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ABSTRACT

This study dealt withexploring school factors for students’ poor perfamae in
form four national examinations in English languageTanzania Two objectives
guided this study. The first; was to explore howcteang and learning methods
contributed to students’ poor performance in Emglenguage, and the second was
to examine how teaching and learning environmemtrdmuted to students’ poor
performance in English language. The study usecdhtqaive paradigm method
supplemented by qualitative methods. The methodsd s collect the data were:
guestionnaire, interview, observation and InventoFpe instruments used were
guestionnaire guides and questions for both teached students, observation
schedule, interview guides and inventory guidelinidse study found the following
methods of teaching and learning of English languaged in secondary schools:
discussion, debate. Question and answer, smalpgi@mecussion, lecture. Role play,
project and dialogue. On the other hand, teachmd laarning environments had
great relationship as factors for students poofopmance in English language in
public secondary schools. The study recommendddhbayovernment should make
the ratio of teacher-students is 1:35 to 40. Almdl|d school libraries and provide
textbooks and reference books as well as librariblusnber of periods should be
fifteen to twenty per week and there should be sthspections and teacher

seminars.
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CHAPTER ONE

INTRODUCTION

11 Introduction

This chapter is exploring school factors for studerperformance in English
language in secondary schools in Tanzania, focusimghe background of the
problem, the statement of the problem, the geramdl specific objectives of the
study. Other aspects are research hypothesisfisggrie of the research, scope and

study setting, limitations and delimitation of ttesearch.

1.2 Background of the Study

In the education system English is used as a mediumstruction in secondary
schools and higher learning institutions, and tawgha subject in public primary
schools. On the other hand, Kiswahili as its rigalised as a medium of instruction
in public primary schools. Here again, there areatles on whether English should
continue with the status it has or it should bdaegd by Kiswahili. Through this
argument, English creates two notions of educatteniThose who support that
English should continue to maintain its currentugaand those who are saying that
Kiswahili should replace English. According to ABh€2010), the former

educationists have the following ideas:

(1) English is the language of today's world businés, Tanzanians have to
learn English throughout in order to function ida&y’s world.
(i) English is a well-developed language due to itg loistory.

(i)  English should be learnt through speaking practice.



(iv)  English has many written books, hence easier s&iumtied.

v) English is everyone’s property today. It is no leng colonial language. It is
spoken in different parts of the world. So, ther@o justification for equating
English with colonialism.

(vi)  Learning English makes a child divergent in ideAsperson who speaks
many languages is like a person who is living imynaorlds, because each
language looks at the world differently from oth@nguages, so, that they

may explore those riches.

According to these ideas, the prosperity of Engissthe result of good plans at the
beginning. English is a universal one, is not dpet a particular nation. Therefore,
if English is at risk even the presence of worldiedion or business is at risk.
Risking of English in Tanzania is to risk educata@velopment system. On the other
hand, according to Asheli (2010) there are peoie think that English has nothing
to do with development in our country, they arghat tstudents do not have to use
English in studies, the action which sometimes detadits low standards and falls

down. The following are some of the points, theykea

()  English is a foreign language. Making studentsnletnrough a foreign
language is like colonising their minds. So, weuwti@et rid of this language.
Therefore, to them, when students perform poorlgmglish, they cherish and
say that it is because the government is not lisgeto them and change the
language policy.

(i)  Students learn better when they use the langubgg know well like

Kiswahili. Unfortunately, Tanzanians do not knowghsh well. So, making



them continue learning through it is to endangenicaton in the country.
These scholars, do not accept the use of EnglighemBum of instruction as

well as in assessment in secondary education gheheducation.

(i)  No language is endowed with scientific knowledge, it is a myth to believe
that English is the language of science and tedgyolAny language including
Kiswahili can be the language of science and telcdgyo

(iv) Already teachers teach using code switching. Ihyndasses can be observed,
could be found that teachers speak a lot of Kislivelen teaching rather than
English. This practice leads to risk English, atiaecwhich comes to be seen
in the final examinations, where massive of stuslestore poor grades in

English subject.

From the above notions, both sides indicate thexetis a problem not in English, but
in the language policy of Tanzania. There is narclenguage policy that govern and
check the language teaching and learning in thatcpuTherefore, this study dealt
with poor performance of form four students in r@cgears and attempted to
examine why students are failing while the govemimdoes not show up for

remedial.

1.3  Statement of the Research Problem

Despite the fact that various studies have beedumiad, such as Mvungi (1974),
Mushi (1982), Mlekwa (1997), Nyamubi and Mdima (3Dp@und the causes of poor
performance in English language, the problem i afitical in recent years. For

example, the number of students who sat for Formr Rational Examination in



English language in 2010 were 350,753. The numlbestudents who passed in
English language at the credit of A to D were oh06,393, at the percentage of
thirty point three (30.3%), out of the total numlzérstudents who sat for English
examination (BEST, 2011). This means 244,360 stisdssored F in English

language; at the percentage of sixty nine poinesg$9.7%). Table 1.1 show the
summary of Pass Rate in Form Four Examination faglieh language Subject for
School candidates, 2010-2012. The duration is tatendemonstrate English

language performance in secondary schools in reeams.

Table 1.1: Pass Rate in Form Four National Examinabn in English Language

Year Candidates sat for Candidates % of those passed
examination passed

2010 350753 106392 30.3

2011 335799 101118 30.1

2012 397005 103574 26.09

Total 1083557 311084 86.49

Source: BEST (2011, 2013)

From the statistics provided in BEST (2011 &201Basic Mathematics listed the
last subject at 16.1%, followed by English languag@&0.3% in 2010, but in 2011
and 2012 English language was the third from tse dfter Basic Mathematics and
History subjects at 14.6%,11.3% and 28.3%, 24.48peaetively (BEST, 2013). With

this evidence the situation became an educatiomélaaresearch problem, hence,
needed to be researched. Another evidence isdrmrof the big schools in Dar-es-

Salaam (2010-2012).



Table 1.2: English language National Examination Bsults NECTA (2010-2012)

Year No Students| Passed Failed Grade Divisions
2010 584 345 146 A - QI -11
B - 14 |11 - 37
C&D -331 | IlI-71
F - 212| IV -329
2011 537 273 101 A - 0|l -1
B - 2 |Il -13
C&bD -27 |Ill-36
F - 264 | IV — 296
2012 714 375 339 A - QI -3
B - 2 |l =15
C&D —-283 | Il - 31
F - 371 IV -276

Source:NECTA (2010-2012)

From these data, English seems at risk, it neat@tsuseand critical interventions that

can rectify the situation.

1.4  General Objective of the Study
The study explores school factors for studentsfgoerance in English Language in

secondary schools.

15 Specific Objectives of the Research
1.5.1 To explore how teaching and learning methads related to students’

performance in English language in secondary sshiaolanzania.

1.5.2 To examine how teaching and learning enw@mt contributes for students’

performance in English language in secondary sshadlanzania.



1.6 Research Hypotheses

According to the Concise Dictionary (2008), hypaikecould be defined as a

supposition or proposed explanations made on tlss baf limited evidence as a

starting point for further investigation. The twgpotheses of this study are stated as

follows:

1.6.1 Students’ poor performance in English lagguas related to methods of
teaching and learning applied,

1.6.2. Students’ poor performance in English laggu# contributed by school

teaching and learning environment.

1.7 Significance of the Study

Justification or significance of the research/stimlyvhen the researcher points out
the solutions to the problem or the answer to thestijon that could or would
influence educational theory or practice (Omaril20 This aspect is a vital one,
since it demonstrated why it was worthy time, dffand expenses required to carry
out the proposed research. First, the study wilbdreficial to other researchers who
will be interested to the topic. Secondary, theeaesh can be applied in various

aspects to solve educational issues or problemb, as!

()  Education decision makers can apply the study lkeedbe issues concerned or
facing English in the country.

(i) The analytical people/policy makers can utiliseghely in constituting the
optimal plan or policy of language studies or othignjects.

(i) Teachers can apply the recommended ideas for eim@ the problem

confronting their profession.



(iv) Students who were/are mainly the victims, can imerahe learning

techniques so that should get rid of the calamity.

1.8 Definition of Terms

1.8.1 According to Wikipedia.org Student performang the outcome of education
in the extent to which a student or a teacher atitution has achieved their
educational goal. In this study, students’ perfaroeais measured by national

examinations in English subject.

1.8.2 Teaching method comprises the principlestaddniques used for instructions
in the classroom. Commonly methods selected instiidy were participatory,
like discussion, small group discussion, debatg, s@w etc. From www.

Webcrawler.com/

1.8.3 Teaching/learning environment is the sum lé internal and external
circumstances and influences surrounding and affgcstudents’ learning,
from the freedictionary.com/learning+environment. xamples  of
teaching/learning environment found at the studigtbols were inadequate of

teaching and learning facilities like textbookbydiries etc.

1.9 Scope and Study Setting

Scope implies the area in which the study shouldcdreducted. Due to limited

financial capacity and time bound/limit, the studgts conducted only in Kinondoni

and llala Districts in Dar-es-Salaam. The publicoselary schools selected were

visited, and some of education institutions likeQNEA, MOEVT and TIE.



1.10 Limitation

Limitation means lack of abilities or strength tlwantrol what a person /researcher
could not be able to do. In this study, the redeartas encountered the constraints
emanated from research methods, research desigplesaand sampling strategies,

uncontrolled variables, faulty instrumentationsd asther compromises to internal

and external validity (Omari, 2011). For instanttee populations or samples and
instruments identified may not underpin the redeatgjectives and hypothesis, due
to the data or information collected or providedviy, during the process of data

collection, the researcher was constrained bydhewing limitations:

Firstly, some of respondents were not ready oringlto provide the information
required, for example, some of the closed questieqgests in the questionnaire
were left blank. Secondly, at S5, teachers heslit@tée observed, by just saying that

the researcher was the one to be observed.

Thirdly, some of the data missed, for example, @&tgnglish result in 2011 at S4.
Fourthly, some of the selected respondents didisioto fill the questionnaire at the
right time. Moreover, few students did not fill tlygiestions properly as well as
leaving the closed questions unanswered. Despégethmitations, it was felt that
much of insights were gained from the study, wherehe findings found enhanced

the objectives and can be generalised to otheogshath similar characteristics.

1.11 Delimitation
The data which have been collected from the samipkespreted the objectives

appropriately.



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter is a review of related theories arnkeotstudies from educational

psychologists, linguists, behaviourists, and redeas who did study on the related
topic. Some specific books, research articles,ediagsons/theses and journals have

been reviewed. Lastly, the chapter includes theeptual framework.

2.2 Theories on Second/Foreign Language (Englishgarning in Relation to
This Study

The issues of success and fail in a second/foreigguage (English) learning have

been studied and discussed by researchers who ehdbem are psychologists,

linguists, evaluators, and educationists (Mdim&@)30The fundamental question is

what are the conditions which promote learnersetopm better in English language

examinations in both spoken and the written.

