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ABSTRACT

The purpose of this study was to examine the effetincreased class size of pupils
on teaching and learning methods with referencéotw selected public primary
schools in Kinondoni Municipality, Dar es SalaamgiR®a. The study was mainly
qualitative with some aspects of quantitative apph@s. The study intended to attain
three specific objectives stated, to determine déktent to which class size has
increased in public primary schools, to investigaéaching methods mostly
employed by teachers in public primary schools anidentify teachers’ and pupils’
views on the use of pupil-centred method of teagland learning. The study was
involved 66 respondents from four public primaryh@als and at municipal
education office. It was a case study which wasediwnough documentary review,
semi-structured interview, questionnaires and otess observation. The findings
revealed that there were evidences of increasest d&ze in all primary schools
included in the study. The major teaching and iegrnmethods employed mostly
were lecture, while group discussion and questiang answers were rarely
employed. Teachers and pupils view pupil-centrethoteas important in teaching
and learning process because it enables pupilsderstand the lesson and pupils are
well involved in the process. In the light of finds it is recommended among others
that the ministry of education and vocational timgnought to build more classrooms
which will enable to accommodate the increased ramnob pupils. The findings of

this study show that teachers are teaching laagses of more than 90 pupils.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Problem

The drive for the present study draws on the rebeals experience in professional
engagements from 1992 to 2015. While fulfilling theaching roles and
responsibilities as primary school teacher, theaesher observed various striking
issues concerning teaching and learning methodsrimary education. Teachers
complaining about constructivism in the face ofr@gased enrolment of pupils.
Teaching methods in this study referred to strategind techniques used by the
teacher to educate students. These are as oldemaan beings’ ancestors’ history.
In Tanzania the history of teaching methods mayréeed before colonialism. The
history indicates that African ancestors used &zhetheir children to become good
citizens through informal initiation by learningdadoing methods (Mwanosike and

Eboh, 2011).

The national wide formal education system in Tareatarted after the introduction
of colonialism, when Germany colonized mainland Zeama (Tanganyika by then)
from 1886 up to 1918 (Oba et al, 2011). These asthdorm that the Germans
introduced colonial curriculum, which was accomgariby its teaching and learning
methods in primary schools whereby methods focusedeaching 3Rs that is
writing, reading and simple arithmetics. The sam&se Oba et al. (2011) argue that
after the World War | in 1919 Germans left the doyrand British took over. The

British like Germans’ maintained models of formeleation with little adjustments.



The British introduced their new curriculum systefmeducation that emphasized
more academic knowledge rather than practical edurcantil 1960, their methods
of teaching may be regarded as teacher-centredrrétan learner centred. All in all
the methods for teaching and learning of colortslead no aim to liberate Africans,

except to perpetuate exploitation and oppressiadiiRy, 1972; Nyerere, 1967).

In 1967 Nyerere issued Education for Self Relia(lE8R) paper on educational
policy (Nyerere, 1967). Among other things Nyerelisregarded teacher centred
methods of teaching and learning which accordingNieerere did not involve
learners’” maximally. Mwalimu Nyerere saw colonidlueation as irrelevant aiming
to equip learners with theories to perpetuate galdaheories rather than practice.
For Nyerere the best methods for teaching werecafriways “Learn by doing”
(Nyerere 1967). The president proposed that fro®81® 1985 the curriculum,
methods of teaching and learning in primary schémiased on guiding a pupil to be

with self reliance attitude, knowledge and skills.

However, from 1980, Tanzania changed its ideolo@y“wyamaa” into “trade

liberalization,” where individualism ideology waselgsome. Since then, education
has been offered not only by government but alspaitternership between private
schools and government. Since 1986 up to 1999ct@oss in particular government
schools used to teach through teacher-centred ohethot even after introducing
privatizations policy primary schools remained wittacher centred methods in
teaching pupils. In the Education Policy (ETP, 198% government promised to

improve the quality of education. The quality oliedtion depends to a large extent



on the quality of teachers involved in its devel@nmtnand delivery. A quality teacher
will acknowledge the needs and interests of thelp@mncourage learning through
doing and where necessary provide remedial ancchengnt instruction among

others (Mtunda and Safuli, 1997).

Most of the teachers in the primary schools haaentoriented to teaching practices
based on traditional teaching approaches wheradeaarticipation is very limited.
However, it is important to note that learners diféerent and they learn through
different ways. Therefore, there is no single mdtbo technique on its own which
can satisfy the learning needs of all pupils. ldeorto cater for the needs of all, it is

necessary for the teacher to vary the methodsachieg.

The first step to choose a teaching method is t®esssthe pupils, formally or

informally through tests from textbooks or teacbentred tests. The paradigm shift
away from teaching to an emphasis on learning heswaged to be moved from the
teacher to the pupils. Barr and Tagg (1995) emphbasiat the teacher transmission
of information formats such as lecturing have befgube increasingly criticized and

this paved the way for a wide spread growth of emtidcentred learning as an
alternative approach. Teachers can help pupilsrbecmore successful by using

shared reading and discussing with them.

It is elaborated further that the use of traditiom&thod paradigm, ignores the role
of the learner but places the teacher at thereefhe situation worsens in case
there are large class sizes, inadequate instruchaterials, due to the increased

enrolment of pupils (Osaki, 2000; Rajabu, 2000).e Tparticipatory teaching



approaches in teaching and learning, calls forpdwadigm shift to constructivism
approaches. Vygotsky (1978) the founder of the Z&naximal Point (ZPP) model,
proposes learners in particular pupils to be assibly their facilitators, minimally,

but then enable learners to be self reliant in wansng knowledge.

1.2 Statement of the Research Problem

The abolition of fees in primary schools in 200lugied with the compulsory

requirements that parents/guardians send all enilty school, 94percent of children
aged 7 to 13 years were enrolled in primary schimo®011 compared with 5percent
in 2000 (BEST, 2011). This was due to the univedsalaration of human rights to
education that education shall be free, at leaghénelementary and fundamental
stages. Elementary education shall be compulsolE&ICO).Rapid expansion in

enrolment has meant that classroom sizes have owmsled with an average of 60

pupils of each government primary school classrao2011 (UNICEF, 2011).

Since 1990s Tanzania has been emphasizing the fugarticipatory teaching
methods which was attempt to shift from traditionegntred pedagogy to
participatory teaching method where learners crea¢aning of what they learn
through active participation in teaching and leagniprocess (Kimaryo, 2008).
Weimer (2012) demonstrates one of the reasonshriritroduction of learner
centred teaching and learning method was the isete@nrolment of pupils that
outnumbered the inadequate human resources aradtiofttures. Yet teachers are
teaching through lecture method which does not liev@active participation for

pupils, Sunra (2005) revealed that 35percent ahg@ry school teachers use lecture



method in teaching. Despite the known achievememjuiantity aspect in terms of
enrolment for primary schools BEST (2011-2014) caties, yet little is known about
how increase class size has affected the effectses of teaching and learning
methods in Tanzania primary schools. This probles tarely been addressed, by
neither writers ETP (1995): Vygotsky (1978): norsearchers BEST (2011):
Davidson (2004): Kimaryo (2008): Kruijer's (201@nd Osaki (2000). Even those
who have attempted to research on access issuesM&EC (2004): Rajabu
(2000):UN (2008) have focused on various issueguantitative aspect for access.
However, the issue of quality is less concernetheécaddressed by addressing the
main raised problem of the research question, haw the increased class size
affected the effective uses of the teaching anthieg methods for public primary

schools?

1.3 Purpose of the Study
The purpose of this study was to examine the effeftincreased class size on
teaching and learning methods in public primaryosthin Kinondoni municipality.

This study intended to attain the following objees.

() To determine the extent to which pupils class $ias increased in public
primary schools.

(i) To investigate teaching methods mostly employedtdachers in primary
school teaching.

(i) To identify teachers’ and pupils’ views on the a$gupil-centred method of

teaching and learning.



1.4 Research Questions

The following research questions guided the study:

(1) To what extent pupils’ class size has increasegublic primary schools
from 2004 to 20107

(i) What teaching methods are mostly employed by &acim public primary
school teaching?

(i)  What are the teachers ‘and pupils’ views on theaigaupil-centred method

of teaching and learning?

1.5 Significance of the Study

The findings of this study is important since iimai to create awareness to
educational Planners and policy makers on the itapoe of planning for both
quantity and quality of education. Also to show hioareased class size of pupils in
public primary schools may lead to ineffective n$¢éeaching and learning methods.
However, to be used by the Ministry of educatiord arocational Training to
evaluate teaching and learning methods employedebaghers in public primary

schools.

