maintenance of skills to the side of the learners. 
[bookmark: _Toc341881015]Table 1.1: Pre-primary Schools Syllabus Contents
	S/N
	Subjects
	Number of periods per week
	Time per single lesson

	1.
	Kiswahili Learning Activities
	5
	20 minutes

	2.
	English Learning Activities
	5
	20minutes

	3.
	Arithmetic Learning Activities
	5
	20 minutes

	4.
	Science Learning Activities
	5
	20 minutes

	5.
	Personality and Sport Learning Activities
	5
	20 minutes

	Total
	25
	


Source: URT (2005) Pre-primary syllabus

The prepared syllabus for the pre-primary education as indicated from pre- primary syllabus of 2005, contain different important areas like the expected skills required by the learners, the structure of the syllabus that contained the main topic and sub-topics, specific objectives, teaching and learning techniques, teaching and learning Aids together with the teaching instruments. Lastly, there was evaluation of pupil performance and the number of periods per year was indicated such as 194 school days for teaching was allocated which could be divided into two terms with 21 weeks each. Every day should have 5 learning periods of 20 minutes, thus the pre-primary learners should have a total of 25 learning periods every week (URT, 2005). All these were planned in order to make sure that the syllabus is consistent and valid to support primary school teachers during the time of imparting knowledge to the pre-primary learners.

Since the government of Tanzania came up with the concerned syllabus of pre–primary classes in 2005, the situation in many schools is still not improved because it was witnessed a number of pre-primary and primary school pupils were going to the upper classes without knowing how to read and write. The Education for all assessment report (UNESCO, 2000b), for example, revealed that these preschools were concentrated in urban areas, while rural areas had very few schools. Those shortcomings have made policy analysts in Tanzania perceive pre-primary education differently. 

While the government believes that a pre-primary educational policy exists, other scholars have argued that such a policy does not exist, or its existence is closer to politics than reality. From the research conducted by Tenmet (2012), many of the pre-primary classes are being conducted in town areas compared to rural areas that make many children in the rural areas miss the chances for pre-primary classes all over the country (http://www.tenmet.org/public).

According to the government policy, the pre- primary classes should be established and be part of primary school, which means every primary school must conduct the pre-primary class within its campus. Prime Minister’s statement during opening session of National Conference on Education in Tanzania in March 28, 2012 instructed that, each public primary school was required to have a class for pre-primary education. In 2010, out of 15,816 public primary schools, 12,046 primary schools in Tanzania had classes of pre-primary education. Enrolment of pre-primary pupils has increased from 795,011 pupils in 2007 to 1,069,208 pupils in 2011 (URT, 2012). For instance, the Minister of Education and Vocational Training of Tanzania during the speech of inauguration “Big Result Now” in Dar es Salaam Tanzania on August 2013, instructed Educational Managers and Administrators to make sure that every primary school must conduct classes for pre-primary studies (MOEVT, 2013). The instruction and order were directed to those who had not started the pre-primary classes. From this observation, it was found that, the teachers who teach primary classes were given chances to teach pre-primary classes. 

The government has instructed that in order to implement the pre-primary classes, the primary school teachers within the school campus had to be responsible to teach pre-primary learners, in this case all grade IIIA teachers were entitled to teach pre- primary classes. Primary education is the education which is provided to the children aged from 7 years of age to 13 yrs (URT, 1995). 
The Tanzanian education policy states that, “Primary education is fundamental to the strengthening of high levels of education. It lays strong foundations in scientific and technological literacy and capacity and thus a means to self-reliance, personal and national development”. One of the aims of primary education is to enable every child to acquire basic learning tools of literacy, communication, numeracy and problem solving as well as knowledge, skills and attitudes needed for survival and development to full capacity. 

Primary schools consist of 7 years of basic education after pre-primary education. The primary school education cycle begins with standard one (STD I) on entry, and ends with standard seven (STD. VII) in the final year. The minimum qualification for a primary school teacher shall be possession of a valid grade IIIA teacher education certificate (URT, 1995).
[bookmark: _Toc341881016]Table 1.2: Standard one Syllabus Contents
	S/N
	Subjects
	Number of periods per week
	Time per single lesson

	1.
	Reading
	10
	30 minutes

	2.
	Writing
	6
	30 minutes

	3.
	Arithmetic/counting
	8
	30 minutes

	4.
	Health and Environment
	2
	30 minutes

	5.
	Sports and Arts
	2
	30 minutes

	Total
	29
	


Source: URT 2015 Primary School Curriculum Standard I & II.
[bookmark: _Toc449185751]
[bookmark: _Toc341880789]1.3 	Statement of the Problem
Despite the efforts undertaken by the Government of Tanzania to improve the quality of primary education by increasing the number of pre-primary classes as the foundation of the education over the years, there has been a growing concern throughout the country that many pupils complete primary school without knowing how to read and write. There were cases of unqualified teachers and poor implementation of the classes in the primary schools (Mtahabwa, 2010). The current experiences reveal that good education foundation begins from early childhood whereby learners start to construct ideas formally.
 
In order for a primary school pupil to have good foundation of primary education he or she is supposed to have basic skill and idea of school which is basically obtained from preliminary level of education such as pre-primary school. The current education policy of 1995 provides instruction of every primary school must have a pre-primary class which will be taught by the primary school teachers those with Grade A certificate with the support of prepared syllabus. 
Failure to develop a separate pre-primary education policy has made it difficult for pre-primary education. Instead this kind of education is taken by teachers as part and parcel of primary education. For example, Vargas-Baron (2004) stated that the education and training policy does not set clear guidelines for implementing pre-primary education nor does it provide a framework within which it should operate. This study sought to conduct a comparable study between pre-primary and primary school syllabi and their implementation.

[bookmark: _Toc449185752][bookmark: _Toc341880790]1.4 	The General Objectives of the Study
The Main objective of this study was to examine the similarities and differences between pre-primary and lower primary schools syllabi and their implementation in the classrooms.

[bookmark: _Toc341880791]1.4.1 	Specific Objectives of the Study
The study was guided by the following specific objectives:-
(i) To investigate areas of similarities and differences in the curriculum 
(ii) To investigate the qualifications of pre-primary and primary school teachers.
(iii) To investigate the extent of the presence of pre-primary classes in primary schools.

[bookmark: _Toc341880792]1.5 	Research Questions
The general research questions are derived from research objectives and these include: 
(i) What are the areas of similarities and differences between the curriculum of lower primary and preschool?
(ii) What are the qualifications of pre-primary and primary school teachers?
(iii)  To what extent is the presence of pre-primary classes in primary schools?

[bookmark: _Toc341880793]1.6 	Delimitation of the Study
The government of Tanzania has decided to place pre-primary classes as part of primary school education and been accommodated at the primary school premises. However, this study delimited itself focusing on the curriculum contents and its implementation. The study also delimited itself to investigating the pre-primary teachers’ qualifications and availability of pre-primary classes within the primary schools. The scope of researcher’s study was within Rukwa region Sumbawanga district, the impact focused on teacher’s performance on curriculum implementation.

[bookmark: _Toc341880794]1.7 	Limitations of the Study
The researcher faced the following limitations;
Some of respondents especially primary school teachers did not provide some necessary information about their experiences and proper use of the authorized pre-primary syllabi for fearing that they would lose their job. In order to overcome the problem the researcher tried to overcome the fear by assuring them that, all information given were solely to be used for academic purposes and their views would be confidentially treated.

[bookmark: _Toc341880795]1.8 	A Conceptual Framework of the Study
A Conceptual framework is a research tool intended to assist a researcher to develop awareness and understanding of the situation under scrutiny and communicate it (Kombo and Tromp, 2006). The study used a modified context, input, process, and output/products (CIPP) Model developed by Stufflebeam (1971).
Outcome Variables
· Teachers use Primary school syllabuses on pre primary teaching
· Less qualified teachers to teach pre primary Classes.
· Small number of pre primary classes in Primary Schools.
· Pupil’s  Interest (Ability)

Process Variables
· Pupils readiness
· Teachers 
· capacity in teaching
· School Management
· School Policies

Input Variables
· Teachers attitude
· Pre-primary curriculum
· Teaching and learning resources
· Teachers capacity in teaching
· Availability of Syllabi
· Availability of Teachers
· Pressure of parents
· School Policy
· School Population

Contextual Variables
· Education policy
· School  learning environments
· Factors leading to misuse of pre-primary syllabi.
· Presence of pre-primary classes.
· Small number of Teachers
· Ecology
· Population distribution


























[bookmark: _Toc341881320]Figure 1.1: Conceptual Framework
Source: Modified from Stufflebeam (1971)


The Context usually refers to the circumstances that form the environment within which something exists. It encompasses the needs, problems and opportunities as the basis for defining goals and priorities, and judging the significance of the outcomes. The context of this study contains education policy, school learning environment, factors leading to misuse of primary and pre-primary syllabus, presence of pre-primary classes, small number of teachers, ecology and population distribution. 

The Model assumes that the education policy needs contribution of other factors in order to be implemented; such factors include classrooms.  This paves the way to education curriculum to be implemented and provide effective promotion to the highest level of learning and good achievement for all learners. A good curriculum functions well if teachers are skilled enough in using a variety of classroom teaching methods to keep learners motivated in learning process. The capacity of teachers and learners in making classroom more interactive depends much on school environments and teachers’ ability to organize material from the syllabus. 

In this study, inputs consist of a totality of resources that are made available in order to make the pupils participate in the learning process. The inputs include the teachers’ attitudes, teaching and learning resources, pre-primary curriculum, teachers’ capacity in teaching and pupils’ readiness, availability of syllabi, availability of teachers, pressure of parents, school policy and school population.

Process refers to the daily activities which can be performed by teachers and pupils both at home and school learning environment in terms of utilization of the available resources identified in as the inputs to facilitate pupils in learning. This includes pupil readiness, teachers, capacity in teaching and school management and school policies. Teaching process acts as the mediating function, which includes effective interaction between teachers, pupils and learning resources. Teachers, on the other hand, should make regular pupils’ assessments to check pupils’ progress.

Outputs refer to the product of the education learning program on pupils. The product may be positive or negative depending on the suitability of the context used in nurturing the pupils. The education outputs such as pupils’ performance, innovative and creativeness in learning are also the function of how these education inputs are been implemented. 
This study explored the information about the similarities and differences between lower primary and pre-primary syllabus. Moreover the Study collected information from the teachers about their qualifications of teaching the primary lower classes and pre- primary classes.  That means lack of qualifications leads to the improper use of syllabi. The key words were context, Inputs, process and outputs. Output is influenced by how educational inputs interact. In conceptualizing, the researcher attempted to point out how the failure of using authorized syllabi as an input might affect the outputs.

[bookmark: _Toc341880796]1.9 	Significance of the Study
The findings of this study are expected to contribute to the following ways:-
(i) The findings of the study will create knowledge about the overlaps between primary and pre-primary syllabi in teaching; 
(ii) The study will contribute knowledge to education planners about challenges facing pre-primary and primary education;
(iii) The study will create awareness to educational managers and administrators on the real situation about the application of the syllabi.
(iv) The study will give other people opportunity to conduct further studies based on research recommendations of this study.





[bookmark: _Toc341880797]CHAPTER TWO
[bookmark: _Toc341880798]LITERATURE REVIEW

[bookmark: _Toc341880799]2.1 	Purpose of Education Policy
[bookmark: _Toc341880800]2.1.1 	Educational Policy International Review
Purposes of Education Policy differ from country to another, for instance, studies from Ireland; have explained the purpose of the primary school curriculum, which is to enable children to meet, with self-confidence and assurance, the demands of life, both now and in the future.

 The primary school children involved were those at the age from 4 to 6 years old as the starting age while the childhood curriculum is arranged to help all children to become competent and confident learners within loving relationship with other (NCCA, 2009). The study has shown the preschool in Ireland emphasizes holistic and integrated learning; children learn many different things at the same time. What they learn is connected to where, how and with whom they learn through four interconnected themes such as emotional, social and physical development. 

The curriculum presents the content of children’s learning. For the preschool learners, the distinctions between subjects were not relevant: what was more important is that he or she experiences a coherent learning process that accommodates a variety of elements from the primary school subjects. In supporting teachers’ use of integration in their classroom practice, the curriculum provides exemplars of theme-based units of work across the various subjects. 
According to Ojijo (2014), In Uganda    the policy of education begins with pre-primary, children from the age of 3 to 6 years identified for the schooling while the purpose was to find out the talented children so that they can be developed. However, the current policy does not provide for a comprehensive talent identification and development program, including a talent test, amongst other strategies. While on primary education the Policy strategy was to provide access to all children and the goal of the government was to make sure everyone gets into classes and handles quality issues. 

