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ABSTRACT

The purpose of this study is to evaluate the effiaaf the school committees in the
management of primary school resources and projétis study was specifically
based on three objectives namely to establish tmab resource and project
management and monitoring activities in which s¢lomanmittees are involved, to
examine the extent to which school committees fiayr roles in mobilizing School
resources, to examine the challenges encounteresclhgol committees as they
engage in management and monitoring of school resswand projects. The area of
study was at Rufiji district. A descriptive survegsign was used for data collection
and analysis. A sample size of 47 respondents madvied in this study where by
focused group discussion, documentary review ateshvirew methods were used for
collecting data. Content and thematic analysis usesl for data analysis. The study
revealed that there were five major activities ired school committee members in
resource and projects management and monitoringvelder, the involvement of
school committees in resources and project managiemas almost less effective
because most decisions and supervision of proete left in the hands of the
teachers. The roles that school committees plagechabilizing school resources
were minimal. As a result, schools were still lagkiresources. Based on the
findings, it was recommended for local communityctmose relevant and capable
individuals as their representatives in school catees who are ready to serve their
interests. The community should also be educatethke their responsibility in
supporting their schools both financially and miatgr. The school committee
members should take responsibility to mobilize veses for school projects and be

aware of the negative impact of dependence.
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CHAPTER ONE

INTRODUCTION
11 Introduction
The purpose of this study is to examine the effioafcthe school committees in the
management of the school resources. In this chapebackground to the problem,
statement of the problem, purpose of the studyeativjes of the study, research tasks
and questions, conceptual framework, delimitatiamsl scope of the study are

presented and discussed.

1.2 Background to the Study

Management of Primary School in Tanzania had fonyngars been centrally done
by the Ministry of education. That is procurement aupply of School materials
was done by the Regional Education Officers (REGiey District Education
Officers (DEOS). In other words; the whole systeaswlanned at the ministry level
(Mushi, 2006). The system had a lot of delays istridiution of facilities, and

alienated the community from ownership of schoolthe sense of public schools.

Due to problems in school management the governmaotuced the bodies which
would bring efficiency in schools’ management. 1878 the committees for primary
school and boards for Secondary schools were intexti through the Education Act
number 25 of 1978 (MANTEP, 1991). It spelt out tt@mmittees’ functions in
schools as including power to advise teachers ontalday activities. It gave
directives on how to get the members of the sclooimittees. The Act stipulated

that school committees should have 9 to 11 electechbers (5 from parents and 2



from teaching staff). 2 to 4 ex-official, these nimars will be led b chairperson who
will be elected from the members of the committekected by parents while the
secretary will be the head teacher. The currentifepaion requirement to be

chairperson is ordinary level (MANTEP, 1991).

The school committees has the power to direct thbadhteachers in respect to
management, development planning and financinghef 4chools, to act as the
advisory board and that such matters required mesnibo are academically
knowledgeable and professionally competent (URB5)9The current qualification

requirement to be chairperson is O-level. URT, B)®ipulates that the powers and
decision making in the management and administrabioeducation and training
have remained concentrated at the ministry levétempts to involve regions,

districts and communities in the management andirasiration of education

institutions in the areas of jurisdiction are wagtiyet effective management of the
education and training necessitates communitiesoliement. Therefore the
ministry responsible for education was requirediévolve their responsibilities of
management and administration of education anchitigiito lower organs and

communities.

In 2000s the education and training policy in Tam@aacame up with Primary
Education Development Programme (PEDP). In 2002ptbgramme started to be
implemented with the aim of improvement of eduaatiwhich was to improve the
educational inputs and strengthen the institutianangements for effective primary
school education delivery, by giving more powerstakeholders at the glass root

(URT, 2001). The local participation service detivdhad problems at the school



level because the glass root participants (schowingittees) were less effective. For
example, in the implementation of PEDP, the schomnmittees were made
accountable for management of the capitation anéldpment grants for schools
development (Mushi, 2006). Thus, the role of sclemrhmittees changed from that
of bridging relations between parents and the dctmglaying an active role in

school development, which is school developmentrptay and implementation

through involvement in such tasks and functionseaslers for school supplies and

local mobilization and use of resources with respeoeed.

This implies that schools need effective managenamd in this case school
committees should possess competent members tesegpprthe community. Thus,
the selection mechanism of the school committee lpeesnis doubtful because some
members in some schools do not possess acadentiftcgtians as stipulated in the
education Act of 1978 (ADEM 2006, URT, 1995). Itakvious that the functioning
of theses members would be questionable for laakeogssary skills and academic

experience.

According to Rajani, Nsemwa and Telli (2004) thare five key principles for every
school committee namely human rights, participatimecountability, transparency,
and democracy. It has been argued that the Govertrsees participation of citizens
as central to development and realizing human sighhis is particularly important
at the community level where people live. Partitigrais a key pillar of the local
government reforms underway in the country. Edocais vital to development in

Tanzania as they comment that:



While launching the Primary Education DevelopmenanP (PEDP) at
Mtopwa Village in September 2002, President Mkappleasized the role of
school committees in planning, implementing, andersgeing school
development and the use of school funds. This bo#aims to support
Government efforts to strengthen school committemsd expand
opportunities for people to contribute to improvirglucation (Rajani,
Nsemwa and Telli 2004. p.i)

The information in the quotation implies that egchmary school in Tanzania is to
be managed by a school committee in response teftbds of the Government to
strengthen school committees, and promote wayshichmpeople can contribute to
improving education. One can clearly observe thatre is greater emphasis on
participation of the people and accountabilityle people when the Government is
‘devolving’ a great deal of power and resources&tdo the people and their local

governments.

Empowering school committees was meant to empoweal Icommunities and
establishment appropriate local level institutiomameworks as important tenets for
education management in the developing countrieas(id, 2010). The school
committees’ members serve terms of three to sixsyéldhe specific roles of school
committees have been to mobilize voluntary comnyuetintributions to projects, in
the form of labour, money or building materials lsuas timber, sand and etc;
facilitate planning, budgeting and implementatiofi BDP projects; provide
information to the community on implementation amdlicating progress achieved,
problems encountered and funds used; manage fuedsived for project
implementation while ensuring maximum transpareany accountability, and to

prepare and submit regular project progress refpothe LGAs through Council



Education Officers (Mmari, 2005). It has also bemgued that due to lack of
autonomy to the school committees are not in atiposio manage and they have no
direct influence or power to take disciplinary aatiteachers who are misbehaving

(Makongo and Mbilinyi 2003).

1.3 Statement of the problem

Despite the fact that the school committees weregded to involve parents and
teachers in decision making and management practioe parents do not seem to be
active participants in the decision making procefbe exercise of selecting
members of school committees among the parentstigiven its due value because
some members are neither willing nor capable te tgktheir responsibilities for the
interests of whom they represent. As a resultieaehers have dominated the school
management process over the parents who are dewgloggative attitudes towards
the teachers and the school. This as a resultdtaged local community material
support for school development projects especiaigse which were being
implemented under PEDP. However, little reseanels been carried out to
determine the extent to which restructuring of sthmmmmittees under PEDP has
improved the efficacy of the school committees ianaging school resources and

projects.

Managing human and physical resources at schodl eéective school committees.
School committees play active role in school dewelent planning and
implementation of the plans, administration of tersdfor school supplies, and
mobilizing and using resources especially in thel@mentation of the Primary

Education Development programme (PEDP). Howevergtlare claims that in many



schools the participation of teachers and parentheé school committees has little
effect on budget decisions, use of school fundssaumérvision of school resources
and projects (TEN, 2003; Mushi, 2006). For exampiesome schools, resources
such as funds have not been adequately monitorgda@mols construction projects
are not completed timely. On this and similar actsuthere are doubts whether the
school committees are adequately equipped to efédgtmanage school resources
and projects. This study intends to investigatecatfy of the school committees in

managing schools resources in Tanzania.

1.4  Objectives of the Study
1.4.1 Main Objective of the Study
The purpose of the study is to evaluate the efficzicthe school committees in the

management of primary school resources and projects

1.4.2 Specific Objectives of the Study

() To establish the school resource and project manege and monitoring
activities in which school committees are involved.

(i) To examine the extent to which school committeegy piheir roles in
mobilizing School resources.

(i) To examine the challenges encountered by schooinitbees as they engage

in management and monitoring of school resourcdgamjects.

15 Research Tasks and Questions
1.5.1 Research Task One and Questions
Establishing the activities in which school comeet are involved in the

management and monitoring of school resources eodqps.



(1) What resource and project management and monit@ctigities do school
committee members do?
(i) How school committees members’ engage in schoauree management

and monitoring activities?

1.5.2 Research Tasks Two and Questions

Examining the extent at which committee memberspmiantly take up their roles:

What are necessary resources needed for effeciverny of schools?

(1) What are the methods used by the school commiitettee mobilization of
School resources?

(i) To what extent are the school committees mobild®sl resources?

1.5.3 Research Three and Questions

Examining the challenges encountered by school diees as they engage in

management and monitoring of school resources eojdqgbs

() What are the challenges encountered by school ctie@sias they engage in
management and monitoring of school resources enjdqbs?

(i)  How are the challenges encountered by school caessitas they engage in

management and monitoring of school resources enjdqgis addressed?

1.6 Significance of the Study
The findings will add to the current body of knodde and debates about the
concepts of teacher professional development ahdoscmanagement capacity.

Secondly, the findings will make a contribution pwlicy that will lead to



enhancement of school management capacity for pyireducation development.
Thirdly, it will contribute to the growing literata on the successes and challenges of
affecting the effectiveness of school committeegshwihe view to improving
efficiency and quality in the provision of primaggucation in Tanzania. Fourthly, it
will help to generate insights that may enable obistrict Councils in Tanzania and
elsewhere in developing countries to make use @fettperiences gained from this
study to improve the management of primary edunaiiotheir localities through
school committees. Fifthly, it may inspire otheseaarchers to carry out studies
related to the effectiveness of primary school caies in Tanzania. This in turn
may contribute to the raising of community awarsnesncerning the role they can
play in enhancing access, equity and quality ofmpry education through school
committees. Finally, findings may provide some ination to guide the initiatives
of the Non-Governmental Organizations (NGOs) afiointerested parties on how
their contributions can improve the provision ofnparry education through school

committees.

1.7 Delimitation (Scope) of the Study

The study will be delimited to primary school heastshool committee chairperson,
teacher, District Education Officers and Distrigspectors of schools. The study will
be carried out in Rufiji District in the selectedhsols representing others in
Tanzania. The study will cover only school comnattactivities related to
management and monitoring of school resources amjegts. Other school
administrative issues especially those concerngagltters and students academic

achievements will not be included in the currentsgt



1.8 Conceptual Framework

School Committee have been established under seB8of 1995 educational Act

for the purposes of supervising and advising onniia@agement of primary school

(URT, 1995). It is stated that every pre-primand grimary school shall have a

committee responsible for management and maintenahthe school. In this case

school committees are both policy making and adstriative bodies for the schools

on behalf of the state and parents. These commite® expected to manage and

plan for development, discipline and financing cfi@ls under their jurisdiction.

In order to address the specific research objegiivehis study, the model has been
developed to involve three variables namely thesatwe factors as independent
variable, the roles of school committee factorsnaslitating factors and its outcome
indicators as the third part of the model whicleimds to measure its efficacy. These
variables are expected to inform more about thelirement of school committees in
the management of school resources and projectstaredficacy. The functional
roles of the school committee are clearly stateBdancation Act No 25 of 1978 and
its amendments in Act No. 10 of 1995, and in thacation and training policy
(ETP) of 1995. The Education Act No 25 of 1978 cartaites clearly that every
education institution must have governing body, alhis school committees for
primary schools and school board for secondary desh@RT, 1978). The boards
have been legally mandated for carrying out all itenagement maters including
management of school resources and projects. TH@kcommittee is supposed to
represent the parents, teachers and local civiegoorganizations such as religious

organizations if there are any.
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The ETP document of 1995, clearly stipulates a remath aspects pertaining to the
management of education decentralisation. The dentipoints out that, ministries
responsible for education and training shall desolheir responsibilities of
management and administration of education andhitigiito lower organs and
communities (URT, 1995). The document articulat@gher that lower levels of
education and training institutions such as scloaimittees shall be responsible for
management; development planning; discipline andniting of institutions under

their jurisdiction

The key principles for every school committee innZania are based on such
principles as human rights, participation, accobititg, transparency, and
democracy (Haki Elimu, 2014). With such principlése school committees are
empowered to mobilize the community to address melallenges by providing
find practical solutions to school management jicxast They should no longer wait
to receive instructions for each and everythingnfrabove! The Government would
support school committees with funds and overdicgaguidelines, but it is now up
to the people to use it to improve provision of @ion in their community. The
members of school committees are democraticallgteteby the local people to
represent their voices in decision making and memegt of school activities.
Therefore, the local communities through their sthcommittees are held

responsible for school development.

