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ABSTRACT

The study aimed at investigating teachers’ andesited beliefs and practices on use
of participatory teaching methods in secondary stshim Moshi Municipality. Data
for this study was collected from five secondariagds in Moshi Municipality in
Kilimanjaro Region. The study involved 100 respamdeof these 30 were teachers
and 70 were secondary school students. The stugyogad mainly qualitative
approach in which data were collected using ineawschedules, observation and
documentary reviews and analyzed using contentysisalThe study revealed that
on the whole research participants agree effectipplication of participatory
teaching methods could help to improve the quattysecondary education in
Tanzania as in all five secondary schools teachadswide knowledge about the
concept participatory teaching methods; both teaclad students had positive
attitudes towards participatory teaching methods] that most of the secondary
school teachers used group discussion as the @amtcipatory teaching method.
However, use of participatory teaching methods daahallenges related to
inadequate teaching and learning materials, p@ssoboms environment, lack of in-
service training, lack of support from the headsdfools, lack of well constructed
and equipped laboratories and libraries, and largmbers of students in the
classrooms. There is a need for to have regulaeivice training pertaining to
pedagogical skills, increase supply of teachingueses, construct more classrooms
and schools to have well equipped laboratorieslibnaries for effective application

of participatory teaching methods.
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CHAPTER ONE

INTRODUCTION

11 Introduction

This chapter presents the background informatiothefstudy. It is organized into
sub-sections as follows: - background to the stustptement of the research
problem, research objectives, research questiogsifisance of the study and the

last section is scope of the study.

1.2 Background of the Study

Participatory teaching methods initiatives in Tanaahave been developed using
different names; inspirational teaching and leagniactive learning, change of
paradigm, learner centered Education, competergdbasrriculum and so forth.
However, they are all participatory methods of béag (Chediel, 2009).Historically
participatory teaching methods in Tanzania begapetamplemented in 2005 when
the Government of United republic of Tanzania rexd her curriculum from
traditional methods of teaching to competent bagedculum or learner centered
Education (URT;2010).Competence-based Curriculunto@rages the use of
participatory teaching methods. Participatory t&@aginethods encourage interaction
among teacher, students, the content and the emvéwot in which learning occurs

(Mulder& Ndabi, 2004).

According to secondary Education development progi®EDP) focus on attracting,
training, and retaining adequate numbers of highliguteachers through incentive

systems and rationalization of ratios between mhgience and social sciences/arts



subjects, diploma and degree holders. The focusthen teaching process on
improving pupil/teacher interaction in classroommproving the continuous
assessment process of students so that the leasnimgg solely based on one final
examination result and ensuring that child centerezthodologies/pedagogy are

reinforced in the classroom (MoeVT,2005).

In improving teaching and learning environment @nZania since 1990s the main
emphasis is on the use of participatory teachinghous. According to Mulder&
Ndabi (2004) participatory teaching approach ishét Srom traditional teacher
centered pedagogy to learner-centered teaching odethvhere learners create
meaning of what they learn through active partitgrain the teaching and learning
process (Meena,2014). This thinking is based orctimstructivist learning theories
developed by Piaget (1970), Vygotsky (1978) andnBru(1996). Most of the
teachers in the primary schools have been oriettteddaching practices based on

traditional teaching approaches where learnergigyaation is very limited.

The use of traditional methods where the one whse get and the one who misses
miss is triggered by a number of factors, for exiemarge class sizes, instructional
materials, teacher qualification, quality of thearleer, school management,
environment surrounding the school and school ce@ibbs, & Simpson,
(2004).Since constructivism implies that knowledgyeonstructed by the individual,
it has prompted the development of teaching/legrraituations which stress and
encourage participation of learners in the teachamgl learning process. From
traditional point of view Teaching is a process iofparting and transmitting

knowledge, skills, values, and experiences from whe knows to one who does



not(Mulder &Ndabi, 2004). It is an art and sciertloat involves specific strategies,
which facilitates for every individual student &aln better. It is essentially aiming at
delivering instructional content in a smooth andusmtial manner (Jambo, 2012).
According to Mhando (2001) learning is defined asy change in mental behavior
that is lasting and the product of experience”.tlmother hand, he defined teaching
as “the coordinated set of activities that requiesasuring student behavior reflecting

instructional intent”; (Haladyna, &Beardsley, 2012)

In order to create learners who are competent, amzd@nia, since 2005, the
Government of the United Republic of Tanzania hasnb implementing a
competence based curriculum in secondary Educatmmch emphasizes the
development of certain specified key competencesngetence based curriculum
emphasizes a learner centered approach with a foonumultiple teaching and
learning methods (URT, 2005). The main objective tiié competence based
curriculum was to improve teaching, performance quaity of education in general

in order to meet the recent challenges relatedotoadjzation and employment.

According to Peterson (2007) teaching Methods agsvof managing the group of
students in order to achieve designed educationalsgFurther, teaching methods
can be defined as the application of several tegchechniques and expanding
teachers’ repertoire in order to maximize studemslerstanding. This means that
lecturers, teachers and instructors integrate reiffiesets of teaching approaches that
not only facilitate learning but also simplify tivestructional content being delivered

to the students.



According to Beinomugisha,Jagero & Rwashema (2@é2¢hing methods can be
categorized into two major categories namely; pigditory and non-participatory
ways of teaching. Participatory teaching strategyhiat method by which students
are to the fullest engaged in teaching activitiéhiw their preferably learning styles.
Commenting on this strategy, Peterson (2007) suggathat it creates learning
whereby students are not passive members of tepemd learning process. This
type of teaching strategy is comprised of varioeaching styles. These include;
group-discussion, academic controversy (debatingle-play, problem-based

learning, mind mapping, concept attainment, incdkeckearning.

Hammer (2014) revealed that the participatory temchstrategy may employ
cooperative learning. In this mode, students aoee@maged to work together in their
small groups for the achievement of common goakachers use small groups
frequently to generate ideas for classroom disonss$n this strategy, students are in
an established and sustained learning groups mstéBhe strategy fosters individual
accountability in a context of group interdependemt which students discover
information and teach that material to their graml, perhaps, to the class as a

whole.

Woodson (2003) denoted that participatory teachnsghods could take a pyramid

system whereby the student works alone, then irs pand later in larger groups. He

argued that this strategy, encourages interactioong students especially students
who are reluctant to speak out in class, becawseféel that, others in class have the
same thoughts, although they may have reachedothBos in different ways. This

strategy increase students’ ability to manageadaiffilearning tasks. Heward (2003)



advocated that role-play learning used in the gasdtory teaching strategy helps
students to gain greater insight into a personimaton. The researcher urged
lecturers to make sure that the "players" taker ttedes seriously and have defined
the characteristics of their roles. The lecturerdgsl the whole exercise of role-

playing while the rest of the class observe andments upon the action.

However, Educators have been trying to provideteebeducation to the youth for a
better future. A better education lies in motivgtstudents and involving them in the
process of learning. Developing individual creayivat the heart of continuous
innovation, and encouraging students to use thilsislshaping their lives should be
defined as the foremost goals of today’s educafibevalier&Buckles (2013)he
UNESCO report (2013).States that none of the taleditich are hidden like buried
treasure in every person must be left untappeds Triggers the question of what
education can do towards this aim and how schaolpcavide instruction that will
best develop the potential of each individual. Tikig key challenge for teachers,
school managers, teacher trainers and policy makedd! levels alike.The use of
participatory methods in teaching and learning esdming a common agenda in
education, Tanzania’'s education inclusive, sinarehs a shift of paradigm from
being content based to competence based. Compdbased curriculum practice is
opposed to content based practice. This new clunt practice is intended to build
knowledge, skills, the right attitudes and compeies in the learners so that they

can use them to solve problems in daily life.

Secondary education occupies a pivotal role inftimetioning of the economy and

the education system itself. Experience shows thatmajority of the people in both



the private and public sectors are expected toeberslary education leavers. The
whole primary education system relies on teacheh® wre a product of the
secondary education system. Some of the particjpaamd non participatory
methodologies recently used are a small group gsson, study tour, role play,
debate, Socratic and jig-saw approaches, guestkepehecture method and

demonstratiorfCiupek-Reed, 2012)

The integration of participatory teaching and I&agn methods in Tanzanian
education system has been an issue of grave condéamy teachers and
educationists largely depend on long-establishddtdhi@Nara, 2011). In fact, some
recent studies found that teachers in primary, redaxy schools, teacher education
colleges, as well as universities still dominang lecture-citation methods. Where
participatory methods have been deployed, they vpererly utilized by many
teachers, as students have been encouraged toirwgriups of five to six, largely

discussing questions without proper direction @& Mafumiko, 2010).

1.3  Statement of the Research Problem

Participatory teaching approach obliges teachets students to create an active
learning environment (Kirk and Wall, 2010). Factéasilitating active engagement
of learners include teachers teaching approachoaocimfrastructure, class size,
initial teacher preparation, the curriculum conteavailability of curriculum
materials, teachers’ knowledge and skills in ddfdrteaching approach, and the
teachers support. Provided Tanzania is implememtiogmpetence based curriculum
the questions that arise include: what are theofadtcilitating teachers in adopting

participatory teaching approach? Teachers do wopartnership with learners, and



that teacher are pivotal in the teaching and legrprocess, the questions is what are
the teachers’ and students’ views in adopting asidguparticipatory methods? The
other questions worthwhile asking might be what dkiécomes are when teachers
and students use participatory methods in the tegcind learning process. This
study therefore attempted to explore teachers’stndents’ beliefs and practices on

useof participatory teaching methods in Secondetngals in Tanzania.

1.4  Purpose of the study
The study aimed at investigating the teachers’stndents’ beliefs and practices on

use of participatory teaching methods in secondanpols in Moshi Municipality.

15 Research Objectives
Specific objectives of this study were as follows:

() To explore teachers’ understanding about partioiyaeaching methods

(i) To investigate teachers’ and students’ views on uke of participatory
teaching methods.

(i) To make comparison between participatory and icdit methods of teaching

(iv) To assess challenges that teachers and studestsvfemn using participatory

methods in classroom environment.

1.6 ResearchQuestions
()  What do teachers understand the meaning of patanpteaching methods?
(i) What are the teachers’ and students’ perceptiongiatds participatory

teaching methods?



(i) What is the comparison between participatory ana-perticipatory teaching
methods?
(iv) What challenges do teachers get when using pataip teaching and

learning methods?

1.7  Significance of the Study

The findings of this study was expected to revdhals proper information for
educational planners and administrators for furtimestigation and information
about the Teachers’ and students’ perceptions oticipatory teaching methods
adopted in teaching process in Moshi Municipalggandary schools. The study was
expected also to help on maintaining good condandtraake the required reforms in
relation to both curricula coverage and studentgiagion of life skills to improve
the quality of education.The development partnespecially educational partners,
may use the findings of the study to design intetiees that will improve the
quality of education in secondary schools. Poligkers will also be enriched with
data information as they will be able to design rappate policy based into
Teachers’ and students’ perceptions on particigadémproach adopted in teaching

process in Moshi Municipality secondary schools.

Finally this research will help the curriculum depers to adjust to the system so as
to overcome the constraints that might arise arstricé the provision of quality
education in secondary schools. Also it will adde body of knowledge available
about the Teachers’ and students’ perceptions oticipatory teaching methods

adopted in teaching process in Moshi Municipalégandary schools.



1.8  The Scope of the Study

The study focused directly on the areas whereeareker was conducting the study
without any barrier such as financial, transpod @aommunication as well as time
barrier. Hence the consideration of appropriategggphical area was very

important. The study based in Kilimanjaro regiomtigalarly in secondary schools

of Moshi Municipality. Three public and two privateecondary schools were
involved in the study. Few schools were chosentduie time factor and financial

constrains. The coverage content generally wasdbaseanvestigating the teaching
style/technique used in these secondary schoolsechim Moshi Municipal where

the content of the study was accurately found.

1.9 Delimitation of the study

The study was conducted in Kilimanjaro region imZania, based on five secondary
schools in Moshi Municipality. Of these schools,eth are public owned secondary
schools and therest two are private owned secorstdryols. The study focused on
the teachers’ and students’ perceptions on paatioiy teaching methods in

secondary schools only.

1.10 Limitation of the Study

The study is qualitative in nature which was condddor an in-depth understanding
of the phenomenon under investigation. Therefdre,imformation obtained cannot
be generalized to all the Tanzanian schools siheesample used was small and
purposively selected, hence not representativehefriorm.The time allocated to
carry out research was not enough. This is dubdddct that, research in education

issue is complex and needs time to collect data.
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The researcher was supposed to attend his duty atinking station and at the same
time concentrating on study. The researcher use#limgpdays to collect data from

teaching staff and students. Due to limitation iofiet only 30 teachers and 70
students were involved in the study about the te@ctand students’ perceptions on

participatory teaching methods.

This study lacks triangulation which is an impotthmitation for a study. Although
interviewees were requested to tell what they yahlbught or what the real situation
was, there might have been interviewees who didrfiose reality. Absence of
classroom observations might be regarded as anlithi&xtion of this study. Some
respondents did not show-up for interview on dateé an time as arranged: hence
the researcher had to rearrange appointments aakkssly make follow-ups.
Anyway, it should be mentioned that this study ffenportant insights into the way

of improving the quality of education in Tanzania.

1.11 Conceptual Framework

The study adopted constructivist learning theorBnfner based on constructivists’
views as an underpinning guide of this study. A andheme in the theoretical

framework of Bruner is that learning is an activegess in which learners construct
new ideas or concepts based upon their currentkpastledge. The learner selects
and transforms information, constructs hypotheaed,makes decisions, relying on a
cognitive structure to do so. Cognitive structure.( schema, mental models)
provides meaning and organization to experiencesadiows the individual to "go

beyond the information given".
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As far as instruction is concerned, the instrustavuld try and encourage students to
discover principles by themselves. The instructadl atudent should engage in an
active dialog (i.e., socratic learning). The tadktlee instructor is to translate

information to be learned into a format appropri@ehe learner's current state of
understanding. Curriculum should be organized spieal manner so that the student

continually builds upon what they have alreadyredt

Bruner (1966) states that a theory of instructibautd address four major aspects:
(1) predisposition towards learning, (2) the waysvhich a body of knowledge can
be structured so that it can be most readily gihdpethe learner, (3) the most
effective sequences in which to present materrad, @) the nature and pacing of
rewards and punishments. Good methods for stracikmowledge should result in
simplifying, generating new propositions, and imgieg the manipulation of
information. The other application of this studyncle that; instruction must be
concerned with the experiences and contexts th&erttee student willing and able
to learn (readiness), instruction must be strudiw@that it can be easily grasped by
the student (spiral organization) and instructitroudd be designed to facilitate
extrapolation and or fill in the gaps (going beyath@ information given). The
model below aims to show various factors which lgadthe efficiency of

participatory methods of teaching in the classraimmation.

According to the Figure 1.1 shows that the paréitopy approach to teaching is an
influencing factor between teachers and childreéeractions. These interactions can
be influenced by factors related to good prepanatm the teacher, availability of

teaching and learning materials, good learning renment, availability of enough
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teachers, enough training to the teachers, pressinerough capital to sustain the

training and good number of the students in thescla

Participatory Approach

A 4
'/ » Teaching Methods
* Implementing participatory « Teaching and learning material$
teaching method e Class size
* Teachers’ preparation « School characteristics
* In-service training e Likes and dislikes
» School characteristics

Figure 1.1: Conceptual Framework

Source: Researchers construction

Participatory approaches in the teaching and legrprocess can facilitate the better
understanding of the learners. So the educatidakébolder such as teachers, head
of schools, students and ministry of education,hegart should fulfill its

responsibilities in order to facilitate the wholeogess of teaching and learning

accordingly as it was planned.

1.12 Operational Definitions of Key Terms

The study has many terminologies as key terms whilttbe used in different parts
of the study.These terms have their meaning andbeatmown as follows:
Education: It can be defined as the transmissioknoiwledge, skills, values and

attitudes to the learners. Also according to Pesil Education is the harmonious
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and progressive development of all the innate pswaad faculties of man- physical,
intellectual and moral. Education also is the psscef initiating and preparing man

through training in his environment, to play actreées in society (MoEC, 1995).