The education policy in Kenya was based on provision and expansion of quality education and training to all Kenyan’s while in practice before joining primary school, children aged between three and six are required to attend pre-primary schools for one or two years. The main objective was made to cater to the total development of a child, including the physical, spiritual, social and mental growth, brought about through formal and informal interaction with the parents and the community. Areas of concentration have been health, nutrition, care and basic education.

Primary school is the first phase of the 8-4-4 education system and serves students between the ages of six and fourteen. The main purpose of primary education is to prepare students to participate in the social, political and economic well-being of the country and prepare them to be global citizens. Primary education is universal and free but not compulsory. A major goal of primary school education is to develop self-expression, self-discipline and self-reliance, while at the same time providing a rounded education experience.
The primary school years are split into what they call standard one through standard eight. At the end of standard eight, the students sit the Kenyan Certificate of Primary Education (KCPE); the results of which are used to determine placement at secondary school. Candidates are examined in five subjects: Kiswahili, English, Science and Agriculture, Mathematics and Social Studies.

Researches in pre-primary education indicate that children who pass through early childhood education are doing better in pre-primary schools than those who do not attend pre-primary education. The early childhood education is crucial period in which children come to develop positive attitudes towards learning and a desire to participate in the word (UNESCO, 2007).

[bookmark: _Toc341880801]2.1.2 	Education Policy in Tanzania
General aims and objectives of education policy in Tanzania, together with other things is to guide and promote the development and improvement of the personalities of the citizens such as their human resources and effective utilization of those resources in bringing about individual and national development. Also to promote the acquisition and appreciation of culture, customs and traditions of the people, the policy also made to promote the acquisition and appropriate use of literacy, social, scientific, vocational, technological, professional and other forms of knowledge, skills and understanding for the development and improvement of the condition of man and society (URT, 1995).

In Tanzania the purpose of Education Policy is to provide equal opportunity to quality education for all Tanzanians and ensure development of a productive quality human resource and to increase enrolment of the learners in both pre-primary, primary and secondary education through the primary and secondary education development programmes, that can been achieved by the Ministry through developing and implementing programmes of expanding enrolment in teachers training institutions, vocational, technical and higher education (URT, 1995). The program stipulated that, “Government shall facilitate proper training, availability and development of a competent cadre of teachers for pre-primary schools”. With regard to school curricula the URT (1995 p.55) stated that, “The Tanzania Institute of Education shall design and develop national curriculum guidelines for pre-primary education” (URT, 1995).
 
The main delivery system for the basic education of children, outside the family, is primary schooling. The major objective of pre-primary school and primary education is to lay the social cultural foundations, which ethically and morally characterize the Tanzanian citizen and nation. It prepares every citizen to continue on the unending journey of lifelong education, training and learning processes. Primary schools education is fundamental to the strengthening of higher levels of education, laying strong foundations in scientific and technological literacy and capacity and thus a means to self-reliant personal and national development.

Mmari (2008) argued that pre-primary schools were to be run by professional teachers, curriculum development, syllabi and school inspections were to be guided by the Ministry of Education and the Government was to promote and give incentives. 
[bookmark: _Toc341880802]2.2 	Contents of Pre-Primary and Primary School Syllabi
[bookmark: _Toc341880803]2.2.1 	Subjects of Pre-Primary and Primary Schools
The present pre-primary school curriculum prepared by Tanzania Institute of Education (TIE) in 2005, laid down six learning activities for pre-primary learners. The activities are:- Vitendo vya Kujifunzia Kiswahili (Kiswahili learning activities), English learning activities, Arithmetic learning activities, Science learning activities, personality and sport activities and art learning activities.(URT, 2005).

Apart from above, the MOEVT (2015) recommends the following subjects for primary school learners. Standard I and II syllabi specify five subjects; reading, writing, counting, health and environment, sports and arts and lastly religion subject while standard III to VII syllabi contain a total of 12 subjects. These are Kiswahili, Arithmetics, English, Science, Sports and Personality, History, Geography, Information Technology, French, Civics, Working Skills and Religion. French is an optional Subject depending on the availability of teachers within the school, but other subjects are compulsory. 

[bookmark: _Toc341880804]2.2.2 	Time and Total Periods Per Week
According to URT (2005), during the process of teaching and learning, the time allocation for pre-primary lessons is 20 minutes for every single period, for standard I and II it is 30 minutes while for standard III to VII it is 40 minutes for a single period. All subjects activities for pre-primary school caries a total number of 25 periods per week while for standard I and II, the number of periods for the reading subject per week is 10; writing is allocated 6 periods per week, arithmetic caries 8 periods per week, health keeping, sports and art together with religion subject are allocated 2 periods each per week.

Arithmetic and English subjects carry 6 numbers of periods each from standard I to VII while in Kiswahili the syllabuses show 7 periods per week.  Also science subject and working skills are allocated 4 periods per week. Geography subject is allocated 3 periods per week while History, Civics, French, Sports and Personality, Information Technology are allocated 2 periods each, per week.

[bookmark: _Toc341880805]2.3 	Purpose of Pre-Primary and Primary School Syllabi
According to the Ministry of Education and Culture (1995). The purpose of pre-primary and primary syllabi is to lay the social cultural foundations which ethically and morally characterize the Tanzanian citizen and nation.  The objectives of pre- primary classes, is to prepare the children to accept primary school education. The pre- primary education was aimed among its objectives at encouraging and promoting the overall personality development of the child that is his or her physical, mental, moral and social characteristics and capabilities. 

Also education and training policy aimed to identify children with abnormal patterns of development or educational potentials and devise special programs for them. The purpose of primary school syllabus is to lay strong foundations in scientific and technological literacy and capacity to self-reliant personal and national development. Then to prepare the child for second level of education such as secondary, vocational, technical and continuing education that is to prepare a child to enter the world of work.
For the first time in the history of education in Tanzania, the Education and Training Policy of 1995 officially recognized pre-primary education as an important component of formal education system (Mtahabwa, 2007). The education and training policy states that five and six year old children should receive pre-primary education; it stated that each primary school should start pre-primary classes (URT, 1995). The learners in this policy involve children at the age of five to six years of age only; the duration of the pre-primary education programs takes two years before joining standard one. The idea is well stated in the education and training policy of 1995.

[bookmark: _Toc341880806]2.4 	Pre-primary and Primary Schools in Tanzania
Most of the primary schools and pre-primary schools in Tanzania face a similar condition because they are under the same group of administration that experiences the same situation. Most of the schools and classes assigned to be taught by the primary school teachers with the qualification starting from grade III A certificate and above regardless of the special training skills needed to teach pre-primary classes. Pre-primary classes need a teacher who is knowledgeable about curriculum, who would be creative with special skills to handle the learners according to their age and needs, but the present situation does not give priority to the matter, as a result the issue of quality education of pre-primary school especially in rural areas is still a challenge. 

Most of the rural pre-primary schools lack incentives for teaching pre-primary learners, there is no textbooks but teachers uses local environment to teach the classes, there is no curricula materials as Mathias (2011) when assessing the implementation of pre-primary educational policy in Kahama district she pointed out that, there were no teacher’s guide for all six pre-primary schools while in primary schools the teacher’s guide were available. When she interviewed one of the pre-primary teachers why the school had no teacher’s guide the answer was:  
“The school has not yet bought this book for us. I will tell the academic master to buy for us if possible” (Mathias, 2011).

The above argument is on the differences between primary school during implementation of the syllabi and pre-primary schools. In Kahama, Mathias (2011) noted that, five pre-primary school teachers were teaching the content that is found in the syllabus and were not using teacher’s guide and one pre-primary teacher was not teaching according to the syllabus.

Moreover, the findings obtained by Mathias (2011), reveal that, most of the pre-primary schools had no permanent classrooms and had shortage of necessary education teaching and learning facilities and the few classrooms were not attractive for teaching and learning processes. The situation indicates pre-primary education is not seriously taken into considerations which affect the presence of classes by poor attendance of the learners, while in primary schools classes at least there is good consideration of infrastructures and that was one of the differences between these two levels of education.

Mtahabwa (2007) explains the weakness of attachment of pre-primary units to primary schools that was the strategy used by many countries but there were some existing and anticipated threats such as pedagogical discontinuity that might lead to children drop out of schools and “the push down effect” of primary curriculum into pre-primary classrooms. Mbise (1996) explains that the strengthening of the interlink age between the preschool and the primary activities does not only depend on the curriculum but also on the quality of the teachers responsible for implementation of the curriculum.

Mmari (2008) argues that, after the Government declared provision of pre–primary education, the government selected eight teachers college, which could be used for the training of the pre-primary teachers. Those were teachers who completed four years of ordinary secondary education. However, handling of the pre-school learners in terms of the teaching methodology, teacher preparation and learning activities were made different from those who practised in primary schools.

Ministry of Education and Vocational Training (WEMU, 2005) shows that, the pre-primary and primary syllabus standard one contains topics, which relate from each other such as in Kiswahili and Arithmetic’s. For instance, in reading activities pre-primary learners and primary learners are imposed with the topics of  “Kusalimiana na kuagana (Greetings)”, “kutambulishana, kutambua majina ya vitu mbalimbali (Identification and naming things)”,  “kusoma herufi, silabi na sentensi fupi (Reading alphabet, syllable and simple sentences)”. All of them were to be taught by using a similar methodology such as songs, short stories, poems and real actions when imparting knowledge to the learners during the classroom interactions.  

Some of the teaching Aids have been recommended to be used in both pre-primary and primary lower classes standard one like charts, flash cards for showing an alphabet, syllable, a word and short sentences and different illustrations have been arranged to be used when introducing the lesson to the learners together with the pictures and rear environment surrounding the learners. 

Some of the topics in Kiswahili syllabus for the two levels, that is pre-primary and primary school lower classes are different from each other in the following areas;- For instance pre-primary syllabus matendo ya kila siku “daily activities” and siku za juma “ days of the week”. The primary school standard one syllabus contains some extra topics which differentiate them from pre-primary these topics are Kusoma kwa ufasaha “competence reading”, Kutumia lugha ya heshima katika kuomba ruhusa na vitu “Use of polite language for requests”, Kuandika kwa kueleweka na ushikamani “writing cohesively and cohesiveness”, Ufahamu wa kusoma na kusikiliza “reading and listening comprehensively”, Kuandika kwa msikamano sahihi wa matukio “writing with correct connection of events” and Kuandika kwa mwandiko wa chapa na vikonyo “italic writing” These are the topics that differentiate the two level.

At the side of arithmetic’s subject, pre-primary and primary school syllabuses are similar in content in some topics, which measure similar skills acquisition. The Government syllabi under the Ministry of Education and Culture (WEMU, 2005) for pre-primary classes introduced a topics on Kusoma namba “Reading numbers” while in primary school standard one the called Kutambua tarakimu “Identification of numerals/digits” both of them deal with vocabulary level of knowledge. Also pre-primary syllabus, contains arithmetic actions that is addition, subtraction and playing with numbers not exceeding the total of ten, while primary school standard one also have the same content. 
The methodology recommended to both level include the use of songs, real actions, games while the teaching aids suggested are those obtained from the nearby environment such as real things, drawing pictures, cards, empty match boxes, pieces of sticks and stones. These two syllabi differ in terms of the content base in some topics because the primary school standard one syllabus has gone far in terms of extra topics compared to that of pre-primary. The primary school standard one syllabus has more components which includes measurements and geometry which are not composed in the pre-primary school syllabi.

On top of that, Kallua (2004) when observing the role of pre- school in preparing children for primary education, shows that, preschool education entails provision of care, health and development and education services to young children prior to their formal school learning. Also he argued that in order to prepare pre-school for primary education, the curricula, objectives, content and teaching methods should aim at promoting overall personality development of the child.

The study observed how preschool prepares children for formal primary education. She analyzed the quality of curricula to access the effectiveness of teaching methods, compare preschool and primary school activities; she found that there were interlinkage between preschools activities and those undertaken in primary class I and II. The performance of pupils with preschool education in Mathematics and Kiswahili activities was better than pupils without preschool education. From the study, she discovered those primary school learners who started schooling from the level of preschool did well in primary learning process; that means the syllabus of preschool was having the similar content with that of primary school standard one.
Mtahabwa (2010) examined the relationship between pre-primary educational policy and actual practice in Tanzania. Although the national educational policy specifies the same standards for pre-primary education regardless of location, there were considerable differences across schools. Compared to urban classes, rural ones had considerably less space, larger group sizes, less favorable teacher/pupil ratios, fewer instructional resources and less qualified teachers. In actual fact, there are some differences in implementing pre-primary education in Tanzania. From literature reviews above, the reading shows some of the close similarities in contents analyzed between the two levels, in both pre-primary and primary schools. Examine the Table  2.1.