1.6 Limitations of the Study

In conducting the study, the researcher faced réffitelimitations. First, in some
primary schools selected records on school enrdimere not well documented and
kept. To get the required documents the resealtwddito go back to these schools
several times. A thing lead to time lost, delaywifper procedures of the study.

Secondly, some teachers from the selected schosis weluctant to cooperate in



filling the questionnaires. They thought that tidormation would get them into

trouble. The headteacher had to remind them onghef such information.

1.7 Delimitation of the Study

The study was case study in nature; it was conduicteKinondoni Municipality
which has larger number of primary schools thareotmunicipalities in Dar es
salaam Region. The study focused on public prirsahpols only because they were
more affected by increased class size than pripateary schools. The study was
based on the teaching process which was confinadadtyze the effects of increased
class size of pupils on teaching and learning nasth®he study relied on empirical
data collected from the field through the triangjola methods whereby qualitative

and quantitative approaches were used.

1.8  Conceptual Framework

Conceptual framework explains either graphicallyimrnarrative form the main
things to be studied, the key factors, conceptaniables and presumed relationship
among them (Miles & Huberman, 1994). Either StiR613) argues that conceptual
framework is the system of concepts, assumptiomeaations, beliefs and theories
that support and inform your research. Howevemaly be defined as the group of
concepts that are broadly defined and systematioadjanized to provide a focus, a
rationale, and a tool for the integration and iptetation of information.

The following conceptual framework presented inuiFegl.1.
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Increased class size may result from abolitionabfos! fees, increased enrolment
and parents/guardians awareness of importanceustédn for their children. These
in turn may lead to shortage of infrastructureg ldtassrooms and human resource
such as teachers, poor teaching methods and inaidegavernment fund. Absence
of these may hinder effective classroom interactmal pupils assessment which
may also cause poor participation for pupils. Caitthinking could be in place when
pupil-centred methods are used effectively. Bub @isor participation of pupils may

be caused by large classes.

1.9 Definition of Terms

For the purpose of this study, the following terans defined as follows:

1.9.1 Education

Education is a process of changing the behavidegaobf individuals in the desired
direction (Fidelia 2012). It involves a continuidgvelopment, relevant knowledge,
skills and habits whose broad understanding andicagipn enable individual to

contribute meaningfully toward growth of their setgi.

1.9.2 Primary Education
Is a foundation of education for those who haveendeen to school (UN Working

group on community development 1956).

1.9.3 Enrolment Expansion
The highest priority for primary education is tociease overall gross and net

enrolment of girls and boys which will be done thgh a combination of strategies
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such as to increase enrolment rates of all grotipbkilalren, to use existence teachers

and classrooms more effectively (URT, 2001).

1.9.4 Learning
Is the act of acquiring newnodifying and reinforcing, existing knowledge betoay
skills, values or preference and may involve sysitieg types of information

http://en wikipedia.org /wiki/learning.

1.9.5 Teaching Methods
Teaching Methods according to Thungu et al (209&) means employed, according
to plan, in the teaching and learning processs tivierall procedure used to teach a

particular lesson.

1.9.6 Class Size
Class size refers to the average class size ivengjrade level of a given school
student-teacher ratio, normally are calculateddiyng the total number of teachers

at a given school divided by the complete enrolneéihat school (Hanushek 1999).

1.9.7 Pupils’ Enrolment
It is the procedural and legal registration on fupor access to the educational

system, in this case, access to primary education.

1.9.8 Large Elass

Is one wifh more students than available facilitas support.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter presents an overview of related liteeaon what various researchers
have said about “The effects of increased enrolnoénpupils in public primary
schools on teaching and learning metliodd focused on research objectives

formulated in chapter one.

2.2 Education Theory

2.2.1 Constructivism Theory of Learning

Arguments regarding the effects of increased dasson the teaching and learning
methods drawn on education theory known as coristisim. Constructivism is a
philosophy of learning founded on the premise thgtieflecting on our experiences,
we construct our own understanding of the worldlmwe in. Constructivism views
teaching not as a prior body of knowledge to bedmatted, but rather as knowledge

by linking to our environment.

Constructivism advocated by Dewey (1996): Piag&2): Vygotsky (1978) and
Bruner (1990), that constructivism learning theydefined as active construction
of new knowledge based on a learner's prior expeagKoohang et al 2009).
Constructivism says that people construct theireustdnding and knowledge of the
world through experiencing things and reflectingtiois experience. In the classroom
constructivist view of learning can point towardsnamber of different teaching

practices. Constructivist teachers encourage pupilgonstantly assess how the
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activity is helping them gain understanding by dueing themselves and their

strategies.

Fundamentally, constructivism help students to igvewn goals and assessments,
create new understanding and control learning. tactsvist shift emphasis from
teaching and learning, considers students learsiyigs and focus on knowledge
construction. It provides for meaningful, problemsbd thinking and requires
negotiation of meaning. Hussein and Waite demotestraprinciples of
constructivism such as:

1. Knowledge is not passively- received but adyivauilt up by the cognizing

subject.
2. The function of cognition is adapted and serttes organization of the

experiential world.

Constructivism implies that knowledge is constrddby the individual. It is for this
purpose for development of the teaching situativess prompted the call for use of
teaching and learning situations that encouragdicgetion of learners in the
teaching and learning process. Since the turn wsv@arner-centered approaches to
learning is a current paradigm shift it requirescteers to adapt the requirements of
the practices. This call for the need to find otmatvwiews teachers and pupils have
about the newly introduced approaches to teacldkimg into consideration in the

school environment in which enrolment has incredk@&taryo, 2008).

Learner centred teaching and learning methods
One of the reasons for the introduction of learcentred teaching and learning

methods was the observation of the increase inlreerd for pupils that



13

outnumbered the inadequate existing human resourdesms of employed teachers
in primary schools, existing infrastructure in teda to enrolled pupils as illustrated

in Figure 2.1.

120
100
80
60
40 -
20 -

ONER
@ GER

%

1970 1980 1990 2000 2010
years

Figure 2.1: Primary Schools Enrolment from 1970-20Q
Source: Galabawa (2001) and BEST (2011)

Looking at Figure 2.1 the trend of the enrolmeatrfrl970 up to 1980 was expanded
due to introduction of UPE whose goal was to makmary education available,
compulsory and provided free of cost through almwlibf school fees 1973 (Carnoy
and Samoff 1990). This led to an increase of pnymenrolment. From the figure
enrolment expansion appeared again in Tanzaniadi®,2due to introduction of
PEDP 2002 aims to materialize Tanzania’'s commitmewards the global EFA

targets articulated at the conference in Jomotiehacar (URT 2001).

One doubts how the theories of effective learnind &eaching are adhered for
learner centered approaches in the context ofdtteigscreased enrolment. From the

observation in Figure 2.1, what is not known hasnblttle information on “What



14

effect does increase enrollment of pupils in priyrearhools have on effectiveness of
the teaching and learning methods?” It is not &feanderstood whether in the
context of the increased enrolment teaching anahileg methods are still effectively
handled as they were when the enrolment was lotOif0s as indicated in Figure

2.1.

2.3 Empirical Literature Review

2.3.1 Increase of Class size in Public Primary Sobls

The UN presents the report on “what worked what md work?” for Burundi,
Democratic Republic of Congo, Ethiopia, Ghana, KenWlalawi, Tanzania and
Uganda showing that these countries abolished $¢bes. Such a move has lead to
a greater increase in enrolment, for instance iarfalthe public school enrolment is
reported to rise from 4.2 million to 5.4 milliontheen 2004 and 2005 (UN, 2008).
It is added, in Kenya enrolment of primary schdaldren increased drastically with
1.2 million additional pupils in 2003 alone and 2304 the number had risen to 7.2
million of each 84 percent were of primary schogé.a Therefore, the action of
abolishing school fees for the sake of enrolmerst dgpatly affected not only the
provision of adequate school infrastructures asouees but also teaching process

efficiency.