The second variable involves the functional rolethe school committees towards

the management of schools. The roles of a schaunhttiees are stated to include
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the following; to sensitize, involve and effectiyecommunicate educational
information to all parents, pupils, community stiadlelers, and to ward and local
authorities; to oversee the day-to-day affairshef $chool, including implementation
of all four PEDP components; to work together wite Head Teacher and other
teachers to make priorities and prepare a wholeadalevelopment plan and budget;
to open bank accounts and to efficiently and effetf manage funds received for
implementation, while guaranteeing maximum accdhilitg and transparency in the
processes used, including making incomes and expeesl publicly available; and
to prepare and submit accurate and timely progeesk financial reports to the
community, Ward and the Council. If these functiomse done poorly, goal
attainment will also be poor, as well as the dessehool committee’s efficacy in

management of the school resources and activities.

The third variables include the outcome indicatehsch are reflected in the efficacy
of the school committees in fulfilling their functial roles. The study assumes that
school committees are efficient only when they effectively involved in decision
making, they can effectively monitor school resesrand projects, mobilize school
funds and budget, supervise school projects ang qdlvisory function to school

leadership and teachers.

So the task in this study is to identify operatiofanctional roles of school
committees in the goals attainment and assessiniprp@nce against the set
standard. This will finally make it possible to exae how school committees take

up their roles in the management and monitoringcbbol resources and activities.
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Causative factors Outcome (Efficacy)

Contextual indicators

Variables

) - + Effective Involvement
Education policie

in Decision making

)

and  Act (ETR « Monitoring of school
1995 ar Roles' of aschool resourcesgand projects
educational  Adt committee « Mobilizing school
No 25 of 1978) *To sensitize, involve funds and budgeting
— and ' effectively « Supervision of school
communcate projects
Key Principles educational * Advisory function
for Every School information
Committee * To oversee the day|-
Human rights, to-day affairs of the
participation, school
accountability, * To preparea whole
transparency, and school development
democracy plan and bUdget
e To prepare and
submit accurate an
timnahs AramnrAce AnAd

Figure 1.1: Conceptual Framework Model to Describehe Role and Efficacy of
School Committees in the Management of Schools (Mibéd from
Rhodes and Steers, 1990)

This implies that school committees are empoweredorder to mobilize the

community to address the major challenges facirg rtftanagement of schools

towards attaining quality education for all. Theyosld no longer wait to receive

instructions for each and everything from abovek TBovernment will support

school committees with funds and overall policydglines, but it is now up to the

people to use it to improve education in their camity.
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1.9 Operational Definition of Key Terms

Primary education refers to full time formal education given for sewears after
completion of pre-primary education in accordandé the syllabus approved by the
commissioner (MoEVT, 2002, p3). After completion @fimary education,

successful pupils are allowed for the secondargaiitn.

School committee isa committee established for the purpose of supekyiand
advising the management of primary school (MOEVD02 P.4). Generally
speaking, school committee is responsible for tlmagement and maintenance of
the school. In establishing the school committee ,community served by the school
is represented. In Tanzania, school committee mesné@mprised of the parents,

teachers and local community representatives inoucivil society organizations.

School community & a specified group of people in a geographicaition, with a
vested interest on the day to day activities anfopeance of the school. Parents,
local leaders and local NGOs/CBOs are exampleshef stakeholders which

constitute a school community.

Managementis a universal and unavoidable personal and orgaaiml process of
relating resources to objectives. Griffin (1987:2dgards management as the process
of planning, organizing, leading and controlling @iganization’s human, financial,
and physical and information resources to achiegarozational goals in an efficient
and effective manner. In the context of this statgnagement is a set of activities
directed towards efficient and effective utilizati@f organizational resources in

order to achieve educational goals.



14

1.10 Organization of Study

This research proposal will consist of seven chap@&hapter onés the introduction
which has outlined the background and the staterokthie problem. The chapter
also has delineated the purpose of the reseascbbjéctives and research questions.
The chapter has further addressed the motivatiantla® significance of the study
and it concluded by explaining the delimitation dimitation of the study. Chapter
two provides the literature review. In this pamyoliteratures related to this topic
surveyed. The chapter therefore starts by survegimghe educational acts which
support the functions of school committees andrthiek to their immediate
communities. Other issues surveyed in this chapbetude the educational
decentralization in African context. The chaptedeby giving the summary of the
whole chapter. Chapter threenfers the conceptual framework guided the stumlly a
research methodology. In this part, research dedigm sampling methods and
methods of data analysis are discussed. The chaptsr by giving the summary of

the chapter.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter provides literature review relevant the efficacy of the school

committees in fulfilling their functional roles. firovides details on the theoretical
perspectives based on participation of school cdtees, wider conceptualization of
school committees and their functional roles, they korinciples for school

committees and their effect on school committeesfggmance. Global and local
empirical studies are discussed to show how thecpaation of school committees
or bodies affects school activities and managermergsources and projects. Finally,

the chapter will synthesize the literature reviewwead identify the knowledge gap.

2.2  Theoretical Framework

2.2.1 The Participation Theory (Arnstein, 1969)

Participation is described as a process in whicmbasgs of the public take part in
the formulation, passage and implementation of ipyimlicies (Stoker, 1997). This
iIs a wide-ranging definition, which extends the &ams of public participation
beyond the development of policy, to decision-mgkand implementation. The
theory of community participation has received cdeable academic attention
particularly since the early 1990’s but have besowce of debate since at least the
1960s. The prominent frameworks for community ggttion are then summarized
by several complexities namely: dimensions of powssues of process and

capacity; and the nature of ‘community. The theooncludes by describing an
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evaluation tool for community participation, whitlas sought to address many of

these complexities.

By a ladder of participation, the community pagation theory as proposed by
Arnstein (1969) suggests different levels of pgadon, from manipulation of
citizens, through to consultation, and to what wahh now view as genuine
participation, i.e. the levels of partnership ait@&zen control. By a ladder of citizen
empowermentthe theory introduces a shift towards understandingi@pation in
terms of the empowerment of individuals and commmesi This has stemmed from
the growing prominence of the idea of the citizercansumer, where choice among
alternatives is seen as a means of access to pmhis case, people are expected
to be responsible for themselves and should, tbexebe active in public service
decision-making. In so doing, Burns et al (1994)dified Arnstein’s ladder of
participation and proposed a ladder of citizen powEhis essentially treats
community participation as a marketing exercisewimch the desired end result is
‘sold’ to the community. The frameworks provide fusensights into the scope of

experiences associated with community participation

There are however, a number of dimensional comisxof the theory. One is the
dimension of powewhich suggests that although the idea of empowermerftes o
implied, there is little explicit discussion of tloperation of power (Stewart and
Taylor, 1995). At a conceptual level, Stewart amayldr describe the issue of
whether power is finite, and held by particular pleoor groups, or an infinite
resource open for all to grasp. The importanceh stems from the fact that if

finite, the empowerment of some must involve thetdin of the power of others.
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An alternative view is that power is a positive-sgaime, so that power can be
achieved by some without necessarily removing dmfrothers. As a result,
Winstanley (1995) developed a stakeholder powerrirnatvhich sought to
distinguish between four potential levels of stakdbr power. They are arm’s length
power, which represents strategic level power; aefmgnsive power, which
represents both strategic and operational powsengpowerment, which represents

no real power, either strategic or operational @perational power.

Second is the dimension related to issaggrocess and capacityccording to
MacFarlane, (1993) and McArthur et al, (1996) ewdrere ‘partnership’ structures
exist, the characteristic processes of governand @n emphasis on formality,
outputs and quick results) often preclude genuiadigipation on the part of the
community ‘partners. It is suggested to recognimerieed for processes as well as
structures to facilitate participation. This insemly recognizes that attention needs

to be paid to the capacity of the community to greg@McArthur et al (1996).

To address the complexities above, Wilson and W{REO3) have identified four
dimensions of community participation namely infige, inclusivity,

communication and capacity. Influence is about h@artnerships involve

communities in the ‘shaping’ of regeneration plangVities and in all decision
making. Inclusivity is about how partnerships eesall groups and interests in the
community can participate, and the ways in whiclequmlity is addressed.
Communication is about how partnerships develogectsife ways of sharing

information with communities and clear procedurbattmaximize community
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participation. And finally, capacity is about howarmerships provide the resources
required by communities to participate and suppoth local people and those from

partner agencies to develop their understandingwledge and skills.

2.2.1.1 Relevance and Application of the Particigeon Theory

The theory attempts to represent, organize andagxpghe concept of citizen
participation in a simple and understandable walye Toncept of participation
through a ladder metaphor has successfully manegprbvide the academic world
with a quicker view and grasp of the complicatethtrenships involved in the
participation process. Specifically, the currenidstutilises the theory of community
participation to describe how school committeesobex representative of the people
in management and decision making at school lendl low citizen participation
rests on linking participation (as an indicatoreshpowerment) to the efficacy of

school committees (the dependent variable).

However, the theory of community participation ig#ticized for being simplicity.

For example, at the level of ‘informing’ there cddde significant differences in the
type and quality of the information being conveyRe@alistically therefore, levels of
participation are likely to reflex a more compleontinuum than a simple series of
steps. The use of a ladder also implies that mongral is always better than less
control. However, increased control may not alwbhgsdesired by the community
and increased control without the necessary suppast result in failure. This is

practically unrealistic because first, it may nat possible to establish a clear

demarcation of where exactly each level begins emdl in practice; and second,
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social phenomena involve people, who are usuallpptex and unpredictable in

their thoughts and behaviour (Taylor 1985).

2.3  The Functional Roles of School Committees in Tiaania

A school committee is a group of elected membesparsible for managing and
overseeing the activities of a primary school, andprovide it with community
support. Each primary school is required by lavhawe a school committee. School
committees have existed for a long time with thieirctions changing from time to

time to fit the social, economical and politicausition.

In Tanzania like other former British colonials rRary Schools were managed
through school committees. The roles of the schomihmittees/boards were
changing from colonial time, independence and degryolitical and economic
liberalization. During colonial time the school comttees/boards were for advisory

purpose to advise the heads of schools (Masan(j&)20

After independence, there were many reforms in &iilut to make it relevant to the
need of the nation. More schools were establishikd.socialist policy laid down by
Arusha Declaration in 1967 and the drive to prodedacated manpower led to great
measure of overall government control of educaitstitutions. Also the declaration
was based on philosophy social economic on Afrisacialism and self-reliance.
The principles of Arusha Declaration emphasizedakq@cess to scarce economic
resources and social services such as Primary k¢hiddr, 2008; Msekwa &

Maliyamkono, 1979).
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To effect this, the 1978 Education Act was passgdegislature to define the
composition and the roles of school committees Romary school and school
boards for colleges and secondary school (MANTE¥Q1)L The number of the
members of the committees depends on the sizeea$dhool. The head teacher is
the Secretary of the committee. The Act stipuldteat school committees should
have 9 to 11 which 7 elected members, five (5) fparent and 2 from teaching staff
2 to 4 ex-official or co-operated the committee bydchair person is elected from the
members of the committee teacher is the Secretatiieocommittee (Ministry of
Education, 1982). In addition, the Act defined tbhkes as follows; in collaboration
with the village council the school committees hasmake sure that school has
enough land; to advice the head of the school dtensapertaining to the day to day
running of the school; to promote better educatind life If the school welfare; to

confirm or disallow the dismissal of pupils frometichool.

From 2000 to date the education reforms devolvedstnad the educational
management responsibilities to the local levelds Bhows the improvement to the
education provision. For example abolition of sdhies, parent cash and labour

contribution in classroom construction (URT, 2008).

In 2001 the government reviewed the education dgwveént plan (PEDP) with the
aim of improvement of education that is improvedieadion inputs and strengthen
institutional for effective primary school delivegiving more power to stake holders
at glass root. The PEDP put more responsibilitres$ @ower to school committees.
The school committees’ roles are mobilization o tommunity to contribute to

projects in form of labour, money or materials boiilding; planning, budgeting and
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implementation at the school; provision informattorthe community; management
of fund received; to prepare and submit accuratktanely progress and financial
reports to the village council committees; generadr sight of day to day affairs of
the school, and to manage the school bank accédmia(i, 2005, Mwongozo wa

Ununuzi wa Vifaa 2003).

School committees have a pivotal role in the im@etation of the Government’s
Primary Education Development Plan (PEDP). Sinagcational policies and acts
seeks to increase democracy, inclusiveness andiatadmlity in the composition and
functioning of the school committee. The PEDP doenndoes not state the exact
membership of the school committee, but it emplessithe involvement of
representatives of the community, teachers, pupdsents and village government.
It also requires gender balance so as to ensucevaif girls and women are heard

(Hakielimu, 2003).