[bookmark: _Toc341881034]Table 2.1: The Topics For Reading and Writing Activities/Subjects
	S/N
	Pre-primary school topics
	Primary school topics

	1.
	Kusalimiana na kuagana 
“Greeting each other and leave taking”
	Kusalimiana na kuagana
“Greeting each other and leave taking”

	2.
	Kutambulishana na kutambua majina ya vitu mbalimbali “Introducing each other and identification of  names of different objects”
	Kutambulishana na kutambua majina ya vitu mbalimbali “Introducing each other and identification of  names of different objects”

	3.
	Kusoma herufi,silabi na sentensi fupi “Reading alphabet, syllable and simple sentences”
	Kutumia lugha ya heshima katika kuomba ruhusa na vitu “The use of polite language in asking for permission and borrowing”

	4.
	Matendo ya kila siku “Daily activities”
	Kutambua sauti mbalimbali katika mazingira
“Recognizing sounds from nearby environment”

	5.
	Siku za juma “ Days of the week”
	Utambuzi wa sauti na herufi
“Identification of sounds and letters”

	6.
	
	Kusoma kwa ufasaha “competence reading”

	7.
	
	Ufahamu wa kusoma na kusikiliza “Reading and listening comprehensibly” 

	8.
	
	Ujenzi wa stadi za kuandika “Building writing skills”

	9.
	
	Uumbaji wa herufi “Building of alphabet”

	10.
	
	Kuandika kwa kueleweka na ushikamani “Writing cohesively and coherently”

	11.
	
	Kuandika kwa msikamano sahihi wa matukio “Writing with correct connection of events”


Source: Pre-primary school syllabus 2005 & Primary school curricula, (2015)
[bookmark: _Toc341881035]Table 2.2: The Topics for Arithmetic/Counting Activities/Subjects
	S/N
	Pre-primary school
	Primary school standard one

	1.
	Kusoma namba “Reading numbers”
	Kutambua dhana ya namba “Identification of the concept of numbers”

	2.
	Kutambua tarakimu “Identifying digits”
	Matumizi ya matendo katika namba “The use of action in numbers”

	3.
	Fedha “Money awareness”
	Kutambua uhusiano wa vitu na namba “Identifying the relationship between numbers and real things”

	4.
	Matendo ya kihisabati kujumlisha na kutoa  “Arithmetical action, addition and subtraction”
	Kutambua vipimo “Identification of measurements”

	5.
	
	Kutambua maumbo “Identification of geometry”

	6.
	
	Kuorodhesha na kukusanya vitu “Listing and collecting objects”


Source: Pre-primary school syllabus 2005 & Primary school curricula, (2015)

[bookmark: _Toc341880807]2.5 	Knowledge Gap
Much of literatures in Tanzania highlighted the importance of having qualified teachers, materials and facilities appropriate for pre-primary Education. In this study, the researcher explored the comparison between the two levels, Similarities and differences between primary and   pre-schools syllabi in Tanzania classrooms. The focus was based on areas of similarities and differences in the curriculum. This study therefore intended to access qualification of teachers and environment used for teaching and learning activities. The study was conducted at Sumbawanga Rural and Urban in Rukwa Region as a study area whereby this kind of study was not applied according to the literature reviews documented. 
[bookmark: _Toc341880808]CHAPTER THREE
[bookmark: _Toc341880809]METHODOLOGY

[bookmark: _Toc341880810]3.1 	Introduction 
This chapter describes the research design, area of study, population of study, sampling procedure and sample size. Furthermore, it focused on data collection methods as well as techniques used in data collection.

[bookmark: _Toc341880811]3.2	Research Approach and Design
[bookmark: _Toc341880812]3.2.1 The Research Approach 
According to Best and Khan (1998), a research approach helps to structure data collection, data analyses and interpretation. This Study employs both quantitative and qualitative research approach, due to the nature of data required. The integration of both lead to good result of problem solving. Quantitative research approach is suitable for the study because it involves measurement of many samples to get good results. In this study the results were collected from primary and pre-primary classes, the reason behind the use quantitative approach is its efficiency of obtaining data while qualitative research approach is good for the study because it allows inquiry through interviews with the teachers and all respondents targeted. Qualitative approach helped to obtain information from sources called documents obtained in schools.

[bookmark: _Toc341880813]3.2.2 	The Research Design
Research design is a protocol that determines and influences the condition with ground rules for collection and analysis of data. According to Kothari (2004) research design constitutes the blue print for the collection, measurement and analysis of data. The study used cross- sectional survey design. Cross-sectional design was selected because of its efficiency in obtaining data from different samples at the same time while some element of qualitative approach also were used and helped in obtaining information from sources called documents obtained in schools. Thus the cross-sectional design was considered appropriate for capturing the teaching and learning process in related time for both selected schools in comparison with the syllabus contents.

[bookmark: _Toc449185749][bookmark: _Toc341880814]3.3 	Location of the Study
This study was conducted in 6 primary schools, 3 primary schools were from Sumbawanga rural council and the other 3 primary schools were from Sumbawanga Municipality at Rukwa region. The primary schools studied are those schools, which conducted pre-primary school classes. All of the councils were within the Sumbawanga district. The other districts in Rukwa region include Nkasi and Kalambo. 

Sumbawanga rural and urban were selected due to the fact that, the researcher sought to make a comparison of achievement of the studies between urban and rural preschools and lower classes of primary schools. The findings could differentiate between the facts obtained from rural areas and those from urban areas.

[bookmark: _Toc341880815]3.4	Population and Sample Size of the Study
[bookmark: _Toc341880816]3.4.1 	Population of the Study
Population is a total number of people or group or organization who could be included in a Study. Kombo & Tromp (2006) define population as a group of individuals, objects or items from which samples are taken for measurement. It is a group of units with common characteristics of which a researcher is interested (Mbobo, 2010). 

The targeted populations for this study were teachers, educational officers and school inspectors. The teachers were selected because they were the ones who teach and implement the curriculum; they were directly involved in the process of improving the quality of education in the country. On the other hand, Education Officers were the ones who deal with supervision while the school inspectors were the one who take the responsibilities of ensuring that the curriculum is effectively implemented.

[bookmark: _Toc341880817]3.4.1.1 The Sample of the Study and Sampling Techniques
A sample is a representation of population about which the conclusions are drawn. Kothari (2004) defines a sample as a group of participants drawn from a population in which the researcher is interested in collecting information and draw conclusion. The study employed a total of 20 respondents, included 12 teachers who were allocated to teach 6 primary schools. 

These were 6 teachers who were allocated to teach pre-primary classes and 6 teachers who were allocated to teach standard one class. About 6 primary schools were randomly selected from Sumbawanga rural and urban. The study involved 6 Head teachers, 1 district educational officer and 1 school inspector.  All those were selected due to their responsibilities and task of teaching and education matters together with working experiences, which can enable in getting in-depth and rich information about curriculum implementation.
[bookmark: _Toc341880818]3.4.1.2 Purposeful Sampling
Purposeful sampling was used in selecting teachers in 6 primary schools. 3 primary schools are found in Sumbawanga rural and 3 primary schools in Sumbawanga urban. The target was to collect information about the syllabus contents used in pre-primary level and standard one classes and observe what kind of material resources are used to teach the learners. Purposive sampling was used to select 1 District Education Officer and 1 School Inspector; these were chosen because of their wide knowledge on educational issues. Purposive sampling is used to ensure that the researcher gets information from respondents who are crucial to the study (Aina, 2002).

[bookmark: _Toc341880819]3.5 	Instruments for the Study
The study used instruments such as questionnaires, interviews and direct observation schedule to assess the teaching processes. The importance and reason for selecting these instruments is explained below:

[bookmark: _Toc341880820]3.5.1 	Questionnaire for Classroom Teachers
The Questionnaire refers to as an enquiry forms through which respondents answer questions or respond to statements in Arithmetic (Aina, 2002). The questionnaire provided responses from the teachers about their experiences in teaching demographic data and quantitative data. Demographic data include information about sex, age, etc. Quantitative data include the number of schools in which pre-primary schools are conducted, the number of schools with classrooms for pre-primary education etc.
[bookmark: _Toc341880821]3.5.2 	Interview to the Heads of Schools 
The researcher used semi – structured interview to 6 Heads of school. This instrument was used due to the fact that the researcher and the subjects were able to meet and manage to get direct answers. The main reason for choosing interviews is that they were easily adjusted. The researcher can explain matters that are not clear to the interviewees and have high response rate (Kombo & Tromp, 2006). Furthermore, in interview it was easy to clarify questions to respondents. Through interview the researcher obtained data about the training status of pre-primary classroom teachers at their schools, their views about the implementation of pre-primary education was facing a less number of infrastructure and materials.

[bookmark: _Toc341880822]3.5.3 	Direct Observations for Classroom Teaching
Direct observation was applied to assess the real situation in the classrooms while teachers were teaching in order to observe what goes on in the classrooms. This helped the researcher to observe the syllabus contents which were taught the pupils and direct situation such as learning and teaching environment that is the classrooms.

[bookmark: _Toc341880823]3.5.4 	Checklist of what is Going on
Checklist forms were used to collect information about teaching and learning methods and recourses used together with the acquired skills given to the learners.
Checklist techniques were used to cross validate the information, which was collected through other data collection instruments. It was considered to be used in collecting observable data or information in the classroom to see how many learners performed activities given by the teachers.
[bookmark: _Toc341880824]3.5.5	Review of School Syllabi
The researcher reviewed primary and secondary documents. Primary sources included schemes of works, syllabuses, and operational manual school timetable. Secondary sources included books, from these documents the researcher obtained information about the topics taught, number of periods, teaching Aids which were used, types of material and syllabi which were used.

[bookmark: _Toc341880825]3.5.6 	Data Analysis Procedure
Data analysis is a process of editing, coding, classifying and tabulating the collected data (Kothari, 2004). Analysis therefore entails computation of certain measures along with searching for patterns of relationship that exist among data groups. In this study, the researcher employed quantitative data derived from questionnaires, observation checklist and interviews. First summarized in tabular form showing total number, frequencies and percentage. In the second stage the summarized data from figures and tables analyzed and interpreted as findings on the relationship about the similarities and differences between lower primary and preschool syllabi in Tanzanian classrooms. Also qualitative data were analyzed; some of the arguments from the respondents were presented as quotations. Data were then coded, transcribed and labeled according to the present findings.

[bookmark: _Toc341880826]3.5.7 	Validation of Research Instruments
In the validation of data collection instruments, the issue of validity and reliability were taken into consideration. Validity refers to the degree to which a method, a test or a research tool actually measures what is supposed to measure. Reliability on the other hand, entails the extent to which a test, a method or a tool gives consistent results across a range of setting and if used by a range of researchers (Wellington, 2000).

To test the validity and reliability of the questionnaires, the researcher piloted questionnaires and interviews to Mazwi primary school in Sumbawanga district. The pilot study involves classroom teachers and a Head teacher. It also involves District Primary Education officer and School Inspectors of Nkasi District. The results from the pilot study helped the researcher to identify and clear out ambiguities and grammatical errors in the instruments and make necessary corrections to improve their validity. Furthermore, the researcher sought frequent expert advice from the supervisor during the construction of the research instruments.

[bookmark: _Toc341880827]3.6 	Ethical Issues 
Ethical standards were strictly observed throughout the whole process of conducting this study. Before the fieldwork began, the researcher obtained a research clearance letter from the Open University of Tanzania that enabled him to obtain research permit from the Sumbawanga District Executive Director. While in the field, the purpose of the research was made clear to all respondents so that they could give their informed consent to participate. All individual had the freedom to participate or not to participate in this study. The researcher also observed confidentiality by not disclosing in this report the names or identity of individuals who gave particular information used in this study or concerning the pupils.


[bookmark: _Toc421358102][bookmark: _Toc393641422][bookmark: _Toc341880828][bookmark: _Toc449185784]CHAPTER FOUR
[bookmark: _Toc341880829]DATA ANALYSIS AND PRESENTATION
[bookmark: __RefHeading___Toc389576700][bookmark: _Toc393641423][bookmark: _Toc421358103]
[bookmark: _Toc341880830]4.1 	Introduction of the Chapter
This chapter presents the findings of this study which aimed at exploring the similarities and differences between lower primary and preschools syllabi when teaching and imparting knowledge to the learners by the teachers. The study investigates the qualifications of preschool and primary school teachers, and it investigates the extent of the presence of pre-primary classes in primary schools. The main study used both primary and secondary data.