Despite the UN (2008) report success in greatesleent worldwide elaborates that
achieving the Universal Primary Education (UPE) nseaore than full enrolment. It
also includes quality education meaning that aldcén who attend school regularly

learn basic literacy and numeracy skills and cotegbeimary school (UN, 2008).
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Mbiti (2009) states that enrolment in primary sdsooacreased between 1999 and
2006 from 54 percent to 70 percent in sub-saharfana) From 75 to 88 percent in
East and South Africa. World Bank data show thatub-Saharan Net Enrolment in
primary school is 75 percent in 2009. Mbelle (20@&monstrates that the primary
school rules 2002 issued in June 2002 make it nahoffence to fall to enroll seven
years old into standard one and to allow a pupdrtgp out before completion of the

full primary cycle.

Jacoby (1959) explains two chief causes of incieasschool enrolment. The first is
the absorption by the school system of children \ah@ne time would not have
attended school. This happens due to implementatioa system of compulsory
education. Another instance of this kind he saysucwhere the age range is an
“open-ended” one that is where there is a tenddacyhe age range of children
actually attending school to expand for example Nesv Zealand age range for

compulsory education is from seven to fewer thamtéen years.

Another study conducted by Dubois, de Jauvry ardb@at (2004) is about “Effect
of School Enrolment and Performance of a Conditiohansfers Program in
Mexico.” The aim is to study the Mexican social gnam progress in which a
randomized experiment has been implemented andslive researchers to identify
the effect of the programme on enrolment and perdmice at school. The study
found empirically that this program had always asifiee impact on school
continuation whereas for performance it had a p@simpact at primary school but

negative one at secondary.
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Effects of increased class size of pupils

Class size has an effect on the teaching and tearprocess large classes
experienced inadequate teachers, learning resoasce®ll as inadequate classroom
furniture. Other challenges include teaches fackiréato complete marking of

pupils’ work in time. Challenges in the use of widualized teaching-learning

methods, less pupil-teacher interaction, indiso@lichallenges in the identification
and provision of pupils with learning difficultie§.eaching being exhausting and
generally the whole process of class managememigbehallenging (Mulenga,

2014).

How does class size make a difference?

Smaller classes have been found more effective vitig@nuctional goals involve
higher level cognitive skills including applicatioanalysis, and synthesis. Smaller
classes provide for greater contact between puapgiliastructor, which appears to be
most needed for pupils with low motivation. Teachiarge classes have been found
to adversely affect morale, motivation and selkest of teachers. Many teachers of
large classes feel they spend too much time onnarigg and managing class
activities, and not enough on meeting the needsdidual children. Large classes
and overcrowded classrooms have negative effecfsupits behavior and learning

(https//www.google.co.tz 11/7/2015: 15.17).

2.3.2 Teaching Methods Employed by Teachers in Telaing Primary Schools
Active learning methodologies are more emphasipetlet used in the process of
teaching and learning. It indicates that pupilsndare than listen. They must read,

write, discuss or be engaged on solving problemselates to the three learning
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domains refer as knowledge, skills and attitugleqm, 1956). Bonwell and Elson
(1991) suggest learners work collaboratively, discmaterials while role-playing,

engage in case study, and take part in cooperativeing.

A study Thungu et al (2008) is about the methodduse increase pupils’
performance. The authors found that teachers useairdination of storytelling,
play activities, dramatization, Roles play, Demoatsbn, Discovery, Discussion,
singing lecture method, education visit method,stjoe and answer method and
debate method. Olube (2006) suggests that, itraigh these methods of teaching
that teacher can acquire the competencies neededritp out instruction process

effectively and efficiently.

Since 2005, the curriculum in use at all leveledéication in Tanzania is based on
competent based curriculum (URT, 2010). Competased curriculums encourage
the use of multiple teaching and learning methothvare participatory. Cos Con
(1990) classified methods of teaching into two gates, these are participatory and
non participatory methods. Non participatory meth@de those methods which
pupils are not fullest engage in teaching and legractivities, while participatory

methods are those methods whereby pupils are tfulegaged in teaching and
learning activities. Silver (1996) suggests thattipipatory methods create learning

whereby pupils are not passive member of teachwdgearning process.

The study Sumra et al (2005) on PEDP implementatioey revealed that 35% of
the teacher of primary schools use lecture methhodsaching. They further found

that teachers were not conversant with concepbowofpetent base curriculum which
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together with other things focused on learner gendtepproach. They suggested that
there is a need, as a matter of urgency, to dexiseechanism through which
teachers could be given proper orientation on tleacept, philosophy and
requirements of a competent based curriculum, angivie the teacher continuous

professional development opportunity which showddglovided on regular basis.

A study Kayombo (2014) is about factors affectifge tuse of participatory
techniques in primary school in Chunya. The stuaynfl that over 83% of teachers
used non- participatory methods. The author furtf@md the factors which
influenced teacher to use these methods includegeuate time, shortage of
materials, students poor response to question abkitethe teacher, and lack of
competency among the teachers. Kayombo (2014) stgytfeat government should
improve school learning environment by employinguagh teachers, buying enough
teaching and learning materials, furniture and dmg enough classes, provide
teachers with frequent training to boost their kiealge in teaching professional and
pupils should try their best participate fully lmetlearning process both at school and

group discussions.

Kayombo’s study supported Kafumu (2010), who coneldica research on the
challenges of participatory techniques in Tanza#iafumu found that up those
challenges include in sufficient number of teachtask of competence among the
teachers and inadequate and insufficient teaclmddearning resources such as text
book. Kafumu suggested retrain teachers and sahspéctors to understand better
the concept and principals of participatory techesand be able to implement the

system, to review the assessment criteria and guoes of the National Examination
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to ensure that the final written examination calegs weight and practical and
participatory assessment to carry more weight, aral practical examination in

particular must take large share of the markingsuh

Haji (2014) quoted Mosha (1996) in his study orduanhce of teacher attributes on
students’ academic performance in secondary eduncdtie found most teachers are
lacking innovative pedagogical skills, what theyiddeaching and learning process
Is to inform, explain, asking question and writioig the chalkboard while the typical
pupils pattern was listening, taking notes and &nswy question both chorus and
individual. This observation have been supportedMI®EVT (1998) which pointed

out number of profession weakness and gaps amauhdes at all levels in the
education system that associated within adequatsirtg, lack of teaching skill

among teachers and college tutor, inadequate tgadtrategies among primary

school teachers and inability to prepare as wathake use of instruction.

Caferrela (2002) conducted a study on teachingogghes, the author found three
levels of learner involvement that are; low pap#t involvement, medium
participant involvement and high participant invaivent. Whereby in Low
participant involvement methods are lecture, padisicussion, Demonstration,
computer based drill, computer based tutorial, &mdrial, medium participant
involvement include group discussion, behavior niadeobservation and reflective
practice, while high participant involvement inctu®ole play, Debate, case study,
storytelling, Problem based learning, project lesgn collaborative leaning and
inquiry leaning. He suggested that a good instoneti method is the one which is

interactive to both teachers and learners duriaglag processes.
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A Thungu et al (2008) is about study on teachingcess. The authors found the
factors to be considered in the choice of the nmiththese are subject content, the
age and developmental level of the leaner’s, wiatdaner’s already know and their
entry behavior, learning activities involved, thigjextives of the lesson, space and
material resources available, the physical seting class management and control
routines and the teachers own competence in theofuseparticular methods. He

suggested that when a teacher is choosing the thdthaise, he or she should

consider the learners background, knowledge, angloement and learning goals.

Haji (2014) conducted a study on influence of teachttributes on students’
academic performance in secondary education. Hajnd that teachers attribute
highly influence of student performance. The ideedi attribute are professional
qualifications, pedagogical skills and behaviors thé teachers. A researcher
suggested that teachers need to be trained to wvapheir professional qualifications
and pedagogical skills, the government should pi@edequate fringe benefit such
as hardship allowance and teaching allowance fert¢hcher. Based on the above
explanation the researcher intends to investigaehing methods mostly employed

by teachers in teaching primary school.

2.3.3 Teachers’ Views on the use of Pupil-Centred &thod of Teaching and
Learning

The official basic statistics in Tanzania 2010 indicatkat, there has been a steady

increase in pupils-teacher ratio in recent yeaymftl:50 to 1:60 in 2011. We often

think that learning occur in proportion to claszesithe smaller the class the more

students learn. Small classes provide more opptigsrior feedback and discussion
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than large classes, as well as greater studesftadion (Home module) Teachers’
workload has observed that the teaching is mone 8@aperiods per week (Sumra,
2004) which is higher than the recommended numbé6 geriods per week (URT,

2001). Also effective teaching and learning stipailthat a standard class of pupils

should be 45 pupils (Knutson, 2005).