The school committee is overall in charge of theost whose key roles are to
sensitize, involve and effectively communicate edional information to all

parents, pupils, community stakeholders, and ta@wsad local authorities. Second, it
is to oversee the day-to-day affairs of the schowluding implementation of all

four PEDP components; thirdly to work together witle Head Teacher and other
teachers to make priorities and prepare  Wholeo8cbevelopment Plan and
Budget; fourthly, to open bank accounts and tociffitly and effectively manage
funds received for implementation, while guaramtgeanaximum accountability and

transparency in the processes used, including rgakibpomes and expenditures
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publicly available. Fifthly, is to prepare and subatcurate and timely progress and

financial reports to the community, Ward and Colnci

The prime responsibility of school committee isiteostakeholder’s pupils, parents,
teachers and the community around the school. iBhighy information, feedback
and transparency at the community level are so itapg and why a school
committee must keep good records. This ensuresetfetyone in the community
should feel they ‘own’ the committee, and that tloeyn go to it to ask questions,
solve problems, offer ideas and get informatione ®thool committee is also
responsible to the Council Director for the propese of funds while the Head
Teacher is also accountable to the school committedielimu, 2003). Thus, the
roles of school committees changed from that afiging relations between parent
and the school to play an active role in schooletigyment. The school committees
the responsibilities are preparing school develogmeans and implement them
accordingly, announce tenders for school supplies rmobilize and use resource

locally with the respect of needs.

2.4  The Effect of School Committees on School Magament and

Performance Achievements
The combination of resources and agency resultsdapabilities, which imply the
potential that people have for living the livesythgish, and of achieving valued
ways of ,being and doirig which imply achievements realized by different
individuals (Sen 1999). Kabeer's dimension of powse constituted from the
»=achievements or failures as the case may be, thehg cautions that there are some

cases where failures to achieve valued ways ofgbanmd doin§ can be a result of
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laziness, incompetence or other individual-speaiiasons, so the issue of power
becomes not very much relevant. The achievementsiloote to empowering the
individual or team (e.g. the school committee astlics case) and that is why in the
analytical framework the arrow goes in both dir@es to the empowerment
manifestations (independent variable) and effengge in role accomplishment

(dependent variable).

2.5  Empirical Studies on the Efficacy of School Gomittees Towards School
Management of Resources and Projects
2.5.1 Experience from Developed Countries
In Australia the school based form of decentralimats commonly used. Mohrman
et al (1994) defined school based management asna ¢f decentralization that
individual school as the primary unit of improverhand relies on the distribution of
decision making authority as means through whicprawement stimulated and
sustained where some authority make decision ogdiygersonnel and others such
as council, committees, team board composed otipafs, teachers parents and
community participated directly in decision makirganning, budgeting, setting
school policies approving budget and evaluatingcation programme are the
responsibilities of school council (Caldwell andrgs, 1988). Thus the essentials of
self management of schools in Australia are agvia! budgets are handled down to
schools and the decision on how funds are allocagsti on the principal in
consultation with government bodies and the edopatiThe school and its
community have been provided with increased dismrein financial and physical

resources although the central system remainshileé source of funds.
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In New Zealand, under self managing approach fdrokeoentralization has reached
very far in education management and involvemerthefcommunity in managing
education. Caldwell and Spinks (1988) point outt tNew Zealand has the most
comprehensive reforms with high level of self maragnt in which the role of
school committees were strengthened. To them sawomittees are setting goals,

formulate policies approve budgets and share cdrafube programme evaluations.

In United Kingdom, the self managing (self manageinmod schools) is used as an
approach towards decentralization in schools (Celldand Spinks, 1988). The
Conservatives manifesto for the 1987 nation altelacin Britain contained four

major proposals pertaining education: national @uiculum; control over school

budgets to be given to the governing bodies andl lheachers for all secondary
schools and primary schools within five years; éasing parental choice by
fostering diversity and increasing access; allowstege schools to opt out of Local
education authority LEA control with grants frometimational government being
made directly to the school. These four proposasevimplying the decentralization
from the centre where school bodies are given poavet authority to manage

schools.

The 1998 Education Act was passed in England irffabh@wing aspects, delegation
of financial to the governing body that is delegatiof financial responsibility to
schools that allowing teachers and governing bodgesallocate funds to the
priorities. There are the school trustees wholagegbverning bodies that made up of

principals, elected parents, community memberghiea and support staff members
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and in some cases students. These bodies detehovmmdunds will be spent and
make decisions on the appointed of personnel agohgpequipment for the school

(William et al, 1997).

The United States of America uses the term schadel management form of
decentralization (Caldwell & Spinks, 1988). The eggeh is intended to cover the
decentralization with resources. It defined broattlyinclude matters related to
curriculum personnel and addition to finance talbeolved to the schools. Thus, the
decentralization to schools in America is gearedatds financial delegation to
schools (Bullock and Thomas, 1997). Also schookdamanagement in America is
aimed at improving the academic performance thrailhghmechanism of budget.
Mohrman et al (1994) claimed that the rationaleifietlschool based management in
USA is the delegation of budgeting power to schdolsmprove the capacity of
school by increasing the involvement of school lestake holders in managing since
would improve school performance. School level @israre given decision making
power because it believed the member understanchéleds for students/pupils.
According to Mohrman et al (1994) the power shobtd dispersed through sub
committees in schools, whose members have increased for professional
development because the new roles of educatorgrihepals, the learners and the

administration personnel serving in those schooirodgtees.

2.5.2 Experience from Developing Countries
Kenya as one of the former British colonies adof@atish system of having school

committees for primary school and school boardssierondary school. Masanja
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(2003) points out that in Kenya the December 196fpuRlican Constitution
stipulated that school committees should monitamiadion and finance schools.
Also should assist the head teachers in doing alaay administrative functions. In
addition to the school committees in 1970 paremthers association has introduced
and involved to play role in the management of sthahat is for physical
infrastructure facilities, fund rising, purchasieguipment and materials (Republic of

Kenya (1999).

In Uganda school committees began soon after imdkepee 1963. The government
established it own administrative machinery andosthmanagement committees
(SMC) to manage Primary school. Then establishedera Teachers and
Association (PTA) which their functions were toiasschool Capital Development
Grant (CDG) when as people provided labour and dashuild schools (Passi,

1995).

South Africa use self Management school policy.tTikahe decentralization from
central to lower level of governance. The commasitare given power to control
schools (Muwanga, 2000). This policy is consolidatgth the Act No. 84 of 1996.
The Act gives power to governing bodies (school &ning Bodies) the
responsibilities to develop policies, support tteffsdevelop the mission statement
of the school, administer and control school progeer(Karlsson 2002). The school
SGB functions are summarized as follows: - propanagement system namely;
planning and monitoring mechanisms, proper budgedimd accounting systems that
will ensure proper use of funds safe and secureagto facility and adequate

administrative system.
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2.6 The Functional Roles of School Committees inahzania

In Tanzania there are few studies related doneifg@dly on the nature and

performance of school committees in managementiadas. URT (1995) stipulates
that boards and committees of education and trgimistitutions will be responsible
for management development planning, disciplinimgl éinancing of institutions

under their jurisdiction. The roles and respondieg as well as conditions of
selection of school committees’ members are theesamall schools because the

same Education Act of 1978 guides them.

The study done by TEN/MET revealed that the teactsd members of school
committees had limited, knowledge of their entitets and little influence of

budgets decisions, impacting on the use their fumsonstruction maintenance,
training and procurement of text books. To sumneatize above they argued that
there was losses cost efficiency caused by deaiswn training being made by
districts without involvement of school staff ornemittees (Bjorkman & Svensson,
2009). In addition, the members of school comragteave power to manage school
if have devolved to them but in practice most & thembers of school committees
left management and administration respectivelythi® Head teachers, the main
reason is the incompetence due to the low leveldoication and lack of experience

of running schools (Chapman, 2002).

Louis, (2005) did a study on assessment of PEDReimgntation in Mara region and
revealed that all the Head teachers who were ilew@ed were having friction with

their school committees on issues related to fimmeanagement this is due to the
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knowledge concerning financial matters. This sufgpdhe study by Mulengeki
(2004) who found that the school committees in Bare had very low capacity to
management of school under their jurisdiction. &ample the hiring and firing of
teachers mandate is still retained by district arities since teachers are the
providers of Education in schools such as arrangé&nendermine the power of
school committee, which is the lynchpin of the ssscof implementation of the

PEDP at the community level.

The study done by Masue (2010) and Binde, (1998)dahat, most of the school
committees in Tanzania had no pupils representafitat means pupils are still
being regarded as a recipient of the instructi@gsarding management decision and
not as important stakeholders in generating dewssioHowever the PEDP
programme insisted much on the pupils’ represes@stin school committees. It was
learnt that the many school committee chairpersaese lacking the spelt
knowledge, skills and experience on how to handlaes school activities such as
planning and budgeting. The result of this is uleadfly surrendering their decision
making powers to the head teachers. As a resuhlast been found that school
committees sat to approve what had done by heatidesy it appeared that the rest
of the members played a passive role of rubber @tagthe head teacher decision
templates. This is contrary to Education Act of 8%hd Education and Training
policy of (1995) all of which put emphasis on tm¥alvement of school board or

school committees in initiating and implementing #thool projects.

In addition, Binde (1988) on his study about thdl€y® Board found that boards

have no power to fire and recommend who shouldrbenpted or demoted due to
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poor performance. So to attain performance stasdaed/ should be given powers to
hire and fire to affect transfers and to engag@rmmotion procedures. Since the
school boards are Management organs, the schoahittee also look the same this
is verified by (TEN, 2003). So they must have erfopgwers to attain required
performance standards as stipulated in EducatiarmAt978 and its amendment Act

of 1995.

2.7  Involvement of School Committees on ResourcadProject

Management and Monitoring Activities
Studies indicate that school committees are inublwe resource and project
management and monitoring activities at variouele\and countries. liKenya,
school management boards have been powers witbhngggities to became part of
the schools’ leadership. Their core functions idelyplanning and development of
physical facilities for the purpose of improvingtaing and teaching in the school,
sourcing and management of school finances whictudles receiving all fees,
grants from public funds, donations and any otheomne to the school (Wanderi,
2008; Wilson, 2001). They act as custodians of theiool movable and immovable
property, control and discipline of teachers andlittand regulate the expenditure by
the administration to ensure that funds are spbjgctively. However, in a number
of cases evidence suggest that their roles ocalbiooverlap resulting in tensions

and conflicts among governance bodies have also feperted.

In Ghana, education is decentralized and the Schiasded management are the

model through which decentralization is executedgdrt, Goutali, Saraf, & White,
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2012). At the level of each school, a ParEeacher Association (PTA) and a
communitybased School Management Committee (SMC) are ingehaf school

management and improvement. One of the functiorieeotommittee is to monitor
and supervise the head teachers, teachers ands,pepsuring maintenance and
safety of school infrastructure, ensuring pupil amdcher discipline, assisting
teachers to improve teaching and learning, resglsthool-community conflict and

improving teacher community relations (Osei-Owuwsw] Kwame Sam, 2012).

In South Africa, a school governing body is the lawful structurade up of a group
of people responsible and accountable to take mptement decisions on behalf of
the school community. The general role of the stiyowerning body is governance,
which is defined not simply as the system of adstiation and control of education
in a country, but the whole process by which edanapolicies are formulated,

adopted, implemented and monitored (Khuzwayo, 2007)

In Hong Kong, school management committee are responsible surigry that the
school is managed satisfactorily; the educatiothefpupils is promoted in a proper
manner and the Education Ordinance is complied \{i#tlucation Commission,
1997). Most of the managers of the SMCs in primang secondary schools are
nominated by their sponsoring bodies. Howeverhase bodies are merely advisory

in nature, they have no substantive decision-magower (Cheung, and Kan, 2009).

In America, Charter schools offer an opportunity for teachearents, and other

community members to be actively involved in theveyoance of public schools.
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However, evidence suggests that malfunctioningtehachool boards are common,
reflecting a lack of board experience and a tengeéaananage rather than govern
(Grignano, 1999; Axelrod, 1990).). However, basedtlee discussion above, the
literature has not indicated how members in theogcimanagement boards are
involved in school resource management and mongaactivities. In addition, little

has been covered in the literature on the desonigf the methods commonly used
by the school committees in the mobilization of aahresources. Finally, the
effectiveness of the school committees in mobiziachool resources is not

adequately known.

2.8 The Challenges Facing School Committees in Magement and
Monitoring of School Resources and Projects
The literature reviewed from various countries ldentified several challenges
encountered by school committees as they engagmamnmagement and monitoring of
school resources and projects.Kanya, althoughschoolboards of governancare
empowered to functions for planning and developn@nphysical facilities and
sourcing and management of school finances whicludes receiving all fees,
grants from public funds, donations and any otheome to the school (Wanderi,

2008; Wilson, 2001).

However, in a number of cases evidence suggesthibatroles occasionally overlap
resulting in tensions and conflicts among goveredradies have also been reported.
Ambiguities in role definitions in an organizatioor unclear boundaries of
responsibilities, has always set for interpersofm@tions between the persons

involved in school management.
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In Ghana, the ParenfTeacher Association (PTA) and a commufigsed School

Management Committee (SMC) are in charge of scho@nagement and
improvement. However, there is no systemic mechani® initiate school

committees, and too many remain dormant and uriabiebilize resources for their
schools. In addition, the training and manageglacity building are greatly needed
but are rarely provided thus committees unable ace fchallenges and make
appropriate decisions (Bogaert et al, 2012). Irhsacsituation, some members of

SMCs do not understand their roles.