Participatorymethod: Participatory method is a form of reflective teachapproach

which is sometimes turned as interactive teachirethod or learner — centered
approach. Under this method students have anyatalicontribute their ideas during
learning process and therefore the teacher is netl@ source of everything in
academic endeavor therefore there must be interadbetween teachers and
students. It can also be defined Participatory hieac strategy is that method by
which students are to the fullest engaged in teachctivities within their preferably

learning styles (Beinomugisha,Jagero & Rwashema)201

Learner-Centered Education is defined by (McCombsMiisler 2003) as the
perspective that couples a focus on individualnees (their heredity, experiences,
perspectives, backgrounds, talents, interests,ctgs and needs) with a focus on
learning the best available knowledge about legr@ind how it occurs and about
teaching practices that are most effective in primgothe highest levels of

motivation, learning, and achievement for all lessn

Secondary school: Secondary education is the education a person afeés
completing primary education. According to UNAID&000) define secondary
education as a critical entry-point for the proarsiof appropriate health education
necessary for young people to protect themselwas ttiseases since this age group

demonstrates the greatest capacity to change lmehavi
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Teaching Teaching can be referred as the range of prafieasduties performed by
teachers in and outside a classroom environmerdtiiigg can be defined as a
process of imparting and transmitting knowledgsllsskvalues, and experiences
from one who knows to one who does not. It is @naad science that involves
specific strategies, which facilitates for everdiindual student to learn better. It is
essentially aiming at delivering instructional camit in a smooth and sequential
manner Jambo (2012). On the other hand, teachinmg bma defined as “the
coordinated set of activities that require meagurgtudent behavior reflecting

instructional intent” (Haladyna, 2007).

Traditional teaching: Traditional teaching it is the teacher centeredraggh
concerned with the teachers being a controllerhef fearning environment and
learners are being recipients of what is being HaufiThe traditional teaching
approaches are generally teacher-directed andwfatlmokbook steps of activities
and demonstrations. Traditional teaching approaclikely not providing students
with valuable skills or even with a body of knowggdthat lasts much beyond the

end of the term” (Udovic, Morris, Dickman, Posthetit & Wetherwax, 2002).
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CHAPTER TWO

LITERATURE REVIEW

2.1  Introduction

The proceeding chapter has provided the backgrtutite study. In this chapter, the
review of the related literature on the teachersd astudents perceptions on
participatory teaching methods is discussed aceglgli The chapter is divided into
pertinent sections each describing a component @arteachers’ and students’
perceptions on participatory teaching methods k& purpose of identifying the

knowledge gap.

2.2 Participatory Methods

Participatory teaching methods are important inosdary education because
secondary education occupies a pivotal role infdmetioning of the economy and

the education system itself (URT, 2010). Experiesitews that, the majority of the

people in both the private and public sectors apeeted to be secondary education
leavers. The whole primary education system rereseachers who are a product of
the secondary education system. Candidates of highe tertiary education and

training are products of the secondary educatistesy.

This is the essence of being pivotal, or the lypai Important externalities of
secondary education are increasingly being recedniz family planning, education
of the off-springs, political participation and kba Good quality secondary
education is a prerequisite for good quality huni) labor skills and economic

productivity (URT, 2010).
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This study adopts the theory into practice as aterpinning guide of this study.
This theorypropose that, as with a live, interaeerformance a successful coaching
experience occurs through an interactive dialogwimich the student and the
instructor take turns in leading the classroom eosation towards predictions,
further questions, summarizing and self-appraisiWjirth, 2009). The main
assumptions of this theory are as follows:Firsg finst is to understand that the
atmosphere in the classroom is better servedfdsiters the creation of a sense of
play, an element common and central to successfeitactive media, video games,

and interactive theater.

The basis for a successful interactive learningedrpce, is one in which the
concept of ‘knowledge’ becomes an inherent propeitye learner who emotionally
invests in the process and who is willing to makistakes in order to learn. The
second assumption is that the instructor needs toommitted to creating a class-
room environment in which lessons involve the agation of knowledge, knowing
full well that the constructivist approach is lesonomical in terms of the amount or
time it takes to implement. Constructivist stragsgiake considerable more time but
are worth-while if they are applied properly. Ev@wough it takes a little longer to
begin with, the time investment pays big dividebdsause it establishes an inquiry

atmosphere and culture of learning in the classroom

It is important to realize that behavioral changewhat is being managed and
encouraged. Like in a good story, change is besbtraplished when there is a
disruption to the norm. (Piaget Wadsworth: 1978)cdbes this concept as a ‘dis-

equilibration’ in which the norm is interrupted $tmulate the cognitive powers of



17

individuals due to their desire for consistencytiegratory methods of teaching are a
product of long lasting interaction between redears, development workers,
government agents and local populations. The lisbbrparticipatory methods in
development co-operation began in the late 197@8 thie introduction of a new
research approach called "Rapid Rural AppraisalRAR which immediately
became popular with decision-makers in developnageincies. Building on close
collaboration with local populations RRAs were desid to collect first-hand data
from the local people about their perceptions e@irtlocal environments and living

conditions in rural areas (Beckmann, 2004).

RRAs were usually conducted as 1 to 3 days workshath villagers in the field
and facilitated by small teams of RRA specialistsesearchers. RRA methods were
specifically adapted to respond to local conditioflsus communication processes
with illiterate persons not used to communicationabstract terms were carefully
considered. Visualization using locally comprehblesisymbols, and tools like
mapping, diagramming and ranking were introducedimdtation of RRA, however,
was that it was extractive; the role of the locabple was limited to providing
information, while the power of decision-making abthe use of this information

remained in the hands of others (Beckmann, 2004).

During the 1980's NGOs (Non Governmental Orgaronali operating at grass-roots
level used RRA to come up with further fine-tungp@aches called Participatory
Rural Appraisals. PRAs use similar methods andstasl RRA, but the underlying
philosophy and purpose changed. While RRAs ainxtiaeting information, often

in a single event, PRAs were designed to followertbe peoples’ own concerns and
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interests; PRA workshops were usually facilitatgdabteam of trained persons and
could take several days 3 to 6 days. One of the mygmortant principles in PRA was
the sharing of results of analysis, decisions at@hrpng efforts among the
community members by open and public presentatioring meetings. PRAs
strongly supported and facilitated the introductadrmore demand-responsive ways
of managing development interaction, and processyad thinking Chambers,

2008).

The latter led to sequential applications of PRArds and assisted follow-up. Thus
it built up rural people's own capacities for azatyg their circumstances of living,
their potentials and their problems in order toiva&ty decide on changes. PRA
facilitators accepted more and more the role ofnes. These shifts towards
interactive mutual learning was then reflected ime tnew terminology of
Participatory Learning and Action in the early 19%ince the beginning of the
1990s extended concepts of participatory processebs interaction have been
developed, and summarized under the name Particjpagnd Integrated

Development (PID) (Beckmann, 2004).

2.3  The Concept of Teaching and Participatory Teadhg Methods

According to Peterson (2007), teaching Methodsnags of managing the group of
students in order to achieve designed educationalsgFurther, teaching methods
can be defined as the application of several tegchechniques and expanding
teachers’ repertoire in order to maximize studemslerstanding. This means that
lecturers, teachers and instructors integrate reiffiesets of teaching approaches that

not only facilitate learning but also simplify tivestructional content being delivered
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to the students. According to Beinomugisha,Jager®wWashema (2012) teaching
methods can be categorized into two major categoidenely; participatory and non-
participatory ways of teaching. Participatory téaghstrategy is that method by
which students are to the fullest engaged in tegchctivities within their preferably
learning styles. Commenting on this strategy, Reter (2007), purported that it
creates Learning whereby students are not passwebers of teaching and learning
process. This type of teaching strategy is comgrafevarious teaching styles. These
include; group-discussion, academic controversybdtieg), role-play, problem-
based learning, mind mapping, concept attainmerlydtive learning.McKeachie
(1999) revealed that the participatory teachingtegy may employ cooperative
learning. In this mode, students are encouragegtk together in their small groups
for the achievement of common goals. Teachers uosal ggroups frequently to
generate ideas for classroom discussion. In thiategly, students are in an
established and sustained learning groups or te@hes.strategy fosters individual
accountability in a context of group interdependemt which students discover
information and teach that material to their gramm, perhaps, to the class as a

whole.

Learner-Centered Education is defined by (McComb¥V&isler, 2003) as; “The
perspective that couples a focus on individualriees (their heredity, experiences,
perspectives, backgrounds, talents, interests,cdggs and needs) with a focus on
learning the best available knowledge about legr@ind how it occurs and about
teaching practices that are most effective in primgothe highest levels of

motivation, learning, and achievement for all lesasn
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2.4  Perceptions on Participatory Teaching Methods

Ahmed and Aziz (2009) note that some teachers \meltbat classes should be
teacher -centered, where the teacher is the empertthe authority in presenting
information while other take a learner centeredrapgh in which learners take much
roles in their learning. Koross, Indoshi and Okwg@913) notes that inappropriate
classroom. Skills such as the use of teacher -mEhtenethods sabotage the
achievements and goals of even the meticulousligaed curriculum. Eken (2000)
noted that in a student centered class, teachermare of facilitators and students
take on the discussion role; students are seeriag hble to assume a more active
and participatory role vis-a-vis traditional appmbas. This teaching method

promotes active participation of students in classr activities.

The normal life of children to solve problems isadially a scientific way of
working. School experiences need, therefore, ttlan what children do naturally.
Scientific enquiry is valuable because it helpsdtbn learn about their surroundings
in a way which is natural and acceptable to thémough practical exploration
relying heavily on sensory experience. Involvemamd discovery help the child to
communicate. Activity-based curricula can allow |ldlen to gain concrete

experience of the world (Mnyanyi, Ngonge & Nger2008).

Since 2005 the curriculum in use at all levels @fic@ation in Tanzania is based on
Competence-Based Curriculum (URT, 2010). Competbased Curriculum

encourages the use of participatory teaching metHealticipatory teaching methods
encourage interaction among teacher, studentsgahtent and the environment in

which learning occurs (Mulder&Ndabi,2004). Indeethe method provides
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opportunities for students to share concepts aill$ skith their teacher as well as
their colleagues. Participatory teaching methoddude questions-and-answers,
brainstorming, role play, field trips, experimemtat group discussions, concept
map, jig-saw puzzles and value clarification (Ndabd mulder, 2004). Thus, in
participatory teaching and learning classroom,eecact as facilitators, or coaches,
with students treated as junior-colleagues. As stighteaching and learning process
is capable of explaining to learners how knowledgd skills learned are applied in

real life situation.

Rita(2008) posited that discussion as a teachimgtegfy can take any style
depending on the teaching objectives. For instatiee]ecturer may pose issues to
the class and request students in their groupsamdtorm. Then students in their
groups discuss, and report their work to the clas®r that, lecturer and students
respond to the presentations. Authors insist thig,is an excellent way to generate
various ideas about the discussed topic and engeweeative thinking as well as
building self-confidence among students. Anoth@etgf discussion is debating. In
this strategy, the lecturer forwards a motion tisatcontroversial. Students are
grouped into two groups, those who accept the motioe side and those who
oppose another side. The role of the lecturer entgure that the discussion remains

objective and that each side is given equal time.

Successful teachers were found to use many kindseathing strategies and
interaction styles rather than a single approadfectve teachers try to meet the
needs of different students and demands of cuarcgbals, topics, and methods

(Savage,&Savage009). Different strategies are included in acte&ching and this
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active teaching responds to both students’ needscarriculum goals (Good, &
Brophy, 2008).The child’s growth must proceed in aganic manner. In other
words, learning must be nurtured and guided, butfereed. Words such as foster,
rear, nurse, guide, counsel, and encourageabouhdoudgh the process of
nurturance, the students become aware of theittitgeand abilities, and they are
empowered to take on the responsibility for thegrspnal transformation (Baha,

2014).

One’s active involvement in the life of the commyniidentification with its

aspirations and undertakings, willingness to assongs share of responsibility and
fulfil one’s unique role are essential elementparsonalgrowth and development.
Such an attitude of participation, rather than ofhesolation and alienation, is a
“source ofpower and vitality” and therefore a costene in the advancement of a
group or a community (Baha, 2014). Participationallyengenders unit of thought
purpose, and action, and makes possible attainaiehe common goals. It enables
all to work together, to encourage and supportamaher, and to coordinate efforts
for the good of all. As it is an attitude that neew be learned, it must also,

somehow, be included in the school’s instructigragram (Baha, 2014).

In keeping with the principle of universal partiatwn, everyone should be
associated with the school and be encouraged twipate in its manifold activities.
Obviously, this calls for openness in the commuioca and decision-making
processes. This openness can, for example, bevadhibrough frequent staff and
parent meetings as well as through the studentgeasing involvement in the

planning and execution of various class and schogjects.The twin objectives of
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cooperative education are expressed in the phtaaming to cooperate, cooperating
to learn.” The former is concerned with the deveiept of pro social values, skills,
and behaviours; the latter with the use of coopmrato enhance the learning
process. These objectives are achieved by creaisgroom conditions in which the
use of cooperation and social skills becomes a ssége The promotion of

cooperative education was vigorously renewed iretiréy 1970s (Johnson, 2001).

In the early half of this century John Dewey argtieat “if humans are to learn to
live cooperatively, they must experience the livipgocess of cooperation in
schools” (Schmuck, “Learning to Cooperate”, Lynbhylticultural Education.Since

then, cooperative education has grown into a strangement, with an increasing
emphasis on the development of attitudes of cotiperan students rather than
simply using cooperation as a learning strategysufvey of the latest literature
reveals a growing agreement that especially atptieeschool and primary school
levels, more time and attention needs to be destictd the social development of
students, even at the expense of the academicwaium. With the diminishing role

that families and home play in the education ofld@kn, schools must pick up the

job of socializing the students in the values ofraand sharing (Kagan, 2002).

In a cooperative learning situation, these skitks tgpically taught parallel with the
academic skills, by structuring learning tasks urchs a way as to necessitate
cooperation. The desired attitudes are further ldpee through an environment that
Is conducive to cooperation, example classroomngeament and management;
cooperative games; explicit teaching of prosaicélehaviours and skills; group

discussions and exercises in group-decision making interpersonal problem-
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solving; and home-based cooperative activities. oligphout the process, the
emphasis is on the students’ orientation toward estber rather than toward the
teacher Slavin (1990). It is, however, argued beatvy reliance on extrinsic rewards
encourages competitive attitudes, as it leads mwaka@omparison and thus to
“intergroup versus out group biases,” as well adenmines intrinsic motivation and
“voluntarism.” It is therefore far preferable to phasize intrinsic rewards that are
derived from the enjoyment of working together, mgkprogress, achieving goals

(Battistich, 2003).

In the above discussion, the term “cooperative atioie’ has been used to cover a
wide range of cooperative concepts, with particelaphasis on the concern for the
social development of students. The term “coopegatarning” is often used in a
more restricted sense, referring to the distinctimstructional methods and
techniques that form an integral part of the moweim@ver the last two decades, a
dozen or so structured and systematic cooperagmaiing strategies have been

developed and thoroughly tested and researcheda(K2§02).

The members are accountable not only for their douh also for other group
members’ achievement.There is an abundance of eapevidence that supports
the efficacy of cooperative-learning strategiesravaditional classroom methods.
The well-documented findings of some 100 reseanrdjepts show beyond doubt
that cooperation is effective in increasing studecttievement and is beneficial for
the development of positive intergroup relationsl gamos social behaviours and
attitudes (Slavin,1990). The impressive list ofipes outcomes includes: Improved

academic learning at all ability and school levetsall subject areas, and in urban,
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suburban, and rural schools; and increased crititaking competencies and higher-
level reasoning abilities, enhanced through Intevaavith peers; greater self-esteem
and self-acceptance, resulting from better peetiogls and improved academic
achievement. By employing consultation as the prymaethod of instruction,

cooperative-learning strategies develop understgndrust, and unity among all
participants. Most evaluations of cooperative lesgralso indicate those students
who work together like school more than those wbhamdt, that they generally enjoy

learning, and that they experience the work asasacid exciting.

Wankat (2002) in his book "The effective, efficigmbfessor: teaching scholarship
and service" denoted that think-pair-share pawmicypy teaching strategy that enables
students to think individually and then share id@dh each other in their pairs. This
strategy enables students to learn from their glagss. Students may use think - pair
- share to reach solutions on various issues. THe enables students to develop
their interpersonal skills as they are exposedh® viewpoints of other group
members and it offers to students an opportunitgamiiing experiences required for
the "real world". Explicitly, this type of learningtyle is a dynamic communication
process whereby the instructional behavior is @t communicated in a
dichotomous ways. (Massawe, 2007) concluded thabheéWstudents are actively
involved in the learning task, they learn more themen they are more passive

recipients of instruction”.