In the traditional approach most class time is spdgth the teacher lecturing and
pupils watching and listening. The pupils work wmdually on exercise and
cooperation is discouraged. Pupil-centred teachiethods shift the focus of ability
from the teacher to the learner. These methodsdegbupils solve problems, answer
questions, formulate questions of their own, expldebate or brainstorming during
class in which pupils work in teams and inductigarhing in which pupils are first
presented with questions and learn the course malaberthe context of addressing

the challenge.

Participatory teaching and learning method is nyostihphasized to be used in
primary schools. Mtunda and Safuli (1997) discusgerl types of participatory
learning approaches such as role-playing, gamedbkessaning, think-pair-share,
guestion and answer, buzz group, discussion, loameg, demonstration and
practice and case study. All these approaches aeairzed by participation as they
allow every pupil to provide his/her own views deas on the topic at hand. They
also give room for teachers to combine more thanapproach in order to reach the
learning needs for all pupils<Games by Mtunda and Safuli are the means of passing
knowledge, skills and attitudes in a manner thaersins and keeps learners

motivated. This way makes learning more effectind permanent. Think pair-share
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refers to a collective active learning strategywhich students think together to
answer a question about an assigned reading.sltrigle technique for improving
students reading comprehension. It gives studenie to think, enhance oral
communication skills and helps students to becontweaparticipant in learning.
Another approach by Mtunda and Safuli (1997) isstjpe and answer which means
a method both for learning and oral testing basedhe use of questions to be

answered by the pupils.

Joyce and Weil (2000) discuss role playing methed deaching strategy that fits
within the social family of models that emphasike social nature of learning and
see cooperative behavior stimulating students tswhially and intellectually.
Characterized by taking on a role of characteraustohg as that an individual would
do in the typical setting, improve common actionllsKHuyack, 1975), enhances
communication (Ettikin and Snyder, 1972) and iteexts knowledge of the subject.
It teaches empathy and understanding differenfppetives, students are not passive
recipients of the instructive knowledge rather thale an active part (Poor man,

2002).

Weimer (2012) describes five characteristics ofrlercentred teaching. First,
learner-centred teaching engages students in tite heessy work of learning. It
means students develop sophiscated learning siiilsn provided the chance to
practice. Second, learner-centred teaching includgplicit skill instruction.

Learning skill develop faster if they are taughpleitly along with the content.
Third, learner-centred teaching encourages studentseflect on what they are

learning and how they are learning it. It includssignment components in which
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students reflect, analyze and critique what they l@arning and how they are
learning it. The goal is to make students awdrthemselves as learners and to

make learning skills something students want taebbgn

Forth, learner-centred teaching motivates studepntgiving them some control over

learning process. The motivation to learn decreaselslearner become dependent
when listen teachers makes decisions. They mighkemelassroom policies

something students can discuss. Fifth, learneregntteaching encourages
collaboration. Even though teachers have the egpesind obligation to share it, but
also they can learn from students as well. Leaceetred teachers work to develop
structures that promote shared commitment to legrithey see learning the most

important goal of educational experience.

Napoli (2004) says, teachers should avoid seeitigdent-centre learning as a
guality’ imposition on the part of governments anstitutions, as it should really be
at the centre of our preoccupations as educatbrdone properly and with a
collective effort among peers, student-centeredniag can be one way of re-

appropriating our own professionalism in the fat&ast, top-down changes.

Learner- centered teaching places the emphasih@mpédrson who is doing the
learning (Weimer, 2002). Learning-centered teachioguses on the process of
learning. Both phrases appeal to faculty becausgetiphrases identify their critical
role of teaching in the learning process. The phsdadent centered learning is also
used, but some instructors do not like it becatiappears to have a consumer focus,

seems to encourage students to be more empowekdpaears to take the teacher
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out of the critical role (Blumberg, 2004yWeimer (2002) described five learner-
centered practice areas that need to change tevaclagarner-centered teaching: the
Function of Content, the Role of the Instructoe fResponsibility for Learning, the
Processes and Purposes of Assessment, and the®alaRower. The functions of
the content in learner-centered teaching includédding a strong knowledge
foundation and to develop learning skills and leaself-awareness. The roles of the

instructor should focus on student learning.

The roles are facilitative rather than didacticeTiesponsibility for learning shifts
from the instructor to the students. The instructeates learning environments that
motivate students to accept responsibility forrnéay. The processes and purposes of
assessment shift from only assigning grades tadectonstructive feedback and to
assist with improvement. Learner-centered teachs®s assessment as a part of the
learning process. The balance of power shifts s the instructor shares some
decisions about the course with the students athlie instructor and the students

collaborate on course policies and procedures.

While Weimer's model appeals to faculty, they fitltat is less pragmatic in

describing ways to implement change (Wright, 20@)ce these five practices are
broad abstract categories, they do not identifgifigdearner-centered behaviors for
many instructors. To assist faculty, it definedheptactice into specific components
and incremental steps between instructor-centenetl learner-centered teaching.
Incremental steps allow instructors to make changreslually over time. These

incremental steps define a manageable transitiooess from instructor-centered to

learner-centered teaching.
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Napoli (2004) conducted a study on Educationaldtite Centre and viewed that
Students are not considered to be empty vesselsy Thme with their own

perceptual frameworks. Focus is not just on whataigght but on how effective
learning should be promoted Student learning besotine main preoccupation of
the teacher (not his/her performance as a teaaharraw number of facts to be
transmitted to the students). It is recognized siadlents learn in different ways and

have different learning styles.

Learning is recognized as an active dynamic proressich connections (between
different facts, ideas and processes) are congtahinging and their structure is
continually reformatted. Such connections are festehrough dialogue between
teacher and students, and students with their p&twslents construct their own
meaning by talking, listening, writing, reading,dareflecting on content, ideas,

issues and concerns.

Thungu et al (2008:88) conducted study on leareatered approach and identified
that, learner centered approach make student hekxrhawol, use experience of
learner, enable learner engage actively in thenlegrprocess, enhance them feel
understood and appreciated, provide opportunitycfeativity and self expression,
foster responsibility and cooperation among leanand enable learner use their

leisure time properly.

Thungu suggested that role of teachers in learapteced approach should be; to
involve learner in learning process, to promoteugravork, to know learner as an

individual and strength and weakness, promote hapagsroom atmosphere, to
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make the see the need to learn, to encourage tei@rnake responsibility, to plan
lessons with learners needs, to make learner leguiarly and to employ variety of

methods to teaching and learning.

2.4 Knowledge Gap

The reviewed literatures have revealed that thene weffective use of teaching and
learning methods in primary schools which resutinfrincreased class size. The
findings shows that teachers use lecture methodendreup discussion and question
and answer are rarely applied. In studies conduttedbserve the methods of
teaching revealed that was one way traffic, Kayoif#fii4) over 83% teachers used
non-participatory method due to inadequate time simaltage of materials; Sunra
(2005) 35% of primary school teachers use lectue¢hods in teaching; Kambuga

(2013) 90% of lesson teaching activities are teacheteredness.

The findings showed that there was unlimited amairtupils in primary schools
UN report (2008) revealed that African countrieslahed a thing lead to increased
enrolment in turn class size increased. Mbiti (90£€l@borates that enrolment in Sub-
Saharan Africa increased from 54% to 74% in 2006 faom 75% t088% in East
and South Africa. Studies conducted most addrefsedssue of quantity and are
less concern about the issue of quality in termasiig effective teaching methods
in primary schools. The review shows nothing haanb#one on effects of increased
class size on teaching and learning methods. Tdrerethis study intended to
investigate about what is not known on the genguaktion of what effects does an

increased class size have on teaching and leanmétigods?
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2.5 Chapter Summary

In chapter two, both conceptual and empirical diteres have been covered where
conceptual includes explanation of constructiviemrolment expansion and pupil-

teacher ratio, increased enrolment, quality edaoatand universal primary

education. Empirical literature covers studies dbgeother researchers in various
places concerning education especially at primaxgll in relation to the present

study objectives.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter covers research design, researchagprstudy area, target population,
issues of sample size and sampling technique. Alsmvers methods of data
collection, validity and reliability, ethical comgration data analysis plan and the

chapter summary.