In South Africa, the general role of the school governing boasdgadvernance,
which is defined not simply as the system of adstiation and control of education
in a country, but the whole process by which edanapolicies are formulated,
adopted, implemented and monitored (Khuzwayo, 208iGwever, members in
school governing bodies are lacking the skills negiito implement their role
including skills audit for governing bodies. Somehaars believe that key
stakeholders are represented on the governing bdmdynot be at the expense of
skills. Thus it is critical for good governance have a diverse group of people
bringing different skills, knowledge and experierioethe discussions in the school

governing bodies.

In Hong Kong, school management committees are facing sevegdleoges in

managing schools resources and projects. Unfoelynathe school management
committees have been merely advisory in naturehawit substantive decision-
making power (Cheung, and Kan, 2009). Under theeatregislation, there is no

specific requirement on the composition and modepdration of the SMC, thus
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individual schools may have different ways of masragnt. There is a lack of
transparency in school operation making it diffidok the public to understand how

school decisions are made.

In America, charter schools are operated and managed by sgbweeinance boards.
However, evidence suggests that malfunctioningtehachool boards are common,
reflecting a lack of board experience and a tengeéaananage rather than govern
(Grignano, 1999). The school boards are challedmyetack of proper organization
for effective nomination of committee members. Ble&ected board directors in turn
are not likely to have a good understanding ofdharter school and their role as
board directors. As a result, the charter schoatk Iprofessional competence in
financial management, hence likely to cause fir@lnanismanagement and
mishandling of conflict when a school is undergoimgjor changes like facility

development.

In Tanzania, decentralization of educational management ireelvschool
committees in several school activities and prgj@dhen implementing PEDP. The
school committees are involved in the planning arahagement of school projects
(Lubuva, 2009: Baganda, 2008). There are howevemes challenges in the
involvement of school committees in the planningl ananagement of school
programs. As a result most of the school projeatsl @lans could not be
implemented simply because the donors had not gedvifunds to the central
government. However, there are limited studies b@ate adequately researched on
the challenges encountered by school committedsegsengage in management and

monitoring of school resources and projects in &are This study intends to go
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beyond that by investigating how challenges enarent by school committees as
they engage in management and monitoring of schesurces and projects are

addressed.

2.9  Synthesis and Research Knowledge Gap

Some of the studies cited above are based on exgerifrom both the developed
and developing countries including Tanzania. Sofm® weaknesses regardless of
the fact that these countries are mostly develdpetérms of decentralization in
Education and the societies in such countries ararea on those matters. The
available literature especially in the context @ihZania has not adequately revealed
the efficacy of school committees in the managemantschool resources in

Tanzania.

For example a study on school committee by Lou062 focused on assessing
primary Education Development programme (PEDP)aystby Bishop (2007)

focused on the policy and practice of educatioeavise provision for pastoralists,
while a study by Mulengeki (2004) focused on locapacity and school

functioning and its contribution of education tovpdy alleviation; in addition, a

study by Binde (1998) focused on power sharingarolw effective management of
Teachers Training Colleges in Liberalized educasgstem in Tanzania. Based on
this literature very little has been covered toeassdirectly the efficacy of school
committees in the management of school resourc@amzania. The current study
intends to fill the gap by investigating the effigaof the school committees on

mobilizing and managing school resources and sgrapects in Tanzania.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 1ntroduction

This chapter describes the methodological procediordoe employed in generating
and collecting information relevant for researcheobves. The chapter covers
several elements particularly the research designstudy area, target population,
sample and sampling techniques, data collectiotruments, data processing and

analysis, validation of instruments and ethicalsiderations.

3.2 Research Approach and Design

This study employs a qualitative approach becdusedgsearcher intends to interpret
practices, beliefs, views, perceptions and efficaéyschool committees in the
management of school resources and projects. M&s@®8) defined qualitative
research as multi-method in focus, involving aneliptetive and naturalistic
approach, to its subject matter it implies an emsghan qualities of entities,
processes and meanings that cannot be experimeetadimined or measured in
terms of quantity. Creswell (2009) and Best andrK&003) argue that research is
reported in terms of verbal description, rathenthamerical form. Therefore, it will
enable to obtain participants’ views and opiniontbe topic under study. A case
study design was suitable for this study becauseareher intended to explore rich
and detailed data from informants based on fewswofistudy. The case study design
involves an analysis of characteristics of an iidial unit so as to probe deeply and

analyze intensively (Leedy and Ormarod, 2001). @esign allows an in-depth
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comprehensive study of a person a social grouppeeps an episode a situation, a

programme, a community an institution or any o@ial unit.

Qualitative approach demands in-depth and intengiaitative data in relation to
its natural context. The case study design thesesoited the demand because the
study was carried out to collect the views and iopis of the respondents with
regards to the efficacy of the school committe@gtds the management of school
resources. The study was done within Rufiji D@tCouncil in coast region as a
case to enable researcher organise the data eallroim specific cases for in-depth
study and comparisons. Researcher felt that washbiee of the case study would
provide an optional basis to answer research gquestiAlthough the case study is
criticized because of inability of its findings fgeneralization, the major purpose of
the study was not generalization rather, the imtensxamination of the efficacy of
primary school committees in managing school resesir Moreover, case study
enabled researcher to deal with the easily coaftitdl area as well as sample to

acquire information on the study at hand.

3.3  Area of Study

The area of study was in Rufiji District, one oétdistricts in Coast region East of
Tanzania. Other districts are Mafia, Mkuranga, Kase, Kibaha, Bagamoyo and
Kibaha Township. On the basis of the 2002 poputatiod housing census report,
Rufiji had a population of 203,102 of which malesre 98,398 ad females were
104,704 at annual growth rate of 1.9%. Administlyi, the district is divided into 6

division 27 wards and 106 villages. Rufiji distrist chosen conveniently for the
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academic and administrative purpose. Based onigitiect education officer report,
the involvement of school committees in school nganaent during PEDP

implementation was minimal (Rufiji district eduaatireport, 2009).

The district education annual report indicated ttegre was considerable low
awareness and participation of parents in schoaohnattees when it comes to
decision making of school development matters. fdport revealed that in some
cases school committees were compelled to maksidesiout of requested column.
The scenario made the Rufiji a district with poerfprmance record with respect to

the functioning of school committees when it cortmeschool decision making.

3.4  Target Population

Fraenkel and Wallen (2000) defines population agresngement of people or things
that a researcher has in mind from which one camimbnformation and draw
conclusions. The target population in this studyolmed primary school teachers,
head teachers, members of school committees whiesanting the parents and the

district education officer from Rufiji district dBe key informants.

The group of key informants was thought to be wdthrmed with regards to roles
and responsibilities of the school communities. Head teachers who are the
secretaries to the committees were primarily anallerto the district council where
DEO is the Head of Department. The DEO was expedctd not only in-charge of
the education department but also responsible toitorothe functioning of school

committees in his district.
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3.5 Sample and Sampling Techniques

3.5.1 The Sample Size

A sample is a segment of population which the mesea is interested in for gaining
information and drawing conclusion (Best and Kha@03). This study involves
three primary schools in Rufiji District. Since tlggal of qualitative research is
stated to beih-depth understandingSo, qualitative sample must be big enough to
assure that we are likely to hear most or all & fferceptions that might be
important. Samples for qualitative studies are gdhyemuch smaller than those used
in quantitative studies because frequencies arelyramportant in qualitative
research. The qualitative research is concerneti wieaning and not making
generalised hypothesis statements (Crouch & Mcker206). In addition, because
qualitative research is very labour intensive, gsiah a large sample can be time

consuming and often simply impractical.

Various researchers have tried to suggest someelqed for qualitative sample

sizes. For example Ritchie et al. (2003) suggestatdqualitative samples often "lie
under 50”. While some researchers offer guideliioegjualitative samples, there is
evidence that suggests others do not strictly adib@rthem. Creswell suggested
range of 20 and 30 (1998). Bertaux (1981 in Guestl.e 2006) suggests that all
qualitative research should have fifteen as thellssteacceptable sample Based on
these observations one can notice that there arexaotly rule of thumb for

qualitative research sample size. However, thera@n of data was used as a
determinant of the 47 sample size employed forghidy. Thus, a sample size of 47
informants comprised of 1 District Education Offid®EO), 12 teachers, 4 Head

teachers, 30 school committee members as summanidedle 3.1.
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Table 3.1: Composition of Sample Categories

Category of respondents Number of respondents
District Education Officer 01

Teachers 12

Members of School Committees 30

Head teachers 04

TOTAL 47

The DEO was involved in this study simply becauke/lse was an accounting

officer for educational matters in the district ueged to receive school management
report on the implementation of school projectsquiarterly basis. The DEO was
entitled to monitor and provide administrative direes to school management and
leadership. For that matter DEO receives a copyeéting minutes of every school
committees and help to resolve contradictory scinoerhagement issues if raised on
every meeting. The head teachers are the headoblsc(institutions) and based on
their leadership position they are secretariesh® gchool committees. They are
expected to be aware of all management issuesnnilte school committees. The
primary school teachers are teaching staff whosais¢ head of school to raise and
propose solutions to management and leadershigsssu schools which head

teachers tend to forward them for discussion insttiteool committee meetings. They
are expected to provide information on how effities the school committee in

addressing school management issues. Finally, theok committee members as
expected to provide practical experience of themduict in the school committee

meetings in addressing resource management issues.
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3.5.2 Sampling Techniques

Sampling is the procedure used to select some alsnoé a population in such a
way that it represents the actual characteristiahe total population (Orodho and
Kombo, 2002). The study adopted purposive andifsthtsampling procedures to
select respondents; purpose sampling was usedeitt,deistrict Education Officers,

School Committee Chair person, parents within tleenmounity. Those were

purposively selected because of their role in tbleosl committees. They were
responsible in developing committees, trainingdbleool committees their roles that
are capacity building to the school committees’ rhera (District Education

Officers). The researcher sought information on nibles of school committees in
managing school resources, capabilities of the adclsommittees in the whole

management process in schools.

Stratified random sampling procedure on the othardh was used to select four
schools. In this technique, the population wasddigliinto sub-groups based on their
geographical locations (urban schools, peri-urbamgls and rural schools) then
select items from each stratum to constitute a #&rifothari, 2004). Schools in
these geographical locations were considered tderdifn socio- economic
backgrounds which were also considered to havetafie the efficacy of the school
committees in managing school resources in whisk caban and rural schools were

involved.

The researcher assumed that the school committeesbers in urban are more

educated compared to the rural, this is due tal@amthe retired persons from civil
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servants are found such as the retired teacheny, @fficer, districts commissioners
so even the required qualification of a chairpersofound which in rural there are
few or not present at all. That is studying thecaffy of the school committees based

on that matter particularly when making a samplstogtified method.

There are 116 schools where 18 schools, 12 sclamols86 schools are located in
urban, Peri-urban and rural localities respectiv&lye sampling frame for the names
of the schools was found at district educationceffregister where 6 schools were
randomly chosen based on their strata. So as tthgetames from 116 schools the
researcher used simple random sampling, procedueeavby the schools were given
numbers put into the box then lottery method wiél bised. Members of school

committee from each school were included in thdystu

3.6 Data Collection Instruments

This section provides a description of the instrateevhich were used in the data
gathering process questionnaires, focus group sksmu and documentary review
(school records). Data collection refers to gatigenf information to establish some
facts. Nkpa (1997) asserts that data collectiaimeésprocess of obtaining proof in a
systematic manner so as to determine answers teetlearch problem. This study
used both primary and secondary sources for ddlaction. For the collection of
data, three instruments were employed to colleetriicessary information for the

study namely the interview, focus group discussemd documentary search.

3.6.1 Semi-structured Interview
Interview is a common and important method in qatlie research. It refers to an

exchange of views between two or more people irctopmutual interest or human



42

interaction for knowledge production (Best and Kh2d03). One of the advantages
of an interview is to allow the participant desesbwhat is meaningful or important
to him or her words rather than be restricted sgetermined categories. The study
employed a semi-structured interview in gatheringormation from district
education officer, all categories of respondentsmko and Trop (2006) points out
that advantages of using semi-structured interviéat is their flexible, because of
having open and closed ended questions, the résgstcument made the researcher
to get complete and detailed understanding. Far rison semi-structured helped
the research to get respondents’ feeling, expezi@onicerning the efficacy of the

school committees in managing school resourcepeojdcts.

3.6.2 Focus Group Discussion (FGD)

Powell and Single (1996) define focus group disicusgs a group of individuals

selected and assembled by a researcher to disndssoanment on from personal
experience. The technique involved a number of leea@p the same time with

emphasis on not only questions and responses betwee researcher and
participants but also interaction within the grodigesed on topics provided by the
researcher Patton (2002) point out that focus gispussion is held with a small

group of people usually 6 to 12 on a specific topic

Focus group is a data collection technique thailit@es an interaction among
people of similar backgrounds to talk about théitiales and experiences about a
phenomenon. The instrument was deemed necessapudeedt grows out of

exchanging views and feelings about the phenomaiiibnother people, it was open
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room for diverse views. Specifically, it is arguict interactions among participants
enhance data quality (Patton, 2002). A discussias eonducted in one of the rooms
at every school, which was a bit isolated but wahtilated for the purpose of

comfort and confidentiality. Before the discussithe researcher introduced the
purpose of the study to familiarize the informanfthe researcher posed questions
before allowing the informants to discuss them. Témearcher was keen to record

the responses manually in the notebook.