According to Weimer, (2002) mentioned that in th@ssrooms where the students
are encouraged to ask questions are there sudcesgtients. In these classes

teachers also ask questions. The more questiopsaghethe more likely they are to
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be involved to learn and know what is happeningked issue in appreciating the
nature of learning, and so of teaching, is to askadge the nature of an individual’s
knowledge. We can certainly learn, to some degtdeaat, definitions and lists by
rote, but meaningful learning that enables us tdewstand ideas, so that we can
apply concepts, is not so easily obtained In effextll have to interpret information
in terms of existing system of Personal conceptsyake sense of what we see, read
and are told, and attempt to integrate this nearmétion within our current ways of

thinking (Holmboe, & Scott, 2005).

This is at the basis of the ‘constructivist’ perspee on learning (Taber, 2009),
which posits that to some extent each individuat @ construct their own
knowledge of the world anew, even when books arathiers are available to
considerably compress the process by supportingh usxploring the wealth of
human knowledge that is already well representettienpublic domain. Ultimately
‘public knowledge’ is really a set of negotiategmesentations that have been agreed
as sufficiently reflecting the knowledge of othedividuals, and which can only
become the individual knowledge of the learner wttese representations are re-
interpreted within that individual’s own conceptusystem.This perspective on

learning has a number of significant corollariesté&aching.

For one thing, if teaching means facilitating leagy then providing a clear and
accurate presentation of subject matter may becassary but not sufficientbasis for
effective teaching. Thus, the traditional lectuxpasition, takes little account of the
learners’ existing level of knowledge and underdilag. Effective teaching is not

just an issue of ‘pitching’ (another transfer méiay) at the right level to make sense
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to the learners, but rather designing instructionoptimally link with existing
thinking, so to shift student understanding towatus target knowledge set out in

the curriculum Taber, (2001).

Agbulu (2002), in their study of the impact of pefatory and expository
approaches on learning Agriculture in Benue sthiey come up with findings that,
participatory approaches are more effective thgrosixory approach in stimulating
student’ interests in Agriculture. Also knowledged performance in skills are
significantly inculcated in student when using mipatory approaches.Adela
(2010), in the study on active learning pedagoges reform initiative in Malawi
they comment that, learning become more enjoyablstadents when they are
engaged through students — centered pedagogiesy add that learning become
meaningful and exciting as learners investigateesdso those pedagogies make the

classroom environment become more democratic.

Townend (2009), in her paper give evidence forekistence of interactive learning
in infants and young children, particularly beftine years of formal education. She
adds that young children learn through experimentaind play as they interact with
environment therefore teachers have a respongibiiharness this innate capacity
for interactive learning that learners bring to sahand nurture it. And this will

facilitate language learning.

Tilya and Mafumiko (2008) found out that participgt approach is greatly
associated with the nation such as learning holeam with students taking charge

of their education through direct. Exploitation, peotation, expression and
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experience in a democratic manner. But many teacklo are not use to it always
need to control, talk, tell and instruct. Theremnere any evidence on the teacher’s

ability on participatory methods of teaching.

2.5  Comparison between Participatory and Traditiond Methods of Teaching
According to Jacques (2002), the Traditional formatcourages students to
concentrate on superficial indicators rather tham fondamental underlying
principles, thus neglecting deep (active) learnimggtive learning refers to
"experiences in which Students are thinking abbetstubject matter" as they interact
with the instructor and each other (Elias, & Loor2@#02).This Type of learning is
important to all disciplines and fields, but itastical to the humanities and social
sciences. Active learning techniques yield manyefien as they are student-
centered; They maximize participation; They arenhljignotivational;and they give
life and immediacy to the subject matter by encgung students to move beyond a
superficial, fact based approach to the materian{@ll&Eison,2001;McKeachie,

1999; Schaftel &van Ments, 1994).

2.6  Challenges for implementing Learner Centered Eadcation in Schools

2.6.1 The use of Traditional Teaching Methods

Teachers use more of lecture methods. Teacherd gaoiicipatory methods on the
Pretext that if they use participatory methods tivik not be enough for them to
finish the syllabus Teachers believe that they tadvthe knowledge to transfer it to
the students regardless their will. Teaching arainieg is examination oriented

(Mhando, 2006).
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2.6.2 In-serviceTtraining

Improving pedagogical skills and extending knowkedsf appropriate classroom
Methodologies to in-service teachers. The contisupuofessional development
programmes are not regularized. Continuous PrafieakiDevelopment (CPD) of
teachers using Open and Distant Learning (ODL) readepreferred. Provision of
pre-service and in-service teacher education aashing do improve teachers’
effectiveness in the classroom and improving thality of education (Chidiel,

2009).

Teachers with less training in education placedengmnphasis on memorization. The
pedagogical skills may interact with subject makeowledge to influence teacher
performance positively or negatively. lzuagba AC @biefuna CA (2005)
investigated science trainee teachers’ pedagogicaitent knowledge and its
influence on physics teaching. They concluded thaihee teachers’ pedagogical
content knowledge for promoting conceptual undeditay is limited; therefore they

lacked the ability to transform their understandifidpasic concepts in.

2.6.3 Physics Required Teaching Lower Secondary Subl Science Pupils
Educational outcomes in Tanzania have been headwghill for years. Half of all
children who sit through seven years of primaryostitan't pass the leaving exam.
Success rates in secondary school have becomdyelpugl with half of all Form 4
students failing the national exam in 2010. Sev&etiors have contributed to this
situation, including poor working and learning eoviments in schools and teachers’
low salaries, but none so directly impacts whatualent learns as the knowledge a

teacher has acquired him— or herself and the dkdlsr she has to impart it. When



30

teachers aren’t provided additional training aftesir initial education, how can they
teach new curricula? Without further training, hoan they teach difficult subjects

like math and English? (Haki Elimu,2011).

2.6.4 Teaching and Learning Materials

Student-teachers’ increased knowledge and improvastery of teaching techniques
can only be effectively adopted in classrooms wi#tlequate infrastructure:
classrooms, desks, toilets, and especially teacmatgrials. A sufficient supply of

teaching materials is commonly raised as the nmygbrtant prerequisite for teachers
to improve their teaching practice. It is unfair nasuse the time and money of
poorly paid teachers by forcing them to make dahvgelf-improvised materials

when this is a compensation for government faimd lack of political will to give

sufficient funding for teaching materials (Mhan@601).

Since 2005, the Government of the United Republic Tanzania has been
implementing a competence based curriculum, whicphasizes the development of
certain specified key competences. A set of statsdaf resources (textual and non-
textual) have been identified for effective implertagion of competence based
curriculum. These, include a number of teaching k@ining resources such as
textbooks, syllabi, modules and manuals, referebhoeks, charts and maps,
newspapers, Journals, and encyclopedias, texts railleB posters, fliers and
photographs, and booklets and brochures (URT, 2D&6pite effort made by the
Government of the united republic of Tanzania; rampncrease in enrolment in

secondary schools create un-conducive environneentriplementation of effective
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participatory teaching methods. Because majoritysafools still have inadequate

teaching and learning materials.

2.6.5 Class Size and Teaching Methods

Class size refers to the actual number of pupughtby a teacher at a particular
time. Thus, the pupil/teacher ratio is always lowegreater than the average class
size, and the discrepancy between the two can dapending on teachers’ roles and
the amount of time teachers spend in the classihanng the school day. From an
administrative or economic viewpoint, pupil/teachatio is very important, because
it is closely related to the amount of money sppet child. However, from a
psychological viewpoint in terms of how studentsrife what matters is the number
of students who are physically present interacingpng themselves and with the
teacher (Ehrenberg & Chaykowksi, R.P., & EhrenbdR®dgi.,2001). In addition,
teachers in larger classes spent slightly more tidisciplining students

(Stasz&Stecher, 2000).

The numbers of students is one of the factors detgrmines the teaching methods
used in the classrooms by teachers (Kuc¢ikahme0)200 their other words, class
size inevitably influences teaching styles,RosaliHdary; John; Eduardo &Philip
(2004). Teachers in smaller classes have more apptes to monitor individual
pupils closely; therefore smaller classes provide topportunity for more
individualized instruction and help during practi¢Bosker, 1998).Westerlund
(2008); Bandiera & Rasul (2009), they conclude tttznges in class size have a
significant impact on student performance but atlyhe very top and bottom of the

class size distribution. Furthermore, they findtteudents at the top of the grade
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distribution are most negatively affected by clasze, particularly in large class

sections.

2.6.6 Time and Teaching Strategy

According to Beijaard, Verloop &Vermont, (2000) #ms an important aspect in
teaching because teachers need to manage timeieffedn order to implement
their strategy. However, some researchers emph#sitesmall classes mean more
time for teachers. Therefore, this issue is wortimsedering in classroom size
research. In Tanzania where time is centrally panthrough Tanzania Institute of

Education (TIE) many schools do not implement bseanf the double shift.

2.6.7 The Heads of Schools Support to Teachers

Support to teachers is important in order to reatizeir weaknesses. If you see a
teacher is rigid to the scheme of work and lesdan o cover the intended content
and doing most of the talking and so forth, it isugestion that the teacher is not

aware of the problem he/she has in the teachin@(db,2001).

2.6.8 Large Classrooms in Teaching Environment

MoEC, (2003) evaluated that many teachers dueetdaitt of having big classes they
tend to stick to traditional methods despite thet fthat the Government has
introduced a new curriculum which emphasized leateatered methods of teaching
and learning. Contrary to this concept, the teasheuld make sure that they find
alternatives way of teaching by using participatorgthods in the class in order to
ensure full participation of learners in learninfedent subjects. This is due to the

fact that, through Participatory methods, studeresirners come into direct
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interaction with the teachers and within studeh&ntselves. Therefore the teacher

will be able to complement his/her curriculum at tight time and effectively.

2.8 Empirical Studies on Participatory Teaching Mehods

Findings by Kitta and Fussy (2013) in their papmade an attempt to analyse
bottlenecks in preparation of quality teachers ianZania’s teacher education
colleges and universities. The findings revealeat,tlon the side of instructional
characteristics, the integration of participatoeadhing and learning methods in
Tanzanian education system has been an issue#d gomcern. Many teachers and
educationists largely depend on long-establishdut$&lara, (2011) Mpate, (2012).
In fact, some recent studies found that teachergprimary, secondary schools,
teacher education colleges, as well as universstiilsdominant use lecture-citation
methods. Where participatory methods have beenodeg] they were poorly

utilized by many teachers, as students have beeoueaged to work in groups of
five to six, largely discussing questions withoubgeer direction Tilya & Mafumiko,

(2010).

Kruijer (2010) conducted a study entitled: Learnhmwv to teach-the upgrading of
unqualified teachers in sub-Saharan Africa. In seaech report on in-service
education in Namibia, more than three-quarters cfample of teachers did not
demonstrate the desired teaching approaches.Twodtige explanations are given
for these disappointing results. First, teachersewaced with very poor teaching
conditions (physically inadequate classrooms, & lat furniture and teaching
materials, high pupil/teacher ratios, etc.), whiolade it impossible to apply the

curriculum and teaching practices they had leahathg their course. This shows
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the importance of physical context to the effecie®s of teacher education.
Secondly, teachers in a poor context are likelyfalh back on their previous
schooling practices. The result is traditional ggxtacal styles, such as lecturing and
factual information drills. Resorting to traditidnanethods is based on the
remembrance of their own school experiences indbbibd, which dominate the

teachers’ images and concepts of what it means #“lgood” teacher.

During the 1994 Rwandan genocide over half a mmlliutsi and moderate Hutu
were brutally murdered in just 100 days by radidatu militias. Today a small but
powerful minority of Tutsi, who grew up as refugemestly in Uganda (about 1-2%
of Rwanda’s population), and who formed the ledupref the Rwandan Patriotic
Front that stopped the genocide, now control theegunent. They hold definite
ideas about Rwandan history, which they promulgatan official doctrine. Ending
this moratorium, the government played a significate in reconstructing Rwandan
society. Findings revealed that it was significeomtteachers to embrace democratic
teaching methods that foster skills thought to $sestial for successful participation
in an increasingly global economy, skills such asical thinking and debate.

(Freedman, 2009).

2.9 Demonstration of the Gap of Knowledge

There are numbers of studies which have been ctedluelating with participatory
teaching approach. For example Jambo (2012), exaimiine perceptions of post
graduate students towards the teaching strategigdoged by higher learning
institutions lecturers. Also other studies concaet on seeking views from the

primary teachers on the participatory approach ubethg teaching and learning
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process. Kimaryo (2011) from Abo Academy in Finlastudied about the

participatory teaching methods in primary schoalshie teaching of environmental
studies. On the other hand Kafyulilo,et al, (20@®ir study concentrated much on
the implementation of competency based teachipgoaghes in Tanzania in teacher

training colleges.

Therefore, the area of perceptions of teacherssamtknts on participatory teaching
methods in secondary schools in Tanzania is nobtlghly worked. With reference
to the various studies which has been conductedahigpus researchers and the gap
of knowledge that exists; | have decided to condudtudy about teachers’ and
students’ beliefs and practices about participateagching approach adopted during
teaching and learning process in secondary schaddis. will enable to provide
suggestions on how to improve performance and tyualisecondary education in

Tanzania which is pivotal in creating job employren
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter contains presentation, descriptiorts discussion of various methods
and techniques that used in the study. Thesededeasearch design and approach,
area of the study, population; sample and samgiogedures; research instruments,

data collection Procedures, data analysis andattansiderations.

3.2 Research Design

A research design is the structure of the resedtdl. the glue that holds all the
elements in the research projects together. A dasigsed to structure the research,
to show how all of the major parts of the resegrabject work together to try to
address the central research questions. Punch )(2@dted design as the scheme
outline or plan that is used to generate answergesearch problems. It can be
regarded as an arrangement of conditions for dalleand analyzing of data in a
manner that aims to combine relevance with thearebepurpose. The research
design that was used in this study is case stiedygn. It is a fact findings study
involving collection of data directly from populati or sample thereof at a particular

time; it is associated with deductive approach @hsa, 2008).

The study design helped the researcher to exanmdedascribe the Teachers’ and
students’ beliefs and practices on participatoagieng methods in secondary schools
of Moshi Municipality. The design is considered appiate as it enabled the

researcher to use more than one research methotis asu interview schedules,
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observation and the documentary review. Secondé/design enabled the researcher
to understand the views that teachers and studenisad towards the use of
participatory methods of teaching in Secondary 8khoNot only that, but also the
design assisted the researcher to obtain informatioough listening, talking,

speaking and direct observation.

3.3  Area of the Study

The study was conducted in Kilimanjaro region in 9o Municipality. Five
Secondary Schools namely Mjimpya, and Pasua,J.lerég,Zakharia High school
and Anna mkapa secondry schools were involveltdenstudy.Among them three are
public owned secondary schools and the rest twopsakate owned Secondary
Schools. Given the financial constraints, workingnaitions and limited time
allocated for accomplishing studies, the researopéed for above named schools

because they are easily accessible.

Figure 3.1: A Sketch Map showing Districts of Kilimanjaro Region

Source:sw.m.wikipedia.org/wiki/Kigezo:Wilaya_za_Mkava_Kilimanjaro
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Also selection of the study area was grounded enfalst that no prior study had
been conducted in the area (Moshi Municipality) tbhe teachers’ and students’

perceptions on participatory teaching methods aoiséary schools.

3.4  Target Populationand Sampling

Targeted population is a group of individual, objecitems from which sample are
taken for measurement (Kombo and Tromp, 2006). fHnget population in any
study is expected to possess the relevant infoomatf the particular study. In this
study, the target population were Secondary scheathers and Students of whom a

researcher obtained the required information.

3.4.1 Sample and Sampling Techniques

Sampling is the procedure used by a researcheatt®igpeople, places or things to
study. It is a process of selecting a number ofividdals or objects from a
population such that the selected group contaiesnehts representative of the
characteristics found in the entire group ( Kombale2006).A sample is a group of
respondents drawn from population in such a wayttieinformation obtained from

the sample can be generalized on a population (kLZ085).

3.4.2 Sample Size

Msaghaa, (2008) define a sample Size as a smatlap @f subjects drawn from the
population in which a researcher is interested amigg information and drawing
conclusions. It involves a process where a researektracts from a population a
number of individuals so as to represent adequatelgrger groupThe targeted
populations of the study were representing 100arsgents by using simple random

and purposive sampling (Table 3.1).
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Table 3.1: Distribution of Respondents by Category
Respondents  Frequency  J.K. Nyerere Mji ~ Anna  Pasua Zakaria

Mpya Mkapa
Teachers 30 6 6 6 6 6
Students 70 14 14 14 14 14
Total 100 20 20 20 20 20

Source: Researcher (2014)

3.4.3 Sampling Techniques
This study employed both simple random sampling@ngosive sampling to obtain

the information from the study area.