3.2 Research Approach

In this study research approach refers on issuwguahtitative, qualitative or mixed
paradigm. Omari (2011) explains that research pgmasneans modes of thinking
about the conduct of research on any social reddibyvever, Dill and Romiszowski
(1997) explain that paradigm defines the questiorise asked and methodologies to
be used in answering research problem. The ressgasplted on qualitative paradigm
although some methods from quantitative approach lvegirowed to address issues

emerged in numerical data

3.3 Research Design

In this study the term research design refers @osthucture that shows how all the
major parts of research work together to addressdmtral question. This study was
the case study due to limited amount of time andrfcial that was allocated for the
study. This claim is supported by Kombo and Tro@@0g), they say that research
design can be thought as the structure of rese@hehresearcher used case study for

the following reasons: First, the researcher neddetkarn more about the little
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known situation of the teaching and learning apginea in the face of increased
enrolment. Secondly, the researcher needed tatallisten to teachers, pupils and
officer at education office to understand theinkimg over teaching and learning in

the context of increased class size.

3.4 Area of the Study

This study was conducted in Dar es Salaam region fogusin Kinondoni
municipality which is one of three districts in Des Salaam, Tanzania, the others
being Temeke and llala. The area covers total dfkB8 and administratively
subdivided into 4 divisions and 34 wards (URT, 20Ihis area has been chosen
due to availability of large number of public primaschools of about 140. The
researcher assumed that the large number of schaslgesulted from increased
enrolment thus it would have worth information abthis study. Also the researcher
assumes that pupils in town area are more activeatticipate in various things
including learning. So it was expected to get mofermation about constructivism

learning approach.

3.5 Population of the Study

Population is totality group of unity which has ooe more characteristics in

common that is of interest to the researcher (Qr2@i1). The target population of

this study were; pupils, teachers, head teachérsf school inspector and District

Education Officer. Pupils were involved as a fogusup because they are recipients
of teaching methods and enrolment. Teachers werelved because they are

implementers of teaching methods; therefore these haformation about teaching

and learning in the face of increased enrolment Head teachers also were



30

involved due to their special role of administeritegaching process and pupils’
enrolment. District Education officer and chief goh inspector were involved

because of their role of monitoring of the teachingcess in primary schools.

3.6 Sample Size and Sampling Technique

3.6.1 Sample Size

The study was carried out in four public primari@als in Kinondoni municipality,
Tanzania. These schools were selected through lpfippasampling method. Four
school headteachers, twenty teachers and fortylgoupawn from four schools
participated in the study. Other participants wisve officers at district education
office. Purposive sampling was employed to seleetdteachers, district education

officer and chief school inspector.

This completed the sample size of sixty six (6G}ippants. This number is thought
to be enough for this study because qualitativeareh is very intensive analyzing a
small sample, can be time consuming and often gimmpbpractical (Crouch &
McKenzie, 2006). Four public primary schools setdctandomly from the list of
schools at district educational statistics offi€ke researcher took every fifth school

in the list in order to get four schools.

Table 3.1: Composition of the Sample

Participants Male Female Total
DEO 1 1
Chief inspector 1 1
Head teacher 2 2 4
Teachers 10 10 20
Pupils 20 20 40
TOTAL 32 34 66

Source: Field Data (2014)
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3.6.2 Sampling Technique

By sampling the researcher understands a procedsoking the units of the target
which are to be included in the study. Kotharil2Dexplains that sampling may
mean the selection of some part of the totalitytlom basis of which judgment is
made. Selection of sample based on the probahttitnon-probability sampling. In

non-probability sampling, the researcher used mivecsampling due to the fact that
the categories of participants had specific infdramawhich is relevant for this study

like District Education Officer and headteachers.

In probability sampling, the researcher selectedpa by using random sampling
whereby every unity has equal chance to be selexteld like pupils and teachers.
The procedure of selecting big numbers of teachads pupils was done through
papers labeled YES and NO where teachers and puipked a piece of paper and
read what is indicated. The procedure was condusépérately for teachers and

pupils and for male and female.

3.7 Data Collection Methods
Enon (1995) elaborates data collection method asntruments, tools, techniques
or procedures of data collection. The main datdectbn instruments were semi

Structured interview, questionnaires, documentaviev and observation.

3.7.1 Documentary Review
Documentary source in this study was used in aaepllect secondary information
related to the study. This source is recommendd@&ailey (1994) saying that the use

of documentary review is the analysis of documémds$ contain information about
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the phenomenon we wish to study. The documentsatbed reviewed in this study
include the trend and extent of enrolment, and rermolb pupils in each class. These

documents were obtained from the Headteachersésfand class teachers.

3.7.2 Interviews

The semi-structured interviews selected to coltextause enabled the researcher to
gather information through conversation with regpents in natural settings. This
allowed the respondents to express their feelirggyf. The interviews also enabled
the researcher to probe on answers given and lehibifity of interviews made it

possible to the researcher to gather as much irfitomas possible.

The interviews used to collect subjective viewsrfreome respondents such as head
teachers, district education officer and chief sthaspector. This source is also
supported by Kwale (1996) because it allows petpleonvey to others a situation

from their own perspective and in their own words.

3.7.3 Questionnaires

Questionnaires were used to gather views fromaigel group in order to save time.
Achary (2010) explains questionnaire as a docuremntains questions and types of
items designed to solicit out. The researcher pegba list of questions which was
also included clear instructions and space for answrhis technique was used to
gather information from twenty teachers and fortypifs who were provided with
paper questions to fill and/ or tick some charasties available at a particular

school.



33

3.7.4 Observations

The researcher used observation method to coligotnmation during classroom

session. This method was important in which theassher would understand how
the process of teaching and learning proceedinthenclassroom and of method
being used as well as class size. Marshall and BRogi©95) say observation is a
fundamental and critical method in all qualitatimguiry for it is discover complex

interaction in natural social settings.

Observation was used to assess teachers’ classitonties, pupils’ participation in

teaching-learning process and sitting arrangemanthe classroom. The non-
participant observation was used to observe tegchim learning methods whether
participatory or non-participatory, availability afnough desks and classrooms,
attractive chalkboard. Also the researcher obsersledsroom environment in

relation to class size, teacher-pupils ratio, tee af textbooks by pupils as well as
teachers ask questions, pupils participation byweriag questions posed by the

teacher and interaction between pupils themselvegapil-teacher interaction.

3.8 \Validity and Reliability of Data Collection Instruments

3.8.1 Validity

Kothari (1990) explains validation of the instrume as the quality of the data
gathering instruments or procedures which measurat whey are supposed to
measure. In this study the researcher was develpip@dstudy which conducted to
check the effectiveness of each instrument. That giiudy was conducted through

interview of one headteacher and one school inspeahd also observation of one
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class in Kinondoni municipality. Information proed by the respondents enabled

the researcher to correct research instrumentseatiual data collection.

3.8.2 Reliability of the Instruments

Reliability is the extent to which a test or progesiof data collection yields similar
results under constant conditions on all occasi®all, 1997). That is, if we
repeatedly assess the effects of increased enrblofepupils on teaching and
learning methods in public primary schools will ¢f& similar responses. According
to Bell there are several devices for checkingllity in scales and tests such as re-
test, alternative forms methods or split half mdthAs Bell (ibid) recommends,
reliability of this study instruments are ascergairby pre- testing the instruments
before going to the field. The researcher gave tgquewire guides to the same

groups of the respondents and pre-testing them.

3.9 Data Analysis Plan

Research data analysis provides the crucial linkwéen research data and
information that is needed to address researchtiqneqTaylor et al, 2011). In this

study mixed methods from paradigms used hence sisalygr each method was
followed. The data that collected related to gaéire approach were organized into
categories and themes, interpreted and presentid iform of tables or narrations.
Quantitative data were computed into percentagels pgasented into graphs and

tables.

3.10 Ethical Issues to be considered
Hamersley and Trianou (2012) provide principle tfies, which are protecting

privacy, respect autonomy, minimizing harm, offgrneciprocity and treating people
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equitably. Through these principles the researdateserved the following: The
research clearance letter was obtained from then @peversity of Tanzania and
thereafter it was taken to the district education#ilcer (DEO) in Kinondoni
municipality for the research permit in selectedagds. On meeting the participants
the researcher introduced herself, clarified theapse of the study including the use

of findings of the study and how it would be conigac

The researcher assured participants that persatallsdlike names would not be
exposed in the research report. Participants wef@med that they were free
whether or not to participate in the study anddil questionnaire as well as taking

photographs during the teaching and learning psoces

3.11 Chapter Summary

Chapter three covered general issues on methodoiagyding research design,
research approach, study area, target populatiample size and sampling
technique. Also, methods of data collection, v&fidand reliability, ethical

consideration, and data analysis plan have beesredyv
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSSION

4.1 Introduction

This chapter presents the data for Effects of emed class size of pupils in public
primary schools on teaching and learning methodses& data are arranged
according to the research objectives developethapter one, which are; to find out
the extent to which pupils enrolment has increasegublic primary schools, to
investigate teaching methods mostly employed bghess, to identify teacher’s
views on the use of pupil centred method and tatiflepupil’s views on the use of
pupil centred method of teaching and learning. Tits¢ part presents demographic
characteristics of the participants; the second paasents the data, while the last

part presents the chapter summary.