3.6.3 Documentary Analysis

This technique was used to collect information frofficial documents especially,
from the head teachers’ offices including the nmeptminutes, school calendar
document of school budgets, various plans and stinem district education offices
such as report books will be analyzed. Best anchK@2003) describe documentary
analysis as a process of gathering information @lhethe researcher has to review
the written documents as intimate diaries, perstatdrs, books and journals so as
to get useful information related to a particulandy. Primary and secondary
documents involved ministry of education circulamsd documented regulations
concerning the functional roles and reports on thectioning of the school
committees in the management of school resourceéspesjects. Other documents
involved all written documents and reports inclgdimooks, newspaper articles as

well as journal articles and research reports dlwalccommittees’ performance.

3.7 Validation of research instruments
The validation of the instrument was done by cotidga pilot testing in one of the

schools in Mkuranga district and some expert opisiavere sought from the
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supervisor. The quality of the data gathering insient is dependent on whether the
instrument can measure what it is supposed measutdf items carry the same
meaning for all respondent (Best and Khan, 2003Jiddtion of the instruments is
the process of establishing documented evidenceghwirovides a high degree of
accuracy that a specific process consistently presitto meet its predetermined
specifications and quality attributéBest and Khan, 2003). Researcher used various
methods to validate the research instruments udmg pilot testing to help the
researcher to identify the ambiguities and unclgaestions. Researcher did a
preliminary survey in one of the school in Mkurandestrict. . It involved 7
respondents (3 school committee members, 1 heathideand 2 primary school

teachers and DEO).

In addition, validity of the instruments was dor@ough discussion with other
members of the Open University, faculty of Eduaatsuch as lecturers, research
supervisor and fellow students of Masters Educatiprogramme. Some
inconsistencies and ambiguities were correctedderao establish the face, content
and construct validity. Moreover, the use of digfe instruments for data collection
(triangulation) aimed at ensuring reliability analidity of data collected (Cresswell,
2009). In this case three methods were used natieljocused group discussion,
interviews and documentary analysis for one metbamtosscheck the validity of the

other.

3.8 Data Analysis Plan
Qualitative data collected through, interview salled documentary review and

focus group discussion will be analyzed qualitdgiv&hematic analysis and content



45

analysis were used to analyse data. Content amalysa technique in which the
researcher organizes information collected. Daglyars is a systematic procedure
for identifying essential features and relationshig way of transforming the raw
data through interpretation and analysis to makentbf a more meaning that can be
consumed. This was done first, through organiziogtent under specific themes
based on the research objectives and researchiansgssecondly by drawing and
verifying conclusions on them. Qualitative data evéinally interpreted through

discussion and inferences drawn in an effort tovenghe questions raised by the

research questions.

3.9 Ethical Considerations

There are several ethical issues to consider wloaémgdresearch. This involves
seeking permit (Kerlinger, 1993). Researcher sodghtesearch clearance permit
(letter) from the Vice Chancellor; The Open Univgrsof Tanzania that was
presented to the District executive director (DEDX) Rufiji for issuance of
permission to collect data in his area of jurigditt At school level the researcher
sought permission from the head teacher of theaddiefore data collection process

began.

Second, throughout data collection process, ethisales were taken into
consideration so as to ensure that there is albigh of confidentiality between the
researcher and the respondents. This was done teoeasure the rights to privacy
and protection from harm either physical or emalois safeguarded by asking

questions in an appropriate manner (Coffey and n&tin, 1996). The researcher
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made sure that the information collected was kejgt $afe manner so it could not be
accessed by unauthorized persons. Furthermoreeisancher has ensured that the
respondents’ names and names of schools are ntibneshanywhere in the study.
Instead, the names of schools were substitutedpimabetical letters A-D in no order

that could ordinarily relate the letters and reshes of the schools.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION

4.1 Introduction
This study intended to evaluate the efficacy of #whool committees in the
management of primary school resources and projdtts chapter presents the
findings obtained through interviews, focus grougcdssions and documentary
reviews. The research findings are presented, a@@dlgnd discussed according to
the main research objectives and research quesfldresresponses were collected
from 47 informants including District Education @#&r (DEO), 12 teachers, 4 Head
teachers, 30 school committee members. Specificily study was designed to
address the following research objectives;
() To establish the school resource and project manege and monitoring
activities in which school committees are involved.
(i) To examine the extent to which school committedfcsently play their roles
in mobilizing School resources.
(i) To examine the challenges encountered by schooimitbees as they engage

in management and monitoring of school resourcdgpamjects

4.2 Socio-demographic Profile of the Respondents

In this aspect, the researcher examined the sasmmdraphic profile of the

respondents who were involved in the study. In thiegory, the socio-demographic
profile of the respondents included the educatictalus and their employment in
the formal or informal sectors. The data were otdd through focus group

discussion, documentary analysis and interview.
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Table 4.1: The Educational Levels of the Responden{N=47)

Education level of respondent
Education level Frequency Percent
Without formal education 00 0.0
Primary school education 13 27.7
Secondary school education 25 53.2
Diploma level 05 10.6
University degree 04 8.5
Total 47 100.0

Source: Field Work, 2014

It was revealed from Table 4.1 that more than bélthe respondents 25(53.2%)
possessed secondary schools education. The mapbribese respondents were the
primary schools teachers and few of the school cbi@emembers. A little bit
more than a quarter of the respondents 13(27.7%ggssed primary education, most
of whom were the school committee members. A smpaup of the respondents
9(19.1%) possessed either diploma or degree |le¥adducation. The respondents in
the final group involved some teachers who upgratfesnselves. Some of the
respondents possessed administrative and leadeguskipons in education sector
including school headship and district educatiaiaters. The educational levels of
the respondents were found to be correspondindpe effective involvement in

school management bodies.

Table 4.2: Occupation of the Respondents

Occupation of Respondent
Occupation Frequency Percent
Unemployed 03 6.4
Self Employed 15 31.9
Employed 29 61.7
Total 47 100

Source: Field Work, 2014
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Data presented in Table 4.2 indicates occupatistalis of the respondents. More
than half of the respondents 29 (61.7%) were engolay the formal sectors as
professional teachers, security guides and healthopnel. These respondents were
either teaching in the surveyed schools or involmedschool committees as
members. The other group of the respondents 1B{@1were categorised as self
employed in the informal sectors as peasants asithéss people. The respondents in
the latter group were involved in the study in thgosition as school committee
members to represent the parents. The study folwadl the self employed
respondents were less experienced when it camfeictiee involvement in school

management matters than the employed respondents.

Table 4.3: Gender Profile of the Respondents

Teachers| School Committeg District Educational | Total | Percentage
Members Officers
Female 06 06 01 12 25.5
Male 10 24 00 35 74.5
Total 16 30 01 47 100.0

Source: Field Work, 2014

Data in Table 4.3 summarizes the demographic profirespondents (customers) by
their gender. The analysis of respondents by gesldewed that male respondents
comprised of approximately three quarters 35(74.5%all the respondents who
were involved in the study. The study revealed thatne socio-cultural factors
favoured the dominance of patriarchy system in geai making bodies including
the school committees. In addition, females wereexpected to be critical when
involved in decision making bodies compared to mEms was reason why there

were few females in the school committees to regmethe parents. However, the
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few well experienced and educated females werellggeifective members in the

school committees.

These findings concur with the findings of the s#sdconducted by Masue (2010)
and Baganda (2008) which they maintained that latkcharacteristics of the

respondents made it difficult for decentralizationsucceed. It was found that the
members of the school committee lacked both relekiaowledge and experience to
efficiently manage the schools in their areas oisgliction. For example, it was
found that majority (78%) of the two school comeds members were primary
school leavers or below, a phenomenon attributdddo of interest of the educated'
to become members of school committees. There nvaal Wifference between the

rural and urban school in terms of committee mesibenderstanding of their
responsibilities, and therefore their efficiencyn kddition, there was high
consistency between the level of education and asleomplishment capabilities
among the members of the school committees Thanhenbers with fairly high

educational qualifications indicated that they weoenpetent enough to accomplish
their roles; while those who had low educationadldications declared that they
were not competent enough to accomplish most ofskiédemanding roles like

planning and budgeting.

4.3  The Activities that School Committees are Invged in the Management
and Monitoring of School Resources and Projects

The rationale of this task was to examine the dms/that school committees are

involved in the management and monitoring of schaedources and projects.

Pertinent information was sought through face te fimterviews with DEO and head
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teachers; focus group discussions with school cdteenimembers and document
search. Under this task the respondents were asleduestions (a) what resource
and project management and monitoring activitiessdimool committee members
do? (b) How effective is members’ engagement irosthesource management and
monitoring activities? The responses for this goestwere collected and

summarized in Table 4.4

Table 4.4: What Resource and Project Management anlonitoring Activities
do School Committee Members do in Schools? (N=47)

The management activities Responses
Frequency | Percentages

Direct financial (Resources) contributions to swho 18 38.2

projects

Decision making for planning of school projects 40 85

Mobilisation of school funds for school projecterfr 36 77

community

Supervising the school projects through sub- 16 34

committees

Control of school resources [parents and teaclrers a 29 62

signatories]

Source: Field data July, 2014

Table 4.4 shows the resource and project managesmnentonitoring activities that
school committee members do in schodlke respondents mentioned five major
activities that school committee members commonlty id their schools. The
activities mentioned were participating in decisimaking for planning of school
projects; in mobilising school funds from communityr school projects; they
provided resources as their contribution to schwojects; supervising the school
projects through sub-committees; and in the comfachool resources [parents and

teachers are signatories].
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More than three quarters of the respondents 40(8&%) 36(77%)said that the
school committee members were largely involvedeaoision making for planning of
school projects and mobilisation of school fundg fechool projects from
community. The researcher asked the respondemspiain how school committee
members were involved in these activities. Theyl $hat the government through
the education act no.25 of 1978 directs every ddiodawave school committee for the
management of school projects as one of the regmisidvas quoted as saying;

When the government began the implementation of FPED 2002, we
members of the school committee were given respoigi for its

management. We usually convene meetings in onag éwee months. One
of our responsibilities is to make various decisioand plan for its
implementation. For example, we make an estimatégdtu for school
construction projects and decide on methods of emphtation (school
committee chairperson from school B).

One can learn from the quotation above that plapmna fundamental activity of

school committees when implementing educationagmammmes such as PEDP. It
was observed that the school committee involved beeswho were representatives
of the parents and those of teachers. The resptsdesntioned several decisions
they commonly make in school committee meetingeyTéaid they usually made
decisions on the methods to mobilize and utilizeost resources particularly school
funds. They added that when implementing PEDP thed committees made the
financial budget for all school projects and dediden the financial costs and
expenditure for the projects like construction dfygical infrastructures such as
classrooms, latrines and teachers houses. Theytlsaidchool committee set and
were responsible for bargaining the prices of waigesources and construction

materials to be purchased.
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The other group of the respondents 36(7%&#)l that the school committee members
were responsible for mobilisation of school researsuch as funds from community
or parents for implementing school projects. Thepomdents were asked to explain
why school committees were mobilising resourcesnfrlommunity. Some of the
respondents said that mobilisation of funds froma tommunity was necessary
because the government was economically unable tevdrything for the schools.
Therefore the community around the schools werporesible to compliment the
government efforts. Other respondents commenteidntimdilizing resources from
the community was a sign of their ownership anduensustainability of projects as
he was quoted as saying;

| am not sure if the government can afford all deenands of schools. | think
that the people will own the school projects if ytheere involved in
resourcing them out. There were many cases wher®tal community did
not value the school projects because they didomwt them. | think if we
want to make these school projects sustainablgl@eoust own them (Head
teacher from school D)

It is obvious from the comment from the quotatibattthe government cannot afford
all the school projects countrywide due to economgasons. It was equally

important to mobilize resources from local commyiftr their sustainability.

More than half of the respondents 29 (62%) said sichool committee members
were also responsible for the control of schoobueses. The respondents said that
to involve in this activity, the school committeeembers used standards and
procedures provided by the government for purclggaimd for measuring the quality
of the school projects. They added that the schooimittees used sub committees

to make follow ups in the quality of projects omstruction materials purchased.
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The school committee members gave an example ofthew used to control the
Capitation and Development Grants which they remgivifrom the central
government when one of the members said.

In control of the capitation and development gramts, members of school
committees used to chose our representatives aatsiges when we needed
to draw school funds from school bank account. \8(eally choose signatories
based on their acceptability and ability to workggintly on our behalf. So, no
money would be drawn from the school bank accoutitout our knowledge
and plan (school committee member from school A).