[bookmark: __RefHeading___Toc389576701][bookmark: _Toc393641425]The chapter is divided into four major sections. The first section presents socio-demographic characteristics of sample of respondents. The second section determines the similarities and differences between primary and pre -primary schools and the third section investigates the qualifications of preschool and primary school teachers and finally, the fourth section investigates the extent of the presence of pre-primary classes in primary schools in the study area.

[bookmark: _Toc341880831]4.2 	Gender of the Respondents
This study was comprised of 4 (33%) males’ respondents and 8 (67%) females’ respondents from the selected groups of teachers who were teaching pre- primary and primary schools in both urban and rural schools in the study area. Empirical evidence shows that, male and female respondents were key stakeholders in exploring the similarities and differences between primary and preschools syllabuses in the study area. 
[bookmark: _Toc341880993]Table 4.1: Gender Characteristics of the Teachers
	Sex
	Number
	Per cent

	Male
	4
	33%

	Female
	8
	67%


Source: Field Data, (January – February 2016)

[bookmark: _Toc341880832]4.3 	Teaching Experience of the Teachers
The researcher solicited information of teaching experiences in pre- primary and lower primary schools from the total of 12 teachers, the respondents’ results were from the sample of 6 school teachers who teach pre-primary and lower primary schools, 2 (16%) teachers had 1 to 5 years’ teaching experience, 4 (33.3%) teachers had a teaching experience of 6 to 10 years, 3 (25%) teachers had a teaching experience of 16 to 20 years in teaching and 3(25%) teachers had teaching experience of 21 years and above as indicates in the Table 2.1.

[bookmark: _Toc341880994]Table 4.2: Teaching Experience of Pre-Primary Lower Primary School Teachers
	Parameter
	Frequency
	Response (%)

	1 – 5 years
		2	
	16.7

	6 – 10 years
	4
	33.3

	16 – 20 years
	3
	25

	21 and above years
	3
	25

	Total
	12
	100


Source: Field Data, (January – February 2016)
               
[bookmark: _Toc341880833]4.4 	Areas of Similarities and Differences in the Curriculum
The researcher analyzed areas of similarities and differences in the curriculum and the following was found:
[bookmark: _Toc341880834]4.4.1 	Implementation of Pre-Primary and Primary School Syllabi in the Classrooms
[bookmark: _Toc449185788][bookmark: _Toc341880835]4.4.1.1 Contents Taught in Pre-Primary and Standard one Classes
In exploring the similarities and differences between primary and preschools syllabi the researcher made assessment by looking at the use of syllabi in teaching primary and pre-primary learners in the study area. The researcher obtained data from direct observation in the selected sample groups of teachers who were teaching primary school and pre-primary classes from the selected schools. The results showed the following status:

It was found that, in reading activities for pre-primary schools, six classes of pre-primary had learning contents according to their level of the required syllabus. Hypotheses made assumption that there is no significant difference between pre-primary and lower primary school teaching syllabi contents. The findings reveal that all the six pre-primary classes were learning how to pronounce Kiswahili vowel a topic that is found in the syllabus as the picture below indicates:
[image: IMG_20160411_091326]

[bookmark: _Toc341881482]Photograph 4.1: Pre-primary Pupils Learning How to Pronounce Vowel in Open Class
Also the finding revealed that, standard one pupils in the three primary schools were learning how to pronounce Kiswahili vowels a topic that is found in the syllabus and three classes were learning how to write vowels and syllables. 
[image: IMG_20160128_112251]
[bookmark: _Toc341881483]Photograph 4.2: A Standard One Teacher Teaching Identification of Concept of Numbers after Finishing Teaching Vowel to the Same Pupils

[image: IMG_20160128_112200]
[bookmark: _Toc341881484]Photograph 4.3: The Teacher and Standard One Pupils in the Classroom Session
[image: IMG_20160321_110500]
[bookmark: _Toc341881485]Photograph 4.4: Standard One Pupils being Taught How to Write the Alphabet

Furthermore, in arithmetic activities/subject the findings revealed that three classes of pre-primary were found learning counting numbers from 1-10. Also one class was taught learning counting numbers from 1-3. One class was found learning counting numbers from 1-5. The content was appropriately taught according to the requirement of the pre-primary schools syllabus. 

For the case of standard one, one class was found learning how to write 1-50. Two classes were found learning how to read and write numbers 1-5. One class was found learning how to read numbers 1-9 and one class was learning how to write numerals 1-100. All the contents were components from the standard one syllabus.
[image: IMG_20160129_083646]
[bookmark: _Toc341881486]Photograph 4.5: Standard one Pupil Learning Numbers

The researcher found that there were similarities between the contents taught to pre-primary and standard one. The findings reveled that some contents were taught to both classes. The researcher found that in reading and writing subjects, vowels were taught in six pre-primary schools and three primary schools in standard one. In arithmetic subject, numbers (1-10) were taught to three pre-primary classes and one class of standard one in primary school. Furthermore, the researcher found that all the six pre-primary schools were learning numbers, which were not exceeding 10 while in primary schools classes, two schools were taught counting 1 - 10. That was the observed differences between those two levels.

[bookmark: _Toc341880995]Table 4.3: Pre-Primary Schools Classes Reading Activities
	Schools
	Contents taught

	
	From the syllabus

	A
	vowel

	B
	vowel

	C
	vowel

	D
	vowel

	E
	vowel

	F
	vowel


Source: Field Data, (January – February 2016)
The Table 4.3 show contents which were taught to the pre-primary pupils, in six schools. The vowel taught were a, e, i, o, u the contents were taken from the required syllabus.

[bookmark: _Toc341880996]Table 4.4: Standard One Reading Subject
	Schools
	Contents taught

	
	From the syllabus

	A
	Pronunciation (d)

	B
	vowel

	C
	vowel

	D
	syllable

	E
	vowel

	F
	syllable


Source: Field Data, January – February 2016.

The Table 4.4 shows different contents which were taught to the standard one pupils in six schools. All the contents were taken from the required syllabus.

[bookmark: _Toc341880997]Table 4.5: Pre-Primary Schools Classes’ Arithmetic Activities
	Schools         
	Skills taught

	
	From the syllabus

	A
	Reading 1-10

	B
	Reading 1-10

	C
	Reading 1-3

	D
	Reading 1-5

	E
	Writing 1-10


Source: Field Data, (January – February 2016)
All the six pre-primary school classes above were taught skills from the required syllabus. No skills were taken out of the syllabus.

[bookmark: _Toc341880998]Table 4.6: Standard One Classes Arithmetic Subject
	Schools
	Skills taught

	
	From the syllabus

	A
	Reading 1-50

	B
	Reading 1-5

	C
	Reading 1-10

	D
	Reading 1-5

	E
	Writing 1-9

	F
	Writing 1-100


Source: Field Data, (2016)

All the six standard one classes above, were taught skills from the required standard one syllabus. No skills were taken out of the syllabus.

[bookmark: _Toc341880836]4.4.1.2 Teaching Approaches
The researcher found that, teachers used participatory methods, which involved real action in teaching classes, pre-primary and primary schools. The use of real action took 100% in all 6 classes of pre-primary and other 6 classes of standard one. Teachers taught pupils to pronounce the words of alphabets and numbers. Also teachers taught pre-primary pupils to build letters on the ground while standard one taught to write letters and numbers on the blackboards.

[bookmark: _Toc341880837]4.4.1.3 Teaching Aids and Teaching Time in Pre-Primary and Primary Schools
The researcher observed that, the same type of teaching Aids were used by all classes pre-primary and standard one. The teaching Aids included pictures of human beings, numerical cards and pieces of sticks.  The use of teaching Aids for both classes varied from pre-primary and primary schools. In the pre-primary classes the use of teaching Aids for reading and writing together with arithmetic activities was 50% for each lesson, while in primary schools standard one the use of teaching Aids varied according to subject. The use of teaching Aids for Kiswahili lesson was 50% and in arithmetic lesson reached 66.7%. Such situation showed that the use of teaching Aids in both levels, such as pre-primary and primary schools was moderate.

The researcher observed that, in teaching pre-primary there was no time limit, the teachers spent between 30 to 60 minutes to teach while in standard one, teacher spent 30 to 40 minutes in teaching and learning processes.  Schools timetable showed 30 minutes for one lesson to be taught learners of primary school standard one while there was no specific time for teaching pre-primary school lessons. Therefore there were differences in allocation of time per period between pre-primary and primary schools in the study area.

[bookmark: _Toc341880838]4.4.1.4 Availability of Teaching and Learning Resources in Primary and Pre-Primary Schools
In exploring availabilities of teaching and learning resources, the researcher made an assessment through classroom observation and found that, all 6 (100%) pre-primary classes had no use of textbooks in the observed subjects such as arithmetic activities and reading activities. The teachers relied on their teaching experiences. In standard one class also the teachers were teaching without textbooks but they were using syllabi to create learning skills and contents in all two subjects such as arithmetics and reading through reflecting their daily activities of teaching learners in their respective classes. 

Six Head teachers, one District Educational Officer and one School Inspector from Sumbawanga rural and urban which make a total of 8 respondents agreed that their schools had shortage of availabilities of teaching and learning resources for pre-primary classes such as text books.

The researcher asked the District Education Officer the following question:
	“Why does your school not have text books for teaching pre-primary and primary school classes?” 

The District Education Officer responded: 
“since we started teaching pre-primary schools, the government has never provided our schools with textbooks. The government only provided us with syllabi”

This revealed that there were inadequate teaching and learning resources in both pre-primary and primary schools. Therefore effective teaching and learning in both pre-primary and primary schools was not attained due to shortage of key facilities.  Learners experienced low performances in reading and arithmetics because effective teaching and learning was not attained.

Again, respondents from this group gave credit to the idea of providing seminars and workshops to pre-primary and primary school teachers especially during and after curriculum review, so as to equip teachers with skills and up-date those who required teaching and learning resources in order to match with the current situation.
[bookmark: _Toc341880839]4.4.1.5 Teachers’ Preparation of Scheme of Work and Lesson Plan
The researcher found that during teaching and learning processes, there was variation in primary and pre-primary in terms of teachers’ commitment in preparing the lessons. In reading activities the researcher found 16.7% preschool teachers had a scheme of work while in standard one class in primary schools it was found that 83.5% of teachers prepared schemes of work. In arithmetic activities 16.7% of preschool teachers had prepared a scheme of work while 100% standard one teachers in primary schools had schemes of work.

In addition to that, the researcher found 16.7% of preschool teachers had a lesson plan for reading activities while 66.7% of primary schools teachers had lesson plans. In arithmetic activities the researcher found 16.7% of preschool teacher had a lesson plan while 66.7% of standard one teachers had lesson plans. The findings reflect that, pre-primary school teachers teach without intensive preparation compared to the primary school teachers.

[bookmark: _Toc341880999]Table 4.7: Preparation of Scheme of Work and Lesson Plan for Primary and Pre-primary
	Level
	Subject
	Item
	Total
	%

	Pre-primary
	Reading activities
	Presence of scheme of work
	1
	16.7%

	
	
	 Presence of lesson plan
	1
	16.7%

	
	Arithmetic activities
	Presence of scheme of work
	1
	16.7%

	
	
	 Presence of lesson plan
	1
	16.7%

	Primary schools standard one
	Reading activities
	Presence of scheme of work
	5
	83.3%

	
	
	 Presence of lesson plan
	4
	66.7%

	
	Arithmetic activities
	Presence of scheme of work
	6
	100%

	
	
	 Presence of lesson plan
	4
	66.7%


Source: Field Data,  (2016)
The Table 4.7 shows the variation of preparation of scheme of work and lesson plan between the preschool and standard one teachers from the study area. Based on the study findings, it can be concluded that syllabi were not used properly in teaching and learning due to lack of supporting facilities such as textbooks.  Instead teachers use personal experience with no support from the textbooks to teach pre-primary and standard one classes.

[bookmark: _Toc341880840]4.4.2 	Qualifications of Pre-Primary School Teachers 
The researcher made an assessment through questionnaires by asking respondents from group of primary school teachers who allocated to teach standard one and pre-primary classes from the selected schools and Head teachers. The questionnaire required them to indicate whether or not their schools had enough qualified teachers for teaching pre-primary and primary schools in the study area, reflecting their employment contract and daily activities of teaching the learners. 

[bookmark: _Toc341881000]Table 4.8: Teachers Qualification
	Sex
	Teacher qualifications

	Male
	Female
	Grade IIIA
	Grade B
	Preschool Certificate
	Diploma
	Degree
	Other qualifications
	Total

	10
	8
	17
	-
	1
	-
	-
	1
	18


Source: Field Data (2016)

The Table 4.8 show the qualifications of pre-primary and primary school teachers together with head teachers of the selected schools according to their sex.  This comprises 6 pre-primary school teachers, 6 standard one teachers and 6 head teachers. It was found that, 1 (5.6%) of teachers out of 18 from the group of teachers was trained to teach pre-primary classes but he was not teaching pre-primary classes, whereby 94.4% of teachers out of 18 from the selected schools were not trained to teach pre-primary classes.