3.4.4 Simple Random Sampling

According to Mlyuka (2011), simple random sampliaghe type of sampling which

provides equal chance to every member in the ptpuoléo be included in the study.
Kumar (2005) define simple random sampling as & typsampling whereby each
element in the population is given an equal ancpetident chance of selection.
Simple random sampling in this study was used tecsdive schools out of forty

Secondary schools. Also it was used to obtain Bpaedents from the Students
whereby the respondents were picked by using randombers from the list of

students.

3.4.5 Purposive Sampling

Kombo and Tromp (2006) define purposive samplingthes sampling methods
whereby the researcher purposely targets a groppayle believed to be reliable for
the study. Patton, (2002) stated “The power oppsive sampling lies in selecting

information-rich cases for study in depth informati Rich cases are those from
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which one can learn a great deal about issuesntfatémportance to the purpose of
evaluation”. The 30 teachers who participated i@ study were all the teachers
working in these 5 secondary schools, this numbéeachers was considered to be
sufficient to obtain the necessary information tlog study. Teachers participated in
the interview voluntarily. They were asked theipexences in teaching and the
universities from which they were graduated. Tlofiaracteristics are presented in
Table 3.1. Out of 30 teachers 19 (63%) were femates11l (37%) were males. Of
the teachers, 3(10%) had attended pedagogical exjutke others were either
graduated from education faculties or started tokwathout a need of pedagogical

courses.

After interviews were conducted with teachers,ze sif 70 students was considered
as sufficient to be interviewed. Again to incregadation and generalizability it was
appropriate to make interviews from five secondachools. The students were
selected by purposive sampling. The students whddueally be able to inform the
researcher about the questions of interest wersethdAccordingly the secondary
schools teachers were asked these kinds of studedtas a result 70 students were
selected. Voluntary involvement was taken into aberation for students as well in
order to ensure consistency. The students to kevietved were selected to vary by
gender. The sample consisted of approximately equaber boys (n=32) and girls

(n=38) their ages ranged between 15 to 18 above.

3.5 Data collection methods, tools and Procedure
Research instruments are tools used by the resga@ltollect information for the

intended study. The research tools depended omahee of a given population.
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Therefore in this study the researcher employednigw guide, observation and
documentary review. The use of different tools vaéld the researcher to code
information easily and to make sure that the olethidata are valid and Reliable.
After the teacher interview schedules were prepanedessary permissions were
taken from related authorities. When the permissiohheads of the schools were
taken; the interview schedules were made. Data watected through face-to-face
interviews with a total number of 70 students a@deachers. That means 6 teachers
were interviewed in each school. Other importafdrimation was obtained through

documentary review and observation.

3.5.1 Interview Schedule

Such guide is a set of questions administered ¢iraral or verbal communication
in face-to-face relationship between researcher r@asgpondents (Kothari, 2000).
Richie and Lewis (2003), adds that interview isoanf of the objectives of the
researcher. Kombo and Tromp, (2006) hold thathet interaction, exchange of
dialogue that may involve one to one interactidasge group discussion and may
take place face to face or over the telephonerough interview.Interviews have an

advantage of soliciting additional information thgh supplementary questions.

Interviewing of the selected individuals is an inmfpat method in qualitative
research. Bogdan and Biklen (1992) have definedruidw as “a purposeful
conversation, usually between two people but sonetiinvolving more, which is
directed by one in order to get information frome tbther”. Flick, U. (2007)
identified interviewing as the most important detdlection technique in qualitative

studies. Interviewing, careful asking of relevanestions, aims to find out what is
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on people’s mind, what they think or how they fedout something (Fraenkel
&Wallen, 1996). Patton (1990) has stated: We inésvvpeople to find out from

them those things we cannot directly observe. $hed is not whether observational
data is more desirable, valid, or Meaningful thaif-seport data. The fact of the
matter is that we cannot observe feelings, thoughtsl intentions. We cannot
observe behaviors that took place at some preoirg in time. We cannot observe
situations that preclude the presence of an obsefVe cannot observe how people
have organized the world and the meanings theghattawhat goes on in the world.

We have to ask questions about those things.

Interview method has both advantages and disadyasit®8y way of interviewing it

is possible to obtain full and detailed answersnfithie interviewees Morris, (2006).
In addition interviewer has the opportunity notytd observe non-verbal behavior
and evaluate the validity of respondents’ answeitsalso to control question order.
The other advantage of interview is that the irewer can clarify obscure questions
and ask the respondent to expand the answersyartyjcimportant or revealing. In

this study, semi structured interview were emploj@edeachers and students which

helped to obtain valuable information related t® $kudy.

Therefore face-to-face verbal communication betwberresearcher and interviewee
was applied. (OFSTED, 2002) called semi structuretérviews” qualitative

interview which has characteristics that includgetiactive exchange of dialogue
which allows one to one interaction and flexibleusture and therefore allows
researcher interviewee(s) to develop unexpectandbelt ensures that the relevant

context knowledge is brought into focus so thatad#d knowledge can be brought.
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Also the open-ended questions were used and thetigoe asked were not bias
because what is needed is true information fronr tde. Provision of such types
of questions made the respondents to be free widing their views towards the

efficiency of Participatory methods of teaching.

The use of interview guide is important becauseettege some incidences that
cannot be simply observed in other tools of reseauch as body expression as well
as tone of voice, but with interview it is possib@n the other hand, interviews may
take much longer time compared to questionnainesaddition, the presence of
researcher may affect respondents in the way hegt do not say what they really

think (Fraenkel & Wallen, 1996).

In this study separate interviews were conductet secondary school students and
teachers. Accordingly, two interview schedules loé semi-structured type were
developed. Semi-structured type interviews candseimed as verbal questionnaires
which consist of series of questions designeditit specific answers on the part of
respondents. It is possible to use them to obtaformation that can later be
compared and contrasted. These are most usefubtanoinformation to test a

hypothesis in researcher’s mind (Fraenkel & WallE396).

3.5.2 Teachers’ Interview Schedule

Teacher interview schedule (see Appendix A) coedisbf a part to obtain
information about the interviewee characteristied the 13 questions were asked for
the purpose of the study. In the first part of theerview schedule teachers were

asked about their demographic data, but not th@meas in order to keep
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confidentiality. Instead of their names each indingl was assigned a number. The
open-ended interview questions were prepared aékated literature about the
achievement was searched. The literature about télaehers’ and students’
perceptions on participatory methods of teachirigdteresearcher for preparation of
appropriate questions that could provide betteormftion for the purpose of the

study.

Therefore the answers to the questions were the tred were thought to best
explain the teachers’, and students’ perceptiongasticipatory methods of teaching
and the related issues. Teachers were asked #fsitpessible for them to be involved
in the interview after they were given some infotiora about the study by the
researcher. Probes were used to provide a bettwrstanding and obtain deeper
information. In this study probe questions werewitten in the interview schedule
but asked when needed. They were used to makedpenses clear or to make sure

that interviewee understood the question in theecbmvay.

3.5.3 Student Interview Schedule

Student interview schedule was designed afterrtteeviews with the teachers were
completed. The information obtained from teachersexd as a source for developing
the student interview schedule including open-engeéstions. Student interview
schedule (see Appendix B) included a part aboubrinétion about their
characteristics; their ages, their genders, and $kbool types but not their names in
order to keep confidentiality. Each student wasegiva number. After that 10

questions in the interview sought to investigate tbasons of low achievement of
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students in biology and related issues. Voluntawplvement was valid for students
as well. Students were informed by the researcheutahe study. Probes were used
in the interview of students also in order to pdevstudents a better understanding of

the interview questions.

3.5.4 Observation

Both participant and naturalistic observation werged to gather the needed
information by a researcher .The method servedréBearcher the chance to see
teachers’ performance and students’ involvementrwihey are in the classroom.

However, this method was also appropriate in thisysdue the fact that it enables
the researcher to acquire accurate information hwhiannot be obtained by

questionnaire and interview because of the respusdenawareness of the answers

or not being co-operative in study (Marlow, 2005).

3.5.5 Documentary Review

Yegidis, (2006) identifies documentary review agracess of reading various
extracts found in offices or places dealing withassociated with issues related to
what the study is investigating. It involves detimg information from written
documents. The researcher was interested to passgth schemes of work and
lesson plans as well as syllabus in order to retrealapplicability of participatory
teaching methods in secondary schools. The infitomagathered through
documentary review enabled the researcher to cobgek consistence of the
information collected through other research imsgnts. The written evidences also

do save researcher’s time and expenses of tramsgrib
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3.6  Validity and Reliability of the Instruments

3.6.1 Validity

Validity has been defined as “appropriateness, imgéuiness, and usefulness of the
specific inferences researchers make based oratagliey collect” while reliability
refers to the consistency of these inferences twer (Fraenkel &Wallen, 1996). In
qualitative study it depends on perspective of tbgearcher and the degree of
confidence researchers can place in what they $eee or heard. Fraenkel &Wallen

emphasized that how researchers can be sure #yaaté not being misled.

Furthermore whether a researcher sees what he@ess or what he or she thinks is
a concern of validity in qualitative studies (Galadini, 2003). Validity is the most
critical criterion and indicates the degree to Wham instrument measures what it is
to be measured (Msaghaa, 2008). Also Validity candbfined as the process of
establishing document evidences which provide igben degree of accuracy that
specific process consistently produces a produet theet its predetermined
specifications and quality attributes (Cohen,20D@ngulation is among the
methods that qualitative researchers use to enshae they are not being
misinformed. In triangulation a variety of instrume is used to collect data. The
validity is enhanced if a conclusion is supportgddbata collected from a number of

different instruments (Fraenkel & Wallen, 1996).

In order to ensure validity of data, a multiple alatollection techniques were
employed. Thus, triangulation was employed. Theesfihe study involved more
than one method of data collection which allowed thsearcher to combine the

strength and correct some of the weaknesses csamee of data. In the light of this
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study the researcher used questionnaires, internaswwell as observation. This

helped to reduce reliance on only one method &t dallection.

3.6.2 Reliability

Reliability means the ability of measuring instrurh& give accurate and consistent
results. It refers to providing consistent resuttger different measurements
(Msaghaa, 2008).Reliability entails that the measuor data collection methods
should be uninfluenced by changes in context. Télehility of the information
gathered was seen in the extent to which the msthm@d pick up what the
researcher expected them to. Reliability of the suess was ensured as all the
questionnaires and interview guide were uniforniht® respective women workers

(Kombo & Tromp, 2006).

The collected data was processed in a uniform veagrtsure that conclusions
reached are similar to any other study that wilcbaducted using similar approach.
No research assistants were employed in this sflidg.different methods of data
collection questionnaires, interview and documgnt&aview resulted into a high
level of data triangulation which in turn ensuretiability of the data to collected
(Ghauri, Gronhaug, & Kristianslund, 1995).In thtsidy the instruments which are
guestionnaires and interview were prepared undergindance of the research
supervisor during research proposal preparatiogestfaat enabled the researcher to

have assurance on the quality of instruments peepar

3.7 Data Analysis Plan
Since the researcher does not end with data dolfecthe collected data were

analyzed. According to (Patton, 2002) propoungd Hctivities of qualitative and
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quantitative inquires are analysis interpretationd @resentation of the findings.
Qualitative data were subjected to content analygide quantitative data were
expressed through tabular forms and converted Fnéguencies and Percentages.

The main focus was to answer the research questions

3.7.1 Data Analysis Plan

In this study the researcher used qualitative aggiroThe study also adopted this
combination in order to maximize the strengths ardimize the limitations of each

(Kombo and Tromp, 2006). Kothari (2004) define da#ve approach as the

research concerned with subjective assessmentitoidat, opinions and behaviour.
He also points out that qualitative research desgo find out how people feel or

what they think about a particular subject or tasitbn. The use of this approach was
used to enable the researcher to have a broageaction with the target group in

assessment of attitudes, opinions and behavioureghondents concerning the
research study through in depth interviews and tqpresaires to obtain the study

information.

It is possible to obtain detailed information abaa#tses or people by way of
qualitative research and the purposive samplinggs® increases understanding of
the cases while reducing generalizability (Patt@890). Qualitative approach
enables the researcher to collect and analyzeimlatatural settings. Moreover, it is
viewed as inclusive, insightful, stimulating, highéxhaustive and reliable due to its
deep exploitation of respondents to obtain inforamatthat is purposively

comprehensive and relied upon for easy analydiseofinding (Cohen,2000).
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3.8  Ethical Issues and Considerations

Saunders, Lewis and Thornhill (2007) define redeatbhics as the appropriateness
of researcher behaviour in relation to the righthadfse who become the subject of
the study work.Blumberg; Cooper; &Schind@008) define ethics as the moral
principles, norms or standard of behaviour thatdgumoral choices about our
behaviour and our relationship with others. Sausideewis and Thornhill (2007)
add that, research ethics based on how the resedorimulate and organizing his /
her research design in all stage of research pupesdn a moral and responsible
way. In this study ethical procedure was considéneslighout the period of research
study and the respondents of the study were valpfiased on confidentiality and

knowledgeable approval.
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CHAPTER FOUR

FINDINGS AND DISCUSSION

4.1 Introduction

This chapter is divided into two parts. The firgripdeals with the information

obtained from the interviews with the teachers eomig their understanding,

perceptions about participatory methods of teachimgpmparison between

participatory and non participatory methods oftéaghchallenges and opinions
about participatory methods of teaching. The sequartl presents the results of the
interviews conducted with the students from botivgie and public secondary

schools.

4.2 Respondents Characteristics

The 30 teachers who participated in the study \a#rthe teachers working in these
5 schools, this number of teacher was considerefetsufficient to obtain the

necessary information for the study. Teachers @paied in the interview

voluntarily. They were asked their experiences aaching and their educational
gualification. Out of 30 teachers 19 (63%) were dm and 11(37%) were males.

Their characteristics are presented in Table 4.1.

4.2.1 Teachers’ Educational level

Most of the interviewed teachers 19(63.3%) had élack in education, 8(27%) had
diploma in education. Therefore professional teexhéth bachelors and diploma in
education had pedagogical skills while 2(6.7%) atwer bachelors and 1(3.3%) was

a form six leaver had non-pedagogical skills. Thdicates that most of the
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respondents had enough knowledge to provide aecunfarmation to the researcher
(Table 4.1). However, it should be noted that teactraining institutions have been
critiqued for their inability to produce teachershavare properly grounded in
pedagogy and content as well as having the abdityollaborate professionally in a
working environment (Kuiper et al, 2008; DarlingsHaond, 2006). Educationists
observed that the transition from academic theoirnesiniversities to classroom
practice has often been very sharp suggestingstivaient teachers are not often
properly groomed to put into practice current pedggand interactive skills that
have been theoretically learnt. On the other hdradet are scholars (Ajeyalemi,
2005; Okebukola, 2005; Candy, 2002) who claim tkia¢ Teacher training
curriculum does not fully acknowledge the new ageirenment in schools and
classrooms in terms of constructivist learning,rieacentred instructions and
integrating technology into the processes of tearland learning. There is not a
sufficiently strong link between the schools’ caulum and the teacher education
curriculum. This might be the case also in thiglgtas not many teachers are trained

to implement participatory teaching.

4.2.2 Teachers’ Professional Experiences

The study was interested to get information from tbspondents because it one of
the important factor in teaching and learning psscd he study revealed that most of
the interviewed teachers, their professional expees ranged from 1 to 10 years
were 18(60%), those with 11 to 20 years were 10(32%d those with 21 to 29
years were 2(7%). Teachers with good professioxpémence in teaching can use

effectively participatory teaching methods comparito the teachers with poor
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professional experiences in teaching. This is stppgdoy Murnane & Philips (2001)
who have found that there is a relationship betweanhers’ effectiveness and their

years of experience.

4.2.3 School Type
Both public and private schools were involved ire tbtudy. 18(60%) were
interviewed teachers from public secondary schants12(40%) were teachers from

private secondary schools.