4.1.1 Profile of the Research Participants
This part provides the general information of regpents. The research provided
respondents background information such as gemakresponsibilities as shown in

the Table 4.1.

Table 4.1: Profile of the Research Participants

Respondents Male Female Total
No %

DEO 1 1 15
Chief school inspector 1 1 15
Headteachers 2 2 4 6.1
Teachers 10 10 20 30.3
Pupils 20 20 40 60.6
Total 32 34 66 100

Source: Field Data (2014)
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The study had 66 respondents including DEO (1.8¥igf school inspector (1.5%),
headteachers (6.1%), teachers (30.3%), and p@ait). All these were involved in
the study. The intention of this section was tceestigate the extent to which public
primary school class size has increased. More ety it focused on the trend of
pupils’ enrolment and the reason for increased lemeot. Data relevant to this
section were gathered through semi-structured vier and documentary review.

The research findings are summarized and presentbd Table 4.2.

4.2.1 Enrolment Trends

The intention of this section was to investigate #xtent to which public primary
school class size has increased. More specifitaftycused on the trend of pupils’
enrolment and the reason for increased enrolmeata Elevant to this section were
gathered through semi-structured interview and dwary review. The research

findings are summarized and presented in the TaBle
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Table 4.2:Pupils Enrolment in Public Primary Schools by Schob Year, Gender and Number

School 2004 2005 2006 2007 2008 2009 2010
M F T M F T M F T M F T M F T M F T M F T
A 96 70 | 166 105 110 225 97 84 183 58 56 114 105 9200 | 90 | 90 | 180 96 98| 194
B 82 80 | 162 77| 89| 166 79 80 1%9 75 81 156 87 83 170 | 83 | 160| 88 91| 179
C 42 55| 97 | 54| 52| 106 46| 57 103 91 90 181 67 70 137 | 91 | 188 71 72| 143
D 114 | 98 | 212] 96| 73| 169 80 97 177 783 8 158 K3 70 3 01F3 | 80 | 153] 70 92| 162
Total 334 | 303| 637] 332 324 656 302 320 6R2 297 B1P9 6325| 315| 640 337 344 681 325 33 678

Source: Field Data 2015

Key: School A: Kimara Baruti
School B: Makoka
School C: Kibwegere.

School D:  Mwalimu Nyerere
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Based on the data in Table 4.2, the following oketgsn can be made. There were
increased class in four public primary schools ndgntémara Baruti, Makoka,
Kibwegere, and Mwalimu Nyerere. The data showsttiere was no standard class
in surveyed schools; each class has more than PilspiThis is not similar with

Knutson (2005) who elaborates that a standard ofggsgpils should be 45 pupils.

Figure 4.1: The Overcrowded Classroom in One of th€lasses at Makoka
Primary School

Figure 4.2: The Overcrowded Classroom in One of th€lasses at Kimara
Baruti Primary School
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From the photos 1 and 2, it was observed that esiwoms were very crowded.

The number of pupils in the two presented photos 189 and 125.

4.2.2 Reasons for Increased Class size
The researcher was interested in issues that ammbdior increased class size in
primary education sector in the research settimdsa relevant to reasons for
increased class size were gathered through sewmcisted interview held with
district education officer, chief school inspectmd Headteachers. Respondents
were all pointed out that:
The number of pupils had increased in all schodlé. headteachers
mentioned the reason for increased class size aditain of school fees.
The school fees used to be a heavy burden for rizenyies especially
poor families. The school fees often forced childiom poor families
not to be enrolled to schools by their parents. chosl fee was an
obstacle for poor families to acquire education.eClemale respondent
noted that increase of awareness among the patedscontributed to

increase of pupils in primary schools.

One of the head teachers answered the same questiovhich factors lead to

increased of class size as follows:

Expansion of population that resulted from increa$encome through
different economic activities including pet bussemd employment.
These enabled parents to afford education coses bBikying education

materials such as exercise books, pens and peaedsother facilities.



41

Due to income expansion which enables people id Huir own houses
and form the new settlements in turn lead to inseeaf population to the
area. This also mentioned as the reason for in@dasumber of pupils

at schools included in the study.

The head teacher from school A mentioned that geofbrmance lead to increase of
enrolment in Kinondoni municipality whereby parente to transfer their children
from other schools. This observation indicates tm&w settlement, school
performance, community awareness and politicaluerfte are the reason for

increase of class size in public primary schootseyed by the researcher.

These findings are similar with Carnoy and Sambd#90) who say that introduction
of UPE (1973) whose goals was to make primary dcleolncation available,
compulsory and provided free of cost through alwwiitof school fees lead to

increase of primary school enrolment.

The interview also conducted to the District EdisatOfficer (DEO) and chief
school inspector. The researcher wanted to knoworfamecessitated enrolment
increase and whether the increase had any relatprgth political, economic or

social factors.

DEO said that “always the major reason for increa$epupils enrolment in
Kinondoni Municipality relate to the economic andcisl factors. Due to good
school performance parents being attracted to letiveir children in our schools.”

The DEO added that people migrate from differergaar for the purpose of
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conducting business in the particular district. Whige same questions were posed to
the chief school inspector, the answer was asvistio

“Pupils enrolment in our district has doubled besauof parents

awareness about important of education to theitdren. Population

increase which resulted from new settlement aladdeo enrolment

increase. Another reason which related to politiGadtor is that of

the announcement by the government to enroll estglg whose age

has reached at seven years in standard one. Alsttiain of school

fees enabled even poor parents to register theidi@n in schools.”

However, the issue of class size has risen beaafuserease in the population, the
quest for higher education and better living candg of life (Yellpieri et al, 2012).
These findings indicate that social and politicattbrs were the major causes of
enrolment increase in public primary schools. Imp@atation of UPE policy by the
government of Tanzania accompanied by abolitiosabfool fees, the government
announced all children reach at seven years oldldhie enrolled in primary school
lead to higher enrolment of pupils. Economic fastovere among reasons for
enrolment increase where people migrate in the imwreader to conduct business.
Also social factors contributed much in enrolmerdréase as the informant noted

the rapid increase in the population as a majaae#&or enrolment increase.

4.3 Teaching Methods Mostly Employed by Teachers iRublic Primary Schools
The second objective was set to solicit informaten methods mostly used by
teachers in public primary schools. Teaching methagre seen as important in

assisting teachers in improving instructional pesceData were collected through
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questionnaire, interview and classroom observatibme researcher intended to
answer the question what teaching methods are ynasiployed by teachers and to
know the effects of increased class size on théwodstof teaching and learning. The
questionnaires were distributed to 60 respondemtiding 20 teachers and 40

pupils in 4 public primary schools. Their responaessummarized in the Table 4.3.

Table 4.3: Respondents’ Responses on Teaching MetlsoMostly Employed

Response Frequency
Teachers Pupils
No % No %
Lecture method 12 60 25 62.5
Questions and answers 5 25 13 32.5
Group discussion 3 15 2 5

Table 4.3 shows that 12 teachers out of 20 whi@b% and 25 pupils out of 40 that
is 62.5 said that lecture method is mostly usedeaching in the classrooms. 5
teachers out of 20 which is 25% and 13 pupils éudtOowhich is 32.5% said that the
mostly teaching method used in public primary s¢ha® questions and answers. 3
teachers out of 20 that is 15% and 2 pupils outthl is 5% said that group

discussion is the mostly used teaching method Wlipprimary schools. This was

similar with what have seen by the researcher duciassroom observation. The
researcher found teachers lecturing, used mosteofime to explain concepts while

pupils listening and provide exercise at the enthefperiod.