Many theories on the process of English languageieg have been expounded by
various psychologists (behaviourists). Languagenlag according to Pavlov is
Conditioned Reflex (Gleitman, 1992). The correspogdierms for conditioned
reflex are Conditioned Stimuli (CS) and Conditiorieesponse (CR); Unconditioned
Stimuli  (US) and Unconditioned Response (UR). Pavleonducted a
research/experiment on a dog in a parlour in ar&boy. The study indicated that
the way the event was repeated, the response loeinavas increased. See the Table

2.1 adapted from Gleitman (1992).
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Table 2.1: Relationship between CS & US, CR & UR irClassical Conditioning

BEFORE TRAINING Animal response

US (food in mouth)........ccooooviii i, UR (Salivation)

CS (EBQIONE) ... i No relevant response
TRAINING

CS (tone) + US (food in mouth)

AFTER TRAINING ( that is conditioning)
CS(tone).......cooevvviiiiiiiiiiii i i e eennn. .. CR (Salivation)

Source: Gleitman, (1992)

From this experiment, language learning is basedepetition of action or making
practice of certain activities till when knowledgijlls and attitude required is fully
attained in its perfection. Therefore, English dtddae taught and learnt in a repeated
way of learning skills, such as speaking, readimgting and listening (Gleitman,

1992).

Another theoretical review is by Thorndike in ttavl of effect (Gleitman, 1992).
According to Thorndike, some responses get strengith and others weakened as
learning process proceeds. The critical questiohow the correct response gets
strengthened until it finally overwhelms the in@mtr one, which at first is so
dominant. Thorndike proposed the “Law of Effect'dameld that the consequences
(that is the effect) of a response determines vdnetie tendency to perform it is
strengthened or weakened. If the response is felflowy reward, it will be
strengthened, but when the response is followethéyabsence of reward or worse

or by punishment, it will be weakened (Gleitman92p
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In this theory, learning of English is strengthemdten students acquire the optimal
objectives planned or intended by the teacher agakened if curriculum objectives
have not been acquired. In this study, the researths investigated the categories
of teaching and learning English in public secogdarhools in Kinondoni and llala
districts in Dar-es-Salaam Tanzania in relationptmr performance in National

Examinations.

Another psychologist who has conducted researclerutinis aspect is Skinner, who
dealt with the issue of Operant Behaviour (Gleitm892). B.F. Skinner shaped the
way in which most modern theorists think aboutghbject. Skinner insisted that in
instrumental conditioning the organism is much ledsthe mercy of external

situation. Its reactions are emitted from withinfatey were what we ordinarily call

voluntary; Skinner called the instrumental responperant, they operate on the
environment to bring about some changes that leadeward. Like Thorndike,

Skinner believed in “Law of Effect”, insisting thtte tendency to emit this operant
is strengthened or weakened by its consequencegr(ah, 1992). In the application
of the theory, a teacher as a facilitator shoulghagphe methodology to shape the

learner in a required objective.

Through these steps learners are transformed frdmawing to knowing stage or
from simple to complex. Skinner indicates that ié@g involves series of steps until
the effectiveness. From Skinner's theory, the sthdg examined whether the
teaching and learning methods employed createdatheof effect. Another review

done was on applied Linguistics. Applied linguistis often used to refer to

application of linguistics theory to second langaidgaching and learning (O’Grady,
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Dobrovolsky and Katamba, 1996). This theory is maple to the study because

English language in Tanzania is both second langiag) and foreign language.

The common terms applied in linguistics are languagquisition and language
learning. Language acquisition and learning arel uisierchangeably in the process
of second language mastering. Second languages#eoyuiinvolves both conscious
and subconscious process regardless of age ofetraer and language learning
environment. This study dealt with the investigation teaching and learning
methods and environment which influence the peréomoe of English. Applied
linguistics is mostly addressing the following:
(i) Is the learning of English as a second languagalasimilar to the way of
learning or acquiring the first language (L1)? Hostance, learning or
acquiring of English language is the same as legrar acquiring of Sukuma

or Kiswabhili language in Tanzania?

(i) What is the effect of age on language learning ggse The linguists suggest
that the optimal age for language learning or aitjon is around the age of
puberty, based on biological, cognitive, and affectaspects. Example

pronunciation is mastered in this age (O’Gradglet1996).

Under this study, the researcher concentrated amiley environment rather than
age and second language learning in comparisoirsioldnguage. O’Grady, et al
(1996) expounded various aspects that enhance dgeguearning through
environment. Second language learning can takee pladifferent environments:

natural, formal, and combination of both naturad &armal environment.
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(i) The natural environment. Is when learning a sedanduage (L2) takes place
in the host country or in an immersion program lavw natural environment,
and the focus is on communication skills.

(i)  The formal environment. Learning a second langudgy in a classroom
situation or in any situation where a prescribedrse of study followed
involves formal environment.

(iif) The combination of natural and formal. Natural &mnal environment might

entail studying the second language in a classiiadhe host country.

The language learners who study second languagg lit€2 English in the host
countries, such as Britain or United States of Acagrgenerally outperform those
who study English in a formal structured classroqmstside host country). It is
noted that living in the host country provides mak@nvironment for communicating
which is rarely found in a classroom. Contact wiltive speakers can also help to
break down social and cultural barriers. But insstaom or formal classroom
environment, second language learners do not hawehtime for spontaneous
conversations about daily events, mostly students a@ccupied with drills,
translation, and grammar, while only part of thassl hours is free for conversations
and language games (O’Grady, et al., 1996). Théaeapon is partly related with
research objectives, especially on the issue omdbrclassroom environment.
Therefore, the research has involved learning enwmient and other inputs like

teachers, textbooks, libraries etc.

Another theoretical aspect of English learning éaching methodologies and

language teaching theories as the theories of tgpchethods (O'Grady, et al 1996



14

& Stern, 1983 respectively). The field applied lingjics has been influenced by
theoretical trends in linguistics, psychology, aogiology on various methodologies

and approaches in English language learning.

The common methods identified were: Grammar- Tediwsl/ Traditional Methods,
Direct Methods, Audio-lingual Methods, Audio-Visudethods and Communicative
Language Methods.

(a) Grammar-Translation or Traditional Method TheorhisTmethod of language
teaching was the first method to be used. The soafdhe method was from
Latin and Greek.

‘The method emphasised on reading, writing, tramshg and
conscious learning of grammatical rules. The prigngoal of the
approach is to develop literacy mastery of secoadgliage like
English. Memorisation is the main learning strategyd students

spend their class hours talking about the languaffgtern, 1983:43)

The method does not create creativity or discoleayning, it bases on rote learning.

Hence, such method is no longer desired to beexpli

(b) Direct Method: The method originated in thethldentury as an alternative to
literacy mastery/memorisation through grammar-fetien. Teachers are
supposed to create natural classroom environmentefoning to take place.
Main emphasis is based on communicative rather ¢ghammar rules. Teachers
believed that through dialogue, that is questiod answer, English as second
language will be acquired. The researcher was asted to see whether the

teaching method employed is direct method and Héeeteve it is.
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(c) Audio-lingual Method: Second language teachers rasdarchers turned to the
linguist and behaviourist learning theories of 185@udio-lingual method
involves classroom and language laboratories. @tsdare conditioned to
respond correctly to either oral or written stimdlhe behaviourists and modern
behaviourists used this method i.e. Skinner andb@sgespectively.

(d) Communicative Language Teaching Theory/Method. Thigan approach that
seeks to produce communicative skills to the leatn€he approach involves
grammatical knowledge of the system, extends tbratisdomains/knowledge of
the appropriateness of language use. Also, a comcative competent student
should know how to produce appropriate natural, awtial acceptance
utterances in all context of communication. Fotanse:

“Hey, buddy, you fix my car”, is grammatical cortedout not as
effective in most social context as, “Excuse me,l svas wondering

whether | could have my car fixed todaytern, 1983:51).

This is what the researcher expects the form founlents to demonstrate through
their daily activities, even in their final examiitans and show up their good remarks
by obtaining appropriate grades. Therefore, theareh has succeeded to find out
the risking factors for English, despite all theékeoretical approaches of teaching

English language.

2.3 Review from Researchers and Evaluators of Engh Performance in
Tanzania
Among the researchers and evaluators of Englishguiage teaching

approaches/methods/techniques in schools are Wicliad Rodgers (1995) who
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discussed in depth the relationship between theryhef language learning and
approach/method. They insisted on the use of appesémethods, learning
objectives, the syllabus model, role of teacherd l@arners, and the instructional
materials appropriately. To them, they learnt thilbgualism and multilingualism in
any society acts as an obstacle in learning selamgiiage like English in Tanzania,
especially in the 18 century. Richard and Rodgers suggested some itinovia
facilitating a foreign language learning as desxtibelow:
“The goal of foreign language study is to learnamduage in order to read
its literature or in order to benefit from the mahdiscipline and intellectual
development that result from foreign society. Tfueee language learning is
more than memorising rules and facts in the class® They must be
followed by the application of that knowledge ie #nvironment of learning

for more understanding{Richard and Rodgers, 1995:35).

The second group of researchers who have studi¢deoproblems which influence
English performance include Kapoli (2001). He maimé that second language
students who engage in writing only will resultaritvo major mistakes; First, there
will be a lot of mistakes in punctuation and gramnieecause of being affected by
the vernacular or mother tongue and second, th#éirbena lot of mistakes in cultural
implications of the target language because their@ibf language is found mostly in

spoken. So naturalistic conversation is vital inc environment.

According to Kapoli (2001), English problem roseths consequence of the first
language, basing on writing and speaking. In theeot syllabus, this is not a

problem, because it bases on communicative sKilierefore, this study has not



17

concentrated on the effect of mother tongue forpégormance of English in final

examinations.

Shehu (2001) states clearly that the English laggusudents should be driven by
need to show evidence of goal attainment in stedisterms, such as content
coverage, examination, and enrolment rate. Shescodered one of the problems
which causes poor performance to students in Taazantheir examinations, he
said: “One of the failure is by taking a very palrttiew of education. They allow the
core curriculum to crowd out interactive co-curfazuactivities which are very

important and complimentary to core curriculum” ¢8h, 2001:26).

Also, Mvungi (1982) listed problems that led toses in English language, such as:
poor teacher training, poor methods of teachingtcsty of textbooks and frequently
change of syllabus. Also, Mushi (1982) concludeat the main factor which led to
poor performance in English language is the lowellexf competence to teachers.
Lastly, Mlekwa (1997) came out with a reason ofagyishortage of English language

teaching materials as the cause of poor performiangaglish.

Other researchers who conducted researches onskmgrformance include, first,
Mtana (1998) who dealt with the evaluation of EsiglLanguage Teaching Support
Project (ELTSP) and thd"@nternational Development Agency (IDA), sponsobgd

the British Council. The projects dealt with thewsion of grammar textbooks to
public secondary schools, based only in urban andasce, the projects did not
cover the whole country. Second, Nyamubi (2003)docted a research on

attitudinal and motivational factors influencing ripemance in English among
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Tanzanian secondary schools. He concluded thatigbngdnguage teaching and

learning is positively affected by attitudinal amdtivational aspects.