The information in the quotation above suggestarttethat school committee
members are satisfied by the way they are involiredhe control of school
resources. Furthermore, it was found that schooincittees were also responsible
for control other school resources such as schaod,| teaching and learning
materials such as text books, desks, classroomteantders houses. The respondents
added that in the construction of physical infrastinres such as classrooms,
teachers’ houses, and in the making of pupils’ dettkey used to choose qualified
individuals to do the job. This was the respotigjbof subcommittee members

responsible for construction activities.

Some respondents 18(38.2%) said that school cosenithembers were also
responsible for direct contribution of school rem®s. The respondents stated that
school committees involved individuals who wereoafsarents of children who
attended schools. so like other parents, schoohutise members had responsibility
to provide necessary resources for their childremosling. The school committee
members mentioned resources they used to contrtbuteclude wood materials,
financial contributions to support the school petge To explain this one member

had this to say;
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As school committee members we are also parensomk pupils. We are
responsible for the contribution of resource matsrito support school
projects. | remember in 2006 school committee ghsseesolution for every
parent to contribute Tsh.20, 000/= in support ofegament effort through
capitation and development grants. In responsepahents contributed more
than 2 million shillings (School committee membeschool A).

The information in the quotation suggests that etltmmmittees provide direct
contribution of resources including financial resmms. The study found that in
school C the school committees were also respanéibl collecting other material
resources such as sand and wood for construct@eaqgbs during the implementation

PEDP.

There was a small group of respondents 16(34%gdtaat school committees were
responsible for supervising the school projectsugh their sub-committees. They
said that the supervisory activities involved tipergding of their time to come to
school in supervision of the projects. They mergrseveral school projects in
which school committees are responsible for sup&mi including school

construction projects of classrooms, teachers sua&ines and the making of the

desks.

They said that the subcommittee members relatedotwstruction projects were
required to visit schools daily when constructiomswinderway. They added that this
gave them an opportunity to see if constructiofofeéd appropriate standards and
requirements as were provided by MoEVT. To justifys responsibility, one
member of school committees was quoted as saying;

| have been one of the members in the construdidtommittee of our
school committee since 2006. One of our resporitsdsilwas to supervise
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school construction projects. We are responsiblenake sure that the
construction follow the appropriate standards aradennl resources such as
cement are properly utilised. In our supervisorytiree, every member was
required to spend a day and report all unnecessaigences or violations if
any.
The researcher asked the respondents if there avgraeinusual incidents they had
ever recorded and what steps did they take theredifivas revealed that there some
unusual cases in some schools that were reporédieadt with. In one incidence,

the constructors spent more cement materials fostoaction than it was estimated

by the school committee.

After close follow-ups, it was discovered that soownstruction materials were
being stolen whenever supervision was lacking. affiscted the quality of projects
because the amount of cement to be mixed up wéhséimd was not in a required
ratio. This suggests that lack of close supervistoschool projects was a reason for

poor quality of school projects.

The study findings support Masue (2010) observatioaised on the empowerment
and effectiveness of school committees in Tanzahiavas found that although
members who had low educational qualifications akec that they were not
competent enough to accomplish most of the skitha@eding roles like planning and

budgeting.

This suggested that school committees were invaivetle planning and budgeting
of school resources for the implementation of sthievelopment plans. Thus,

school committee empowerment and effectivenessn@asssary to create awareness
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to the people on the importance of their partiégatn educational decision making
processes. Similarly, in South Africa a school esmsidered to be a juristic person
with the legal capacity to perform its functiono(h Africa, 1996; Davies, 1998)
and the school governing body acts on behalf of d4bkeool. In South Africa,

governing bodies do more administrative functidrattheir counterpart in Tanzania

(Gann, 1998).

Governing bodies have some specific functions sischiaking executive action e.g.
recommending the appointment of the principal, dgeprincipal and educators;
considering disciplinary action; agreeing who skopfrovide the school with a
variety of resources and services; hearing appeatgonding to external issues;
consulting with the local authority; meeting withunfling agency or non-
governmental organizations (NGOs); and communigatm relevant stakeholders

such as conducting the annual parents meetingbudget meetings.

4.4  The Role of School Committees in Mobilizing $ool Resources

The study was interested to know the role schoahrodtees play in mobilizing
school resources. The researcher asked two quegiiothis task namely; (a) what
are necessary resources needed for effective myrofirschools? (b) What are the
methods used by the school committees in the nzalitin of School resources and
their effectiveness in the mobilization of Schoekaurces. Data were collected
through interviews to DEO and head teachers ammugfr focus group discussion
with school committee members. The findings werarsarised and presented in the

Table 4.5.
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4.4.1 The Necessary Resources Needed for EffectRenning of Schools

Table 4.5: What are Necessary Resources Needed Effective Running of
Schools? (N=47)

The necessary resources needed Responses
Frequency | Percentages
Personnel (Teaching staff) 47 100
Teaching and learning materials 39 83
Financial resources 31 66
Others 13 28

Source: Field data July, 2014

Information in Table 4.5 indicates that the resmortd mentioned four groups of
responses when they were asked to mention the sagesesources needed for
effective running of schools. The responses pralidere the teaching staff, the
teaching and learning materials, financial resauremd other resources were

mentioned to include electricity and water supglsaurces.

4.4.1.1 The Teaching Staff

All the respondents 47(100%) mentioned the teacherthe important resources
needed for successful running of schools. AccordinBEO for Rufiji, teachers are
the most single important resource needed for @fecunning of any school. The
researcher asked the DEO maintained that teackeys/arious roles in facilitating
teaching and learning process. The teachers grernsible for preparing lessons and
instructional materials based on pupils’ level ofdarstanding and experience. He
said that the teachers were responsible for asgegsipils learning by evaluating
students’ knowledge and skills through tests ar@henations. To emphasise this,

DEO said that;
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Teachers play both roles as professionals andeapdlents. It is expected
that they should behave and model like parents @néessional teachers.
Without teachers schools cannot function to achtbee goals. They are not
only educators but also they are the councillos @discipline masters. Both
the government and the parents do not respece#uohers but they are proud
of the them (DEO for Ruijifi District)

One can simply learn from the DEQO’s argument that ole of teachers has been
extended from professionals in teaching to parerits are expected to guide and
nature the pupils in the right behaviours on satiekpectations. Thus, with the
presence of teachers, societies are expectingdesatdproduce future good citizens
and responsible members of society. However, th® D¥as on opinion that the

ability of the teachers to fulfil their responsitids and roles depend on the quality of

their training and their socio-economic backgrounds

The researcher asked the DEO and heads of schoelbether there were problems
regarding to the availability of teachers and ftea on the running of their schools.
The documentary review indicated that of the fauveyed schools, only one school
had adequate number of teachers in terms of teqchpéis ratios as shown in Table

4.6.

Table 4.6: Number of Teachers in Surveyed Schools

Name of Status
school Number of Teachers | Number of pupils | Teachers-pupils
ratio
School A 19 960 1.5
School B 16 760 49
School C 8 250 1:31
School D 24 1200 1:50

Source: Field data July, 2014
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It is obvious from Table 4.6 that the teacher-pupdtios in schools in Rufiji district
were higher compared to the ministry of educati@amdard of 1:45 (one teacher to
serve a classroom of 45 pupils). School C had redsy lower teacher pupils’ ratio.
In this study it was difficulty however to establithe effect of these rations on the
running of the schools. Unfortunately, the schamhmittees had limited influence
on the DEO office when it comes to allocation aidieers to schools especially in

rural areas.

4.4.1.2 Teaching and Learning Materials

The study found out that 39(83%) respondents meetioteaching and learning
materials to be the necessary materials neededh&mrunning of schools. The
researcher asked the respondents to mention thes tgp teaching and learning
materials which are necessary for effective runnaigschools. The respondents
mentioned several materials namely the textboolenads, desks, tables and chairs
for teachers, lesson plans, logbooks, computersicese books. The researcher
wanted to know what roles do the school commitf#ayg in making these materials
available. It was learnt that the parents wereamesible for buying some materials
such as textbooks, writing materials such as pgnpiéns and exercise books for
their children. It was also found that school cotteeis were responsible to direct
school leadership to establish self-reliant prgjettschool for raising school funds.
According to heads of schools, self-reliant prggebiad limited contribution in
support of school needed resources as one of themmented,;

Although school committee has willingly allowed oschool to run some
self-reliant projects for raising its own fundsgetiprojects have not been
successful yet. The pupils spend most of their tioreacademic work and
little time for self reliant projects. Sometimes, the evening, instead of
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pupils spending time for self reliant projects, \ttae involved in remedial
teaching (Head teacher in school A).

The information in the quotation above suggestad $bhools do not raise adequate
funds from their own sources particularly the selfant projects, the most
predominant sources. Instead, it was stated thait rechools depended on the
material support from the central government, lggalernment or donations from

various stakeholders.

4.4.1.3 Financial Resources

Some respondents 31(66%) mentioned financial ressuais the necessary resource
needed for schools to run effectively. Accordinghe DEO and heads of schools,

schools need to raise funds for implementing scpoglects such as construction of

classrooms, teachers’ houses and pupils’ latrifles.study revealed that there were

several limitations with regards to methods ofirgjschools funds to most schools.

Reports from heads of schools showed that mostotshiepended on the financial
grants from the central government commonly knos/capitation and development
grants and little from the community contributiores)d donations from various
stakeholders.

The ability of schools to raise their own fundsésy crucial. This determines
the ability of the school to finance and manageostprojects. Many of the
schools in my district do not have reliable sourcEfnance away from the
capitation and development grants. So, withouttatipn and development
grants few schools can survive and manage their sstnwol projects. For
example, few schools can build new teacher hougkowt support from

capitation and development grants (DEO for Rufigtbct).
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The information in the quotation above suggested thost schools cannot raise
adequate funds from their own sources particulénly self-reliant projects. This
suggests that the capitation and development graatsot be reliable and
sustainable sources of funds for schools. Thisctdféhe financial capability of

schools to finance and run school projects.

4.4.1.4 Other Resources

There was a small group of respondents 13(28%) miotioned other resources to
be important for effective running of schools. tlespondents mentioned other
resources to include water resource supply, foqplguand electricity at this era of
computerised world. According to the heads of sthaod the members of school
committees, schools needed reliable water supplgiiaking purposes, watering the
school gardens and its use in the wash rooms fitr teachers and pupils. Thus, it
was found that water was necessary if school contspnureeded to maintain
hygiene, protect school environment and promote@tes of the schools.

Six years ago, my school established a school gapieject in order to

produce some agricultural vegetables and fruits.e Tproject was

unsuccessfully done because reliable water supply hacking. | think, in

order to make this project sustainable and perénm&need reliable source
of water. Rain-fed agriculture cannot improve ogrieultural project (Head

of school B).

The comment in the quotation above suggests thabots needed water for
irrigation to improve agricultural production in hemls. In some schools, the
researcher observed that pupils’ latrines and txathatrines were without adequate
water to ensure that they were in good hygieniaditamms. According to the head

teachers, except the one from school C, schools feeced to ask the pupils to bring
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water to schools in small containers from their kemrhe researcher observed that
school C had no problem of water because the sat@®located close to the natural
source of water. However, the head teacher andhéesiin school C worried about

the quality and safety of water collected from susirce.

It was also found that schools needed food reseurcéeed their children when at
school to increase pupils’ concentration on leaynamd improve pupils’ school

attendance. The teachers and school committee mersdie that some pupils were
required to walk more than 5 kilometres from theimes to school daily. It was

difficult for these children to go back to theirrhes for lunch at break. To solve this
problem, the school committees in schools A, C Bnelstablished a system where
parents were required to contribute food staff§imance for the same. To explain
this one school committee chairperson commentdd tha

About seven years ago, the head teacher reporeprtiblem of absenteeism
and pupils’ dropout to school committee for discmssand decision. We
observed that the big reason was long distancesthdénts were supposed to
walk from their homes to school daily. We decidbdtteach parent would
have to contribute three buckets of maize or riw & half bucket of beans or
(Tsh.25, 000/=) instead. This programme howeves, @ been successful
due to lack of support from the parents. Unfortahyatour school does not
have adequate financial resource to maintain tbegir(Head of school D).

The comment in the quotation above suggests tlwat fesource was a necessary
resource needed to support the effective runnirgcbbol D. However, although the
food supply initiatives stated by school committeesre intended to bring good
results, schools received limited support from tbarents. Furthermore, the
respondents said that schools needed electriaitiygiating and operating electronic

gadgets such as computers, radios and televisien se
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The researcher observed that although school Alecsed in urban area (at the
district headquarters), the school was not condettteelectricity. According to the

head teacher from school A, the school committe® ye& to decide when to pay the
costs for electricity connection. It was found tlodher schools B, C and D were

located in rural areas which had no access toraigtsupplied by TANESCO.

The role of school committees in mobilizing schoedources in Tanzania seem to
differ with those from other countries such as 8difrica. A study by Gann (1998)
showed that governing bodies do some function®@tommend the appointment of
the principal, deputy principal and educators. Tisot the case in Tanzania where
(Human resource) educators’ appointment is a respiity of the central

government.

However, a public school in South Africa may entédo a contract with another
legal subject to purchase books, but it also cara# the responsibilities and
liabilities attached to its status (Davies, 1999.9®8e school committees in Tanzania
play the same role when it comes to mobilizing dkailability of school resources

such as text books.