Table 4.1: Field Data on Teachers’ Characteristics

Teachers’ Gender Frequency(N)  Percent (%)
characteristics
Female 19 63
Educational level Male 11 37
Total 30 100
Bachelors in education 19 63
Diploma in education 8 27
Other qualifications 2
Form six leaver 1 3
Professional 1-10 18 60
experience (in 11-20 10 33
years) 21-29 2 07
School type Public 18 60
Private 12 40

Source: Researcher (2014)

4.2.4 Students’ Characteristics
In this study 70(100) students were involved in shedy. 38(54%) were female and

32(46%) were males. The age of the students whgethfrom 12 to 14 years 5(7%),
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those who ranged from 15 to 17 years were 51(78%ly 14(20%) their age ranged
from 18 above. The interviewed students from puldéecondary schools were
42(60%) and 28(40%) were the interviewed studeoits fprivate secondary schools.
The study was interested in these categories aiadelso as to obtain information
and avoid bias when reporting information. The stid’ characteristics are shown

on the Table 4.2.

Table 4.2: Students’ Characteristics

Students’ Characteristics Gender Frequency(N) Percd (%)
Gender Female 38 54
Male 32 50
Age 12-14 05 07
15-15 51 73
18 above 14 20
School type Public 42 60
Private 28 40

Total 70 100

Source: Field Data (2014)

4.3 Understanding of the Concept Participatory Teating Methods

Under this part the researcher was interesteddokcbeneral knowledge of teachers
about participatory teaching methods. To obtain thquired information the
researcher employed interview schedules to thééeadrom both private and public
secondary schools. Total numbers of the intervieweee 12 teachers from private
secondary schools and 18 teachers from public s@cgrschools. Therefore the
study revealed that 7 (23%) private secondary dchemchers explained clearly

about the concept of participatory methods of tewghs the interactive methods of
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teaching. The rest 5(17%) from the same privatersgary school did not explain

clearly about participatory methods of teaching.

The same exploration was employed to public seagnsizhool teachers where, 18
(60%) had clear concepts about participatory metladdeaching as the methods of
teaching that allow students involvement, partitga and interaction during

acquisition of knowledge. This is supported by Bemigisha;Jagero;&Rwashema
(2012) who define participatory teaching as thathoé by which students are to the
fullest engaged in teaching activities within thgieferably learning styles. Also it is
highly recommended by Peterson (2007),purported theticipatory teaching

methods create Learning whereby students are mstygamembers of teaching and
learning process. In an interview with one of thizagie secondary school teacher

who did not provide clear meaning about participatoethods of teaching said:

“It is not easy for me to be aware with participgtanethods of teaching
because | have a bachelor in accounts which doesotude educational and
pedagogical courses. Therefore participatory meghofiteaching to me are a

new phenomenofCatherine, interview, October 2014].

In an interview with one of the teacher from paldecondary school, said:

“Participatory teaching methods are the interactiveethods of teaching where
students can be divided into groups for exchandimgyr ideas related to the
lesson taught and present their findings before tiacherin the classroom
environment. Therefore, this enables the teachéetenriched with new ideas

from the studentgleonard, interview, October 2014].
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In general teachers had wide knowledge about trenimg of participatory teaching
methods as shown on the Table 4.3. Very few of thadlittle understanding about
participatory teaching methods. For those who wertevery clear with the meaning
of participatory teaching methods perhaps are theke were not teachers by

professional.

Table 4.3: Teachers’ Understanding of ParticipatoryTeaching Methods

Items School teachers Frequency(N) % of

understanding

Understanding Public secondary schools 18 60
. 7 23

Private secondary

schools
Not clear with Public secondary schools - -
participatory : 5 17
methods of teaching Private schools
Total 5 30 100

Source: Field Data (2014)

4.4  Teachers’ and Students’ Views on use of Partgatory Teaching
Methods

4.4.1 Teachers’ Views on use of Participatory Teathg Methods

A Teacher is an important factor that affects agdmeent of students. Therefore it

was reasonable to get teachers’ views which migha Isource for students to have

positive or negative feelings about participatorgtimds of teaching adopted during

teaching and learning process that include: meagwstudents’ prior knowledge,

Teachers’ interests on using participatory teachimgthods, the effectiveness of

participatory teaching methods, and the mostlygsretl teaching methods.
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4.4.2 Measuring Students’ Prior Knowledge

Measuring students’ prior knowledge is one of thpartant aspects that can help to
verify that teachers are either using participategching methods or not. A teacher
who knows participatory methods of teaching wilvays begin asking questions to
students of the previous lesson and or checkingipog/ledge of the students before
starting a new lesson. The study employed intervseWwedules, observation and

documentary review in order to get the requiredrimiation.

Table 4.4: Measuring Students’ Prior Knowledge Befee Teaching New Topic

Teachers’ Responses Gender Frequency(N) Percenta@e)
Yes Male 13 43
Female 11 37
No Male 3 10
Female 3 10
Total 30 100

Source: Field Data

In Table 4.4 shows the results shows thatl3 (43¥#)eomale teachers and 11(37%)
female teachers are measuring students’ prior kedyd before teaching a new
topic. That is equivalent to 80% of all teachersowmeasure students’ prior
knowledge before teaching a new topic. Only 20%hef teachers agreed of not
measuring students’ prior knowledge before teachingew topic. Under this, 10%
were Female teachers and 10% male teachers. Asdrégathese responses, it
indicates that most of the teachers were applyiadigpatory teaching methods
during teaching and learning process as majorityteachers were measuring

students’ prior knowledge before teaching.
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4.4.3 Teachers’ Interests on using Participatory Miods of Teaching

The second question investigated the teachersesttéo teach by using participatory
methods. This part was also very significant invpgiimg accurate information
because it is not possible for the teacher who doe$ave interests on participatory
teaching methods to teach by using them properher&fore in order to get the
desired data the study employed interview schedtdeteachers. The responses
revealed that 12(40%) of male teachers and14 (&HMdyved great interest of using
participatory methods during teaching and learrngcess. The rest 03(10%) of
male teachers and 01(03%) of Female teachers showedhterest of using

participatory teaching methods.

The main reason given by the teachers who showtedests to use participatory
teaching methods said simplified work to the teac® increase performance of
students. This is supported by Felder& Brent (20060 said that participatory
teaching methods are superior for promoting metmitive thought, persistence in
working toward a goal, transfer of learning fromeetting to another, time on task,

and intrinsic motivation.

Table 4.5: Teachers’ Interests on Using Participaty Methods of Teaching

Teachers’ responses Gender Frequency(N) Percent(% )

Yes Female 14 a7
Male 12 40

No Female 01 03
Male 03 10

Total 30 100

Source: Field Data (2014)
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For example, students who score in the 50th paleembhen learning competitively
would score in the 69th percentile when taught eoaipvely on the other hand for
those who showed no interests it was due to intybi apply participatory teaching

methods effectively. These responses are presentdte Table 4.5.

As shown on the Table 4.5, the responses indithtds26(87%) of the secondary
school teachers from both public and private schdwhve interests to apply
participatory methods during teaching and learmiraress.In an interview with one
of the respondent from one of the Secondary scéaidt
“I like to involve my students during teaching dedrning process in order to
arouse interests and curiosity to my students. Also prefer participatory
methods because they help me to simplify teachatiyitees and increase

reasoning ability and dependability to my studénts.

On the other hand, the interviewee who showed merasts to use participatory
methods said:
“It is a burden to use participatory methods of ¢hang because they consume
a lot o time and sometime can disturb teaching l@adning environment due
to misunderstanding among the students when paaticiy methods are
applied. This can lead into poor discussion and kvgaoints can be

presented[Hadija, Interview, October 2014].

Another teacher who worked with public school faryears was heard saying that:
“It is sometimes tiring to teach by using partiatpry methods because

participatory methods may sometimes be boring anithat time students are



59

against learning. Accordingly these uninterestadishts affect me negatively
to apply participatory methods when teaching. Imeayal | like teaching,
perhaps | must like it, because this is my protesbut | should not be obliged
to use teaching methods which | do not have interesvith.

[Sauda,interview,October 2014].

4.4.4 The Effectiveness of Participatory Teaching Ethods

The study sought to find out teachers’ opinion ometler participatory teaching
methods can improve the quality of education or. ®itidy employed interview
schedule in order to gather the necessary infoomatin this aspect. The study
revealed that 23(77%) agreed that participatoryhoag can improve quality of
secondary education in Tanzania while 7(23%) desdyr Of those who agreed,
13(43%) were Female and 10(33%) were Male. Those disagreed, 3(10%) were

male and 4(13%) were Female.

Therefore study shows that most of teachers agnae participatory teaching
increase understanding among students and themgirpving quality of secondary
education. This is supported by Mabrouk (2007) weaal that Individual student
performance was superior when cooperative methodse vased as compared
knowledge acquisition, retention, accuracy, crégtivn problem solving, and
higher-level reasoning. The responses are showheiffable 7. In an interview with
teachers in one of the sampled secondary schadts sa

“You know when participatory methods of teaching affectively applied it is

possible to make students active in learning amderaber facts easily, quickly

increase understanding and performance to studemdsce improving the
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quality of secondary education in Tanzania educatio Tanzanid[Witto,

interview, October 2014].

Meanwhile, 23% of the teachers’ responses disagrees® participatory methods of
teaching can improve quality of education in Tamaaihey said there are other
important factors than participatory methods fompioving quality of secondary
education in Tanzania. One of the responded said:
“Participatory methods of teaching are useless mproving quality of
secondary education if the schools do not have gim@und qualified teachers
in all subjects. Participatory methods will also b&ective when mixed with

other teaching methods like lecture method.

Table 4.6: Participatory Teaching Methods in Improvng Quality of Secondary

Education
Teachers ‘Responses Gender Frequency (N)  Percenta®
Yes Female 13 43.3
Male 10 33.3
No Female 4 13
Male 3 10
Total 30 100

Source: Field Data (2014)

4.45 The Mostly Preferred Teaching Methods

The study in this part sought to seek for informatifrom the teachers on the
common participatory teaching methods adopted duteaching and learning
process. The study employed interview and obsemwatind documentary review

tools to collect information in this aspect. Thedst revealed that 21(70%) they
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preferred group discussion method and 5(17%) pexlelecture method. The rest
2(7%) preferred question and answers, 1(3%) peddield trip and 1(3%) preferred
guest speaker method. Therefore, teachers’ respanseates that, majority of
teachers in secondary schools do prefer group skgmu method in relation to other
methods of teaching. Also through documentary rmyvibe researcher revealed that
most of the teachers’ lesson plans were writtertudision method as the only

adopted participatory teaching method.

Through participant observation the researcheraledethat, students were divided
in groups to discussion. This indicates that majoof teachers were familiar with
single participatory teaching method. Other pgratdory methods of teaching like
Jigsaw, Role play, Socratic, Future wheel, Study smd dramatization were ignored
by most of teachers. In fact, some recent stuftiead that teachers in primary,
secondary schools, teacher education collegeselsagvuniversities still dominant
use lecture-citation methods. Where participatoethods have been deployed, they
were poorly utilized by many teachers, as studeat® been encouraged to work in
groups of five to six, largely discussing questientghout proper direction (Tilya &
Mafumiko, 2010). Also Felder and Brent (2006) dhigt Successful teachers should
use many kinds of teaching strategies and intemacstyles rather than a single
approach. Effective teachers try to meet the neéd#ferent students and demands

of curricular goals, topics, and methods.In intevwieachers they said:

“Group discussion is a popular and simplest and agpest method that can
easily be adopted by the teacher during teaching #&arning process”

[Zawadi,interview,October,2014].
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“Myself | prefer small group discussion becauseisitthe only method of

teaching that | am competent with. Apart from titataves time and can even
be utilized in the school environment where theseszarcities of teaching and
learning materials[Mwanahamis, interview, October 2014].

“To me lecture method is the best because can mmglgo cover syllabus on
time. Also this method is applicable to all sulgeahd reduces interferences
like unnecessary questions from the studeritrick, interview, October

2014].

The subjects’ responses show that most of the éeaakse group discussion as the
only participatory teaching methods. But an effextieacher should use different
participatory methods of teaching like field triparder to have meaningful learning

because learning takes place not only at schodalbatat out of school environment.

Table 4.7: Teachers’ Mostly used Teaching Methods

Teachers responses Frequency (N Percentage (%)
Questioning 27

Lecturing 5 17

Guest speaker 1 3

Study tour 1 3

Discussion 2170

Total 30 100

Source: Field Data (2014)

According to Tilya and Mafumiko (2010) scientificxperiences outside the
classroom captivate students’ interest in, and usmism for science inside the
classroom. Field trips have effective instructiomdé to provide students meaningful

understanding and consequently higher achievenfdmblmgy. Through field trips,



63

the events and the objects that cannot be broudbt dlass are possible to be

observed.

4.4.6 Students'Views on use of Participatory Teachg Methods

In this section the results of student interviewes @resented. A total of 70 individual

interviews of semi-structured type were held withf@male and 32 male students
among these fourteen students were form six stadéiie 14 questions were
prepared after teacher interviews had been conductbe prepared interview

questions went together with some probing questions

The information obtained from teacher interviewsevesed to prepare 70 students’
interview protocol. The students were selected gsiyely with the help of teachers
who were asked to select volunteer form three amdh fsix students who were
believed to really be able to inform researcher uabtheir perceptions on

participatory methods of teaching adopted by tecimesecondary schools.

4.4.7 The Mostly used Teaching Approach

The first six questions sought to reveal studemisiceptions on participatory
teaching methods used by teachers in secondarylscAde first question, “Which
approach do teachers apply mostly when teachirgptssin the classrooms?” the
students’ responses to this question are presemtdtie Table 4.8Table 4.8shows
that the students responses 48(69%) said thatipatbry approach is the mostly
used by teachers when teaching various lessoreinlassrooms and 15(31%) said
that non-participatory is the mostly used teachapgproach by teachers when

teaching in the classrooms. But 7(10%) said weitesnoe of which approach do
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teachers applied during teaching because there werkiplicity of teaching

approaches adopted by teachers during teaching.

Table 4.8: The Mostly used Teaching Approach

Students’ responses Freancy (N) Percent (%)
Participatory approach 48 69
Non-participatory approach 15 21
Not sure 7 10
Total 70 100

Source: Field Data (2014)

Therefore more than half of the students who weterviewed they testified to have
been involved by their teachers in learning procddss indicates that teachers
appreciate the need to have patrticipatory teacmetihods in the learning process as
it has been supported by Peterson,(2007) who medidhat in the classrooms
where the students are encouraged to ask quetiiergsare successful students.
One of a student interviewed sad:
“Our teachers most of the time apply participat@agproach when teaching.
Good examples are the history, geography and sdntleeoscience teachers,
for instance teachers ask some questions fromréhequs lesson and divide us
in groups for discussion....l think that is partidipey approach [Benigna,

interview, October 2014].

The second interviewee said:
“Our teachers normally come in the class they 4leet when the lesson time is off
they quit without even asking some questions tdests” [Hamis, interview,

October 2014].
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The third interviewee said:
“On my side | am not sure which approach do teashagply when teaching us
because you can see a teacher is lecturing, askiiegtions and dividing us in
groups for discussing a certain written question the board on the same
lesson time....so | am totally confused of which aagin mostly applied. But

all in all I do understand her lessofNeema,interview,October 2014].

From the responses made by students above, theityajostudents are aware with
the approaches adopted by their teachers whenimngaich classrooms. But few of
them are not aware of which methods are used byetehers when they are in the
classrooms, because of application of differenth#sy methods when teaching as

one of the interviewee said above.

4.4.8 The Mostly used Teaching Method

One of the elements of teacher’s instruction islemts’ active involvement in the
lesson which contributes to meaningful learninge Hext question investigated the
mostly used teaching method in the classroom. €hearcher here was interested to
check students’ views on whether teachers are eygplyarticipatory methods of
teaching or not. Examples of participatory methads such as Discussion, inquiry,

Socratic, jig-saw and future to mention a few.

In order to obtain accurate information, the stedyployed interview schedules and
documentary review. Therefore the study revealedt,4B(69%) said group
discussion is the mostly applied teaching methodnimst of the teachers when

teaching a lesson and15 (31%) said lecture metheddely used teaching method
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when teachers are teaching a lesson. But 7(10%)siaer methods of teaching were

applied by teachers during teaching and learninggss.

In an interview with a certain student:
“Most of the teachers do apply group discussion mteaching. They normally
divide students in groups of 5 to 10 students emgolip and provide a task to
discuss and we make presentation before the tedRlwmice, Interview,

October 2014]

Another interviewee said:
"Yes | always see teachers grouping students olesst than 10 to 15 each
group. But we suffocate because group is too kigré&fore slow learners are

in hard time to grasp a lesson.”