Third, is a recent study by Mwikwabe (2010) whoeasshed on the Relationship
between Extroversion-Introversion and English LagguPerformance in Tanzanian
Secondary Schools. Extroversion means the acte stat habit of being
predominantly concerned with and obtaining graiatafrom what is outside the self
while Introversion means the state or tendency tdwéeing wholly or
predominantly concerned with and interested in ®o&n mental life (www.merrian
-webster.com//extroversion-introversion). Mwikwaltencluded that there is no

relationship between extroversion-introversion &ndlish language performance.

Furthermore, in his study, Mdima (2000) concludkdt tthe standard of English
language teaching and learning in secondary scheadsvery low. He said:
“The problem includes the whole system of educaitiofianzania and the
government itself is the part of the problem. Tasy not serious enough to
improve the situation of English language learniagd teaching by not
producing competent teachers and incentive for thBsachers and learners
are at one part of the problem of English learnargl teaching at secondary

schools'(Mdima, 2000: 15).

Mdima realised that there might be lack of seri@ssn inquisitiveness, creativity,
devotion in the process in English Language Natiéimam Four Examination for
Secondary Schools. The shortcoming of Mdima’s stigdyhat it dealt with only

pronunciations or sound in English language. M$889) acknowledged that there
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was incompetence in English for the students ofzdamm Secondary Schools. She
claimed that the problem was due to poor preparafar teachers of English

language in the college, who in a long run causblpms to learners.

Mushi blamed that the syllabi of all levels are wonsidering the environment of
learners as far as exposure to English was conde8tee also noted that there was
lack of facilities and motivations toward teachiagd learning English. These were
mentioned as a source of incompetence in Engliskeacondary schools. Mushi’s
study was extremely based on teachers’ inabiltirencompetence, whereas, this is

not only the core problem for students’ fail ardeimglish in recent years.

In another study, Mdima (2003) researched on faotausing poor performance in
English in Form Four National Examination to ComityrSecondary Schools in
Tanzania. His study was conducted in llala DistacBenjamin Mkapa Secondary
School. He came out with the following problemsttlea to poor performance in

English:

(1) Lack of intellectual climatic condition for learmgriEnglish in Schools,
(i) Inappropriate teaching methods in English language,

(i)  Incompetence for teachers in English language,

(iv)  Lack of motivation,

v) Lack of strictness and devotion in teaching Englisiguage,

(vi)  Lack of guidance and counselling to students,

(vii)  Lack of learning facilities: textbooks, referenamks etc.
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The weakness or gap of the study is that it comatad only to community schools,
furthermore the study was conducted only at BemaWilliam Mkapa secondary
school. The mass failure is not only experiencga lsingle community secondary

school, but in almost all secondary schools in aare

Also, Qorro (2008) did a literature survey of resbaon the LOI in Tanzania over
the last forty years. With just one exception,th# studies surveyed indicated that
students do much better when Kiswahili is used a&slivm of Instruction (MOI)
than when English or code switching is used. Séwtudies in the LOITASA show
the great difficulties students have to cope withthe class when the Medium of
Instruction is English, a language students seldeenoutside the classroom, and one

which is characterised as a foreign to most stdent

Therefore, according to Qorro’s study, teaching &aining is effectively taking
place when the language used is clearly known bygesits and teachers, hence
suggested change of language of instruction frogli&imto Kiswabhili, and English
to be taught as a subject. She recommended somps #be be regarded by
stakeholders such as policy makers, parents aret@equublic as follows:

(i) Policy makers need to go back to the drawing boamd examine the
objectives of English language teaching and allggmt with language policy
and planning so that classroom practice matchesatigeobjective.

(i) Researchers need to sensitise and update polikermaparents and the
general public on research findings from classrameervations, so that all
stakeholders of education know the consequencesecfous decisions so far

made and take steps to arrest the situation.
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(iv)

(V)

2.4
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Researchers and Educationists need to realisestiwaigh research has been
done on the issues of LOI to enable policy makeradve on to the next steps,
which is to advocate for establishment of Kiswatnigdium in schools in order

to demonstrate findings of research through apipdica

Researchers and educationists in Tanzania needetwork with their

counterparts on the continent and to form actimstvement that coordinates
research on the language of instruction in Africal ather least developed
countries to strengthen the effort towards usindigenous language as a

language of instruction from secondary to tertiemel.

Policy makers should introduce a system that requscholars and researchers
in Africa, in this case Tanzania to produce a tetim of their research
findings or other writings in languages that thejarity of people in their
communities can access (Qorro, 2008). This studys wot dealing with
teaching-learning methods and environment of Ehdhsguage in secondary
schools, but dealt with which language should bguage of instruction (LOI)
in secondary schools. And she ended by popularksisggahili as the language

of instruction through the media in Tanzania (Qp2@04, 93).

Research Gap ldentified

Despite the fact that a lot of researches/stucwws been conducted to try to curb the

English language at risk in secondary schoolsrekalts of 2010 to 2012 in English

National Examinations acknowledge the existencensblved problems over years.

Therefore, this study has realised more than theges: first, most of studies have

been conducted many years ago; second, they diddeatify the methods of
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teaching and learning used; third no descriptionla$s environment has been made,
and fourthly, no any research/study done amongetlyesrs for this educational
problem that face English. Thus, this study intehtte investigate deeply on why
English status continues to deteriorate in secgnsiatrool students performance.

2.5 Conceptual Framework

The conceptual framework involves some imaginationshypothetical thought,
mostly used in quantitative studies. The concegdraahework for this study is CIPP
adopted from Omari (2011). It includes the follogiwariables: ‘C’ stands for
Contextual variables, ‘I' Input or Predictor vareb, ‘P’ Process or Mediating
variables, and ‘P’ for Product or Output varialariari, 2011). Graphically it can be

presented in Table 2.2.

Table 2.2: Conceptual Framework Variables in this Sidy

C I P P
Contextual Predictor Mediating Outcome
variables variables variables variables
Government Teachers’ ability | Teaching No behaviour
investment Students’ ability | activities change
Education policy | Teaching material$ Learning Massive failure
School investment| Teachers attitude | activities Low grades
Family community| Students attitude | Teachers’ effort | A lot of
investment Students efforts | researches
Time spend Low knowledge
and skills

Source: Adapted from Omari (2011)
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Some conceptual variables that may lead to podopeance in English language
are explained in details below:

(&) Government investment in education especiallyriglish language,

(b) Educational policy in English language

(c) School investment in English language

(d) Family and community investment in English langeiag

The Predictor variables that might be the diregpriiof English language are:
1. Teacher and students’ abilities

2. Teaching and learning materials

3. Teaching and learning environment

4. Teachers’ educational level

5. Teacher- students ratio

6. Students’ attitude.

The Mediating variables may be:

(a) Teaching and learning activities employed,
(b) Teachers’ efforts

(c) Students’ efforts

(d) Time spend

(e) Parents’ roles.

The outcome variables as seen in final examinations
First, no change of behaviour/attitude, second,lislndanguage continue to be at

risk/ nation at risk, third, Massive failure, folurtlow/few grades, fifth, lot of
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research to find out causes; and final, Minute Kedge and skills gain in reading,
writing, speaking and listening. This Conceptuabrfrework has based on the

objectives of this study.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

Research methods means the general strategiearoofpWork to be followed when
dealing with research (Kothari, 2003). This chagteesents the research design
including population of the study, sampling framsample and sampling technique,
instruments, data collection procedures, data psig and analysis and ethical

considerations.

3.2 Research Paradigm

Research paradigm can be defined as a universgibgnised scientific achievement
that for time, provide model problems and solutibmscommunity of researchers.
Sometimes, a paradigm simply means a pattern oreln@h exemplar (Omari,

2011). The paradigm chosen for this study was the to describe why students
fail(ed), or obtained poor grades in English largguan recent years. Hence,

quantitative paradigm has been used with trianguadf qualitative paradigm.

3.3 Research Design

Research design is a distinct plan on how a releproblem will be attacked
(Omari, 2011). The appropriate research design Wz applied in this research
problem or phenomenon is Causal Comparative orPEst Facto’ research design.
Causal Comparative has explored the possible causksffect relationship between
variables through observing some existing consempgerand searching back through

the data for plausible causal variables, factorexgganations (Omari, 2011). Causal
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comparative deals with cause and effect. It focusedirst, Seeking to describe the
cause of an already experienced phenomena suetiiag bf English, mathematics,
drop out in schools, failing quality in educatiand so on, second, demanding an

isolation of the key variables in a cause-effeldtrenships equation.

Therefore, the researcher was interested for ubisgesearch design to find out the
factors for cause of already existed bad result&riglish language performance in

form four national examinations in English languag&anzania.

3.4  Area of study
The study took place in Dar-es-Salaam region padity in Kinondoni and llala
districts. The study based on government secondahpols. The number of

secondary schools studied were six, coded S1 to S6.

3.5 Population

Population is the totality of any group of units i@fh have one or more
characteristics in common, that are of interestewearch (Kothari, 2003). In this
study the population were students, teachers, ahdos administrators/ education
officers. The targeted population are studentseoosdary schools in Tanzania,
because the poor performance in English languageeisesult of what they have
been doing or studying. On investigating the caustbers were teachers, and
education administrators. The grade level focusethe study were form three and
four. Form three and four are the expected caneld&dr the coming national

examinations.
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3.6 Sampling Frame

Sample is a small proportion of a population sel@dbr observations and analysis
(Omari, 2011). In the other words it is a grougebple or things that are taken from
a larger group and studied, tested, or questiowmedyet information (Merriam
Webster’'s Dictionary). And sampling frame means #teicture or source from
which the sample is drawn. The sampling frame efgbpulation in this study were
few students and teachers selected from some d@rgment secondary schools in

Kinondoni and llala Districts in Dar-es-Salaam Tamza.

3.7 Sample Size

Sample size refers to the number of individualpersons to be selected from the
population to constitute a sample (Kothari, 2003)e researcher selected the sample
size which was 72 optimum for fulfilling the regeiment of the research problem in
efficiency, representativeness, reliability andiditt. The respondents were five
teachers, five students, a librarian and one acamderacher or head of English
department from each secondary school. The sam@estaken from six secondary

schools (S1 to S6).

3.8 Sampling Technique

Sampling technique refers to a plan for obtainirgpeple from a given population
(Kothari, 2003). Sampling technique is sometimededasampling design or

procedure and sometimes a researcher would adaptlecting the population
sample. The researcher has applied probability aod-probability sampling

techniques. Probability sampling is a sampling méplie where the samples are

gathered in a process that gives all the indivislirathe population equal chances of
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being selected. In probability sampling, the resear used simple and cluster
random probability sampling to get samples of stisleand teachers from the
population and in classroom observation. All stiudeand teachers from the

secondary schools studied had equal opportunibe teelected.

And non- probability sampling is a sampling techu@gvhich use whatever samples
available, rather than following a specific subjeetection process (Omari. 2011). In
non-probability sampling, the purposive samplingsw&osen so as to meet the
targeted population like Academic Master in a sthamd the head of English

Department and other education officers from edoat institutions.