The researcher also wanted to know from the teachédrether the re were

relationship between teaching approaches are useédnareased class size. The
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respondents replied as follows. 10 teachers o@0aoivhich is 50% agreed that the
approaches were related with increased classwlaie 10 teachers out of 20 which
is 50% said the used approaches were not relate chdass size. These added that
group discussion creates noise when conductedeircldssroom because there are
should be many or large and one of them addeddbfatre method is the best to be
used for larger classes. Mmbaga (2002) noted bylgan (2013) that confirms that
large classes force teachers to use lecture methioer than pupil-centred strategies

to enhance learning.

They also added that in group discussion, few pupdrticipate to discuss while
others remain watching, and question and answehiavfew pupils always who are
sharp thinking while slow learners left back. @deers complained about the time,
that time allocated for a period is inadequate can@po the number of pupils. This
is similar with what the researcher found duringssfoom observation. For observed
teachers, History teacher class five used 75 nmsnate@ssist all groups instead of 40
minutes. Mathematics teacher class four took 70utes1to perform group work

while Mathematics teacher class six ask few questighich also answered by few

pupils.

This observation indicates that major teaching &aining approach employed
mostly to teach in public primary schools are lestnethod and question and
answer and group discussion are rarely appliedsdHmdings are similar with
Kambuga (2013) who noticed 90% of lesson teachiotvibes are teacher

centeredness.
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4.3.1 Effects of Increased Class Size on Teachiagd Learning Methods

The researcher was interested to know if teachiethatds have been affected by
increased class sizes. Data for this questionectetl through interview and
classroom observation. Interview conducted to DERlef school inspector and
headteachers. When DEO, chief school inspectorhamaditeachers were asked to
give their views on the effects of increased ckige on the teaching and learning
methods they responded as summarized in Table 4.4.

Table 4.4:Effects of Class Size on Teaching and Learning Metlls

Respondents Class size affects the teaching and Total
learning methods
Disagree
% No: % No: | %

District Education Officer 1 17 - - 1 17
Chief School Inspector 1 17 - - 1 17
Headteachers 4 66 - - 4 66
Total 6 100 - - 6 | 100

SourceField data
The DEO explained about how class size affectshtegcand learning methods as
follows.

“Overcrowd classes hinder effective use of paratguy teaching
methods, in that  Sense teachers use lectureochethorder to
serve time and this method serve in Scarcityasftters”, said DEO.
However, the Chief inspector explained that, “Irased enrolment
of pupils leads to overwork teachers which in tbhimder teachers to
provide enough work to pupils, poor classroom aggament which
also hinder teachers to control classroom disciplaiuring teaching
hours. Also teachers fail to recognize pupil tater@nd also to

provide assistance to slow learners.”
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Head teachers explained the effects of increasedneent of pupils on teaching and
learning methods by saying the following. One hé@acher said, “Increase of
pupils’ class size make teachers fail to attendpapils effectively.” Two of them

said, “Class size increase make teachers fail &xtioe participatory teaching
methods like group discussion and if they havedahét, groups either will be very
big or too many.” The other head teacher pointedtbat, the time allocated for

periods (40 minutes) cannot enable teachers tetadbkgroups.

The findings showed that increased pupils’ clasze saffect teachers to use
participatory methods due to overcrowded classadehteachers to provide enough
work due to overloaded, fail to attend all pupiteetively also it leads to inadequate
teaching and learning facilities, teachers failctmduct group discussion and/or
assist all groups formed, also teachers fail twiple assistance to all pupils during

classroom session.

4.3.1.1 Classroom Management

During classroom observation, it was observed ttassroom management was
difficult. In one lesson observed at Mwalimu Nyergrimary school, three pupils

were talking while the teacher instructing and tb&cher stopped from teaching for
some minutes and starting punish them. In contiersaetween the researcher and
mathematics teacher observed, the teacher agraethéhtime that was allocated for

teaching was lost due punishment to maintain disep

4.3.1.2 Teacher’s Presentation and Using Prior Pulsi Knowledge
Another important component in line with learnirgyintroducing the lesson and

questioning. Also using prior pupil knowledge heths teacher to know what and



a7

how pupils understand the topic. In one classna& rimary school surveyed the
teacher was observed entering the class and stétituring the new lesson without
probing from the pupils. In conversation with thead¢her concern, he said that
overcrowded class discourages to start the lesstim questions. The findings

revealed that there is little use of pupil prioolriedge.

Classroom arrangement:Increased class size of pupils had an effect assobom
arrangement. The arrangement system did not fammrpgdiscussion observed in
classrooms. Pupils sit in rows that made it difti¢ar all pupils to participate in the
lesson. Some pupils were not able to see properlihe chalkboard a thing which
made them to write while standing. The findingsniraesearchers classroom
observation revealed that large class hinder thHectefe application of group

discussion as strategy of involving pupils in thhegess of teaching and learning.

Classroom interaction: Classroom interaction involves teacher and pupgsking
and answering questions as well as discussing.in@ulassroom observation the
interaction categorized in to teacher-pupil intdoac and pupil-pupil interaction.
Teachers said a big number of pupils in the clagarbave a negative effect on an

interaction in the class. There was little intei@cibetween teachers and pupils.

The conversation with English teacher observed, thacher revealed that,
interaction was very difficult due to the languagewell as big number of pupils in
the class. In most schools one class found to ocontare than one stream. Teacher
pupil interaction was observed in asking and answgequestions while teacher

concentrated with pupils who were able to replytlenquestions.
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The pupil-pupil interaction is important during gmdiscussion. It observed that it
was very difficult for the teacher to facilitateogp discussions in classrooms due to
very big or many groups. The classes observedipiragtgroup work formed large
groups of 6 to 8 pupils, this caused noises dulisgussion. Pupils did not report on
what they had discussed due to availability oféaggoups and inadequate time. The
findings indicated that there was little pupil-pupiteraction to facilitate effective

teaching and learning.

4.4 Teachers’ and Pupils ‘Views on the use of Pupllentred Method of

Teaching
The third objective was set to get information be views of teachers and pupils on
the use of pupil centred method. Pupil centred odsthwere seen important in
assisting pupils in improving their academic perfance. In this objective the
researcher intended to answer the question on ateathe teachers’ and pupils’

views on the use of pupil centred approach. Thestipenaire was distributed to

twenty teachers and 40 pupils and their responreesuanmarized in the Table 4.5.

Table 4.5: Response of Respondents on Teachers’ gmapils’ views on the use
of Pupil Centred Methods of Teaching

Response Frequency
Agreed | % Disagreed | %

Pupils understand what they are taught 57 95 3 5
Active involvement of pupils. 45 75 15 25
Create over slating memory. 48 80 12 20
It creates creativity and confidence to pupils. 50 83 10 17
It enables teachers understand pupils60 100 0 0
capability in classroom.
It helps to detect pupils talent 55 op 5 8
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The Table 4.5 revealed that, 57 respondents b0 avhich is 95% said pupils
centred method of teaching enable pupils to unadedstvhat they are taught by their
teachers, while 3 respondents out of 60 which isdi®agreed. 45 respondents out of
60 that is 75% revealed that pupil centred methathece active involvement of
pupils in lesson during teaching and learning psecehile 15 respondents out of 60
that is 25% disagreed. 48 respondents out of 6@twisi 80% said pupils centred
method of teaching create everlasting memory, witfleespondents out of 60 which
is 20% disagreed. 50 respondents out of 60 whidB3% said that pupil centred
method enable teachers to understand pupils cégabil the classroom, while
10respondents which is 17% disagreed. 60 respandenif 60 which is 100% said

pupil centred method help to detect pupil talent.

These findings indicate that teachers and pupisved pupil centred method as
important in teaching and learning process becaumsdbles pupils to understand
what they are taught; it is active method sindavblves pupils in learning, creating
everlasting memory and creativity among pupilseribbles teachers to understand
pupils’ capabilities and help to detect pupils’etals. These observation are in line
with  Weimer (2012) who describes some characiesisif pupil centred method,
which are: engages pupil in the hard in many wdrlearning, encourage pupils to
reflect on what they are learning and how theyl@aening it and motivate pupils to
learn. In order to get detailed information coneerrwith the study the researcher
asked teachers on what are the teacher attituadeg abing pupil centred approach,
20 teachers out of 20 means 100% revealed thatatgood method and should be

encouraged to be used by all teachers.
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4.6  Chapter Summary

In this chapter, the major findings regarding tliliects of increased class size of
pupils on the teaching and learning were preserdedlyzed and discussed. The
research findings indicated that there was an asgr@f pupils enrolment in primary
schools. It was established that the increased slas of pupils was accompanied by
the use of learner-centred and teacher-centredoaetivhere lecture was mostly
employed, and group discussion and question asxeanwere rarely used. The next

chapter presents the summary, conclusion and reeoitetion.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 Introduction
This chapter presents the summary of the studytlaanajor findings also covers

conclusion part and provides recommendation farr&utiction and further study.