4.4.2 The Methods used by the School Committees iMobilizing School
Resources

The study was intended to identify the methods usedhe school committees in

mobilizing school resources and their effectiven@$® head teachers and members

of school committees were asked to identify the ho@$. The respondents
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mentioned that resource mobilisation was mainly pggysuading the community
members through the public meetings summoned ab&lor village meetings, and

to influence donor support especially for big sdhwojects.

4.4.3 School Resource Mobilisation through Fund Raing in Public School
Meetings

The study wanted to know how schools were mobiismesources for school
projects .The head teachers and members of schouhittees said that the schools
used to organize and summon the meetings to invparents, local community
members and non-governmental organisations and rsloio discuss the issues
whenever the need for support arise. They mentics®ceral incidences where
school committees in collaboration with teachersmmwned public meetings in
persuasion of the community members and other lstédters to support school
projects as one head teacher said that;

In 2009 when we were implementing PEDP projects, 9thool committee
and school leadership organised several publicing=etn order to ask for
support from the parents and other donors. The cdchvanted to make
rehabilitation of two teachers’ houses and we maddg raise 3.5million out
of 5 million Tsh. we expected. It was a good bemgignin our effort to
complete school construction projects (Head teaitber school A).

The comments from the quotation above suggests sbhbol committee in
collaboration with teachers can organise meetingmobilize resources from the
community members. It was learnt however, that gaethtions, trust and
understanding among the teachers, school commmitégebers and community was a

factor necessary for the positive response fromctiramunity in school resource

mobilisation process.
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4.4.3.1 Through Special Donor Requests

The study revealed that some schools had estathlsgfexial donor request plans as a
strategy to mobilise school resources when impleémgrschool projects such as
construction of school library, classrooms, teasheouses, latrines and when there
was a need for making desks. It was found thathéeed teacher on behalf of the
school committees would write the letters of spe@quest to donors in persuasion
of their support. They mentioned several donatitires school received from the
BETTER LIVES foundations when one of the head tee€lcommented;

In 2010 we made a formal request to ask for sugfiaeincial resource) from

the BETTER LIVES foundations. We requested for flicial assistance to
enable us make desks and construction of new omssrWe were lucky

enough to receive funds for the construction of wew classroom which cost
3.2 million Tsh. (Head teacher in school A).

The quotation above suggests that private institgtiike BETTER LIVES played a
good role in providing schools with resources ndefler effective running of
schools. According to the head teacher for schqadohool had inadequate number
of latrines despite the new latrines that were tanted through the PEDP projects
from the capitation and development grants. Howewdservation from other
schools (Schools B, C and D) indicated that they kot succeed to mobilise
resources from donors like cellular phone compadespite several attempts they

had made before.

4.4.3.2 Material Contribution from Parents and Locd Community Members
The head teachers and members of school commgtadsthat parents and local
community members used to contribute some resostegsas wood materials, bags

of cement and in-kind support to school construcfioojects. They said that in the
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construction projects, the schools requested threnpa to provide construction
materials in support of the projects while otherepés provided in-kind support
especially by actively participating in manual woWhen the researcher asked the
respondents on the response from the local comgume of the head teachers said
that;

When we are involved in construction projects weally request parents to
contribute resource materials such as wood masebalys of cement and any
other resources for construction. Some parents cimnechool to provide
their labour in various construction activities. wiver, participation of
parents in the provision of material resourcesctwosl projects was limited.
Many parents have wrong assumptions that the schomkcts are the
responsibility of the government and teachers (Headher in school A).

The information in the quotation above implies thabng assumptions mislead the
parents and minimise their expected role to supgchbol projects with recourse
materials and their labour. It was found that taeepts needed education to be aware
that these schools are their own and that theyesgonsible for their development.
Some findings in this study support Gann (1998)ifigs on the methods used by the
school governing bodies in South Africa in mobitgischool resources. In Tanzania,
the resource mobilisation was mainly by persuadihg community members
through the public meetings summoned at schoolviltage meetings, and to
influence donor support especially for big schoajgcts. A study by Gann (1998)
indicates that governing bodies in South Africahd@e some specific functions such
as agreeing who should provide the school withréetsaof resources and services;
consulting with the local authority; meeting witiunding agency or non-
governmental organizations (NGOs); and communigatm relevant stakeholders

such as conducting the annual parents meetingbudget meetings.
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45 The Challenges Facing the School Committees & Engaging in
Management and Monitoring of School Resources andréjects
The third task in the study was intended to exantieechallenges encountered by
school committees when engaging in management aaditoning of school
resources and projects in Rujifi district. The sesher was interested to know if
there were any challenges encountered by schoomitbees as they engage in
management and monitoring of school resources eojdqgts and the methods use to
address the challenges encountered by school cteesiitas they engage in
management and monitoring of school resources ameqgts. The responses were

collected and summarised in Table 4.7

Table 4.7: The Challenges Facing the School Comnets when Engaging in

Management and Monitoring of School Resources andréjects

(N=34)
The major challenges Responses
Frequencies | Percentageg
Poor participation of school committee members in 23 67.6

decision making and management of school projects

School committees’ members are lacking management 29 85.3
skills
School committees depend too much on capitationjand 31 91.2

development grants for school projects

Delay in the completion of school projects due|to 16 47.1

budgetary limitations
Source: Data Field July, 2014

The information in Table 4.7 indicates the respsnisem the members of school

committees and head teachers when they were id@gtithe major challenges
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facing the school committees when engaging in mamagt and monitoring of
school resources and projects. The respondentsianedt poor participation of
school committee members in decision making andaggment of school projects;
school committees’ members are lacking managemiatis; sschool committees
depend too much on capitation and development griomt school projects; poor
attendance of members in decision making and mamagieboards; delay in the

completion of school projects due to budgetarytitions.

4.5.1 Too Much Dependence on Capitation and Develmgnt Grants for School
Projects
The largest number of respondents 31(91.2%) mesdidine School committees too
much dependence on capitation and developmentsgfantschool projects as a
challenge. The respondents said that their schaalsno reliable source of finance
other than the capitation and development graots the central government. It was
found that the grants from the central governmesrewnreliable and unsustainable.
They added that unreliability of the grants fronmtcal government had affected the
budgeting and completion of school projects. Tol&xghis one of the head teachers
commented that;
We usually receive capitation and development grénaim the government
based on the number of pupils and budget projderélis no option of our
own but to follow guidelines provided by the goweent. Although we used
to mobilize resources from community in supporthe government efforts,
the response has always been negative. In factiowely on grants from the
government for almost all our school projects (Hehsglchool C).

The comments in the quotation suggests that if asheely on grants from the

government for almost all the school projects, @aswimpossible for schools to
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initiate projects of their own sources. The resear@asked the respondents to explain
the reasons why schools did not have their owncesurThey said that there was a
wrong notion that schools were government propeidied many parents disowned

schools; therefore they rejected the responsillityupporting school projects.

4.5.2 School Committees’ Members are Lacking Manageent Skills
There were more than three quarters 29(85.3%) efdébpondents who mentioned
the lack of management skills as the challengectmoa committees when they
engaged in managing school resources and projEstsresearcher asked the head
teachers and the DEO if there were any specificditioms or criteria used in
selection of individuals into the school committe€ley said that the selection of
members to represent the parents in the school dbees)was basically based on
the whether they were literate and individuals wettperience in any professions
were given priority. However, the head teacherh@surveyed schools had opinion
that selection of members did not follow such ci@decause;
The criteria used to select members seem to be rheteric. | attended one
of the village meetings that were intended to delepresentative members
into school committees. People usually tend tocséddkative individuals and
those who seem to be critical and inquisitive. Eha$o appear to question
leaders in village meetings were given priority ithe selection.
Unfortunately, individuals with these qualities dot necessarily possess
management skills needed by school committee mesnber
The comments in the quotation above imply that stbommittee members do not
necessarily qualify to be members in the schoolmdtees. The head teachers and

DEO emphasized that for the school committees twtifan; their members are

required to possess the basic qualities and comgete
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4.5.3 Poor Participation of School Committee Membs in Decision Making
and Management of School Projects
More than half of the respondents 23(67.6%) meetigooor participation of school
committee members in decision making and managenfestthool projects to be a
challenge. They added that one of the fundamemegbansibilities of the school
committee members was to participate actively icisien making boards and in the
management of school resources and projects. Theancher asked the head
teachers and DEO on the number of sessions thataimenittees are supposed to
meet annually and about the necessity of columipetonet. The head teachers said
that the committees have to meet twice a year gulae basis but whenever the need
arose, the head teacher in consultation with tlaérgérson was required to summon
the members for a meeting. In emphasizing this,idee of the head teachers
commented that;
It is not easy to summon a school committee meetiitly full column of
members because attendance of members is usugipbéem. What we
usually observe is that at least half of the mesbeare attended the meeting
before for decision made to be legitimate. In ssadse, some members would
demand to be paid after they had attended the mgsetor involved
themselves in management activities of school ptej¢Head teacher in
school B).
One would conclude from the quotation above thafiaiding to participate in school
committee meetings, they are affecting negativiertpower of school committees
in making collective decisions on school resoureesl projects management.
According to the head teachers and DEO, makingsaews is the fundamental
responsibility of the school committees. The redear wanted to know the

regulations guiding the functioning of the schoohuenittees and the steps worth to

be taken against those who fail to attend the docbmmmittee meetings. The head
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teachers and DEO said that although poor attendaficenembers in school
committees has been chronic problem in some schtwdsregulations are clear
about this. They said that the regulations andiggidules are clearly stated that
when member does not attend three meetings comnsggutvithout any notice, his
or her membership in the school committees ceastsnatically. However, the
head teachers added that the guiding rules werestnigtly followed because it
would leave most schools without school committeeminers (because some
members consider their participation in the schawhmittees as wastage of their
time). Moreover, it was unfortunately learnt thatsome incidences, some members
demanded pay whenever they participated in schawahuttee meetings or involved
in management of school projects such as supervisio school construction
projects. If members demanded pay for their pgaioon in school management
activities, it may imply that the spirit of schooWnership among the community
members is gone. It was evidenced by the commémiseoof the head teachers that;

Although it is the responsibility of school comre#s to manage and monitor
school resources and projects, there has beeretinstipport from them in
this area. In my experience, it is the teachers mia&ie close follow-ups in
the implementation of school projects and its supem (Head teacher in
school C).

4.5.4 Budgetary Limitations and Untimely Completionof School Projects

It was also stated by some respondents 16(47.18&b)biidget limitations affected
negatively timely completion of school projects.eTtesearcher wanted to know the
projects that the schools were involved in. Thedhteachers mentioned three major
school projects namely the self-reliance projetts,making of school furniture and

school construction projects. It was learnt thadldmi limitation was a problem to
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many schools because these schools had had limasedirces and sources while
community contributions in forms of materials ongdnce diminished significantly.
The head teachers said that their schools hadelinmésources especially finance to
support the implementation and completion of sclpoojects.
In the school committee we agreed to mobilise for@resources for making
school furniture in response to their deficit inr achool. We needed 114
desks to support 342 pupils in our schools in 20& school had only 69
desks making a deficit of 55 desks. We plannedtiect 5 million shillings
from the parents and local community members fobitdget. We have never
collected even half of it (Head teacher in schopl D
This argument in the quotation implies that th& latcontributions from the parents
and community members was a reason for budgetaliimits in some schools.
According to the head teacher from school D, thieyrebt complete project which
was planned to finish in 2012. Similar challengesvedso observed in school C
where the school committee planned to build latforethe pupils to cope with the
deficit. It was stated that in order to accommod2® pupils, the school was
supposed to havel2 pits of latrines of which 7 wlexking. The head teachers

lamented that despite the fact that school comenpianned and budgeted for the

construction, only 4 pits of latrine were built.

The challenges facing the school committees whegaging in management and
monitoring of school resources and projects in &ar support several studies
within and outside the country. A study by Mest?p@6) indicated that there is a
lack of collaboration among stakeholders especiadliwveen the principal and the
members of the school governing body. There arescadere, principals were not

prepared to share the responsibility of school guaece lest they lose their power,
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and regard the withholding of information with regy@o school finances as an
intentional act on the part of principals.other cases some members were excluded
from financial decisions, because the principal ahdirperson of the SGB did not
discuss it with them. In fact, they seldom congulth other members on any

important decisions. This implies a lack of transpay.

Another challenge is related to the lack of effeetinancial control measures (lower
level management capabilities)Research done by Fildler, Russell and Simkins
(1997) has indicated that there is a correlatiamween sound financial management
and effective, efficient SGBs. Training in finadcrmanagement is fundamental in
preparing and equipping school managers with firgdrskills. The training should
enable the school governing body to be responsibte accountable for funds that

have been received for the attainment of speaitiosl objectives (Mestry, 2006).