3.9 Instruments
According to Enon (1995) an instrument or toolhis technique / procedures of data
collection. In this study, the instruments were Hiemnaires guidelines and

questions, interview guides, observation guided,iaventory guides.

3.10 Data Collection Procedures

The data were collected or obtained from the santplet are students from the
sampled schools, English teachers, Academic maateread of departments and
other education officers. Data were collected by thesearcher through
guestionnaires, interview, observation, and inventdn the Questionnaires, the
researcher prepared reliable and valid open arsgdlquestions and guides that have
encouraged students and teachers to provide th@redgdata or information
according to research objectives. The total nunabeéespondents were sixty (thirty

teachers and thirty students) (see Appendix A andiBthe Observation procedure,
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the researcher attempted to experience the reatigih or process of English

teaching and learning of students in the classrooms

The guides were prepared by the researcher. Babhées and students were
observed on how they responded toward the givemuct®ns. Four classrooms
from different schools were observed. The first ar@s at S1, where the researcher
observed teaching and learning activities to fowurfstudents. The number of
students observed was 48, i.e. was not the nunfb&udents who were registered.
The topic was reading literary works. And otherasliations, were done at S3, S4

and S5. (See Appendix C for guiding questions).

The researcher conducted six structured interviewschool administrators. Among
these interviews, four were administered to academasters, who were from S1,
S3, S5 and S6. And the rest of the interviews veshainistered to the heads of
English department at each school (S2 and S4). stihuetured interviews were
administered as planned. The researcher read thgtiops or requests before the
respondent, then the respondent provided the irgbom needed and the researcher

filled them in the interview form (See Appendix & interview questions).

In the Inventory procedure, the researcher inquirethe availability of teaching and
learning materials of English subject in the scHidwhries and English departments,
through well-prepared forms to be filled by thediban. At the school studied, only
three schools had libraries and librarians i.e. $2,and S6. But the rest of the
schools had stores and storekeepers or teachersvefeoused for checking in and

out of books. (See Appendix E for sample questions)
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3.11 Data Processing and Analysis

Data processing implies editing, coding, classiftgg and tabulation of collected
data, so that they are amenable to analyse (Ko@@0B). Data analysis on the other
hand, refers to the computation of certain measal@sy with searching for pattern
of relationship that exist among data group (Kath2a003). Data processing and
analysis involve omissions, interpretations, andhl@ations of data collected
(Manumbu 2004). The major aim of data processing) amalysis is to see whether
the data collected have met with the need of objestand hypotheses. Therefore,
the researcher has applied simple statistical anteot means in data processing and
analysis. Data is presented in tables and figureswig frequencies and

percentages.

3.12 Logistics, Legal, and Ethical Considerations

Data for the study were collected for three montiten December 2013 to March
2014. Legal procedures have been recognised amavéml in this research as
stipulated by the Open University of Tanzania Diveate of Research, Publication
and Postgraduate Studies. The authorising of relseeonducting was via the

University principles, where the researcher wagmithe research clearance form.

Then, researcher went to Municipal Secondary EdutaDfficer via Kinondoni

Municipal Council to get research permit form to ta&en to Headmistresses and
Headmasters. At the school level, after the rebearsubmitted the research
permission letter to the headmistress/headmastednistress/headmaster informed
the academic master who assisted in getting thernrdtion needed by the

researcher. And the Ethical consideration was ebsein the following steps: The
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researcher consulted the supervisor on ethicalesssn the University. The
researcher abided with confidentialities from trehaols and people whom he
needed their information, for example, secondahpsts are mentioned or coded as
S1, S2, S3, S4, S5, and S6. There were no expositepking of the information
without the consent of the person who provided thEne researcher was humble to
cultural and beliefs of his respondents. There wasbias, exposing, leaking,
hyperbolising and understatement of the informatitom the respondents. The
respondents consented on photos being taken dinéngjassrooms’ observation and
inventory of books in libraries and other displageuprovided, however, their

individual names are not mentioned.
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CHAPTER FOUR

DATA PRESENTATION AND DISCUSSION OF FINDINGS

4.1 Introduction

This study explored school factors for studentsbrpperformance in form four

national examinations in English language in regesairs. This chapter presents data

and discussion of the findings. Methods employedctdlect the data were:

guestionnaires (for teachers and students), oltsemyanterviews, and inventories.

The secondary schools visited were six. The totamhlver of teachers were thirty

(30), students were thirty (30), academic teacherse four (4), head of English

Departments were two (2) and Librarians were s)x {®e total respondents were

seventy two (72). Ethical considerations have He#awed. The study was guided

by the following two objectives:

(1) To find out whether teaching and learning methadsralated to students’
performance in secondary schools.

(i) To investigate how teaching and learning environneentribute to students’

performance in secondary schools.

The findings are presented in relation to the dbjes of the study. Each part is
presenting data from one section of the objectivethe study. Part one is going to
deal with the section of teaching methods whichehbeen indicated by teachers
through the questionnaire. The second part involtes section of teaching
environment in which teaching of English languagéaking place. The third part
deals with the first section of the second objegtwhich is learning methods used

by students when interacting in the class duringliEh language learning. The
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fourth part will deal with learning environmentsufa in the Secondary Schools.
Finally, the last part is going to present and usscthe information collected at
Secondary Schools through academic teachers ardl dfeknglish departments’
interviews, indicating grades and number of stusl@miolved in previous National

Examination results in English language particyléndm 2010 to 2012.

4.2 Teaching Methods used to Teach English as Irudited by Teachers

Teaching methods are the principles or approacked by teachers to instruct/ make
students interact with teaching materials for aghig learning objectives. Teaching
methods identified by teachers through questioenaimd classroom observation
were: lecture, demonstration, question and ansam, discussion. Other teaching
methods were: small group discussion, debate,plale drama, guest speaker, jig

saw, film/video, and assignments.

Table 4.1: Methods used by Teachers During TeachinEnglish language

Name of | Lect | disc| q&a | Sgd| Dem | deb | r/p |Drm | g/s | j/s| Assg
School

S1 - - 1 3 - 1 -

S2 2 3 3 3 2 2 2 1 - - 1
S3 1 3 3 2 1 - 2 - 1 - -
S4 - 2 3 - 1 1 - - - - -
S5 2 | 3| 4| 3| 3| 4 2 -| - 14 -
S6 - 1 2 2 2 - - - - 1 -
Total 5 12 16 14 9 8 6 1 1 2 1

Key: S1- name of school; lect-lecture; disc-discussipha-question and answer;
sgd- small group discussion; dem-demonstration-ciddate; r/p-role play; drm-

drama; guest speaker; g/s-guest speaker; j/s)igaad assg-assignment.
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Table 4.1 displays methods used by teachers dumaghing of the English
language. The data show that in the studied schgoilsstion and answer; small
group discussion methods were the teachers’ fateotgaching methods. The data is

also presented in Figure 4.1.
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Figure 4.1: Teaching Methods used by Teachers
Key: LEC-lecture, DIS-discussion, SGD- small groupcdssion, Q&A- question
and answer, DEM- demonstration, DEB-debate, RP ptdg, DRA- drama, GS-

guest speaker and JS- jig saw

According to the table and the figure above, tlehéng methods displayed, most of
them are participatory methods. The teachers iteticin the questionnaire that
students are active during the process of teadBingish language in the classroom,

when these methods are applied. Among the six slecgrschools visited, only five
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teachers responded to lecture method which is apaditipatory method. When
such teachers were further asked, they defendeléd¢hee method by providing the
following reasons: first, lecture method is appliedcongested classrooms. For
instance, at S4 Secondary school during the rese@scobservation, that method
was used in classroom with over seventy studerdgs fhe picture on learning
environment, pg 61). Also, S2, S3 and S5 Secon8ahpols used lecture method.
The second reason given for using lecture methalthe scarcity of textbooks and
long topics. However, only six percent (6%) of teachers indicated that they were

using this method in teaching English.

Other studies such as Stern (1983) revealed the &ard of teaching method was
used by teachers. Particularly, the method dedh ®rammar-Translation aspects.
The teaching method based on grammar rule memonsatand did not create

discovery learning to students. Stern noted that:

“The method emphasised on reading, writing, tratislaand the conscious
learning of  grammatical rules. The primary gadlthe approach was to
develop literacy mastery of the second language Hnglish language.
Memorisation was the main learning strategy andishis spent their time

talking about the languagéstern, 1983: 43)”.

As demonstrated in Table 6 and Figure 1, the setesching method indicated was
discussion method. The data presented above sheatvsixteen percent (16%) of the
total number of teachers indicated that discussiethod is used in teaching English.

Discussion method is an act of talking on a topicubtopic with another person.
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The teachers disclosed that they used discussiotmonge with students as a
participatory one. For example, during the researshobservation, a teacher from
S5 secondary school employed discussion method whefne was teaching about

“Seeking and Giving Advice”.

The third teaching method used was Small Group U3son. The number of
teachers who responded to this method were eiglgerm six percent (18.6%) of
the total respondents to teaching methods. | @bdethat teachers organised or
grouped students into small groups of five to efghthe activities. For example, the
English teacher at S1 secondary school used thbochetthen she was teaching

“Reading Literary work: the novelPassed Like a Shaddwy Bernard Mapalala.

Also, another teacher at S3 Secondary School, vdwstaaching form four, used this
method on the book Unanswered Cries”on analysis of setting, plot, and
characterisation. Students were grouped accorairiget number of books available
in the class and the teacher asked students taleatbvel aloud. Another teaching
method found to be used, was “Question and Answkidst of the teachers
(respondents) seemed to employ this method. Thiy $twnd that twenty one point
three percent (21.3%) out of the total number bfesipondents chose this method of

teaching on the questionnaire.

The researcher observed that teachers do ask @ues$ti students, when reviewing
or introducing a new idea, or developing the lessofinalising the ideas. Students

respond by answering what has been asked to thenmg$tance, during researcher’s
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observation at S4, the English teacher used thtkaddan form three when she was
teaching the play This Time Tomorroivby Ngugi wa Thiong’o. Also, at S5
secondary school the teacher employed this metimoth® subtopic “Seeking and

Giving Advice”.

According to Stern (1983) the method was revealed‘@irect Method”. This
originated in the 17 century as an alternative to literary mastery ammorisation
through grammar translation. The teachers wereaagupto create natural classroom
environment for learning to take place. Main emphass based on communicative
rather than grammar rules. According to Stern teecltbelieved that through
dialogue (question and answer), language two likegliEh language will be

gradually acquired (Stern, 1983).

The fifth listed teaching method indicated was ‘dastration’. The number of
teachers who responded to this method was twelkeepe(12%) out of seventy five
respondents. This means a ‘demo teacher or a stuBeninstance, at S1 Secondary
School, English teacher started reading aloud twelnthen tasked her students to
continue reading literary work textbodRassed Like a ShadowThe teacher wished

her students to imitate the reading skills.