Through observation, the study revealed that, maaghers relied much on group
discussion though some of the teachers did noizeitit properly because they
divided students in groups left them with some taes for discussion in their
groups without teacher's presence. (Tilya & Mafumik010,) in their study
comment that, where participatory methods have legroyed, they were poorly
utilized by many teachers, as students have beeouesged to work in groups of
five to six, largely discussing questions withoubpger direction. Therefore for
effective application of participatory teaching mmds teacher should be close to

students so as to assist them when difficultieseari

4.4.9 Number of Students Per Each Group
The study here was interested to check the averagder of students incorporated

in each group for effective application of partetipry teaching methods.
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Observation and interview were among of the insemit® applied on this aspect. The
study revealed that 57(81%) said each group com$isen to 15 students. This
reflects that class was overcrowded to apply gpgtory teaching method like small
group discussion. Only 13(19%) said their groupsmatly consists of 5 to 10

students each group. These students therefore apalsp the lesson properly.
Normally the proposed number for each group disonsshould not exceed 7

students for effective discussion. Through obsématthe study revealed large
groups of students estimated up to 15 who weraléd/to discuss a task provided by
their teachers during classroom hours. Therefoying large groups means

ineffective application of participatory teachingtnods.

Another student said:
“Very rare teachers use group discussion, | oftese shem using lecture

method when teachih§Hamida,interview,October 2014].

The next interviewee said:
“It is unfortunately that my teachers never appligeoup discussion, but
always adopt question and answers when teaching pther methods like
demonstration and study tour as well as lectureho@$[Asha, interview,

October 2014].

4.4.10 The Need to Learn Through Participatory Metlods
The researcher here focused to investigate thesstsidinterests of being taught
through participatory teaching methods. This was igportant aspect to the

researcher because sometimes you could force ssuelearn through participatory
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methods unwillingly. To obtain the required inforoa, interview schedules
provided to students and the results were as fati®@8(80%) said there is need to be
taught through participatory teaching methods wHer@0%) said there is no need
to be taught through participatory methods of teaghHowever the study shows
that great number of students still realize theeess of using participatory methods

in teaching and learning process.

This is supported by Wankat,(2002) in his book "Hfiective, efficient professor:
teaching scholarship and service" denoted thakipair-share participatory teaching
strategy that enables students to think indiviguahd then share ideas with each
other in their pairs. Baha, (2014) comment thatatitude of participation, rather
than one of isolation and alienation, is a “sourfower and vitality” and therefore

a cornerstone in the advancement of a group onmaremity.

A Table 4.9shows that 80 percent of the studentge hgositive attitudes on
participatory teaching methods applied by teachdmsn teaching various lessons in
the classroom environment.
One of the interviewed students had the followmgdy
“I understand much the lesson when participatornacteng methods are
applied in the classroom and these methods allowanieep memory and be
able to recall of what | learn. Also they help raebe aware and concentrate in

studies thereby improving my performance”.

| like participatory methods because they buildfamnce and the spirit of self

independent among students....yah, teachers shouwthpbasized to proceed
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with teaching using participatory teaching methbdsause to me | think...they

are good'{Tatu, interview, October 2014].

“Nowadays learning is very simple because throurgarnet you can get a lot
of information about your lesson. Therefore | thitdachers should not
overwork themselves talking too much when teactingthey should involve
students when teaching so as to simplify their W¢HRannuel, interview,

October 2014]

“I think there are needs to use participatory nmeth because help students to
grasp well the lesson and also help students tskjs of answering questions

properly” [Nobeleth, interview, October 2014].

“Participatory methods are very important in leang process because they
help a teacher to reveal learning difficulties and weaknesses from each

student{Mohamed, interview, October 2014].

“Sure...there is a need for application of participey methods in teaching
and learning process because they provide freedwnstiidents to contribute
their ideas and perform activities practicdfligpson, interview, October

2014].

“I encourage teachers to proceed with teachinghysusing participatory
methods because they build sense of cooperationspimid of solidarity and

avoiding spoon feeding to studefplames, Interview, October 2014].

In an interviewee some students responded negatgdahey said:
| hate teachers who use participatory methods atheng because they are

boring....check this class, it is full of studentswimuch time is spent to divide
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groups and is it possible for a student to underdtthe discussion for example

being in a group of fifteen studeni&@ripina,interview,October,2014].

“I pay school fees in order to be taught by thacteer and not helping the
teacher to teach. For instance when you are givequastion to discuss in
groups and being told to present your findings ketbe class, that is the same
as taking teacher’s role and responsibility of teag students [John,

interview, October 2014].

Therefore from the above information, it shows tmajority of students were eager
to learn by using participatory methods of teachamgl knew the significance of
using participatory teaching methods. Few studemie not ready and did not see

any validity to learn through participatory methods

Table 4.9: Students’ Interests on Participatory Melhods of Teaching

Students’ responses Frequen@y) Percentage (%)
Yes 56 80

No 14 20
Total 70 100

Source: field Data (2014)

From the Table 4.9,7(10%) of the students suggestaidteachers should proceed
with involving them during learning process, 14(208&id the heads of schools,
ministry of education and vocational Training ahd government in general should
distribute enough teaching and learning materiajgeeially relevant text books as

well as reference books so as to enable studenksve proper way of learning
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through participatory teaching methods.7(10%) segge that the schools
environment should be improved so as to have peleeind during learning
process. 6(9%) suggested on reducing number ofestsidoy constructing more
classrooms which will accommodate the required remiof students as
recommended by the Ministry of education and vocsti training that each class
should accommodate not more than 45 students. €kearcher’'s observation
revealed that, many schools’ classes had large euoflstudents contrary to what it
has been recommended by the ministry of educaiibtin large number of students,

there are possibilities of poor utilization of peigatory teaching methods.

4.4.10 Participatory Methods and Quality Education

The researcher wanted to investigate and obtaornrdtion from the students on
whether participatory teaching methods can heipfmove the quality of secondary
education in Tanzania. The responses to the que$do you think learning through

participatory methods can help to improve qualit{ducation in Tanzania?”

Of the students responses 50(71%) agreed thatipatbry methods can help to
improve quality of secondary education in Tanzamiale 20(29%) disagreed that
participatory methods cannot improve the quality sd#condary education in
Tanzania. Therefore students are effectively in@dlduring learning process it is
impossible to improve quality of education. This s supported by Mpate,(2012)
concluded that “Whenstudents are actively involirethe learning task, they learn
more than when they are more passive recipientsstruction.” Completing short in

class writingactivities, engaging in class discolssj field trips, completing

laboratory exercises, participating in simulatioctiaties, computer assisted
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instruction activities, makingindividual or smaltogip presentations are among the

strategies in active learning(Mulder & (Ndabi,2D®4in an interview with a certain

student:
There is no doubt that using participatory methafgeaching can improve
guality of secondary education in Tanzania becatisse methods help a
student to be active in learning and cover largateats which help him to be
competent in answering questions from differentjesibmatters, hence
improving the quality of educatiofRahma, interview, October 2014].

Another student was heard saying:
On my views, | think it is not very much easy tprowe quality of secondary
education only by applying participatory methodstedching because there
are other factors which should go together withsthenethods. For example if
you don’t have qualified teachers to different emi$ of study as well proper
infrastructures like libraries good classrooms, ¢ahtories, enough books and
good and reasonable wages to our teachers, padiony methods have
nothing to do with improving the quality of educati{Victoria, Interview,
October 2014].

Another interviewee said:
“Although participatory methods are good, they slklobe mixed with non-
participatory teaching methods like lecture, gugséaker and demonstration
for effective improvement of quality secondary etioo in Tanzania. Also
teachers should not use single participatory mettibdy should use multiple
participatory methods as we hear from others thla¢ré are so many

participatory teaching methodpAli, Interview, October 2014].
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Therefore, from the above information obtained frdm students, it is clear that
71% of the students have hope that the use ofcgaatory methods of teaching can
help to improve the quality of secondary educatidiso information from few
respondents 29% who had negative perceptions agbaricipatory methods of
teaching should not be ignored because they arertang in improving the quality
of secondary education.The well-documented findmfgsome 100 research projects
show beyond doubt that cooperation is effectivéenareasing student achievement
and is beneficial for the development of positingeigroup relations and pros social
behaviours and attitudes (Slavin,1990).The Takl® 4hows the respondents views

on participatory teaching methods on improving gyaif secondary education:

Table 4.10: Participatory Methods and Quality Educaion

Students’ responses Frequency (N) Percent (%)
Can improve quality of education 50 71
Cannot improve quality of education 50 29
Total 70 100

Source: Field Data (2014)

4.5 Comparison between Participatory and TraditiondMethods of Teaching

This part was investigating the teachers’ abililyammparing between participatory
methods of teaching and traditional methods of heac as regard to their
applicability in teaching and learning process. T$tady employed interview

schedules in order to obtain clue information fribve teachers about this aspect.

The teachers’ responses according to the Table dhbivs that 27(90%) said

participatory methods are better than non-parttoyamethods of teaching. Only
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3(10%) said non- participatory methods are bettan tparticipatory methods of
teaching. Therefore great numbers of teachers sl great respect to interactive

methods of teaching.

One of the interviewee said:
“Participatory methods of teaching are better thamaditional methods of
teaching because they help students to brainstdnat ey learn and increase
thinking capacity. Also they help the teacher retbg students’ learning
difficulties and recognize different talents of ledearner and get time for
assisting them according to the need of each sti[Raygina,interview,

October 2014].

These opinions comply with the views from (Muld2604) said that Participatory
teaching methods encourage interaction among teastineents, the content and the
environment in which learning occurs. Indeed, thethad provides opportunities for

students to share concepts and skills with thartter as well as their colleagues.

Table 4.11: Teachers use of Participatory and Nond®ticipatory Teaching

Methods
Teachers’ Responses Frequency (N) Percent (%)
Participatory methods of teaching 27 90
Non-participatory participatory methods 3 10
Total 30 100

Source: Field Data (2014)
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Table 4.11 summarizes teachers’ preferences betweaditipatory methods and
traditional methods of teaching. Certain activere® techniques in the classroom
may well enable students to absorb and retainnmdtion just as well as, if not better

than, the more traditional methods.

5.5.1 Students Views on Participatory and Non-Partipatory Teaching
Methods

An investigation was conducted to understand thdesits’ ability in comparing the
best teaching methods between participatory anepacticipatory teaching methods.
To obtain relevant information, interview schedwesre administered to students.
The study revealed that 57 (81%) said that pagtoify teaching methods are better
than non-participatory teaching methods and 10(14%)§ non-participatory or
traditional methods are better than participatosthuds of teaching, while 3(5%)
they were not sure of which methods of teachingewsstter than the other. From
this study, it is obvious that great number of stud agree that participatory

teaching methods are better than non-participdeaghing methods.

Table 4.12: Student Views On Participatory and NorRarticipatory Teaching

Methods
Students’ Responses Frequency (N) Percent (%)
Participatory methods used 57 81
Non- participatory methods used 10 14
Not sure 3 S
Total 70 100

Source: Field Data (2014)
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In an interview with a student from J.K.Nyerere@stary school, said:
“This is obvious that participatory methods are teetthan non-participatory
teaching methods because they allow studentsecairttwith their teacher and
| can say, they can build thinking capacity to adent faster than non-

participatory teaching methodfCollin, Interview, 2014].

The above argument is supported by Baha, (2014) plsticipatory teaching

methods enable all to work together, to encouragksaipport one another, and to
coordinate efforts for the good of all. The reswte shown in Table 12. From the
above Table 17 results shows that 81% of studeats bonfidence and interests on

participatory methods rather than non-participategching methods.

4.6 Teachers’ and Students’ Views on Challenges ising Participatory
Methods

4.6.1 Teachers’ Challenges in Using Participatoriylethods of Teaching

This part of the study was interested to investighie challenges facing teachers

when using participatory methods of teaching in ¢kessroom environment. The

researcher was interested to focus on the numbetudkents per each class, class

size, and classroom environment, furniture, teaglind learning materials, support

from the heads of schools, in-service training,etiallocated for each lesson and

suggestion for appropriate time.

4.6.1.1 Numbers of Students Per each Class
The study sought to seek valuable information frima respondents about the

number of students accommodated in each class.Widssan important part in this



77

study in order to find out the viability of usingnpicipatory methods during teaching
and learning process. The study employed intervseivedules and observation.
According to the Table 4.13, teachers’ responsew/sithat 6(20%) said their classes
had good number of students ranged from15-45 wbathid allow them to utilize

effectively participatory methods of teaching. But the other side, 24(80%) said

their class had great number of students ranged 5i® and above.

Though many teachers claimed to have been usinticipatory methods during
teaching and learning process, but for effectivieveiey of secondary education and
effective utilization of participatory methods efiching, number of students in each
class should not exceed 45 each class. For exawipd® you are using group
discussion, each group should be five to sevenestsdIf the numbers of students
exceed 50 then effectiveness of participatory teachmethods will be very
Minimal.MoEVT (2003) evaluated that many teachezsduse of having big classes
they tend to stick to traditional methods despiite tact that the Government has
introduced a new curriculum which emphasized leaceatered methods of teaching

and learning.

One of the interviewee said:
“My school has few classes to accommodate the avialnumber of students
which is above 50.This leads into ineffective managnt of the class and in
effective utilization of participatory methods @athing to some of us for
example when using discussion method | am obligelivide students ranging
from 10 to 20students each group which is out efrdttommended number 5

to7students each groupfluma, interview, October 2014].
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Table 4.13: Number of Students Per each Class

Teachers’ Responses Frequency (N) Percent (%)
15-45 6 20

50 above 24 80
Total 30 100

Source: Field Data (2014)

4.6.1.2 The Class Size

In this part the study was interested to investighie class size because enough
space is required for effective teaching by usiagtiipipatory methods. The study
employed interview schedule and observation forlecthg the necessary
information on this study. The study revealed tha{43%) said the class size was
enough to accommodate the available number of stedehere 17(57%) said the

class size was not enough to accommodate the blailamber of students.

According to this study it is clear that most oéthchools their class size are not
sufficient enough to accommodate the available ramab students which is more
than 50 above as we have seen on the Table 4.i@udihobservation the researcher
revealed that many classes of most schools werstrooted to accommodate
students not more than 45 students. But many ssh@al greater number of students
above 50 students each class. Time is an impogspéct in teaching because
teachers need to manage time effectively in ordetintplement their strategy.
However, some researchers emphasize that smakeslasiean more time for
teachers. Therefore, this issue is worth consideinnclassroom size research. The
numbers of students is one of the factors thatrehétes the teaching methods used
in the classrooms by teachers (Kiugtukahmet, 2000)heir other words, class size

inevitably influences teaching styles (Capel, Leasid Turner, 2009).
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One of the interviewee said:
“The class size is small comparing to the numbestafients that each class
should accommodate. Therefore, it becomes an ish@® | am deciding to
apply participatory methods during teaching andrieag process because

interactive methods require large class for iteefiive implementation”.

4.6.1.3 Classrooms Environment

The classroom environment means the general agppssarof class, ventilation,
desks arrangement and roofing. The study employsérgation and interview for
gathering the necessary information. Conducive renment is so significant for
learning to take place. The study revealed that63%() said the classroom
environment does not allow effective applicationpafticipatory teaching methods,
and 11(37%) said the classroom environment wasumowel to allow the teacher to

apply participatory teaching methods.

This is supported by Baha, (2014) who said thatctiiel’'s growth must proceed in
an organic manner. Through observations the reseanevealed that in some
schools, classes had no sling boards. This cosldigh attention of students during
class hours that students could hear voices of ¢¢laehers from other classes. In an
interview with one of the respondent who said thessroom environment is not
conducive:

“The class is suffocated with desks. Thereforea &sacher | get hard time to

tell my students to be divided into groups for déston. This leads me into

ineffectiveness of participatory methods of teaghinus | can be forced to use

lecture methoddAnneth, Interview, October 2014].
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4.6.4 Availability of Chairs and Tables (Desks)

The study ought to seek information from the talasled chairs. These are important
components for effective teaching through parti@ipateaching methods and it is
one of the challenges that had been facing mangatshin Tanzania. The study
employed interview schedules and observation. Tiysevealed that 21(70%) said
furniture were enough to accommodate the availablaber of students and only
9(30%) said desks were not sufficient to accomnmedhe available number of
students. Therefore from the study, it shows thatiiban areas there are no big
challenges on the issue of desks with exceptiohdkw schools which are still
having inadequate desks. Here teachers could ggapticipatory teaching methods
properly if other challenges revealed above coeléddived easily like class size and

others of the like.