In Tanzania however, the training in financial mgeraent for the school committee
members is limited. A study by Masue (2014) in Tama indicated that the
participation in school decision making can be adyte be partly a result of the
respondents’ low level of agency (knowledge, skillssources and willingness).
Hence, despite the attempts to install good lochhimistrative structures, local
community participation is being hindered. Thism8y in Askvik’s (2005) study of
South Africa’s School Governing Bodies (SGBs) fouhdt the school principals
view training programmes as critical measures fdramcing the responsibilities of
the SGBs. attendance to workshops by illiteratesignorant parents enabled them

to learn about the South African Schools Act andious tasks of the SGBs,
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including planning and budgeting. However, the effdo build the capacities of
school committee members have been irregular dliemited funding. This implies
that training for capacity building was mainly irepiented through donor funds at

large, and after the donors’ reduction of fundithg, training was discontinued.

In addition, the inclusion of teachers in the sdhoommittees created power
inequality (Masue, 2010). Teachers, it was learnegre on average more
knowledgeable and skilful than most of the parecdahmittee members, so much so
that they were unable to participate fully in soofethe tasks requiring specialist
knowledge and skill, for instance planning and kaiohgy. As a result, they
‘endorsed’ the head teacher and other teacherscaid accomplish these tasks on

their behalf.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents a summary of the study fgsjinconclusions and
recommendations for administrative action and forthier research. This study
intended to evaluate the efficacy of the school mittees in the management of
primary school resources and projects. The resefirchngs were presented,
analyzed and discussed based on three researattivdgeand research questions.
The study investigated the following research dbjes; to establish the school
resource and project management and monitoringvitesi in which school
committees are involved; to examine the extent toickv school committees
sufficiently play their roles in mobilizing Schodlesources; to examine the
challenges encountered by school committees as éhggge in management and

monitoring of school resources and projects.

5.2 Summary of the Findings
The findings were presented and discussed in chépie which were organized in

three research objectives.

Research objective onaevas intended to establish the school resourcepaniect
management and monitoring activities in which st¢lwoonmittees are involved. The
questions were asked to identify resource and groj@nagement and monitoring
activities that school committee members engaged #re extent of their

effectiveness. The study identified five major @tits were mentioned to involve
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school committee members in resource and projeetsagement and monitoring.
The school committees were engaged in mobilisifgaicfunds from community
for school projects; they provided resources as tuntribution to school projects;
supervising the school projects through sub-coneesit and in the control of school
resources [parents and teachers are signatoriesjevér, the involvement of school
committees in resources and project managementinasst less effective because
most decisions and supervision of projects wereidated by the teachers. The
power of school committees to mobilise resourcesnfahe parents and local
community members was affected by the wrong assompby the school
committees that schools were government properfibss, resources mobilisation
such as funds from communities was neither effectior sustainable. Although
school committee members were satisfied with thg thay were involved in the
planning and control of school resources, teachegse disappointed with the
participation of school committees. It was foundattithe lack of effective

participation affected the quality of projects dhdir timely completion.

Research objective two examined the extent to which school committees
sufficiently play their roles in mobilizing schootésources. The study revealed that
there were four major resources needed for effectimmning of schools. The
resources were the teaching staff, the teaching laadhing materials, financial
resources and other resources were mentionedltaeelectricity and water supply
resources. However, many schools were lacking ressusuch as teaching staff,
electricity, and water resources. Despite the impgletation of PEDP programme

from 2002, physical infrastructures such as classsoand desks were insufficient.



78

No school had ever computers for the teachers apdspto use. This justified the

need for mobilisation of school resources from ptrand community members.

About the methods used by the school committeethenmobilization of school
resources, the study revealed that school resowees mobilised through fund
raising strategy in public school meetings thatey@anned and organized by school
committees to involve the parents, local commumigmbers and non-governmental
organisations and donors. The meetings were finad to raise funds for school
projects. The second method was mobilising ressuitteough special donor
requests. Only one school received resource sugpporchool construction from
VODACOM foundation. The other three schools had resteived any resource
support from cellular phone companies in spiteevisal attempts they made to send
formal requests. In addition, the schools recemwedierial support contributed by the
parents and community members such as wood mateved)s of cement and labour
support to school construction projects. Howevbis strategy was less effective
because parents and community members had lowadéwebtivation and awareness

that schools were their own properties and theeettoey needed to support them.

Research objective threeexamined the challenges encountered school coeenmitt
as they engage in management and monitoring ofoscasources and projects. The
challenges were poor participation of school corteaimembers in decision making
and management of school projects; school comrsitteeembers are lacking
management skills; school committees depend toohmar capitation and

development grants for school projects; delay & ¢bmpletion of school projects
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due to budgetary limitations. Schools depended mmech on capitation and
development grants for school projects which suiggethat schools had no or little
reliable source of finance other than the capitaind development grants from the
ministry of education. The study found that theitzdwn and development grants
were insufficient to make schools implement allith@ojects. Unfortunately, the

funds could also delay or reach schools in smaheount than expected.

Secondly, many school committees were found to maembers who lacked skills
for managing school resources and projects. With e¢lception of the school
committee in school A, the members of school cotemiin other schools did not
have skills in financial management including budge This diminished the ability
of school committees to control and monitor theostifunds when implementing
school projects. This suggests that despite thengeadf conditions or criteria in the
selection of school committee members, it was diffi to get qualified members

especially in rural schools.

There was also a challenge related to poor paatiop of school committee
members in decision making and management of sqtrogécts. This affected the
power of representation of the parents in the dchommittees when it comes to

decision making of school matters.

Although some members missed more than three ngsetiithout notice, it was
difficult to stop their membership in the schoolnuuittees. In some cases, the
members demanded to be paid for attending the ngsetir when they were engaged

in activities related to supervision of school patfs. The behavior suggests that the
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school committees lost the ownership spirit of @thend their resources. Finally,
there was a challenge related to budgetary linomatiand untimely completion of
school projects. School projects especially thosgated and financed by schools
themselves did not complete on time. The lack dialbke sources from local
community members was mentioned the major reashis Was found to be the
effect of depending too much on the grants fromddetral government in support

the school projects.

5.3 Conclusion

Firstly, although school needed resources to imphentheir school projects, the
availability of these resources was minimal. Theost committees who represented
both the parents and the teachers were found taulidger stamps for passing by
decisions and proposals from the teachers. Thusokchlid not have adequate
resources to implement and complete their schapégpts effectively and efficiently.
Many schools did not have adequate resources t@amdncomplete their projects.
This implies that school committees seem to be amawf their responsibility to
ensure that their schools have all necessary reseueeded for effective running of

their schools.

Secondly, one of the fundamental responsibilititeshe school committees is to
mobilize school resources when implementing thejgets. Although school
needed such resources as in order to manage andomeachool projects, the
participation of school committees in mobilisingeth was minimal. The minimal
participation of school committee in has affected ability to mobilise recourses

needed for implementing school projects. Resouroes the government alone were
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not adequate to enable schools to run the proggaiscomplete them timely. Despite
the implementation of PEDP programme, schools dam lacking physical

infrastructures such as classrooms and desks. Gheols committees have the
responsibility to mobilise resources and effortgnfrthe parents and community

members in support of school projects.

Thirdly, the challenges in engaging school comrnegtein management and
monitoring of school resources, has negativelycééie school development projects.
The level of awareness among the school commiitedsw which affected their

participation in decision making and managemersicbbol projects negatively. Lack
of management skills among the school committefectaf their ability to mobilise

and control school resources and projects. Andmach dependence on capitation
and development grants has affected negativelyctmepletion of school projects

due to budgetary limitations.

5.4  Theoretical and Practical Implications
In this study, the researcher soughetaluate the efficacy of the school committees
in the management of primary school resources aopbqis.Based on thestudy

findings, the following theoretical implicationseadrawn:

The findings have provided adequate explanatiothenfactors contributing to the
efficacy of school committees in Tanzania and tlessociated challenges. The
school committees are empowered to make decisiongebalf of the community

around the schools. It is crucial that memberscbbel committees to comprehend
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their responsibilities and establish equal powdatiens that will promote common

understanding and responsibility.

Secondly, this study of efficacy of school comnafieprovides an effective
theoretical approach for empowerment studies amcérdralization of authorities in
the education sector. The present study is onkeofitst attempts to demonstrate the
operationalization of empowerment and participat@nlocal community in the
decision making at school level. The empowermert @gual participation of the
local community and the teachers were the preréggu the efficacy of the school

communities.

The tendency of the powerful social groups to dat@rthe decision making process
might affect negatively the legal and political yigions for equal opportunity to
participate in decision making. The study is likety contribute to the growing
literature on the opportunity, successes and ahgdle towards the effectiveness of
school committees with the view to improving lo@@mmunity participation in

decision making at primary school level.

Thirdly, the findings suggests that District Cousian Tanzania and elsewhere in
developing countries to make use of the experiegased from this study to
improve the management of school resources, mahdiz primary education
through local community participation in resour@sstrol and mobilization. This
includes the value of including such initiatives #se Non-Governmental
Organizations (NGOs) from which school resourceldde mobilized to support

school projects.
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5.5 Recommendations

5.5.1 Recommendations for Administrative Action

Firstly, since the school committees are the reymadives of parents and teachers
there s a need to educate the members of the pablihie importance to choose
individuals who are ready to serve their interedts. order to improve the
participation of the school committees in the mamagnt of school resources and
projects, it is recommended for the people to caaepresentative members with

necessary qualities and abilities.

Secondly, there is a need to educate the commumityheir role in supporting
schools both financially and materially. Commurstishould be educated that
schools are their own properties and that they besponsibility to support their

schools.

Thirdly, in order to improve the power and abilipf school committees in
mobilizing resources for school projects, it is aeenended to choose school
committee members who are capable of influencingerst on school matters.
Individuals who have any professional experiencestired can be considered to be

chosen members if they are not misbehaving.

Fourthly, in order to reduce the challenges in gimga school committees in
management and monitoring of school resourcese ther use public meetings and
gatherings to educate people on their significalgsrin supporting schools and their

participation in decision making about school nratt®eople should be educated on
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the adverse impact of depending too much on ressurom sources from outside

the schools.

Fifthly, it is recommended to establish programmescapacity building in order to
promote management skills to the members of scbmmimittees. The government
should plan and allocate resources for programiregsiould promote management

skills among the members of school committees.

5.5.2 Recommendations for Further Studies

This study evaluated the efficacy of the school wuftees in the management of
primary school resources and projects. This stodyded only on the public schools
in only one district. It is recommended that a widad comprehensive study to be
done to include both private and public schoolsmore than one district for

comparative purpose.
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APPENDICES

Appendix I: Focus Group Discussion Guide for SchddCommittees Members

10.

11.

What are the resources your school need to impletherschool projects?
What are the sources for the resources neededurysghool to function?
What resource mobilization activities are schoohouttee members involved
in?

How effective is members’ engagement in school ugs management and
monitoring activities?

What is your role in the school committees in s¢lmesource mobilization and
monitoring?

What are the methods used by the school commitieewobilize school
resources for your school?

How effective does the school committee involvelftén the mobilization of
school resources

Which school projects did your school committeesoinve in resource
mobilization and management?

How are school committee members involved in denisnaking for your
school projects?

What are challenges the school committees encowagethey engage in
management and monitoring of school resources endqbs?

How does your school committee address these dgalée encountered in

management and monitoring of school resources endqbs?



12.

13.

14.
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What methods does your school committee use toeaddfinancial and

management challenges?

What should be done to provide permanent solutiompsoblems facing school
committees in the management of school resources?

What other support does your school need to addinesshallenges mentioned

above for school development?
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Appendix Il Interviews for Heads of Schools andPrimary School Teachers

1. What are the resources your school need to implentenvarious school
projects?

2.  What are the sources for the resources neededurysgbool to function?

3. How the teachers are involved in resource mobibraactivities within school
committee membership?

4. How do you comment on the participation of pareand teachers in school
resource management and monitoring activities?

5.  What are the methods used by the school commiti@esobilize school
resources for your school?

6. How effective does the school committee involvelften the mobilization of
school resources

7.  Which school projects were your school committem#olved in resource
mobilization and management?

8. How does the school committee monitor the managemeth monitoring of

your school resources and projects?
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Appendix 1lI: Interviews for District Education O fficer (DEOS)

10.

What are the common resources needed by schoolsgi@ment various
school projects?

What are the sources for the resources neededshsuoloools?

What is your comment on the participation of pagsemtd teachers in school
resource management and monitoring activities?

What are the methods used by the school commitigesiobilize school
resources for your schools?

Which school projects involve school committees olmed in resource
mobilization and management?

What is the role of school committee in monitorangd management of school
resources and projects?

In your view what is difference between school catteas we have these days
and one we had before the reforms.

How do you comment on the composition and qualitys@hool committee
members in monitoring and management of schooluress and projects in
your district?

From your experience, what are the common problé@school committees
face when accomplishing their functional roles?

How effective is the capacity building for schoohtmittee’s members in your

district?
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Appendix 1V: Documentary Analysis

1.

School documents to show information on the involgat of school
committee in project planning

To show involvement of school committee memberslecision making about
decision making of school projects including schmadigeting

School monthly or quarterly reports on the impletagan of school projects
District reports on implementation of school prégeto higher levels and their

challenges in the implementations