Moreover, Stern (1983), identified the same methduch he called Audio-lingual
method. The method represented the developmenatofenlike speaking ability in
the learners. During audio lingual method the ctam® and language laboratory
were involved. In this method students were subgedb the correct responses

through either oral or written ways (Stern, 198Bhe sixth teaching method that
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teachers in the study use is debate. Debate iglifoeission among students by
expressing various facts and opinions on a giveittor subtopic provided by the

teacher. Only ten point seven percent (10.7%) athers responded to this method.
Though the method was identified by many teachbesyesearcher did not witness
the use of this method during his classroom observaas a method they use for

teaching.

The seventh teaching method listed was role playle Blay is the process of
impersonating someone’s behaviour or situationchiees organised their students to
perform someone’s responsibilities or activitiestasks like in the play or drama.
The respondents to this method were eight per&8fj}.(The eighth and last teaching
method which was indicated by few respondents wetfama, jig saw, guest
speaker, and assignment (a task provided to stsidignthe teacher). Drama is like
the role play, where the activities are perforn@dly one point three percent (1.3%)

of teachers responded to this method of teachimggidn

The other method was jig saw, which is used totehothe time to be used when
teaching many topics. Students are organised mutiopg according to the number of
topics, then students are reorganised into newpgraand given topics for discussion.
For example, the second grouping involves all sttalgiven the same number from
their original groups, that is all number one shtddrom each group will form their

group, same to number two up to the last numben tiee original groups. After this,

the teacher provides the topics to discuss, whew timish, they go back to their
original groups to narrate and describe what treseHearnt during their discussion.

This method was only responded by two point severtgnt (2.7%). The guest
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speaker as another teaching method involves letfig expert to explain on certain

subject matter which is not familiar to the teacher

For example, letting an environmental health collois® give a talk to the class on
outbreak of cholera. Lastly, was the assignmenthatetwhich a teacher provide
tasks to student to be done in two weeks or onetlmémom the discussed methods,
the respondents did indicate that they appreciaeuse of these methods. Most of
teachers’ arguments provided claim that these tegcimethods are creativity
oriented, basing on competence based syllabus.n8gcahe methods facilitate

teaching and learning.

On the other hand, the respondents have arguedtiibatnethods require more
instructional time. This means the time allocatedan English lessons i.e 35 to 40
minutes is not enough. For instance, one resporfdantS2 Secondary School said,
“This is not enough, because a teacher cannot Gser 310 minutes in teaching
English language lesson which required integratbmll the learning skills at the
same time”. The learning skills are speaking, negdwriting, and listening as were
expounded by Gleitman (1992). Next to this, is hlige number of students in the
classroom (50-70 per class) which is very difficaidt monitor and provide

instructions.

Finally, the scarcity of textbooks and referencelsoas also explained by Mdima
(2003). All these become setback to the commumedtnguage teaching methods
(Stern, 1983). The respondents concluded that tio e shortcoming, the drilling

method should be used in teaching (Gleitman, 1992).



40

Also, there should be cooperation among the std#letwi.e. teachers, students,
government and parents, and the increase of cdapitébr buying books. Stern
(1983), suggested that communicative method ishibst teaching method that
creates competent learners and an appropriatefiéasgunage use. Stern stated an
example of wrong and correct statements of comnative language. He says:
“Hey, buddy, you fix my car”, is grammatically cent, but not as effective in most
social context as: “Excuse me, sir | was wondemitether | could have my car

fixed today”.

Additionally, in their study, Richard and Rodgef995) insisted on the use of
methods of teaching, learning objectives, syllabdel, role of teachers and learners
and instructional materials. They concluded thabhdpialism and multilingualism in
any society act as an obstacle in learning a farligguage like English language in
Tanzania, especially in the late™®entury up to now. Richard and Rodgers study
support the findings of this study, especially @aching methods (discussion,
lecture, debate) and instructional materials (teskis) for foreign language like

English language. as follows:

“The goal of foreign language study is to learnamduage in order to
read its literature or order to benefit from mentdiscipline and
intellectual development that result from foreiganduage society.
Therefore, language learning is more than memaogiswies and facts in
classrooms. They must be followed by applicatiothat knowledge in
the environment of learning for more understandifRRichard and

Rodgers, 1995: 35)".
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According to this quotation, when students combeddested to apply the knowledge
learnt in their study, to see whether they havaumed the skills needed (listening,
reading, writing and speaking), most of them fail reach the planned goal by
scoring unsatisfactory grades as is going to béedam the end of this chapter.

Hence, Richard and Rodgers’ study support therggldf this study.

4.3 Teaching Environment of English Language Indiated by Teachers
Teaching environment involves all teaching fa@btiwhich enhance teaching. The
teaching environment data were collected via qaestire, observation, interview
and inventory. These were as follows: teachergllef education (diploma/degree);
number of students in a class/stream; teacher+studgio; number of English
teachers in a school. Library presence and text rafetence books; number of

English teachers’ seminars and inspections condueta school.

Table 4.2: Teaching Environment at Schools Studiefbr English Teachers

Name of | Dipl | Degr | t-s ratio No. b-s | Seminar Insp Nop
School classes | ratio | attended | conducted

S1 3 3 1:50 5 1:12 1 1 6
S2 - 5 1:45-50 3 1:5 - 1 5
S3 1 4 1:58-62 4 1:1( 1 3 5
S4 3 - 1:50-70 4-6 1:2( - 1 3
S5 3 2 1:50-70 4 1:1( 1 1 5
S6 - 3 1:45-50 5-6 1:5-8 1 - 3
Total 10 17 - - - 4 7 27

Source: schools studied
Key: S1-S6 name of schools; dipl-diploma; degr-degraer-teacher —students; No-

number of; b-s- book-students; insp- inspectiom-mumber of participants.
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According to statistics demonstrated in the talideva, the respondents’ level of
education was falling in diploma and degree. Bt $kudy did not bear much on
levels and work experience, because the study tgsalid not inquire that, in spite
of the fact that the information was indicated twe Questionnaire. In her study
Mvungi (1974) indicated that poor teacher trainimgd a great effect on student
English language performance while Mushi (1982) Mdima (2003) argued that

low level of competence to teachers led to poofoperance in English language.

The second item from the table above is teachelesturatio. Teacher-students ratio,
indicated how many students did one teacher intevib during English teaching

and learning process. From the statistics, theystodnd that the lowest ratio was
one teacher to forty five students (1:45). The datae provided by S2 and S6
secondary school respondents only. The rest oihfbemation from the table above
indicates that teacher-students ratio were verfa,hig. 1:50-70. S3, S4, and S5
Secondary Schools had the highest ratio. It canalmed that under such
environment, effective teaching and learning carb®tealised. Hence, ineffective
teaching leads to students’ poor performance iir firel examinations in English

language.

Moreover, the number of classes or streams adraiestby one English teacher
created another effect or upheaval to teachingearthing environment regardless of
teacher-students ratio. Among the secondary schasisarched, it was only S2
Secondary School that has a fair number of classegeams per teacher. At S2 one
teacher was teaching only three streams. This mdandgive or six periods per

stream it made a total of fifteen or eighteen msifor three streams per week.
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Finally, under teaching environment there was astiple on the questionnaire on
whether English teacher seminars and school ingpsctwere conducted. The
respondents reported that at least one teachenaeamd one school inspection was
conducted in the last three years at their resge&tchools or out of schools. The
following were English teacher seminars and scirsgections conducted:

First, at S1 Secondary School only one Englishheet seminar was conducted in
2010 on Teaching and Learning Technique of Endlshguage (TLTEL) and one
inspection conducted in 2010.

Second, at S2 Secondary School, the Tanzania Bndisguage Teachers
Association (TELTA), conducted a seminar in 2010s0A in 2010 only one
inspection was conducted

Third, at S3, one English teacher seminar was adeduin 2012. Two School
inspections were conducted in 2011 and 2012.

Fourth, at S4, there was no English teacher sem#ronly one School inspection
was done in 2012.

Fifth, at S5, one English teachers seminar (CBA) ane School inspection were
conducted in 2012.

Sixth, at S6, there was no any English teacherrsanaonducted in the School, and
teachers did not attend seminars conducted outlod@. Also, there was no school

inspection that was conducted from 2010 to 2012.

As the findings reveal, teachers encountered diffisituations in the process of
teaching due to scarcity of teaching facilities a0 shown by Mvungi (1974) and

Mlekwa (1997). Examples of hardships that teaclfeered were: teacher-students
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ratio; number of periods per stream and per weéserace of English teacher
seminars and school inspections conducted. Thensesnand inspections are very
important for recapturing of day to day changeseathing and learning facilities in
education, especially in secondary schools, exaropéange of syllabus, textbooks
etc. Other learning environments studied were: gmes of libraries and text-

reference books which is going to be expounded nmorearning environments;

number of students in a class; and so on. Thisystudicated that the proposed
hypothesis was true. The hypothesis states thehitegenvironment contributed to
students’ poor performance in form four nationahminations in English language

in recent years.

4.4 Learning Methods used by Students During Engdh Lessons

Learning methods are the approaches applied bestsido acquire the determined
objectives. The learning methods depicted by stisddaring the research were as
follows: discussion, question and answer, debatgjegt, dialogue, role play, jig
saw, e-learning, and listening and note taking.s€hendings were obtained through

questionnaire.

Table 4.3: Learning Methods Identified by Studenton the Questionnaire

Name of | S.G.D| Q&A | Disc.| Deb | Dial | Dem| E.L | Pro | J.S| Ass| Tot
school
S1 3 3 3 3 - - - 3 - - 15
S2. 3 3 3 1 - 3 - - - 1 10
S3. 5 3 1 - - - 2 - - - 11
S4 5 1 - - 1 -- - - - - 8
S5. 5 5 3 4 5 2 2 - - - 26
S6. 1 3 1 1 - - - - 2| - 8
Total 22 18 11 9 7 5 4 3 2 1 82

Key: S.G.D.-Small Group Discussion; Q&A- Questiomda Answer; DISC-
Discussion; DEB- Debate; DIAL-Dialogue; DEM- Demtnagion; E-L- E-Learning;
PRO-Project; J.S- Jig Saw; ASS-Assignment and TOTRIT
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The learning methods identified above, are allip@dtory/ communicative (Stern,
1983), since students are interacting either with teacher or students to students.
For example, during the observation at one of tlehosls (S3), students
demonstrated their ability in reading literary baak the Novel calledUnanswered
Cries’ by Osman Conte. Students were observed beingeadti the way they
demonstrated their competences on reading skilig€ct pronunciations of words
and observed punctuation marks) themselves. Thrdbhghdiscussion of these
learning methods, the research hypothesis whickedstéhat learning methods
contributed to students’ poor performance in forourfnational examinations in

English language in recent years tends to be ypibthesis.

Findings of the study also show that students habwus views on the learning
methods identified above. Such information is oi#di when students were
responding to the questionnaire on the advantageBepefits of the identified

learning methods. The first learning method indidatvas Small Group Discussion.
The number of students responded to this method tmeanty two (22) out of eighty

two (82) students who responded to the questioarfanm six secondary schools
(S1-S6). In other words, the percentage of studehts responded to this learning

method was twenty six point eight percent (26.8%).