The researcher used a questionnaire to solicit information from 12 classroom teachers and 6 Head teachers in the study area. The study sought to find out the qualification of teachers who teach pre-primary classes in primary schools. The results are shown in The Figure 4.1.

[image: ]
[bookmark: _Toc341881432]Figure 4.1: Availability of Qualified Teachers for Teaching Pre-Primary Classes
Source: Field Data, (2016)

The Figure 4.1 shows the availability of qualified teachers who allocated to teach pre-primary classes to the schools of study area. Only 1 (6%) teacher has trained to teach pre-primary classes. 17 (94%) of teachers were not trained to teach pre-primary classes. The findings from classroom teachers reveals that 11 (91%) teachers were only grade IIIA with no training for pre-primary skills and 1 (8.3%) classroom teacher had other undergone community development program. 
The response from 6 Head teachers were as follows:- 3 (50%) Head teachers responded that their schools had no trained pre-primary teachers for teaching pre-primary learners. 2 (33.3%) Head teachers revealed that their schools had one teacher with two years of pre-primary training and 1 (16.7%) Head teacher responded that his school had one pre-primary teacher with one year of training course. 

This revealed that there was a shortage of qualified pre-primary school teachers. As a result, pre-primary classes are taught the same content found in primary school syllabus. This leads to low performances, among the learners in the aspects of reading and counting as the preliminary knowledge in primary schools.

Furthermore, the researcher used interview guide to find information from the District Education officer about whether the pre-primary teachers had undergone training. The question was:
“Have ever conducted any training course or seminars to pre-primary teachers at your district within three years ago?” 

He responded that:
“There were no training seminars conducted to pre-primary teachers in the council within the three years”.

This implies that, teachers were teaching without undergoing training that revealed most of primary schools have no qualified teachers for pre-primary classes in the study area. Also the researcher, sought to find out about challenges facing implementation of pre-primary classes in the study area. Data for that question was obtained from school inspector; the findings indicated that their schools had no qualified teachers to teach pre-primary classes in the study area. This implies that, teachers who qualify to teach primary classes are allocated to teach pre-primary classes. 

Thus, the problem of employing untrained teachers is the major challenge in many areas which hinder the positive goal of teaching pre-primary classes and this is proved by some of scholars such as Nunan and Lambo (1996) who argued that, teachers’ ability to teach is related to academic success. In other words, well trained and flexible teachers tended to be more successful. On the other hand, respondents from this group gave credit to the idea of providing seminars and conducting workshops to pre-primary teachers especially during and after curriculum review, so as to improve teaching and learning.

[bookmark: _Toc341880841]4.5 	Presence of Pre-Primary Classes in Primary Schools
The researcher through direct observation in primary school site found that all the 6 (100%) primary schools had classes for pre-primary learners, but 1 (16.7%) school had no classroom to accommodate pre-primary classes. Therefore, the pre-primary learners were studying outside the school buildings under the trees. One Head teacher from a group of Head teachers argued that, there were no special rooms for accommodating pre-primary learners in their respective schools. 

The District Education Officer repeated that, there were inadequate special rooms for pre-primary classes. The poor environment for teaching and learning process in the study area was observed and negative impact to pre-primary learners in learning programs was experienced since school environments were not motivating teachers and learners in teaching and learning programs in the study area.
[bookmark: _Toc341881001]Table 4.9: Availability of Classrooms to Accommodate Pre-Primary Learners
	 Total number of  Schools Observed
	Number of schools in which pre-primary classes are conducted
	Presence of Classrooms for pre-primary classes
	Lack of classrooms for pre-primary classes

	6
	6
	5
	1



Source: Field Data, (2016)

On the other hand, the researcher observed that one classroom accommodates more than 50 leaners and this lead to poor learning environment. Learners squeezed each other while sitting in the classrooms and in some schools the pupils were seated under the tree when learning. This becomes difficulty for the teachers to make close follow up during the teaching and learning process. Also poor working environment to teachers was observed by the researcher in the study area. Therefore, these empirical evidences depict that there were inadequate classrooms to accommodate pre-primary learners and teachers.

[image: C:\Users\MIPANGO\Desktop\DESKTOP\-\22222\ROBERT KIMBIRA_RESEARCH PROPOSAL_OPEN\pre -primary classes.jpg]
[bookmark: _Toc341881487]Photograph 4.6: A Pre-Primary Teacher Teaching Children in the Open Class Under the Trees
A follow up interview was used to solicit information from school inspector in the study area. The question was: 
“How many schools among those you have inspected have separate classrooms for pre-primary?”  

The school Inspector stated that:
“The schools have no independent classrooms for pre-primary learners. He continued, we have a problem of inadequate classrooms and many schools use standard one and two classrooms in teaching pre-primary learners”.

This revealed that there were no separate classrooms for pre-primary learners in the study area. As a result, effective teaching and learning for pre-primary and primary school learners was not achieved well. As a result, education and training policy of 1995 which states that, each primary school should have classroom for pre-primary classes was not implemented (URT, 1995).

A School Inspector mentioned that, Head teachers and teachers faced a lot of problems which made them work in uncomfortable teaching environment characterized by a lack of special rooms to accommodate pre-primary learners. These responses seemed to hold weight so long as most of the school teachers need to have friendly and well motivated environment and relevant syllabi in teaching pre-primary classes. One of the criteria for teaching and learning process is to create conducive environment and have relevant syllabus that will enable facilitators to deliver knowledge and skills to learners. Furthermore, many of the respondents appealed to the government to prepare infrastructures and conducive environment for pre-primary classes.
[bookmark: _Toc417113184][bookmark: _Toc417113415][bookmark: _Toc341880842]CHAPTER FIVE
[bookmark: _Toc341880843]INTERPRETATION AND DISCUSSION OF RESULTS

[bookmark: _Toc341880844]5.1	Introduction
This chapter presents the interpretation and discussion of the findings from the analyzed data in order to come up with the critical results, which guide the similarities and differences between the lower primary and preschool syllabi in Tanzanian classrooms.

[bookmark: _Toc341880845]5.2    Areas of Similarities and Differences in the Curriculum
The findings show a critical similarities and differences between lower primary and preschools syllabi when teaching and imparting knowledge to the learners by the teachers, in the study area:

[bookmark: _Toc341880846]5.2.1 	Implementation of Pre-Primary and Lower Primary School Syllabi in the Classrooms
[bookmark: _Toc341880847]5.2.1.1 Contents Taught in Pre-Primary and Primary Classes
 Syllabi contents were used in teaching both pre-school and primary school, but in classes the level of skills, which was transferred was the same. The activities from the findings indicated that, teaching of reading and arithmetics were the same in pre-primary and primary schools. Findings indicated that, standard one classes were learning content, which was equivalent to pre-primary classes. 

The researcher found that the learners from primary school did not have the required skills of reading and counting while entering standard one.  Therefore, this revealed that the majority of standard one learners in rural areas were joining schools without passing through pre-primary classes. This may be a reason for teachers to apply preliminary skills to teach classes, studies conducted by Machumu (2013) shows linkages between pre-primary and primary school curricula standard I, the similarities was in terms of languages and learning activities and topics. Also studies by Kissassi (1994) and Mwinuka (2001) found that some of pre-school activities and those of primary activities were linked. They were linked in terms of methods, facilities, teaching and learning activities. Most of the skills imparted to children in pre-schools were also introduced and further extended in standard I.

Kissassi (1994) indicates that, the academic activities and skills taught by the majority of preschool curricular were reading, arithmetic and counting. Some of the schools used standard one syllabus that makes no difference between the two levels; therefore their activities were not strongly based on early childhood principles and structure. The varying nature of the curricular created one of the problems while the other problem was attributed to the shortage of resources and facilities. Some of the recommendations from the study included the need for the government to ensure that preschool curricular were developed professionally; that teachers should competently be trained on how to teach pre-primary pupils.

Lack of clear policy and relevant pre-primary and primary curriculum to be used in schools was the major cause of such kind of similarities between the lower primary and pre-schools. Despite the presence of a learning framework, which was developed by the Tanzania Institute of Education, many schools do not subscribe to it. They have developed different initiatives using teaching methods based on the primary syllabi. Some schools revealed that they were using the primary school curriculum methodology. 

[bookmark: _Toc341880848]5.2.1.2 Teaching Approaches 
The findings revealed that, there were minor differences in approach used in teaching pre-primary and standard one classes. Teachers used more action including teaching sounds of identification of letters and numbers and teaching how to build them on the ground and standard one pupils were writing on the blackboards. This was done due to the fact that, most of the standard one pupils did not pass through pre-primary classes before joining primary education, such that they were not ready for the skills, that was the reason for teachers to apply preliminary stage of teaching how to pronounce the words of letters and numbers and building them.

[bookmark: _Toc341880849]5.2.1.3 The use of Teaching Aids and Teaching Time
The findings revealed that, pre-primary and standard one used the same type of teaching Aids for both subjects such as Kiswahili and Arithmetics, with the same percentage for Kiswahili subjects. But in Arithmetics activities, more teaching Aids were used in standard one compared to preprimary classes. Mng’ong’o (2014) observed that, children best acquire pre-reading skills when teaching and learning materials, such as books, letter cards and number are familiar to them. Also Roskos (2010) found that, colourful, pictorial and labeled teaching and learning materials visible for children to see enhanced children’s ability to acquire skills. Teaching period in pre-primary classes takes 30 - 60 minutes while in standard one time allocated to each period is 30 - 40 minutes. Also a standard one learner normally spends half a day in the classroom. 
[bookmark: _Toc341880850]5.2.1.4 Teaching and Learning Resources
The researcher observed that there were inadequate teaching and learning resources in both pre-primary and primary schools. Pre-primary education does not attract adequate allocation of resources. It is critical for a country to spend more resources on children who are under pre-primary classes, not only because it is a basic right, but also because it spurs further education, which contributes to development. It is also significant factor for reducing hardship in learning environment. 

Devoting more resources especially to preschools should be the “first step” of a broader national early childhood care and education policy. Mwinuka (2001) stated that, the quality of varied and appropriate reading materials which are provided with concrete learning activities relevant to children’s life experiences support children acquisition of the basic reading skills. 

Similarly, Selemani (2011) in her study at Ilala district, Dar es Salaam region, found that seven pre-primary schools were teaching with in adequate materials due to the lack of funds from the government. She showed that, pre-primary schools were facing the challenge of lack of orientation course to the newly appointed pre-primary school teachers. School heads randomly chose any teacher to teach pre-primary classes. As a result, most of them failed to utilize the local resources in developing teaching materials appropriate for young children.

Also Strickland (2003) found that, the use of variety of textbooks helped children to enjoy and discuss with their teachers. Early childhood programs can also significantly reduce low performance among learners in terms of knowing how to read, write and arithmetic skills.

[bookmark: _Toc341880851]5.2.1.5 Preparation of Scheme of Work and Lesson Plan
The research findings found that, in pre-primary school teachers lack some proper preparation. Teachers were not preparing themselves according to the teaching principles. For example, they did not have schemes of work and lesson plans to guide their activities and maintain the direction of the future activities. In comparison, primary school teachers were observed to be more committed by preparing for classes before meeting the learners. They prepared a scheme of work and a lesson plan quite differently from pre-primary school teachers. It is obviously; a prepared teacher makes the subjects well understood by the learners because it provides opportunity for a teacher to find out the needs of the lesson before teaching. This suggests that, effective teaching of pre-primary schools depend on teacher competency. Mwinuka (2001) pointed out that, the quality of pre-school education should entail three important factors one of them is the quality of pre-school teachers, who execute their duties competently and professionally.

[bookmark: _Toc341880852]5.2.2 	Lack of Qualified Teachers
Research findings revealed that most of pre-primary classes lack qualified teachers to teach respective subjects of reading, writing and arithmetics (counting). That means teachers with qualification to teach primary classes were allocated pre-primary classes in the study area. Therefore, there were acute shortages of qualified teachers in most of the schools observed. This could be due to the fact that, due to the lack of teacher with specialized training in pre-primary education in Tanzania, primary school teachers are often appointed by the heads of schools to teach pre-primary classes. 