5.2 Summary of the Study

This study intended to investigate effects of iase class size of pupils on teaching
and learning methods in public primary schools. Bhaly had three objectives,
namely: to determine the extent to which pupilsissl size has increased in public
primary school, to investigate teaching methods tipmesmployed by teachers in
public primary school, and to identify teachersdgoupils’ views on the use of

pupils-centred method of teaching.

The sample was selected from schools namely KirBarati, Makoka, Kibwegere

and Mwalimu Nyerere primary schools. The particigaselected were expected to
provide information about the research problem.chiees and pupils were selected
randomly while DEO, chief school inspector and heachers were selected
purposefully to provide maximum information requirey the researcher. This study

had a sample size of 66 participants.

The research adopted qualitative approach as therantended to enter participants
experiences on how they perceived the effects akased enrolment of pupils in

public primary schools on teaching and learninghmés$. To achieve this intention,
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in depth interviews were used along side with doeshaires, observation and
documentary review in order to increase the rdiigbiof the findings

(Triangulation).

The study guided by four major questions namelywiat extent pupil’s enrolment
had increased in public primary schools from 2002@10? What are the teaching
methods mostly employed by teachers? What areethehérs views on the use of
pupil-centred approach? And what are the pupileiva on the use of pupil-centred
approach? The first research question revealadrérad of pupils’ enrolment in the
public primary schools surveyed by the researches mot stable because it changed
over period of time. These changes were resulteth fnew settlement, school
performance, community awareness, political infaeeand abolition of school fees

in primary schools. But also classes were large threquired.

The second research question revealed that teaeimplsyed mostly lecture method

in teaching and learning process, and questionamsgvers and group discussion
were rarely used. The third research questionatedehat teachers views on the use
of pupil-centred method was that pupils centredhmgtwas important in assisting

pupils in improving their academic performance. Therth question revealed that

pupils view pupils’ centred method as good becalsy are well involved in

teaching and learning process.

5.3  Conclusion
The findings of this study indicate that most teashn Kinondoni municipality are

teaching large classes of more than 90 pupils. Bu¢hose findings, all four
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objectives developed by researcher were in linén white findings of this study
whereby the first assumptions were pupils’ clage & the public primary schools
surveyed by the researcher was not stable. Them®agebh were resulted from new
settlement, school performance, community awarenpsttical influence and
abolition of school fees. The methods mostly emgdblgy the teachers were lecture,
question and answers and rarely discussion. Tead@wv pupil-centred method as
important in assisting pupils in improving theirademic performance e and pupils
view pupils-centred method as good because thewellanvolved in teaching and

learning process.

5.4  Recommendations

These research findings recommend for policy anithén research. As policy, these
research findings tend to suggest that in ordeprtonote quality primary school
education enrolment of primary school pupils shdugdin line with availability of

human resource and school infrastructures.

5.4.1 Recommendation for Action

The following recommendations are made on the ba$dbe discussion of the

findings and conclusions.

(i)  The ministry of education and vocational trainifdpEVT) should build more
classrooms to schools so as to overcome overcrowi@sdrooms. This will

enable those schools to accommodate the increaselden of pupils.

(i)  The (MOEVT) ought to prepare training developmentteachers in order to

equip teachers with proper methods of teachinglaahing and update their
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knowledge, skills and attitude; this will enableadbers to teach pupils
effectively and efficiently.

(iif) Government should increase more budgets for the WIDtr development
and recurrent education funds. This will ensurestaiction of more school

infrastructure and to cover official demands.

5.5.2 Recommendation for Further Study
The current study has covered only few primary sthon Kinondoni, Similar
studies should in other districts and regions afZBmia so as to probe the same issue

for better generalization.
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APPENDICES

Appendix I: Interview Guide for Headteacher on Effects of Increased Class

Size of Pupils on Teaching and Learning Methodm Public

Primary Schools.

Name of school

Years of experience as a head teacher
Date
1.

2.

/ /

To what extent has class size increased in schwol by years 2004-20107?
What reasons do you think facilitate the inseeaf pupils?

Do you think increased class size affect teaghind learning methods in your
school? If yes, how?

If the answer in question 4 is Yes, what cmgjess do school face due to the

imbalances?

. How do these challenges affect teachingleawhing methods in your school?

What are your views about quality of educatamguired by pupils through
teaching and learning methods in by teachers icdngext of large classes?
What are your suggestions on improving teackmghat pupils could acquire

knowledge and skills for their personal developnaerd nation at large?
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Appendix 1l: Questionnaires for Primary School Teahers about Effects of
Increased Class Size of Pupils on Teaching and Lreéng methods

in Public Primary Schools.

Name of school

Date / /

Sex

Please, fill in the appropriate response(s)

1. Whatis the class size of the class you ahteg?

2. What is the total of your periods per week/you afford to teach all of them?
If not please explain why.

3 What is your understanding about participatagd non-participatory
approaches of teaching?

4. As ateacher which approach do you applytimasd why?

5. Do you think there are any relationship estwthe teaching approach you are
using and increased class size of pupils? Plegdeaiex

6. What are your views about involving pupilstire process of teaching and
learning?

7. Do you think that the approach of teaching,chihas been used mostly to
teach, fosters understanding and creativity or leadccramming what has
taught?

8 What do you suggest to make teaching effectivet @umlity acquisition of

knowledge for development of our nation?
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Appendix 1lI: Questionnaires for Pupils about Effects of Increased Class Size
of Pupils on Teaching and Learning Methods in Pubt Primary

Schools.

Name ofschool class date / /

1. How many pupils are there in your class?

2.  How many pupils use to sit on a single desk?

3. Do your teachers involve you in the processeathing and learning during
classroom activities?

4. Do teachers allow you to discuss with yourdiellpupils or teacher during
class session?

5.  Which technique facilitates you to understdrmeldubject matter?
() Discussion with your fellow pupils or teacher?
(b) Individual learning?

6. What do you suggest to be done for the impreargraf your learning process?
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Appendix 1V: Interview Guide Questions for Educational Officer and Chief

Date

Sex

District School Inspector on Effects of Increased fass Size of
Pupils on Teaching and Learning Methods in Public Bmary

Schools.

/ /

Years of experience

1.

2.

What do you understand about enrolment of pupiprimary schools?

Do you think what factors have necessitatedessed of class size in primary
schools?

Do you think this increase of class size hag @hationship with political
factors?

Does the increased of number of pupils matdh Wie available number of
teaching and learning facilities? If not, why?

Does increased class size affect teachingemrdihg methods? If yes, how?
As educational officer, do you think there arey challenges brought about
increased class size on teaching methods?

To what extent these challenges have affetieduality of education acquired
by the pupils?

What do you suggest in order to make effediaehing and learning methods

in face of increased class size of pupils?
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Appendix V: Documentary Review Guide

Name of school

Date / /

Item

Information sought

Remarks/Information
obtained

1. Admission book

2. Attendance Reqgistg
for pupils

3. Attendance registe
for teachers

4.Teachers’ lesson plar

Enrolment records

2r Number of pupils in each
class

r  Punctuality
1s Teaching and learnin

methods and number ¢
periods per week

©




Appendix VI: Classroom Observation Schedules
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Name of school class fubjec number of
pupils date
No. | Time Behaviors to be | Teacher Class Pupils
Observed
1. 40 minutes| Classroom
management
2. 40 minutes| Classroom
environment
3. 40 minutes| Pupils

participation

Teaching approach

4. 40 minutes
5 40 minutes

Teacher
presentation

0. 40 minutes

Classroom
interaction

7. 40 minutes

Using pupils prior

knowledge

The observer at the end should answer the followirgstions:

1. What are implications of increased class sizaupils on teaching and learning

methods?

2. What is the class size?

3. Does the class size allow systematic arrangeai¢he classroom?

4.  Does class arrangement influence pupils’ gispussions? How?

5. Who communicate most of the time?

6. Does the lesson described in participatory am-participatory methods of

teaching?

7.  Are the teachers’ methods assisting for learatyely?

8. Are there any group activities to encouraggalpuparticipation in the lesson?