During data collection, the researcher observed apglication of this learning
method at S1, where students organised into smalipg that range from three to
five students. They were discussing about setpia,and characterisation from the
book “Passed Like a Shadow’Most students who responded to this learning

method had these views: students from S4, satdtikamethod helps them to gain
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new opinions in their mind, understand more abbattbpic, gain new information

from their fellow students and teachers. Secoralg, of students from S2, said that
the method keeps them together, encourage themctaege and have new ideas,
and create cooperation and creativity among thamselThirdly, another student
from the same school said that the method gives tipeick feedback on what they

know about the lesson.

Finally, most of the students who selected thisnieg method said that small group
discussion is the easier way of sharing scarcitiexfbooks and teachers as well as
helping slow learners. Hence, Small Group Discussieates independent studying
and sharing of ideas among students themselves &ssult students become

courageous and creative, and reduce dependeneadrets.

The second learning method that acquired more émoy was Question and
Answer. This learning method was responded by egaghtstudents, that is twenty
two percent (22%) of the respondents. Studentsivien “why they were interested
in this method” were as follows: first, one of tBadents from S2, said, “I'm
interested with question and answer method, becausdps me to understand my
lessons well due to the high range of gaining nefermation from my colleagues,

and my teacher”.

Also, a student from S1 said, “question and anshaps us to generate new
knowledge from our fellows and in addition, it ksl our self confidence for
answering questions”. Thirdly, student from S5 séguestion and answer is the

learning approach which is common approach, iamiliar to every one, it gives
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challenges and expands students’ knowledge, alufitthinking and remembering
the mode of questions and how they appear”. Maedhey said that the method
provides more experience and new tact on how togasgistions and best ways of

answering them.

The third learning method indicated by students wiesss discussion. Class
discussion being the act of talking or conversabonvriting about certain topic or
subtopic with a teacher or in a group of studefitee researcher experienced the
application of this teaching method at S5, wherdestls and the teacher were
discussing on “Seeking and Giving Advice”. The nembf students who responded
to this learning method were eleven (11), in otlerds, it was thirteen point four

percent (13.4%) of students who responded to tiethoa of teaching.

The views provided on “why they were interestedhwibe identified learning

method” were as follows: first, students from S4, said, ,oftkscussion method

creates more understanding”. Another one from #rmaesschool said, “Discussion
method keeps us together encourages us to exclampbave new more ideas”.
Second, students from S6, said, “......... becansgiscussion people or students
acquire skills by sharing ideas”. And third, stuideinom S5, said, “......because each
student gets equal chance to say what she or hkstlaibout the subject matter or

topic”.

The fourth learning method was Debate. Debate asdiscussion about a certain
topic or subtopic basing on facts and opinions. fE@spondents of this method were

nine (9), that is eleven percent (11%). The re$esrbas not experienced the use of
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this method in the classroom context during theepkadion. Students’ views which
based on “why debate is very indispensable in tle@iming” were as follows: first,
one of students from S5, said, “debate helps waesiis to express ourselves through
interaction by several points according to thedbpiSecond, students from S1, said,
...... we can have confidence on conferencing b&teguage among students and we

can know how to use appropriate language”.

Also, other students from S2 andS1 argued thatitod makes them to gain more
knowledge from each other, and provide speakintissknd appropriate use of the
language and provide different concepts (vocabesgarand improve from one stage
to another. Therefore, debate enables students esxhr consensus on an

argumentative discussion.

The remaining learning methods on the questionrthae obtained responses from
students were six (6). These learning methods wiemtified, but students did not
provide any views to support them, that is, why aoav they were useful in their
(students) learning. The methods were: dialogueamstration, and E-learning.
Other learning methods were: project, jig saw, asdignment; their respondents
were seven, five, four, three, two, and one respsgt Despite the fact that such
learning methods lack views or comments from sttgJethe methods are creative

and interactive.

All in all, all the selected learning methods ahos®ate no doubt to the researcher
that students’ poor performance in form four natloexamination in English

language in recent years might not be caused e tlearning methods. Hence, the
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first hypothesis of this study, that is, studemksor performance in English language
is related to methods of teaching and learningieagpbecomes null hypothesis. The
information provided by students regarding learningthods is summarised in the

Figure 4.2.

Figure 4.2: The Learning Methods as Responded Byt®&lents

Key: Small Group Discussion 26.82 percent; Questiodswer 21.05 percent;
Discussion 13.41 percent; Debate 10.07 percent;lofue 8.5 percent;
Demonstration 6 percent; E. Learning 4.8 percergjelet 3.6 percent; Jig Saw 2.43

percent and Assignment 1.21 percent.

4.5 Learning Environment
Learning environment involves the surrounding amstances that in one way or
another affect students in the process of acqukmgwledge, skills and attitudes.

Learning environment may include number of students class, availability of
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textbooks and reference books, school librarieaniag time, extra time for clubs
such as debates. In this study, the researcherfdwaad varieties of learning

environment as displayed in the Table 4.4.

Table 4.4: Learning Environments Studied

Name of | Frm | Frm | No.Std | T-strat | Library | T- Clubs T-Aid
School Il Y Time

S1 - 5 50 1:8-12 Present| 40min Not pld No
S2 2 3 | 45-50 1:5 Present| 35min Planned No
S3 2 3 60 1:7-10 Store 30min| Not pld | Applied
S4 2 3 | 60-70 1:10-20 Present| 40min Not pld No
S5 - 5 60 1:1Q Store 40min Planned No
S6 2 3 60 1:5-8 Present| 35min Not pld No

Key: Frm-Form; No.Std-Number of Students; T-st rat-Dexik-Students ratio; T-

Time — Teaching Time, and T-Aid- Teaching Aid.

The total number of students responded to leareimgronments’ questionnaire

were thirty (30). Their responses comply with thelg or research hypothesis which
stated that students’ poor performance in natiemaminations in English language
in recent years had relation with learning envirentm The discussions of the above

learning environments are expounded below.

From the table above, the first learning environtrenidentified by students on the
questionnaire. is the ‘number of students’ in ¢keesssroom The number of students
found in the studied schools ranged from forwyefi(45) to seventy one (71)
students in a classroom. Such a range of studlerdsclassroom that is fifty and
above, obviously becomes difficult to be monitored the teacher during the

learning process. It can be argued that in thenlegmprocess not all students will be
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checked or consulted during the learning proces® [Earning skills acquired in
such environment could only be listening skill. @lsluring the learning process, not
many students are interacted to learning skills. iRgtance, when students are
subjected to learning methods like debate or dgouns only few students who are
courageous and extrovert will be involved, but slemd shy learners might not be
reached, hence end up without gaining any learskilts targeted by the teacher in
that particular topic. Therefore, congested classr@areate unmanaged classes and

contribute to students poor performance in Endasiguage in recent years.

The second item indicated that constitute learnemyironment was textbook-

students ratio. According to the study, the infation indicated that the lowest ratio
was found at S2 secondary school, where one tekthas shared by five students
(1:5). The rest of the schools indicated that @xtbbok was shared by eight to ten
and above, as follows: at S1 secondary school,textbook was shared by eight
students (1:8), S3 secondary school one textboak stared by seven to eight
students (1:7-8), at S4 secondary school one tektlas shared by ten to twenty
students (1:10-20), S5 secondary school one tektlhwas shared by ten students
(1:10), and S6 secondary school was shared bytdiveght students (1:5-8). These
findings seem to show that some students couldelsahools without touching a

textbook due the scarcity of books. Some studeatantented on the issues of

textbooks follows:

One of the students from S5 secondary school &hie,teacher comes in the class
with his or her own textbook, he/she teaches usdryg only his or her textbook and

gives us an exercise to work on”. Another studemmented, “we learn in difficult
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environment, because we share a textbook betwassiudents or more than ten”.
A student from S4 secondary school commented:léaen through notes which are

given by the teacher, because we don't have tek#joo

Also, student from S2 secondary school said, “We arse textbook that is for the
teacher, but if a student is well financially, sfa photocopy the textbook and share
with others.” From the students narratives abovesoarcity of textbooks and
reference books, the researcher further verified Hippothesis that students’ poor
performance in form four national examinations mgksh language in recent years

had relationship with school learning environment.

Moreover, as a result of the study, the researéhvend other issues related to
textbooks and authors. For example, there are ellsgp problems on some
textbook titles and mixing up of authors and pui#is names. Misspelling of
textbook title was identified on the bodiree Suitors: One Husbandihere the

word ‘Suitors’ was wrongly spelled, that is ‘Soiteu In addition, the author of the
book is Guillaume Oyono Mbia instead of NyambariaNgwine, who is the

publisher of summary literature books in English.

In addition, students failed to differentiate betwetextbooks and reference books,
Reading literary Works and Reading series. Forams#, textbooks for reading
literary works were cited as reference books. Waseugh, even the books on
reading series in form one and two, likddbala the Farmer’and ‘Hawa the Bus
Driver” were cited as reading literary works and refeeebooks. It might be the

case that even during National Examinations, somdests do write the titles of
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books as reading series books when respondingedstiqas requiring them to apply
the literary books read under Response to ReadRiegding Literary Work). This
problem might have contributed to students’ poafgeeance in form four national

examinations in English language such as in thesy2@10 to 2012.

Also, according to Mdima (2003) lack of learningifiies, such as textbooks,
reference and subsidiary books were among therfabi® found which led to poor
performance in English language to the communityosdary schools. Finally, all
students who responded on textbooks and refereomcksbindicated that the
availability of books in government schools is gical problem. The third learning
environment indicated was availability of librarigs schools. The findings reveal
that only sixty seven percent of the secondary aglshstudied had libraries, most of
them being one room, and thirty three percent hadibmaries, books were kept in

stores as demonstrated in the Figure 4.3 and 4.4.
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Figure 4.3: Library Percentage in the Studied Secalary Schools

Key: WL- With Library: NL-No Library
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Library at one of the studied school (S6)

Storeroom as a library at school S3

Figure 4.4: Pictures showing categories of schoabtaries studied
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The observed congested classroom at school S4

The observed less congested classroom at school S1

Figure 4.5: Pictures Indicating Various Learning Environments

The fourth learning environment observed and inditavas the learning time. Most
of the respondents showed that the time allocatedifgle period was ranging from
thirty to forty minutes, which culminate to one hpane hour and ten minutes, and
one hour and twenty minutes to a double periods. firhe-policy stipulated by the
Ministry of Education is forty minutes. With thesdlocations, the respondents
showed that time is not enough. Due to that th@amdents had the following

comments on time:

A student from S2 indicated; “the time is not enoubpecause we need a good
foundation on English language in order for us @fgrm well. English is for
communication, hence needs to be understood”. Alse,of students from S3 said,
“Because we do not understand what the teachatkisng about, that is why time is
not enough”. Another student said, “No it is notoegh, because sometimes a

teacher has a lot to discuss but the time is nougm sometimes one topic can be
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discussed in more than one period to two period$so, from the same school
another student mentioned, “It is very hard to usi@ad the lesson due to short

time”.