4.6.5 Auvailability of Teaching and Learning Materids

The study was interested to seek information freacthers on the challenges facing
them on the side of teaching and learning matelhkds textbooks and laboratory

equipments. The study employed interview and oladenv and documentary review

in order to get the required information. The stuelyealed that 29(97%) said there
were in adequate teaching and learning materialadititating secondary education

and 1(3%) said there were adequate teaching amdriganaterials like books.

Therefore from this study it shows that it is olusahat it not easy for teachers to
comply with participatory teaching methods effeetwdue to lack of textbooks and
other teaching and learning facilities. Teachingl dearning materials are very

important in proper delivery of secondary schoaladion and effective teaching by
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using participatory teaching methods. This is sujgabby Mosha, (2011) who said
that, a sufficient supply of teaching materialsc@mmonly raised as the most
important prerequisite for teachers to improve rtheaching practice. Teachers’
responses on the availability of teaching and legrmaterials are shown in the

Table 4.14.

Table 4.14: Availability of Teaching and Learning Materials

Teachers’ Responses Frequency (N) Percent (%)
Yes 1 3

No 29 97
Total 30 100

Source: Field Data (2014)

Focus on the Table 4.14shows that 97% of the tesiclesponses on the availability
of teaching and learning materials in secondargpaishare still big challenge. These
responses reflect that teachers are in hardshigrommvent to teach by using
participatory methods. For its effectiveness limgarshould be well equipped with
books and other teaching materials so that to #ynplork for teachers in

implementing the competent based curriculum whieeget is interaction between a

teacher and students.

One of the interviewee said:
“Several times | use my own effort and money t& saeteaching and learning
materials from other school, internets, and somesinh do prepare some
handouts which help me and my students during tieg@nd learning process,
especially when | decide to use participatory mdghof teaching[Jeremiah,

interview, October 2014].
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The above statement is supported by Mosha, (20idl)isis unfair to misuse the
time and money of poorly paid teachers by forcihgm to make do with self-
improvised materials when this is a compensatiorgéwvernment failure and lack of

political will to give sufficient funding for teaafg materials.

4.6.5 Support from the Heads of Schools

The researcher was interested to seek informatan the teachers on whether get
support from the head of schools for improving keag or not. The supports that the
researcher was interested are such as financistass and teaching and learning
materials and others of the like. The study emmdoyderview schedules to the

teachers in order to obtain valuable informatiorilos aspect.

The study revealed that, 17(57%) said that theynhdibget any support from the
heads of schools for improving teaching and legmprocess. Also 13(43%) said
that they get support from their heads of schamismhproving teaching and learning
process. From the study, it shows that there ig ltle support from the heads of
schools. But for effective teaching through papi@tory teaching methods and
improving quality of secondary education, headssdfiools should support their

subordinates.

This is supported by Mhando (2001) who said thappsrt to teachers is important
in order to realize their weaknesses. If you seéeaaher is rigid to the scheme of
work and lesson plan to cover the intended corgrdtdoing most of the talking and
so forth, it is a suggestion that the teacher tsameare of the problem he/she has in

the teaching.
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“The teacher leader model standards can be useguitbe the preparation of
experienced teachers to assume leadership rolels ascresource providers,
instructional specialists, curriculum specialistdassroom supporters, teaching
facilitators, mentors, school team leaders, an@ daaches” (Harrison & Killion,

2007).

Through interview with one of the respondents said:
“It is my own creativeness which rescue me frons tieiaching profession;
otherwise you won't get good results. The head damarmally replies that, he
is just having a title as a head of school and that ministry of Education and
vocational training has the role to provide teadhiand learning materials in
secondary schools as well as learning environmdtdhka, interview,

October 2014].

Another interviewee who agreed to have been givugpart from the heads of school
said:
The head of school support me by sending my iieguio the respective areas
for further solutions, and always encourages tessht® use varieties of
teaching methods especially participatory teachingthods so as to improve
teaching, performance and quality of education @émeyal. But our school still
has many challenges which cannot be tackled byh#sel of school alone”

[Irene, interview, October 2014].

From the above interview with the teachers andrésellts obtained, it shows that,

majority of Heads of schools either do not valuechkers as significant component in
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imparting knowledge, skills and values as wellraproving quality of education or
they do not have power to do so. Support to teacherterms of teaching and
learning materials is very important for improvinggaching and learning

(Mhando,2006).

4.6.6 In-service Training

In-service training refers to the professional fstivelopment that a worker should
get while working or still in employment. In- segeitraining can be in terms of short
courses and or long courses. The study wanted hegenformation from the
respondents on whether they are getting in-serrai@ing pertaining to teaching
methodologies especially participatory methodseaiching. To obtain the accurate

information the researcher employed interview salesdand documentary review.

The study revealed that, 25(83%) said did not g&tervice training since they have
been employed as teachers to teach secondary mesucan the other hand 5 (17%)
said they are in-service training on progress.oAlthose who said were getting in-
service training were Grade A teachers (primaryosthieachers), therefore they
were upgrading to diploma level in the field of edtion. 1(3.3%) said she was
sponsored by the head school that she is teacihidghe rest 4(13.3%) they were

sponsoring themselves.

Therefore, great percent of teachers’ responsabait 83% responded that they had
never attended in-service training. In-serviceniraj is one of the important
components in improving teaching and learning pgses through participatory

teaching methods, contrary to that teacher willineffective in using interactive
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methods. Teachers with less training in educatidecg more emphasis on
memorization. In-service training is so significamimproving teaching and learning
as well as quality education. .“The pedagogicallsknay interact with subject
matter knowledge to influence teacher performancsitipely or negatively”
Mhando,(2001).It is also supported by Chidiel,(20@%0 said that Provision of pre-
service and in-service teacher education and trgilmprove teachefsffectiveness

in the classroom and improving the quality of edioca

In an interview with one of the respondent said:
“Yes we are implementing the competent based auwic where a teacher is
supposed to use student-centered approaches, tutvet are lacking in-
service training pertaining to teaching methodgyeneral. Myself | have been
here for more than seven years and | had neverndg in-service

training”. [Teophil, interview, October 2014].

The second interviewee said:
“With little salary paid to me as the monthly wageis not easy to attend in-
service training unless | am sponsored by somedse &herefore | am still
using the old experience obtained at the time wheas pursuing bachelor in

education.”

Another interviewee who was in the in-service tir@gnprogramme said:
“There is no need to wait for heads of school oorsgors for improving my
knowledge. The little money | get and those obthinem banks as loan | do

utilize in advancing my career. Right now | am pumg diploma in Education
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where | learn teaching methodologies as a part led tourses that | am

supposed learn in the whole programijigeikari, interview, October 2014].

Table 4.15 shows the teachers’ responses on the assn-service training.

Table 4.15: Teachers In-service Training

Teachers’ Responses Frequency (N) Percent (%)
Attending 5 17

Did not attend 25 83
Total 30 100

Source: Field Data (2014)

4.6.7 Time Spent Per each Lesson

The researcher here was interested to investigateéirne to which each teacher is
spending when teaching a lesson. The purpose #ostiidy under this aspect was
check the validity and reliability of the time atlmted to teaching in relation to the
application of participatory methods of teachindpisTwas important aspect to this
study because under normal circumstances, forteféeatilization of participatory

teaching methods enough time should be allocated.

The study employed interview schedules in ordegédb the required information.
The study revealed that 21(70%) said they normadlg 80 minutes to facilitate
teaching and learning process per each lessonreBh@®(30%) they use 40 minutes
or single period per each lesson. This indicatas tte majority used 80 minutes or
double periods while few teachers used only 40 teswor single period in

facilitating teaching and learning process to tsaidents.
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The next teachers’ responses to the probing que$ilo you think the class hours
are sufficient as regard to application of parttgry methods of teaching? Of the
teachers’ responses, 18(60%) said the time alldoatess enough for them to teach
by using participatory teaching methods while 1264@aid the time was insufficient
for them to use participatory methods during teaghand learning process.The
probing question “What could be the appropriats<kours for effective teaching of
each lesson? Of the teachers’ responses 22(73%l) &ai minutes could be

appropriate time for effective teaching and onl2®f) said 120 minutes equivalent
to 3 hours could be appropriate time for effectigaching by using participatory

teaching methods.

One of the interviewee said:
“To me 80 minutes are enough to deriver the requkeowledge, skills values
and attitudes to my students by using participattegching methods. More
than those minutes it will be tiresome and boringnte and students too.
Remember these are secondary school students. &founged to overwork
them otherwise they will hate you (a teacher) arte tlesson in

particular” [Nuru, interview, October 2014].

The next interviewee from private school said:
“The current generation doesn’t need too much cabegion in learning.
Therefore, using more than 80 minutes you arengskiour own Job especially
in private schools where students have great sdfid@employer thus can find
any means to evacuate a teacher.....ah my dear fisebhétter to protect my

job” [Ester, Interview, October 2014].
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Another interviewee from public secondary schoolovdaid the appropriate time
could be 120 minutes said:
“If I want to relax when teaching by using partiaipry methods, 120 minutes
could be sufficient to deriver the required leagnimmaterials to the

studentsJAmina, interview, October, 2014].

Through documentary review, the researcher padsedigh several lessons plans
and revealed that 19(63) of the teachers were apgethhty minutes when teaching
and only 11(37%) they were spending forty minutéemvteaching. This supported
by Chediel, (2004) who said, time is an importasgest in teaching because teachers
need to manage time effectively in order to implatitbeir strategy. However, some
researchers emphasize that small classes meartimertor teachers. Therefore, this
issue is worth considering in classroom size reteaA Table 4.16shows the
teachers’ responses on time spent and proposedftimeffective teaching when

using participatory methods:

Table 4.16: Time Spent and Proposed time for Effeste Teaching

Time Spend Frequency (N) Percent (%)
80 minutes 21 30
40 minutes 9 83
Total 30 100
Sufficient class hours 18 60
Insufficient class hours 12 40
Total 30 100
80 minutes 22 73
120 minutes 8 27
Total 30 100

Source: Field Data (2014)
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4.8 Challenges Facing Students when Taught ThroughParticipatory
Teaching Methods

Under this part the researcher was investigatingllemges that might be facing

students when taught through participatory methtrdthis area, five interviews and

probing questions were administered to students.ifiterview questions were based

on learning materials, classroom environment, daskistime.

4.8.1 Availability of Enough Learning Materials

For effective application of participatory teachingethods schools should have

adequate teaching and learning materials like badksh can be used by students to
seek valuable information for further discussion. get accurate information semi-

structured and structured interviews and obsemsatwwere administered to students
and the following results were obtained; of thedstuts responses 67(96%) said there
were lack of learning materials and only 3(5%) sthdre were enough learning

materials like books in their schools.

These findings shows that majority of secondaryosthare lacking from teaching
and learning materials. Though both teachers amdests shows positive attitude
towards participatory methods of teaching but vaitk of learning materials, there
will be inefficient uses of participatory methodBhis is supported by UNICEF
(2013) says that, whatever teachers do in a chigadly school, they need to focus
on child participation and consciously strive fdrildren’s empowerment as an
outcome of the learning process. Combining thetrighssroom conditions and
processes with the expertise of trained teachetsaasupply of pedagogic materials

constitutes the critical child-friendly school pade.
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4.8.2 Classroom Environment

The study here focused to investigate classroomramment so that to reveal

challenges which students get when participatorthous of teaching are applied in
their classrooms. One of the interview question®e® classroom environment
conducive for you to learn through participatorpdieing methods? To obtain the
required information, interview schedule and obaton were employed. The study
revealed that 27(39%) said the classroom envirohme&s conducive for them to

learn through participatory teaching methods and6¥®) said the classroom

environment was generally not conducive to botletiees and students to learn and
teach by using participatory teaching methods. dfoee, conducive environment

help a learner to grasp a lesson taught in thesrdams effectively. According to

Mhando (2006) classroom environment is composediofareas; the emotional

climate of classroom, science curriculum, physeavironment of classroom, and
students in the classroom, friends’ attitudes towaarning. Mosha (2011), also,

emphasized that if students experience an unpleasanpunishing classroom then

the limited knowledge that they learn will soonlbst.

One of the interviewee said:
“We have positive attitude about participatory thaty methods but one of the
challenges we are facing; classes are not largeughoto accommodate
available number of students. Also the time we asieed by the teacher to
divide ourselves in groups for discussion, it isnbersome because the spaces
are not enough for each group to sit comfortaipijusein, Interview, October

2014].
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From the researchers’ observation, tables and desk® suffocated in the
classrooms of some of the schools in which thescééme was small. Therefore the
researcher revealed that teachers perhaps usécigaaory methods as custom and
tradition, but the truth is that they were workimg a hardship environment, for
example when group discussion is adopted as otfeegiopular method adopted by

majority of teachers.

4.8.3 Sufficient Chairs and Tables (Desks) in thel@srooms

Chairs and tables are very important componentthenclassroom and the whole
process of learning. Students will be comfortabléearning program when they sit
into proper desks, but when they sit onto flooayheng become difficulty. Therefore
the study in this aspect was interesting to inges# if schools have enough

classroom furniture’s to be used by students dueagning process.

With enough furniture, both students and teacheutdcutilize participatory teaching
methods effectively. To get more information frohe trespondents the researcher
used, interview and observation. The study revetdati53(76%) agreed that desks
were enough in their classrooms but the only chgbewas the class size which was
not large enough to accommodate the available numbstudents. On the other

hand 17(24%) said desks were not enough in theods.

Also through observation the researcher revealaddésks were enough in relation
to the number of students available except few @shevhich had few desks
comparing to the number of students available amdesof the desks needed some

minor maintenances. Though desks were enough angorth the students’
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information and researcher’s observation but tlesskize was still a challenge for
effective application of participatory teaching imeds.
“In an interview with a certain student from wartendary school said:
In our school desks are not big issue, | mean we leamough chairs and desks
but class size not attractive and affordable todhtthose desks.”[Remijo,

Interview, October 2014]

Another student said:
“My friend when you go late to school you will sufby sitting down on the
floor as lessons proceed because desks are natienff We always scramble

for chairs and desks because they are not enough”.

4.8.4 Lessons Class Hours

The researcher here was interested to get infoomdtom the students in order to
find out the mostly used time by teachers whenhieac Forty to eighty minutes are
recommended times the ministry of education andatwocal training. The
researcher’s interest on time was due to the fattteaching by using participatory
teaching methods needs enough time so that to auskdng in teaching. Under this
aspect, interview and documentary were employedthas important tools in
gathering accurate information from the questioowhmany minutes do you spend

per each lesson?”

Of the students’ responses, 55(79%) said the npesttsime per each period are
80(eighty) minutes wherel5 (21%) said an average 8pent per each lesson is 40

minutes. Following the probing question “Do younthithat lessons class hours are



93

sufficient as regard to the use of participatoryhnds of teaching?”Of the students’
responses, 51(73%) said 80 minutes should maxirhemagppropriate class hours per
each lesson and 11(16%) said 40 minutes were enmergbach lesson. But 8(11%)
said the appropriate time for effective applicatafnparticipatory teaching methods
should be 120 minutes equivalent to two hours pehéesson. In an interview with
students, one of them said:
According to my opinion, eighty minutes are enotmhus to learn through
participatory teaching methods, more than thasiboring.
“ Anyway the level of students’ understanding d#féecause there are gifted
students who understand quickly, therefore fortguteis are enough...yah any
extra time to these students will be chaos.”[Ne]daterview, October 2014].
“Some subjects like biology and mathematics, hystond geography have so
many topics which cannot easily be covered on tiespecially when
participatory methods are applied. Therefore theoraypriate time would be
120 minutes or two hours consecutively...that is minion.” [Ashura,

Interview, October 2014].

Table 4.17: Lessons Class Hours

Students’ Responses Time Frequency (N)  Percentagyé)
Normal class hours spent 40 minutes 15 21
80 minutes 55 79
Total 70 100
Appropriate time spend for 80 minutes 58 83
effective application of 120minutes 05 7
participatory methods 40 minutes 07 10
Total 70 100

Source: Field Data (2014)
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4.8.5 Improving Teaching and Learning by Participabry Methods of
Teaching

The researcher here was interested to get studmpitsbn on the way they can move
forward towards teaching by using participatorycteag methods. To obtain the

required information, the researcher used intervieshedules which were

administered to students and teachers. Studentseastiers had to respond to the
question “What is your opinion on improving pamiatory methods of teaching in

secondary education?” The students’ and teachessilts are indicated in Table

4.18.