Generally, the teachers who taught in pre-primary schools which participated in this study were merely trained to teach older children in primary school, and lacked the necessary competences in teaching pre-primary school children. Untrained teachers lead to the improper use of syllabuses between primary and pre-primary classes and this leads to teachers using poor teaching methodologies thus reduce the quality of skills required which lead to poor knowledge among the learners. Studies conducted on pre-primary education in Tanzania show that, teachers employ lecture method in teaching young children (Irvine, 2010, Mtahabwa, 2007, Kallua, 2004). Most of the government pre-primary schools are facing the problem of qualified personnel for management and operation (URT, 2011).

[bookmark: _Toc341880853]5.2.3 	Presence of Pre-Primary Classes in Primary Schools
[bookmark: _Toc417113185][bookmark: _Toc417113416]The researcher found that, there were pre-primary classes for all primary school in the study area, but there were less number of classrooms for pre-primary school classes. This indicated by some teachers conducting a lesson in open classes outside the classrooms. Most of primary schools have insufficient classrooms for pre-primary pupils.  From the discussions above, it is clear that initiatives need to be done in order to improve the effective teaching and learning process to preschool learners, by constructing enough classrooms, which meet the need of the learners. 
[bookmark: _Toc341880854][bookmark: __RefHeading___Toc389576713][bookmark: _Toc393641432][bookmark: _Toc417113186][bookmark: _Toc417113417][bookmark: _Toc449185795]CHAPTER SIX
[bookmark: _Toc341880855]SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

[bookmark: __RefHeading___Toc389576714][bookmark: _Toc393641433][bookmark: _Toc417113187][bookmark: _Toc417113418][bookmark: _Toc341880856]6.1 	Introduction to the Chapter
This chapter summarizes the findings of the study and draws conclusions basing on the main findings of the study. It also presents the recommendations for action and further research.

[bookmark: _Toc341880857]6.1.1 	Summary of the Study
The study involved a sample of respondents which included: Teachers who teach standard one class, teachers who were allocated to teach pre-primary classes in primary schools; A total number of 6 primary schools were randomly selected from Sumbawanga rural and urban. The study also involved Head teachers, one District Education Officer and School Inspector because of their wide knowledge on educational issues. The data were analyzed quantitatively and qualitatively, conclusions, summary and recommendations is made in this chapter.

[bookmark: _Toc365631074][bookmark: _Toc341880858]6.2	Summary of the Research Findings
The following is a summary of research findings according to the specific objectives of the study. Research findings revealed that, the syllabus was used as a textbook to teach pre-primary and primary schools classes. But the weight of the material contents from the syllabi was the same to all levels. The observation noted that, teachers were teaching the same skills in both classes. There was no significant difference between pre-primary and primary school contents during the teaching processes.    
In addition to above, the researcher found that, the use of teaching Aids in both  pre-primary and primary school was moderate. In both subjects the use of teaching Aids carried 50% except for arithmetic activities for primary schools, which   took 66.7%. These indicated that primary school teachers were more committed to the use of teaching Aids than pre-primary school teachers. But all these two levels used the same type of teaching Aids which were comprised the use of pictures for example, a picture of a human being, numerical cards and pieces of sticks in counting numbers and reading. 

The researcher found that, there was a difference in time allocated to teach pre-primary classes. Each period took 20 to 30 minutes instead of allocated time of 20 minutes while in primary schools each period was allocated 30 to 40 minutes instead of 30 minutes as allocated in the timetable.  The findings indicated that, teachers were poorly prepared for the lessons. Teachers were teaching without official planning. For example, most pre-primary school teachers had no teaching plans and schemes of work. All the pre-primary school teachers were found without a lesson plan compared to primary school teachers.

Study findings revealed that, there were inadequate teaching and learning resources to both pre-primary and primary schools in the study. There were no textbooks to support the syllabus implementation in all level of classes. Therefore effective teaching and learning programs were not attained to both teachers and learners. It was revealed that, most of pre-primary classes lack qualified teachers to teach respective subjects of reading and arithmetic according to the level of learners in the study area.  This may be due to the reason that, there were no special seminars and workshops for pre-primary teachers after the government had introduced a new curriculum for pre-primary education.

The research findings revealed that, pre-primary classes were conducted in all schools but there is a problem of inadequate classrooms to accommodate them during the process of learning and teaching. Pre-primary learners used to share classrooms with primary schools learners and some were using open classes outside the classrooms.

[bookmark: _Toc393641435][bookmark: _Toc417113188][bookmark: _Toc417113419][bookmark: _Toc341880859]6.3 	Conclusions of the Study 
Based on the findings of this study, the following conclusions can be drawn: First, pre-primary and standard one classes in Sumbawanga were taught the same contents from the syllabuses. No differences of skills between these two levels provided by the teachers to the learners. 

Secondly, the findings found that, teachers who were allocated to teach pre-primary classes were lacking pre-primary teaching qualifications. They were not trained to teach pre-primary classes. Lastly, the findings found that, all schools had classes for pre-primary but there were no special classrooms for them. Some of the learners were conducting classes outside the school buildings such as under the trees.

[bookmark: _Toc417113189][bookmark: _Toc417113420][bookmark: _Toc341880860][bookmark: __RefHeading___Toc389576717]6.4 	Recommendations Based on the Study
In the light of the research findings of the study, two types of recommendations are made:
[bookmark: _Toc393641437][bookmark: _Toc417113190][bookmark: _Toc417113421][bookmark: _Toc341880861]6.4.1 	Recommendations for Action
(i) The Ministry of Education and vocational training should set clear guidelines for implementing pre-primary education that will provide relevant framework of operation and this should incorporate the changes and recommendations of the stakeholders into the draft policy and Curriculum and pass the draft to streamline the operation of pre-primary schools in Tanzania. The learning framework developed by the Tanzania Institute of Education should incorporate the good practices from the various initiatives to create a uniform national curriculum.
(ii) There is a need for a comprehensive review to harmonize the various curricular being perused by different schools. This review should be participatory involving various stakeholders like preschool teachers, consultation with parents and school community partners. The learning framework should be widely disseminated to all preschools and education curriculum development agency and teachers trained on how to use it.
(iii) It is high time the government insisted on the importance of pre-primary education to the teachers. Teachers should put into consideration that pre-primary pupils need to be handled and treated the same as other primary schools learners because it is the preparation of the foundation of primary school education.   
(iv) The government through the Ministry of Education, Science and Technology should prescribe the qualification of teachers required to teach pre-primary schools. It should coordinate and streamline the inspection process of preschools in the country. The different agencies should be adequately resourced and be given clear and realistic guidelines or performance standards against which to monitor progress. In particular, the district inspectors of schools, tutors and the Education Standards Agency should be trained on effective supervision and monitoring of early learning and stimulation interventions as a means of enhancing their performance.
(v) As noted earlier, most of the hindrances of pre-primary education have got a bearing on the availability of resources. Its development has been hit hard by financial austerity translated into neglect. Despite well- documented long-term benefits, preschool education has remained in the periphery of the national poverty eradication strategy and it is too political oriented.
(vi) Parents and teachers need to be sensitized to appreciate the purpose of pre-primary education as a mechanism for enhancing the holistic development. There is a need for a multifaceted sensitization campaign by all stakeholders to enlighten communities on the importance of childhood education. While workshops, seminars and information briefs are convenient in sensitization, the most effective sensitization tool is direct consultations and participation of the stakeholders as a means of soliciting their support.
(vii) It is a high time the Ministry of Education, Science, Technology and Vocation streamlined training and remuneration of preschool teachers to rectify and revamp early childhood learning in the country. On the other hand, there is a need for the government to conduct special seminars and workshops to teachers who teach pre-primary classes especially during and after curriculum review so as to have skills and up-date those required methodologies, teaching and learning materials unlike the current situation in which teachers face a lot of challenges in delivering knowledge and skills to the learners. 
(viii)  Teachers and learners must have good teaching and learning environment that will motivate them extrinsically and intrinsically to provide positive effects in teaching and learning processes. The implementation of Education and Training Policy of 1995 states that, each primary school should have classes for pre-primary which could be accommodated in the primary school buildings (URT, 1995).

[bookmark: _Toc393641438][bookmark: _Toc417113191][bookmark: _Toc417113422][bookmark: _Toc341880862]6.4.2 Recommendations for Further Research
Since this study has focused on a comparative study of pre-primary and primary school curriculum and its implementation, this study recommends that, a study on investigating strategies of implementing and improving pre-primary education.
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[bookmark: _Toc341881533]Appendix  1: Questionnaire for Pre-Primary and Primary School Classroom Teachers

I, Kimbira Robert, a Master of Education Student at THE OPEN UNIVERSITY OF TANZANIA pursuing Master Degree of Administration, Planning and Policy Studies perfoming a research entitled “ The Similaries and Differences Between Lower primary and  preschools syllabi in Tanzania classrooms:  You are kindly requested to answer the questions according to the information provided. Your answer will remain confidential and the findings of this will be used for academic purposes only.

Put a tick sign wherever necesary.

 PRE-PRIMARY  {                 }     PRIMARY  {              }

Insructions
1. Please answer the questions by following instructions in each questions 
2. Answer by providing your own explanations.
Date………………………………………………….
Ward………………………………………………..
Name of School…..…………………………………

A. Preliminary information’s

Sex (A) Male {    } (B) Female {    }  
1. Years of age………….(         )
1. 20 – 25       {      }
1. 26 – 30       {      }
1. 31 – 35       {      }
1. 36  - 40       {      }
1. 41 – 45       {      }
1. 46  - 50       {      }
1. 50   +          {      }


1. Employment fill in a box by putting a tick

A. Government  {        }
B. Volunteer      {        }
C. Working through pay negotiations with the Head of school       {      }
D. Working through  religion  agreement      {       }
E. Other factors         {        }

1. Working experience.
1.  1-5    years                  {     }
1.  6 - 10     years             {     }
1.  11 – 15  years             {     }
1.  16 -20    years             {     }
1.  21  years or more        {     }

1. Education / Training
1. Primary education standard VII              {       }
1. Secondary education Form IV                {       }
1. Secondary education Form VI                {       }
1. Teacher grade IIIA                                  {       }
1. Teacher with diploma holder                  {       }
1. Teacher with degree holder                     {       }
1. Teacher with advanced diploma              {       }
1. Teacher with master degree                     {       }
1. A Primary teacher with pre-primary studies  {          }
1. Other education ( Mention)……………………………….. {       }

Thank you very much for answering these questions








[bookmark: _Toc341881534]Appendix  2: Questionnaire for Headteachers

1. Please choose one answer to the given answers below and provide your own answer in the space provided.
Date……………………………………………
Ward………………………………………………
1. How many pre- school learners have been enrolled in your school?
Boys……………Girls…………….Total……………….
1. In what age of the pre-school learners have enrolled in your school? 
A.4 – 5 years {     } B. 5 – 6 years,  {         } C. 5 – 7 years.  {         }
1. Is the school having a professional and trained teacher for teaching pre-primary?
1. Yes {      }
1. No   {      }
1. If the answer is “Yes”, how many years attended the training………………………
1.  What principles did you used to employ a pre-primary teacher in your school?
A. Government employee   {         }   B. Volunteer {        }   C. Has made negotiations with the school management     {       }
6. 	What challenges the school facing in teaching pre-primary classes?
i. ………………………………………………………………………………………
ii. ……………………………………………………………………………………
iii. ……………………………………………………………………………………

Thank you for responding to this Questions
[bookmark: _Toc341881535]Appendix  3: Interview Questions for the School Inspector

1. How many schools have you inspected since January 2015?...............................
1. How many Primary schools have pre-primary classes among the schools you have inspected since January 2015?.....................................................................
1. How many schools among those you have inspected have independent classrooms for pre-primary? …………………………………………………….
1. What is the challenges facing the implementation of the pre-primary classes in your working area?
1.   …………………………………………………………………
1. …………………………………………………………………
1. …………………………………………………………………

THANK YOU FOR YOUR COLLABORATION
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1. How many classes of pre-primary education in your district?...............................
1. Have you conducted any training course or seminars to the pre-primary teachers at your district within three years ago?  
A. YES   {     }
B. NO     {     }
If yes how many teachers got training for teaching pre-primary classes…………..
5. 	What are the challenges facing pre-primary education within your district?
i. ………………………………………………………………………………….
ii…………………………………………………………………………………
iii…………………………………………………………………………………








[bookmark: _Toc341881537]Appendix  5: The Flanders Classroom Interaction Analysis Model for Systematic  Observation of the Classroom Teaching Style

The Flanders model is verbal or non verbal behavior found in the classroom into two main categories: Teacher talk and pupil’s talk and other category are silence or confusion.
School Name……………..Level………………..Subject……………………………..Round
Name of teacher……………… Qualification…………… Level of Training………
Teacher experience (years)……….Class Level (year)……………Stream………………
Number of Pupils in the class……….Boys………..Girls……….
Tallies will be used to mark the occurrences of the activities done according to time (minutes)
	
	Activities
	0-5
	5-10
	10-15
	15-20
	20-25
	25-30
	Comments

	Teacher talk
	1. Praises or encourages
	
	
	
	
	
	
	

	
	2.Talk or chart to pupils ideas
	
	
	
	
	
	
	

	
	3.Show concept of idea by talking and actions. 
	