In addition, at S4, a student said, “No, because¢ha issue of Literature, thus,
Reading literary works, we need much time in otderead literary works”. Another
student had similar observation, “In literatureréhés no enough time for reading
stories and writing summaries’. Finaly, at S6, stud had similar views on class
time. One of them said, “It needs long time for(stsidents) to understand the subject
S0 as to answer questions well”. Another, studentraented, “Because we have two
session, time is very short due to double sessials). ‘time is not enough, because

we need to practice what we have learnt”.

To conclude, fifty percent (50%) of the respondeamtghe time allocated for English
periods said that time was not enough. And tweiviy percent (25%) accepted on
the efficiency of time allocated, while the remamitwenty five percent (25%) did
not comment on time allocated. Due to these comsneéhé researcher concludes
that students’ poor performance in form four natloexaminations in English
language from 2010 to 2012 might be contributethémlequate of time on English
periods. On the assessment modes, a hundred péid$¥%) of the respondents
showed that they are assessed through: exerciseklywand monthly tests, class

presentations, terminal and annual examinatioggomal and zonal examinations.

For the fail or success of the subject, the respotsdhave suggested some factors

that if not available might lead to poor performana English language: good
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cooperation among teachers; good cooperation batteaehers and students; good
cooperation among students; good cooperation framilies or parents; sharing
learning materials among secondary schools andaaiay of teachers. Others are
good school administration; remedial classes aramtevork between school
administrators and teachers. As revealed from #ta dollected from the studied
secondary schools, this study concludes that sts’dpoor performance in national
examinations in English language in recent yearddcbe contributed by learning

environment inadequacies.

4.6 English Language Performance at the Schoolsusiied

Table 4.5: English Language Performance Situationtahe Studied Schools

Name of School Year No. Std. Sat A B C D F
S1 2010 195 - - 06 26 163
2011 251 - - 05 44 202

2012 166 - - 05 17 144

S2 2010 318 - 21 | 89 78 119
2011 250 03 | 35 | 69 78 65

2012 287 - 09 | 97 81 100

S3 2010 504 - - 30 | 150 | 324
2011 338 - - 40 | 102 | 196

2012 215 - - 32 88 95

S4 2010 428 - 04 | 33 68 328
2012 238 - - 06 43 189

S5 2010 239 - - 21 92 126
2011 307 - 01 | 19 67 220

2012 445 - 01 | 16 57 371

S6 2010 338 - 01 | 23 89 225
2011 163 - 03 | 28 46 86

2012 191 - - 12 47 132

Source Field notes from the studied schools 2014
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From Table 4.5 shows the data indicate that actuse years 2010 to 2012, the
number of students who failed in English exceedexs¢ who passed. Details for
each secondary schools is provided hereundert, Fir2010, S1 Secondary School
had 195 students that sat for English language. higjeest grade scored was ‘C’,
followed by ‘D’ and ‘F'. The students who scored’ ‘®ere only six (06), at the
percentage of three point zero seven (3.07%). Andests who scored ‘D’ were
twenty six (26) of thirteen point three percent.@33%6). While the total number of
students who scored ‘F’ was 163 at the percentdgeagbty three point five eight
(83.58%). In this case, the total number of stigl@rno passed were 32, which was
16, 41%. In 2011, the number of students who saEfgylish language were 251.
The total number of students who passed were 419.81% and students who failed
were 80.47%. Also, in 2012, the students who satHoglish language at S1
Secondary School were 166. In this year only 13.2B#sed the examination, but
the remaining 86.74% of students failed or scoreatlg ‘F’. With regard to this
study, the situation of English language continteedeteriorate, if not remain at the

worst consistent miserable conditions.
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Figure 4.6: Percentages of Passed and Failed Studeat S1
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At S2 Secondary School, in 2010, the number of esitel who sat for English
language were 318. There was no student who scAtetthe percentage of students
who scored ‘B’ were 6.6%, those scored ‘C’ were98%, and ‘D’ were 27.98%
while ‘F were 37.42%. With regard to performanaadgs that is A, B, C and D,
students who scored ‘F’ were more than students selooed A or B (see % of each
score). Therefore, the percentage of students alsegal was 63% while those who
failed was 37%. In the following year of 2011, nwenlof students who sat for
English examination was 250. The percentage ofestisdwho passed in English

language Examination was 74% while those who faillad 26%.

In that year only one student scored ‘A’ (1.2%)ndy, in 2012, the number of
students who sat for English language was 287, avbely 65.16% passed English
language, and 34.84% failed. The study showsahigtin 2011, few students failed
in comparison to other years. At S2 discussionaseld on separate performance

grades rather than students who passed and stwdentsiled.
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Figure 4.7: Performance Grades Scored by Studeng S2
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Third, S3 Secondary School in 2010 had 504 studehtssat for English language
in national examination. The school had the higheshber of students compared to
all secondary schools studied. Among the 504 stsdemnly 180 students passed at
the grades of ‘C’ and ‘D’ that is 35.71%. Meanwh#24 students failed by getting
‘F’ that is 64.28%. Not only did the situation seminto be bad in 2010, but was
worse in 2011. The number of students who sat Her rtational examination in
English language were 338. The students who pasgedoring ‘C’ and ‘D’ were
only 41.98%, and the students who scored ‘F w&@&%. In 2012, the percentage
of the students who passed surpassed the numiséud#nts who failed at 11.53%.
The number of students who sat for English langustgechool was 215, whereas
their percentages was 55.71% and 44.18% respeactiVlle study indicates that
among the huge number of students (1057) who satEioglish language
examinations consecutively in three years, ther®neaone student who happened to

rescue the school by scoring ‘A’ or ‘B’ as the figibelow demonstrates:
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Figure 4.8: S3 Passed and Failed Grades in Percage in Three Years
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The figure indicates that in 2010 and 2011, thesdPatudents were less than the
‘Fail’ students. But in 2012, the situation wagy¢gered. This figure shows that the
‘Pass’ students were more than ‘Fail’ studentssThight be the effort put forward

to curb the students’ poor performance through iBhgteacher seminars and

inspections conducted at S3 and to other studieshskary schools.

Furthermore, another secondary school studiedcibrtinued to experience similar
problem of poor performance in English language ®4sSecondary School. From
the data collected, the number of students whdosdEnglish language in 2010 and
2012 were as follows: 438, and 238 respectively20h0, among the 428 students,
only 24.53% of them were ‘Pass’ students while 3&6wvere ‘Fail’ students. The

statistics of 2011 miss, because the head of Hndésguage department who
interviewed did no get them from the academic effitn 2012, the number of

students who sat for national examinations in Ehglanguage were 238. The ‘Pass’
students were 20.58% and ‘Fail’ students were ®8,44s shown in figure nine

below.
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Figure 4.9: Percentage Passed and Failed StudemtsS4, 2010 and 2012
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Not only did S4 Secondary School display the restilat indicated many students
who had failed, but S5 Secondary School demonstrsitailar results. From the
table above, it is indicated that the studentda@anational examinations in English
language in 2010, 2011, and 2012 were as follow®9; 307, and 445 respectively.
In 2010, the students who Passed were 47.28% \Wailed were 52.71%. In this
year, the highest grade was ‘C’, which means, thane no any student who scored
neither ‘A’ nor ‘B’ grades. In the following yeaf @011, the students sat for English
language were 307, the Passed students were 288@¥eas Failed students were
71.66%. In the Passed students only one studergds®’, the rest scored ‘C’, and
‘D’. In this year the number of ‘Passed’ decreasew ‘Failed’ increased in
comparable to 2010, look at the percentages os#hand ‘Failed’ in both years. In

the year of 2012, the problem exceeded.
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Figure 4.10: Percentage of Passed and Failed Stude at S5 from 2010 to 2012

The number of students who sat for national exanoinan English language were

445. Among this number, only 16.62%o0f students seds and the remaining
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percent ‘Failed’, which was 83.37%. However, onglsht came out with ‘B’ grade,
the problem of more students’ failing exceeded. ddeithis study can be concluded
that the teaching and learning environments rendaihe same, despite the fact that
the jeopardising of English language were recurringthe three years. The

descriptions is summarised in the Figure 4.10.

Finally, S6 Secondary School. In this school thenber of students who sat for
national examination in English language from 2@a®012 were as follows: in
2010 they were 338 students; in 2011 the numberi88swhile in 2012 was 191
students. In 2010, the students who obtained Pass 88.43% while those who
obtained ‘Fail were 66.57%. As demonstrated onrégen above, the Pass students
started with ‘B’ grade, where only one student leaygal to acquire it. In 2011, the
Pass students were 47.24% and Fail students weré%?2In this year, at least the
percentage of Pass students increased, even thaligbt exceed the number of Fall

students.
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Also, in this year, there were no students who extdA’ grade, but those who

attained grade ‘B’ increased compared to 2011hémbatter of fact, these results did
not sustain in the following year of 2012. In tiesar the situation worsened; among
the students who sat for English language exanoinatnly 30.89% obtained Pass

grade and the remaining percent (69.11%) obtaiaddyFade. See the Figure 4.11.

In conclusion, this chapter tries to bring down fesentations analyses, and
discussions of the findings on teaching and legrniethods as well as teaching and
learning environments which in one way or anotheraffect the performance of
students in their final examinations in Englishdaage . The study findings seem to
indicate that students’ performance in recent yeaaight have been negatively

affected by teaching and learning environments.

Moreover, the Pass rates by subject in Form 4 exations in English language
BEST (2011, 2013) culminates the idea that Endlesmguage is at risk. In 2010, the
students who passed were only 30.3% out of 350@&88ts who sat for English
language in the form four national examination2@ilonly 30.1% passed and in

2012 the pass rate decreased to 26.09% (Best, 2013).

To sum up, the study findings indicate that teaghamd learning environments
studied at schools might be concord with researghotmesis two, which states
students’ poor performance is contributed by schoedching and learning

environment.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents a summary of the study fggjinconclusion and
recommendations for administrative action and tothierresearch. The purpose of
the study was to investigate how teaching and iegrmethods, teaching and
learning environment contribute (d) to studentsfaenance in English language in

secondary schools in Tanzania.

5.2 Summary of the Study Findings

The study findings indicated that teaching and sy methods used at studied
secondary schools according to objective one weateile, discussion, question and
answer, small group discussion, demonstration, tdelale play, drama and guest
honour. Other teaching and learning methods weregiw, assignment, dialogue, e-
learning and project. These methods were both bgettachers when interacting

with students and students when learning.

According to presentation and discussion of thdifigs the methods which seemed
to be commonly used were question and answer, gralb discussion, discussion,
debate, demonstration and dialogue. These gotffeghency and percentages. Also,
the discussion indicated that these teaching aardiley methods could not be one of
the school factors that contribute to students’rgmaformance in English language.
Other study findings indicated teaching and leagnenvironments of English

language found at the studied secondary schoolmgasm study objective two.
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These were first, English teacher-students ratioe Tindings indicated English
teacher —student ratio range from 1:45-70. The actiat has lowest ratio was S2

that is 1:45-50 and the highest were S4 and S54Hab0-70.