From the table above, 7(10%) of the students sugddbkat teachers should proceed
with involving them during learning process, 14(208&id the heads of schools,
ministry of education and vocational Training ahd government in general should
distribute enough teaching and learning materigfgeeially relevant textbooks as
well as reference books so as to enable studenksve proper way of learning
through participatory teaching methods, 7(10%) ssggl that the schools
environment should be improved so as to have pekheeind during learning
process. 6(9%) suggested on reducing number ofstsidoy constructing more
classrooms which will accommodate the required remlof students as
recommended by the Ministry of education and voceti training that each class

should accommodate not more than 45 students.

The researcher’s observation revealed that, mangot€ classes had large number
of students contrary to what it has been recomnebgethe ministry of education.

With large number of students, there are poss#slitof poor utilization of
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participatory teaching methods.Also 7(10%) suggksihe employment of qualified
teachers who will teach effectively by using papi@tory teaching methods. The
study revealed that in some of the schools espgdialtwo private secondary
schools there were some teachers who were notaesabi professional, therefore, it
was not possible for them to apply participatolcteng methods because of lacking

pedagogical skills. Thus, they preferred usingueximethod most of the time.

Table 4.18: Students’ Opinions on Improving Particpatory Methods

Students’ Responses Frequency (N)  Percentage (%)
Involvement of students 7 10
Teaching and learning materials 14 20
Improving classroom environment 7 10
Reducing number of students 6 9
Employment of qualified teachers 7 10
Application of different techniques of 6 9

teaching

Libraries and laboratories 12 17
Reducing the shortage of science teachers 6 9

Cooperation between teacher and students
Total 70 100

Source: Field Data (2014)

Another suggestion was on the use of varietieseathing methods. About 9%
suggested to teachers on the use different teachétigods instead of using single or
few methods of teaching. Through interview and ole@n made by the researcher
during the study, revealed that majority of teash&ere using discussion methods
most of time. Also 7(10%) suggested schools to e constructed and equipped

laboratories so that they can get time to maketigesc and self reading of books
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instead of relying to the teacher only.6(9%) sutggeen the employment of science
teachers so as to reduce shortage of teachergrom@te number of teachers can
force them to use traditional methods of teachingorder to cover syllabus.
Cooperation between students and teachers was stagdgby 5 (7%).through
interview they said that it is important for teach&o have fully cooperation so as to
have effective teaching through participatory téaghmethods. In other words

teachers should not intimidate students duringhiegcand learning process.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

51 Introduction

This study aimed at investigating the teachers’ atadents’ perceptions on
participatory teaching methods in secondary schdblough the analysis of

interviews conducted with teachers, form three #ovdh six students from both

public and private secondary schools. This chgmtesents a summary of the study,

conclusions, and implications for practice and fetstudies.

5.2 Summary of the Major Findings

Investigation, analysis and interpretation of bptimary and secondary information
about the current study showed the findings whiolh summarized as follows:
Teachers had wide understanding about participaeaghing methods as believed
that they employed interactive ways of teachingoimwg students during teaching
and learning process (Kim, 2005; Mayer, 2004). Av feeachers had partially

understanding about participatory teaching metlasdsaid needed further training.

The study revealed that, most of teachers in sesgndchools are measuring
students’ prior knowledge before teaching new tofitiecking students’ prior
knowledge is one of the important components il when using participatory
methods of teaching. Therefore, it verifies thaicteers using participatory teaching
methods (Mayer, 2004). A few teachers were unablenéasure students’ prior
knowledge before teaching.Majority of teachers ahddents showed interests of

facilitating teaching and learning process by ugpagticipatory teaching methods
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and had a belief that if are properly applied comighrove quality of secondary
education in Tanzania because they help a studdm tactive and cooperative and
keep memory of what he or she is learning. On te most of students showed
interests of learning and being taught through ig@pgtory teaching methods

because they could gain valuable knowledge.

In the study area most of the teachers in seconsi@rgols were using discussion
method as the only way of facilitating teaching dedrning process to students.
Other participatory methods of teaching such adystour, and questioning were

also adopted. Only a few teachers employed trawditibeaching methods such as
lecturing and guest speaker teaching methods. ©mwttier hand most teachers and
students had opinion that participatory teachikg Idiscussion, questioning, role

play and study tour are better than traditionalhods of teaching such as lecturing,

guest speaker demonstration just few to mention.

Both public and private secondary schools had lawgaber of students exceeding
50 above which indicates that teachers had chakeof teaching large classrooms.
The students witnessed that normal groups for dgon were ranged from 10 to 15
students comparing to the recommendable numbetudésts for group discussion
that should range from 5 to 10 students (Benia2M@5). As such both teachers and
students agree on a need for the Government totraochsenough and large

classrooms as well as improving teaching and lagrBnvironment so that to reduce
the problem of congestion and create conducivehtegcenvironment which will

enable teachers to use participatory teaching mdstbtiectively and enable students

enjoy learning activities.
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The Majority of teachers and students said, mosirb&in secondary schools had
little problems related to availability of desks.@re side of teaching and learning
materials, it is still a big issue in most secoydsghools in Tanzania. Teachers and
students had opinion that there were inadequathitegs and learning materials in

secondary schools especially textbooks and labgratpipments.

The majority of teachers of said do not get supfranin the heads of school for
example material support like text books and refees books as well as laboratory
equipments for facilitating teaching and learningpgess through participatory
methods of teaching. Large number of teachers thait] most of secondary school
teachers were not getting in-service training anisar workshops for improving
teaching and learning process through participateaching methods. In-service
training is one of the important professional stfelopments that a teacher should
be equipped with for improving teaching and leagnpmocess. Only few teachers do

get in-service training opportunities (Stuart & Liep2002).

In this study, time spent per each lesson duriagschours were adequate enough for
both teachers and students. The average times smet 80 minutes and most
teachers and students said 80minutes could becigutfito teach and learn through
participatory teaching methods, there were thoseo vgnoposed the use of
120minutes or two hours when teaching by usingi@patory teaching methods
(Barrett, 2008). On the whole though there arelehgks the fact remain is that
participatory methods were seen by both studerdseachers as good means toward

improving the quality of education in Tanzania.
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5.3  Conclusion

From the findings it can be concluded that, majoot both teachers and students
still have positive attitudes towards participatéeaching methods. Also teachers
and students had shown their preferences thacipatiory methods of teaching are
better than traditional methods of teaching and thith participatory teaching
methods it is possible to improve quality of se@nydeducation in Tanzania. Very
few teachers benefit from in-service training amdg@minars as it has revealed that
only 83% of the teachers are not accessible teiviee programs, seminars and
workshops which are very important components iproving teaching through

participatory teaching methods.

Apart from that, large numbers of secondary schdolsiot have enough teaching
and learning materials like especially text boakd eeferences books which are very
significant in improving teaching and learning pEss through participatory teaching
methods. Also, poor learning environment, lack ibfdries and laboratories with
their equipment, are among of the factors that Ietineffectiveness application of
participatory methods of teaching. Large numberstoflents in the classrooms are
among of the impeding factors for smoothly applaatof participatory teaching

environment.

From the findings we can also conclude that, mgjarf teachers they have wide
understanding on single participatory teaching mdshas it was revealed that 70%
of the teachers used discussion method as thepamticipatory teaching method.
This reflect that most of teachers had little krexage on other participatory teaching

methods like study tour, role play, dramatizatiom &ocratic Method to mention
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few. It seems heads of school have little contrdyuto teachers because very few
teachers were given assistance from the heads hafokdor example financial

assistance to teachers so as to adopt other patbcy teaching methods like study
tour which cannot easily conducted in schools dubject teacher does not have

financial ability.

5.4  Recommendations

Based on the analysis and interpretation of thelltsesthe researcher has the
following recommendations which will be useful teetnation, Ministry of education
and vocational training, other educational stakkldrs and further research on the
same topic. The Ministry of education and vocatiohi@ining there is a need to
provide enough textbooks and references so asadblerstudents and teachers to
utilize effectively when using participatory teacfimethods. There is a need also to
have well equipped and quality laboratories andatibs constructed in each
secondary school in Tanzania so as to enable teacra students to perform

practical work and make library researches properly

Both public and private heads of school should supiheir employees’ morale and
materially in order to improve teaching by usingt#atory teaching methods.

There is a need for the government to establislicyathich allow and oblige

teachers to attend regular in-service training,isara, and workshops pertaining to
various approaches of teaching in order to impréeaching, performance and
guality of education and updating teachers to hawde understanding about
participatory methods of teaching and other teaginrethods in general. The heads

of schools should assist their teachers to useetiesi of participatory teaching
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methods such as study tour, roleplay, dramatizateord questioning instead of

relying on group discussion as a single metho@adhing.

On other hand the government and school admimssrdtave to try to employ more
science teachers so that to reduce workload leathegh to have ineffective
application of participatory methods of teachingl amprovement of classrooms
environments in order to have peaceful learningirenment.Educational officers
should have regular inspections to see how teachlingonducted in secondary
schools and provide advice on how teachers canoweptteaching by using
participatory methods of teaching plus other teaghmethodologies like traditional
methods of teaching. It is recommended that theageenumber of students per each
class not exceed 45 students so as to ensure teaeh@mum support to each

student.

55 Recommendations for Further Studies

During a period of researching, the researcher soete of unrehearsed areas that
she suggests other researchers to carry more igagshs in those areas for further
studies. Those areas are as follows:

It is recommended that similar study be conductedperception of teachers on:
Secondary school infrastructures; Secondary schimalching and learning
environment; School teaching and learning materaatents taught in schools; and
on curriculum.Also the researcher suggests comuyictimilar studies on specific
teaching subjects like Science subjects and Athgests. This is due to the fact that
this study relied much on obtaining general infaiiora on teachers’ and students

perceptions on participatory teaching methods.
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The researcher’s study based in seeking informditam secondary school Teachers
and Students. Therefore other researchers are nreended to conduct similar study
in Primary Schools.This study involved sample ekfsecondary schools and one
hundred respondents only. It is therefore not fdssio generalize the findings

Countrywide. Thus, there is a need to conduct amstudy in other areas of the

country using large samples.
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APPENDICES

Appendix I: Students’ Interview Schedule

My name is Esco Nzogela. | am performing a reseocmaster about the teachers’
and students’ beliefs and practices on use of gygatiory methods of teaching in
secondary schools of Moshi Municipality of studéntfie purpose of the study is to
get your views which will enable to improve qualibf education provided in
secondary schools. We shall spend about 15 to 2{utes. | want you to feel
comfortable, this is not asxam and information you provide will not be exposed

and there is no need for you to write your name.

ABOUT THE STUDENT

Gender: ----------=-=------ Interview No:

School Type: ------------------- Date: ------ A --------

QUESTIONS

1. Which approach do teachers mostly apply wherhieg lessons in the

classrooms?
€)) Participatory approach, (b)Non-participatorprayach( )

2. Which of the following is the mostly used teamchmethod when lesson is
taught in the classroom?A. Group discussion metBoécture method ( ).
If the answer is A, how many students are involveeach group?

(@ 5-10 (b) 10-15( )
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3. Do you think there is any necessary to learnuiph participatory teaching
methods?
(@ Yes (b) No ()
If the answer iS yes give reasOnS------------- e mmmmo oo
If the answer iS N0 givVe reasonS------------ - oo

4. Do teachers ask you some questions relatdwtiesson taught in a particular
period?
(@) Yes (b) No ( )

5. Do you think that, learning through participgtomethods can help to

improve quality of secondary education in Tanzania?

6. Do you think that participatory teaching methodre better than non-
participatory teaching methods?
(a) Yes (b) No ( )

If the answer is yes, give reasonS------------———==mmmmmmmm oo
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11.
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Does the class size enough for you to be tabghusing participatory
teaching methods?

(a) Yes (b) .No ( )

Do you have enough learning materials like bookgour school?

(@) Yes (b) No( )

Does class environment conducive for you tanletarough participatory
teaching methods?

(a) Yes (b) No ()

Do you have enough chairs and tables in ylassmoom?

(@) Yes(b)No ( )

Do you think that class hours are sufficiemtrelation to application of
participatory methods of teaching?

(@) Yes (b)) No ()

If not, what do you think could be the approprieless hours for each period

for effective learning? e
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Appendix Il: Teachers’ Interview Schedule

My name is Esco Nzogela a student at the Open Wtyeof Tanzania. | am

conducting this research as the requirement foralvard of Master degree of

education Administration; Planning and Policy sesd{MEd.APPS).The research is
on the investigation of the Teachers’ and studdmsiefs and practices with respect
to participatory methods adopted in teaching amdnieg process. The researcher
has been interested in this study due to the Fattdince the ministry of Education
decided to shift paradigm which put much emphasikarners’ centered approaches
to teaching or competent based curriculum; stéréhis no positive Improvements in

performance particularly in ordinary level schools.

Therefore this study will help stakeholders inchglieducational administrators to
have a clear picture whether the participatory meshof teaching are properly used.
There is no need of writing your name, this infotima will remain

confidential.Please answer the following questiomsere explanation required use

the space provided:

ABOUT THE TEACHER

Gender: INterview NO ... e
School Type: Date:. .. e e
Professional Experience: Education level

Do you have a certificate of pedagogical courses?2—----------==--mmmmmmmmmmemmmmmeo-

Which subjects are you teaching? ---------=---———mmmmmmm oo
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QUESTIONS

1.

To explore teachers’ understanding about ppatiory teaching methods

(1) What do you understand by the concept of paiory methods of

t€ACNING? === e

To investigate teachers’ and students’ views tbe effectiveness of

participatory teaching methods.

I. Do you measure students’ prior knowledge befeaehing the new topic?
(@) Yes(b) No ( )

(i) Are you interested to teach by using pap@tdry methods?
(@Yes (b)No ( )

(i) Do you think adaptation of participatory metis of teaching can help
to improve the quality of education in the countty¥es or no give
reasons:

(vi)  Which of the following methods of teaching gou prefer most?

(@) A Small group discussion, Jig saw, role playestion and answers,
and Field trip
(c) Lecture, guest speaker, and demonstratign )

(a Name other teaching methods applied duringhteggrocess apart from
those mentioned in roman three above?--------———-------mommmmmmmmm oo
To make comparison between participatory aratlittonal methods o
teaching

(vii) Do you think that participatory methods aretter than non-participatory

methods of teaching?
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(@) Yes (b) No ()

If the answer is yes give reasons-------------———-=-mm-mmmmmm oo

Do you think participatory teaching methods areedif/e in providing
quality of education in Tanzania?
(a) Yes(b) No ( )

If the answer iS No give reasonS--------------———-mmmmmmm oo

To assess the challenges that teachers anenstudace when using
participatory methods in classroom environment.

IX. What is the total number of students do yocheper each class?
A.15-45 B.45-80 ( )

X. Does the class size large enough to accommadkatavailable number of
students?

A. Yes B. No ( )

Xl. Does the classroom environment allow effectiapplication of
participatory teaching methods?

A. YesB. No ()

If the answer is NO, give reasonS---------=---———=mmmmmm oo
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XIl .Do chairs and tables enough to accommodateatralable number of
students in your class.

A. Yes B. No ( )
XIll. Do you have enough teaching and learning mal like books in your
school?

A. YesB. No ( )

XIV. Do you get any support from the head of scHoolimproving teaching
process?

A. YesB .No ()

If the answer is yes, what kind of the support gitsg the head of school2-

XV.Did you ever get in-service training pertainitg methods of teaching

since you have been employed? ----------------- #ie answer is yes, who

sponsored your training? e e e
XVI .When was your last in-service training aboairtieipatory methods of
teaching?
A.6 months ago B. One year ago. C. More than tvarsyago ( )
XVII. Do you think the class hours are sufficiemt relation to application of
participatory methods of teaching?

A. YesB. No ( )
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If not, what could be the appropriate class hoiars each class for effective

tEACNING? —-mmmmmm e s

THANK YOU FOR YOUR COOPERATION
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Appendix 1lI: A Guide for Documentary Reviews

A: Academic documents

S/N | Documents Information
Are text books and reference books
1 Library and classes
available for all subjects
2 Laboratory If available, equipped and properlgdis
3 Test and examination recofdkavailable and type of questions asked
4 Lesson plans If teachers prepare and use theondangly
5 Schemes of work If available and used
Teachers departments
7 If available
meeting
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Appendix 1V: Observation Check List

1. What can you say about the quality of the teachiagerials?
2. What were the teaching methods used?

3. How did the teacher involve students in learning?

4. What support mechanisms were available in the ass?
5. Were desks enough for all students

6. How many students occupied a desk

7. Were students involved during teaching and learphogess

8. Did the teacher use teaching material in the cldéfse8ed, how did the use of

teaching materials affect the classroom climate® We time enough?