	
	
	
	
	
	

	
	4.By using diffent Teaching Aids Show the ideas of the lesson
	
	
	
	
	
	
	

	
	5.Accept or uses ideas of pupils
	
	
	
	
	
	
	

	
	6.Ask & answer question
	
	
	
	
	
	
	

	Pupil talk
	7.Pupils answer questions
	
	
	
	
	
	
	

	
	8.Pupils show direct action/ practice
	
	
	
	
	
	
	

	
	9.Pupil ask questions
	
	
	
	
	
	
	

	
	Pupils creat, 
	
	
	
	
	
	
	

	Silence
	Teacher confusion
	
	
	
	
	
	
	

	
	Pauses for organizing ideas
	
	
	
	
	
	
	

	
	Pupils confusion
	
	
	
	
	
	
	



[bookmark: _Toc449185814][bookmark: _Toc341881538]Appendix  6: Checklist Form for Collecting Data of Classroom Activities
Subject: Kiswahili     The………. week of …………………
	
	
	PRESCHOOL LEARNERS
	PRIMARY LEARNERS (STD I)

	S/N
	Kusoma na kutamka.
	Irabu/herufi
	Contents
	Number of pupils
	Taught
	Not taught
	Replacement
	Number of pupils
	Taught
	Not taught
	Replacement

	
	
	
	a , e, i, o, u
	
	
	
	
	
	
	
	

	
	
	maneno
	Baba
	
	
	
	
	
	
	
	

	
	
	
	babu
	
	
	
	
	
	
	
	

	
	
	
	bibi
	
	
	
	
	
	
	
	

	
	
	
	mama
	
	
	
	
	
	
	
	

	
	
	
	dada
	
	
	
	
	
	
	
	

	
	
	Sentensi fupi
	anaimba
	
	
	
	
	
	
	
	

	
	
	
	anakula
	
	
	
	
	
	
	
	

	
	
	
	anasoma
	
	
	
	
	
	
	
	

	
	
	
	mwalimu
	
	
	
	
	
	
	
	

	
	
	
	mwinuko
	
	
	
	
	
	
	
	

	
	
	
	nyumba
	
	
	
	
	
	
	
	

	
	kuandika
	Irabu/herufi
	a , e, i, o, u
	
	
	
	
	
	
	
	

	
	
	maneno
	Baba
	
	
	
	
	
	
	
	

	
	
	
	babu
	
	
	
	
	
	
	
	

	
	
	
	bibi
	
	
	
	
	
	
	
	

	
	
	
	mama
	
	
	
	
	
	
	
	

	
	
	
	dada
	
	
	
	
	
	
	
	

	
	
	Sentensi fupi
	anaimba
	
	
	
	
	
	
	
	

	
	
	
	anakula
	
	
	
	
	
	
	
	

	
	
	
	anasoma
	
	
	
	
	
	
	
	

	
	
	
	Mwalimu
	
	
	
	
	
	
	
	


[bookmark: _Toc449185816][bookmark: _Toc341881539]Appendix  7: Checklist Form for Collecting Data of Classroom Activities

Subject:  Kiswahili
The………. week of  …………………
	
	ACTIVITIES
	PRESCHOOL LEARNERS
	PRIMARY LEARNERS (STD I)

	S/N
	Topics
	Contents
	Number of pupils
	Taught
	Not taught
	Replacement
	Number of pupils
	Taught
	Not taught
	Replacement

	
	Kusalimiana na kuagana
	Kujieleza katika kusalimiana
	
	
	
	
	
	
	
	

	
	
	Kujieleza katika kuagana
	
	
	
	
	
	
	
	

	
	
	Kujitabulisha
	
	
	
	
	
	
	
	

	
	Kutambua majina
	Kutaja majia ya watu
	
	
	
	
	
	
	
	

	
	
	Kutaja majina ya mimea
	
	
	
	
	
	
	
	

	
	
	Kutaja majina ya wanyama
	
	
	
	
	
	
	
	

	
	Kusikiliza na kuzungumza
	kusikiliza
	
	
	
	
	
	
	
	

	
	
	kuzungumza
	
	
	
	
	
	
	
	

	
	Siku za juma
	Kutaja majina ya siku
	
	
	
	
	
	
	
	

	
	Kuomba kitu au huduma
	Kuomba kwa adabu
	
	
	
	
	
	
	
	


[bookmark: _Toc449185818][bookmark: _Toc341881540]Appendix  8: Checklist Form for Collecting Data of Classroom Activities

Subject: Arithmetic
The………. week of …………………

	
	ACTIVITIES
	PRESCHOOL LEARNERS
	PRIMARY LEARNERS (STD I)

	S/N
	Topics
	Subtopics
	Contents
	Number of pupils
	Taught
	Not taught
	Replacement
	Number of pupils
	Taught
	Not taught
	Replacement

	
	
	
	
	
	
	
	
	
	
	
	

	
	Kusoma namba
	Kusoma maumbo ya namba
	1 – 10
	
	
	
	
	
	
	
	

	
	
	
	1 -100
	
	
	
	
	
	
	
	

	
	Kuandika numerali
	Kuandika numerali
	1 -10
	
	
	
	
	
	
	
	

	
	
	
	1-100
	
	
	
	
	
	
	
	

	
	Kuhesabu namba
	Kuhesabu kiwango cha
	1 - 10
	
	
	
	
	
	
	
	

	
	
	
	1 -100
	
	
	
	
	
	
	
	

	
	Kuongeza namba
	Kuongeza namba kupata jumla isiyozidi
	1 -5
	
	
	
	
	
	
	
	

	
	
	
	1 -10
1 -100
	
	
	
	
	
	
	
	

	
	Kupunguza namba
	Kupunguza namba 
	5 - 1
	
	
	
	
	
	
	
	

	
	
	
	10 -1
	
	
	
	
	
	
	
	

	
	
	
	100 - 9
	
	
	
	
	
	
	
	



[bookmark: _Toc341881541]Appendix  9: Form for Collecting the Information About Qualifications of Teachers Preschool and Primary School Teachers From Selected Schools of the Study

Name of School……………………………………………
	S/N
	PRESCHOOL TEACHERS
	PRIMARY SCHOOL TEACHERS

	
	Qualifications
	Male
	Female
	Total
	Qualifications
	Male
	Female
	Total

	1.
	Special training for preschools
	
	
	
	Special training for preschools

	
	
	

	2.
	Grade A 
	
	
	
	Grade III A 

	
	
	

	3.
	Diploma
	
	

	
	Diploma
	
	

	

	4.
	Advance diploma 

	
	
	
	Advance diploma 
	
	
	

	5.
	Bachelor degree

	
	
	
	Bachelor degree
	
	
	

	

	Other Qualifications
…………………………..
	
	
	
	Other Qualifications
………………………
	
	
	







[bookmark: _Toc341881542]Appendix  10: Form for Accessing Teaching and Learning Processes in the Classroom

Name of School: ……………………………………………………………
Subject: …………………………………………………………….
The………. week of  ………………………………………………

	PRESCHOOL 
	
	PRIMARY SCHOOL
	
	

	S/N
	TOPICS COVERED
	METHODS USED
	RECOURCES USED
	REMARKS

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


[bookmark: _Toc341881543]Appendix  11: Form for Observation Of Differences and Similarities Between Preschools & Primary Schools

Name of school: ……………………………………….
Subject: ………………………………....................
The………. week of  ………………………………

	S/N
	SIMILARITIES
	DIFFERENCES
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	S/N
	NAME OF SCHOOL
	PRIMARY SCHOOL
	PRE-PRIMARY SCHOOL

	
	
	BOYS
	GIRLS
	TOTAL
	BOYS
	GIRLS
	TOTAL

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


[bookmark: _Toc341881545][bookmark: _Toc449185824]Appendix  13: Checklist for Preschool and Primary School Facilities

Name of School……………………………………………………………..
Subject: ………………………………..
The………. week of  …………………..

	
	PRESCHOOL
	
	PRIMARY SCHOOL
	
	

	S/N
	ITEM
	AVAILABLE
	USED
	SUFFICIENT
	INSUFFICIENT
	QUALITY

	
	
	
	
	
	
	Acceptable/Poor

	1.
	Syllabi
	
	
	
	
	
	
	

	2.
	Text Books
	
	
	
	
	
	
	

	3.
	Teaching Aids
	
	
	
	
	
	
	

	4.
	Scheme of work
	
	
	
	
	
	
	

	5.
	Lesson Plan
	
	
	
	
	
	
	

	6.
	Time table
	
	
	
	
	
	
	








[bookmark: _Toc341881546]Appendix  14: Form for Collecting Information about Teaching Aids in the Classroom

Name of School: ……………………………………..
Subject; ………………………………………………
The………. week of  …………………..

	S/N
	PRESCHOOL
	PRIMARY SCHOOL

	
	Topic
	Type of Teaching Aids
	Topic
	Type of Teaching Aids
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Name of School: ……………………………………..
Subject; ………………………………………………
The………. week of  ………………………………..

	S/N
	PRESCHOOL
	PRIMARY SCHOOL

	
	Topic
	Text used /references 
	Topic
	Text used /references
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Name of School: ……………………………………..
Subject; ……………………………………………….
The………. week of ………………………………...

	S/N
	PRESCHOOL
	PRIMARY SCHOOL

	
	Topic
	Time duration
	Topic
	Time duration

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




[bookmark: _Toc341881549]Appendix  17: Idadi ya Wanafunzi Sumbawanga Vijijini

	 
	 
	AWALI
	DRS 1

	NA
	JINA LA SHULE
	WV
	WS
	JML
	WV
	WS
	JML

	1
	MPUI A
	25
	28
	53
	55
	56
	111

	2
	NTUMBI
	5
	4
	9
	18
	19
	37

	3
	ILEMBO
	18
	20
	38
	24
	30
	54

	4
	MPUI B
	22
	26
	48
	35
	44
	79

	5
	KAPEWA
	 
	 
	0
	22
	27
	49

	6
	MKIMA
	21
	24
	45
	33
	41
	74

	7
	LYANGALILE
	4
	3
	7
	10
	12
	22

	8
	MTETEZI
	10
	13
	234
	36
	34
	70

	9
	K/KATONTO
	25
	28
	53
	50
	65
	115

	10
	KIANDA
	28
	32
	60
	38
	46
	84

	11
	IKOZI
	59
	48
	107
	124
	106
	230

	12
	TENTULA
	31
	41
	72
	92
	148
	240

	13
	KAZWILA
	25
	14
	39
	86
	50
	136

	14
	MLECHE
	50
	50
	100
	55
	56
	111

	15
	K/ZITE
	13
	16
	29
	16
	21
	37

	16
	KILEMBO
	54
	40
	94
	82
	70
	152

	17
	MSHANI
	66
	61
	127
	67
	63
	130

	18
	KASAMVU
	8
	13
	21
	25
	31
	56

	19
	MLOMBO
	14
	16
	30
	24
	28
	52

	20
	KAENGESA
	22
	19
	41
	30
	25
	55

	21
	MKUNDA
	70
	99
	169
	83
	128
	211

	22
	ITELA
	9
	26
	35
	23
	36
	59

	23
	LYAPONA
	61
	63
	124
	145
	110
	255

	24
	K/CHITETE
	16
	15
	31
	112
	104
	216

	25
	LULA
	 
	 
	0
	67
	74
	141

	26
	SIKAUNGU
	18
	24
	42
	28
	32
	60

	27
	M/MUUNGANO
	30
	29
	59
	77
	79
	156

	28
	S/AZIMIO
	82
	89
	171
	151
	156
	307

	29
	MUMBA
	15
	25
	40
	38
	54
	92

	30
	SANDULULA
	39
	35
	74
	108
	95
	203

	31
	KALOLE
	39
	16
	55
	59
	26
	85

	32
	JANGWANI
	17
	16
	33
	79
	77
	156

	33
	KANCHO
	27
	23
	50
	49
	38
	87

	34
	MPWAPWA
	30
	34
	64
	56
	58
	114

	35
	MALOLWA
	48
	63
	111
	88
	109
	197

	36
	LAELA "A"
	52
	63
	115
	61
	72
	133

	37
	KAMNYALILE
	17
	15
	32
	22
	17
	39

	38
	NDELEMA
	33
	42
	75
	38
	44
	82

	39
	MTINDILO
	35
	38
	73
	43
	49
	92

	40
	KISALALA
	1
	3
	4
	3
	5
	8

	41
	KITETE
	21
	25
	46
	35
	36
	71

	42
	MITITI
	6
	8
	14
	9
	16
	25

	43
	MTETA
	11
	5
	16
	18
	7
	25

	44
	LAELA "B"
	120
	160
	280
	368
	400
	768

	45
	LUSAKA
	59
	41
	100
	87
	63
	150

	46
	KAMNYAZYA
	94
	106
	200
	100
	113
	213

	47
	MPEMBANO
	16
	33
	49
	32
	56
	88

	48
	KIZUMBI
	105
	105
	210
	169
	145
	314

	49
	LOWE
	30
	17
	47
	44
	39
	83

	50
	KAVIFUTI
	22
	20
	42
	24
	22
	46

	51
	MIANGALUA
	34
	39
	73
	50
	55
	105

	52
	MOVU
	19
	23
	42
	28
	31
	59

	53
	KAMSAMBA
	10
	7
	17
	22
	16
	38

	54
	TUNKO
	9
	7
	16
	13
	12
	25

	55
	NAMPAKO
	8
	0
	8
	12
	8
	12

	56
	K/WANA
	30
	28
	58
	52
	55
	107

	57
	ILAMBO
	10
	14
	24
	10
	14
	24

	58
	MALEZA
	32
	30
	62
	32
	30
	62

	59
	MPONA
	48
	40
	88
	76
	75
	151

	60
	K/MATUNDU
	47
	48
	95
	66
	58
	124

	61
	KIPETA
	17
	12
	29
	27
	22
	49

	62
	KITUKU
	10
	10
	20
	15
	16
	31

	63
	LEGEZA
	13
	19
	32
	21
	30
	51

	64
	MFINGA
	22
	31
	53
	31
	37
	68

	65
	KASEKELA
	21
	14
	35
	36
	30
	66

	66
	MSILA
	28
	29
	57
	47
	50
	97

	67
	M/NKWILO
	17
	24
	41
	17
	27
	44

	68
	MTAPENDA
	6
	8
	14
	10
	17
	27

	69
	NKWILO
	12
	11
	23
	32
	35
	67

	70
	SAKALILO
	26
	25
	54
	65
	75
	140

	71
	ILEMBA
	29
	29
	58
	43
	38
	81

	72
	TUWI
	22
	45
	67
	48
	66
	114

	73
	NANKANGA
	27
	27
	54
	31
	41
	72

	74
	SOLOLA
	28
	25
	53
	59
	39
	98

	75
	KINAMBO
	60
	56
	116
	104
	92
	196

	76
	MILEPA
	36
	42
	78
	137
	107
	244

	77
	KISA
	24
	31
	55
	127
	150
	277

	78
	MSIA
	6
	4
	10
	14
	13
	27

	79
	KAOZE
	60
	65
	125
	60
	65
	125

	80
	CHOMBE
	42
	37
	79
	42
	37
	79

	81
	IGONDA
	209
	222
	431
	209
	222
	431

	82
	TULULU
	32
	31
	63
	59
	68
	127

	83
	KAPENTA
	9
	19
	28
	9
	19
	28

	84
	MKUSI
	10
	11
	21
	10
	11
	21

	85
	KAWILA
	21
	13
	34
	32
	22
	54

	86
	IWELYAMVULA
	20
	15
	35
	20
	15
	35

	87
	MUZE
	21
	29
	50
	37
	43
	80

	88
	UZIA
	37
	65
	102
	98
	121
	219

	89
	KIZUNGU
	19
	29
	48
	66
	88
	154

	90
	ILANGA
	52
	70
	122
	122
	130
	252

	91
	RUKWA
	55
	43
	98
	102
	87
	189

	92
	MUKAMANYE
	41
	33
	74
	93
	79
	172

	93
	K/LEZA
	10
	13
	23
	23
	37
	60

	94
	MNAZIMMOJA
	6
	10
	16
	13
	16
	29

	95
	 MTOWISA "A"
	55
	102
	157
	55
	102
	157

	96
	MKAMBA
	13
	17
	30
	30
	36
	66

	97
	NG'ONGO
	30
	33
	63
	32
	36
	68

	98
	SONTAUKIA
	34
	20
	54
	44
	36
	80

	99
	MWELA
	10
	12
	22
	13
	16
	29

	100
	KIFINGA
	18
	17
	35
	29
	24
	53

	101
	MTOWISA "B"
	33
	16
	49
	56
	26
	82

	102
	ZIMBA
	50
	90
	140
	75
	130
	205

	103
	LWANJI
	51
	49
	100
	67
	62
	129

	 
	JUMLA
	3212
	3473
	6899
	5759
	5999
	11750
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	S/N
	JINA LA SHULE
	ELIMU YA AWALI
	DARASA LA I

	
	
	WAV
	WAS
	JML
	WAV
	WAS
	JML

	1
	CHANJI
	65
	70
	135
	153
	171
	324

	2
	SENGA
	30
	35
	65
	48
	47
	95

	3
	KANTALAMBA MAZOEZI
	32
	38
	70
	61
	89
	150

	4
	JANGWANI
	23
	24
	47
	81
	105
	186

	5
	KING’OMBE
	44
	52
	96
	111
	142
	253

	6
	IZIA
	53
	59
	112
	86
	130
	216

	7
	MOMOKA
	41
	63
	104
	98
	155
	253

	8
	MSUA
	95
	115
	210
	155
	163
	318

	9
	MILANZI
	90
	100
	190
	65
	95
	160

	10
	MLANDA
	26
	35
	61
	89
	81
	170

	11
	UTENGULE
	41
	46
	87
	62
	85
	147

	12
	MALAGANO
	91
	120
	211
	80
	81
	161

	13
	MLANDA A
	35
	37
	72
	134
	142
	276

	14
	NTENDO
	48
	56
	104
	92
	74
	166

	15
	LUWA
	103
	113
	216
	42
	66
	108

	16
	KANONDO
	49
	50
	99
	41
	64
	105

	17
	FYENGELEZYA
	24
	26
	50
	56
	44
	100

	18
	CHELENGANYA
	12
	15
	27
	53
	57
	110

	19
	KISUMBA
	42
	55
	97
	47
	73
	120

	20
	MATANGA
	131
	170
	301
	109
	141
	250

	21
	WIPANGA
	21
	38
	59
	51
	48
	99

	22
	MALANGALI WASIOONA
	0
	0
	0
	7
	11
	18

	23
	KIZWITE
	109
	113
	222
	150
	145
	295

	24
	NDUA
	92
	119
	211
	130
	101
	231

	25
	KAWAMA
	75
	100
	175
	90
	60
	150

	26
	NAMBOGO
	32
	37
	69
	38
	31
	69

	27
	TAMASENGA
	86
	89
	175
	32
	43
	75

	28
	PITO
	32
	30
	62
	50
	30
	80

	29
	KATUMBA AZIMIO
	58
	61
	119
	90
	63
	153

	30
	MOLLO
	12
	13
	25
	32
	12
	44

	31
	KANKWALE
	63
	52
	115
	64
	84
	148

	32
	KATANDALA A
	53
	59
	112
	157
	144
	301

	33
	KASENSE
	46
	48
	94
	78
	52
	130

	34
	KINAMWANGA
	26
	27
	53
	20
	28
	48

	35
	MAZINTISWE
	20
	33
	53
	58
	63
	121

	36
	KIWELU
	9
	12
	21
	70
	83
	153

	37
	MBALIKA
	18
	17
	35
	21
	32
	53

	38
	CHIPU
	51
	53
	104
	40
	50
	90

	39
	KATANDALA B
	17
	18
	35
	91
	99
	190

	40
	MAPINDUZI
	49
	53
	102
	160
	135
	295

	41
	KILIMAHEWA
	24
	27
	51
	34
	58
	92

	42
	MAKAZI MAPYA
	15
	20
	35
	32
	46
	78

	43
	KATUSA
	230
	228
	258
	199
	210
	409

	44
	MWENGE A
	52
	50
	102
	52
	58
	110

	45
	MWENGE B
	52
	50
	102
	50
	66
	116

	46
	ISESA
	49
	56
	105
	68
	73
	141

	47
	ULINJI
	30
	35
	65
	42
	34
	76

	48
	MALONJE
	53
	46
	99
	50
	61
	111

	49
	MAWENZUSI
	87
	65
	152
	49
	66
	115

	50
	MTIMBWA
	26
	27
	53
	72
	66
	138

	51
	MAFULALA
	48
	52
	100
	59
	79
	138

	52
	CHEMCHEM
	55
	56
	111
	100
	145
	245

	53
	LUKEWILE
	46
	52
	98
	88
	92
	180

	54
	MAJENGO
	90
	94
	184
	240
	260
	500

	55
	MPONDA
	28
	27
	55
	41
	45
	86

	
	JUMLA
	2818
	3125
	5943
	4237
	4670
	8907
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HALMASHAURI YA WILAYA SUMBAWANGA
(BARUA ZOTE ZIANDIKWE KWA MKURUGENZI MTENDAJI)

MKOA WA RUKWA Sanduku la Posta 229
SIMU: 025-2802133 SUMBAWANGA.
FAX: 025-2800301 -TANZANIA
Email ded-sba@yahoo.com

Unapojibu  tafadhali taja:

Kumb. Na. SDC/ F.40/2/89 15/01/2016

Watendaji wa Kata,

Halmashauri ya Wilaya Sumbawanga,
S.L.P 229,

SUMBAWANGA.

YAH: UTAMBULISHO WA BWANA ROBERT KIMBIRA KUJA KUFANYA
MWANAFUNZI WA CHUO KIKUU HURIA KUFANYA UTAFITI KATIKA
MAENEO YENU.

Husika na mada tajwa hapo juu.

Mwanafunzi kutoka Chuo Kikuu Huria ameomba na kukubaliwa kufanya

utafiti juu ya Mahusiano ya Ki - “Syllabuses” kati ya Shule za Msingi na
Shule za awali.

Ameruhusiwa kufanya utafiti huo kuanzia tarehe 06/01/2016 hadi
05/03/2016.

Tafadhali mpeni ushirikiano wa kutosha ili afanikishe kazi yake.

Kny: MKURUGENZI MTENDA.JI (W)
HALMASHAURI YA WILAYA
SUMBAWANGA
Nakala:
Afisa Elimu Msingi (W),
H/W - SUMBAWANGA.

Makamu Mkuu wa Chuo,
CHUO KIKUU HURIA.

Mr. Robert Kimbira.
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THE OPEN UNIVERSITY OF TANZANIA
DIRECTORATE OF RESEARCH, PUBLICATIONS, AND POSTGRADUATE STUDIES
P.O. Box 23409 Fax: 255-22-2668759Dar es

Salaam, Tanzania,
http://www.out.ac.tz

Tel: 255-22-2666752/2668445 ext.2101
Fax: 255-22-2668739,
E-mail: drpci@out.ac.tz

25/11/2015,
District Executive Director,
Sumbawanga
RE: RESEARCH CLEARANCE

The Open University of Tanzania was established by an act of Parliament no. 17 of 1992. The act became
operational on the 15t March 1993 by public notes No. 55 in the official Gazette. Act number 7 of 1992 has now been
replaced by the Open University of Tanzania charter which is in line the university act of 2005. The charter became
operational on 1t January 2007. One of the mission objectives of the university is to generate and apply knowledge
through research. For this reason staff and students undertake research activities from time to time.

To facilitate the research function, the vice chancellor of the Open University of Tanzania was empowered to issue a
research clearance to both staff and students of the university on behalf of the government of Tanzania and the
Tanzania Commission of Science and Technology.

The purpose of this letter is to introduce to you Mr Kimbira Robert; Reg. No. HD/E/050/T.12 who is a Master
student at the Open University of Tanzania. By this letter, Mr Kimbira Robert has been granted clearance to conduct
research in the country. The title of his research is “The Similarities and Differences Between Primary and Preschool
Syllabuses in Tanzania Area of doing Research Rukwa Region, Sumbawanga District’. The research will be
conducted in Sumbawanga District.

The pericd which this permission has been granted is from 06/01/ 2016 to 5/3/2016.

In case you need any further information, please contact:
The Deputy Vice Chancellor (Academic); The Open University of Ta..ania; P.O. Box 23409; Dar es Salaam. Tel:
022-2-2668820

We thank you in advance for your cooperation and facilitation of this research activity.
Yours sincerely,

Sy

Prof Hossea Rwegoshora
For: VICE CHANCELLOR
OPEN UNIVERSITY OF TANZANIA