Second, number of teaching classes or streams myiesit teacher has. The findings
show that number of classes varied from one sctwoahother. For instance, at S1
and S6, number of streams or classes found weeetdi\six, but at the rest of the
studied schools (S2, S3, S4 and S5) an Englisthéedmas less streams, that is three

to four.

Third, English textbook-student ratio. The findingdicated that one book was or is
shared by five to twenty students. Example, atd English textbook was or is
shared by twenty students. The school which hasvardtio was S2 that is 1:5, the
remaining schools is six to twelve students shawe Bnglish textbook. Moreover,
the findings indicated that there are inapproprstbool libraries. At the schools
studied, only sixty seven percent (67%) have liesaand the remaining percent that
is thirty three (33%) books are kept in the stofemong the schools studied, those
which have libraries were or are S1, S2, S4 andvBéreas S3 and S5 books were

or are kept in stores under the caring of a teasobiestorekeeper.

Fourth, the findings indicated English seminars asg@ections conducted within and
without the school. The study showed that four ihglseminars and seven
inspections were conducted from 2010 to 2012. Kample, at S1 only one English
seminar on Teaching and Learning techniques ofiimglanguage (TLTEL) was

conducted in 2010. Other schools which had semifmarEnglish teachers were S3
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in 2012 and S5 in 2012. Also, the findings indidatkat all schools studied had a
conduction of an inspection with exception of S6ickhhad no inspection. From
these findings that are based on research objaetivethe study discussion revealed
that students’ poor performance in national exatronain English language in

recent years might be caused by school teachindgeancing environment.

Moreover, the findings obtained through interviewsich conducted at the studied
schools have indicated that the researched probasntrue. The findings show that
from 2010 to 2012, the number of students who daile English language in
national examinations was more than students wlkegoh At S1, for example, the
total number of students who sat for English exatmms in three years was 612
students. Those who failed was 509 students, winilse who passed was 103. Also,
at S6, the total number of students who sat foronat examinations in English
language was 692 students. The students who faied 443 students and students
who passed were 249 students. The study was @i the grounds of wishing to
secure information on how far problems revealecanlier studies (Qorro, 2008;
Mdima, 2003; Mlekwa, 1997 and Mushi, 1982) had bsalwed through the study of
the materials and what limitation (gaps) there w&wech information helped on

making decisions for further development of thalgtu

5.3 Conclusion
The findings of this study that is exploring thensol factors for students’ poor
performance in national examination in English lzexge in recent years in Tanzania,

the following issues encountered:
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First, all of the teaching and learning methodsidad by the studied school

English teachers and students through questiormaid observations, showed that
students’ poor performance in English language caudt be caused by these
methods, because most of these teaching and Ilgamethods are participatory and
interactive. Methods selected by both English teextand students were lecture,
question and answer, small group discussion, dssmusdemonstration, debate, role
play and drama. Other methods are guest of hofigwaw, assignment, dialogue, e-

learning and project.

Second, the findings indicated that in secondahoals there were inadequate or
scarcity of teaching and learning environment ftied. The schools’ environment

studied were one teacher ratio from 45 to 70 stisddfor instance, S5 and S4 had
1.60 to 70, according to researcher’s observatiafsn, one teacher had five to six
classes that culminate twenty four to thirty pesiad English per week. Next, one
textbook was shared by five to twenty students. ikald to that, two third of the

schools studied had one roomed library whereagstoreof the schools keep books
in stores. Moreover, few English seminars and iospes conducted. Hence, these
findings agreed with the second hypothesis of $higly as verified by the school
findings collected via interviews, indicated thaidents’ poor performance in form
four national examinations in English language enent years (2010 to 2012) in

Tanzania were due to school teaching and learmraga@ment facilities.

5.4  Recommendations
The following recommendations are put forward fatian in the light of the

presented findings and conclusions.
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5.4.1 Recommendations for Administrative Action

5.4.1.1 Improvement of Teaching and Learning Emwiments in Secondary
Schools. The government and other education stak#ets should take serious
measures to improve the situations. In teachingr@mwments, teacher- students ratio
should at least be 1:35 to 45, textbooks and mebéerebooks should also be
maximised number of periods a teacher has per sieekld be not more than fifteen
periods, this shall hold water if the governmentplym more teachers to teach

English language.

5.4.1.2 The Reliable School Inspections and SemiS&would be Conducted Every
Year. Moreover, teachers should be provided withr@priate facilities for adapting

for English language teaching activities, for imst& from textbooks and other useful
teaching resources. In learning environments, @afft textbooks and reference
books should be provided to secondary schools haairicrease of capitation. For
good result in English language, the better textbgiadents ratio should be 1:2
rather than 1:10 to 20 as the study found. Alsgeuocal authors and publishers to
produce more books so that sufficient books shbeldvailable in local bookshops

and sell them in the cheapest price for schoolsraididual students to buy them.

5.4.1.3 The Reputative School Libraries Should lmasfructed and Make Them
Active or Live. Also, public national libraries shid be rehabilitated and build new
libraries to the districts and regions for extensioof learning environments.
Moreover, parents should buy learning materialhemtthan depending on the

government to do everything.
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5.4.1.4 Language policy on the English languagea asedium of instruction in

secondary schools should be enforced by all educatakeholders.

5.4.2 Recommendations for Further Research

Further research needs to be conducted in the @esreras of the roles of teaching
and learning materials in the successful operatioBnglish language performance
in Tanzania. The aim is to check whether the usatémnals are relevant to syllabi.
Also, the research needs to go beyond KinondonilkatalDar-es-Salaam areas to
see whether the situation is worse or better thiaohdoni and llala- Dar-es-Salaam
area. In addition, the research needs to use atimelstudy to see how private
secondary schools’ teaching and learning envirotsneontribute to students’

performance in English language in relation to mugkcondary schools.
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APPENDECIES

Appendix I: Questionnaire for English Teachers

My name is Manga Matiko Mariba. Student at the Opiversity of Tanzania
(OUT). Studying for a Master degree of EducatiorAoiministration, Planning
and Policy Studies (MED APPS). Am conducting a aesle on exploring school
factors for students’ poor performance in form fowational examinations in
english language 2010 to 2012 in tanzania. Thesefdrrequest for your
assistance in this research by responding to thestgpnnaire for the purpose of
information needed in the research. Informationvigled shall be handled with
great confidentiality. Shall not be exposed to amyson, with exception of the

researcher. Thank you for your cooperation.

INSTRUCTIONS: Tick the correct number /answer pdad in each question, and
give the explanations if needed.
1. Name of the SChoOl...... ..o e
2.  Sex of respondent/ teacher
() Male

(i) Female

3. Level of Education.
(i) Diploma

(i) Degree
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(i) Masters degree

(IV)  Others (SPECITY) ... ir it e et e e e e e e e e e

Teaching experience
(i) One year to five years
(i) Six to ten years

(iif) More than ten (please, SPECIfY)......c.ovieiie it e e

Number of schools you have taught
(i) One

(i)  More than one (SPECITY).....ccue e e e e

Forms you are teaching now / was teaching puesly
(i) Three

(i) Four

(i) Five

(IV)  Others (SPECITY) ... ettt et et e e e e e e e ee e e

Number of students in your classroom
() Less than 40 (Specify Please).......ccoouiiiii i i

(i)  More than 40 (SPECITY) ..ot e

Number of streams you are teaching
(1) Less than five (SPeCIfY) ... e

(i)  More than five (SPECITY) ..o e



9.

10.

11.

12.

13.

14.
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Number of teaching periods in a week per stream
() Less than five (SPECIY).....coviiii e e

(i)  More than five (SPECITY) ... e i e e

Teaching time
() Less than 40 minutes (SPECITY).... ..o vi i e

(i)  More than 40 minutes (SPECITY).......coviiiii e

Is the time allocated for teaching enough?
(i) Yes

(i) No

If Yes or No. Please, give reasons

The teaching approaches you usually use édineim)

(@) Lecture, (b) Demonstration, (c) Instructiod) Film/video, (e) Guest
Speaker (f) Preaching, (g) Question and Answer,Qiscussion, (i) Small

Group discussion, (j) Debate, (k) Field trip, Qase study, (m) Role play, (n)
Jig Jaw, (0) Project/Independent study, (p) Sympusi(q) Simulation, (r)

Drama, (s) E. Learning/ on line instruction. (théts (specify)....................

Among the approaches circled, which one areeradvantageous. Write their

numbers, and provide reasons.
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15. Are the approaches appreciated by students?
(i) Yes

(i) No

16. If yes or no, please, give reasons

17. Availability of English textbooks.
(i) Available

(i) Not available

18. If available, give textbook students ratio ...........c.ccooviiiiiiiiie e enn e,

19. If not available, please, provide the reasons
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20.  Availability of English reference books
(i) Available

(i)  Not available

21. If available, are they accessible to students
(i) Yes

(i)  No. Give reasons for any answer

22. Is your school library active?
(i) Yes
(i) No
23. If yes or no give reasons, how it accommodatest accommodates
S5 100 (= 5P

25. Other teaching Aid/devices
() Head Projectors
(i) Computers

(i) Others (SPECITY) ... v e e e e e



26.

27.

28.

29.

30.

31.
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After class hours, do students have extra tiareinvolving in various
activities or interactions, like in clubs?
(i) Yes

(i) No

If yes or no, give descriptions how and why?

Number of seminars/ workshops you have att&nde

(i) None

(L) I O L L= Y/=T= L) P
(i)  More than one (specify and years)........ccocvvvii e iii i,
If done, please, tell the year, and was ontWha.............ccccoooeiiiiiiiiii e,

Inspections conducted in your school.

() None
(i)  One. Wrte the YEar .......c.uieiiiiiiiiie e e
(i)  More than one. Write the years ..........coouviiiiiii i

Please, categorise the assessment inputsiirsgbool.eg exercises, tests etc.

Are they valid?
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32. Please, provide further information or comnfenthe success of the course.

| appretéayour cooperation
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Appendix 1l: Questionnaire for Students

My name is Manga Matiko Mariba. Student at the Ophriversity of Tanzania

(OUT). Studying for a Master degree of EducatiorAdministration, Planning and

Policy Studies (MED APPS). Am conducting a reseanctexploring school factors
for students’ poor performance in form four natiomxaminations in english

language 2010 to 2012 in tanzania. Therefore, Wiesgfor your assistance in this
research by responding to this questionnaire fopgae of information needed in
the research. Information provided shall be handigld great confidentiality. Shall

not be exposed to any person, with exception ofrélsearcher. Thank you for your
cooperation.

INSTRUCTIONS: Tick the correct number/ answer irclte@uestion and provide
short

explanation where needed

1. Name Of SChOOI ... e e e,

2. Your name [optional]............ccoeeiiiiiinnenns Day scholar [-;boarding [---]
3. Sex: 1-Male 2-Female
4. Form:

(i) Form Three
(i) Form Four
(ii) Form Five
5. How many are you (students) in your classastr

() Less than 40(specify)

(i)  More than 40(specify)
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6.  Number of English periods per week
() Less than five (SPECIfY) ...ovviiiii i

(i)  Five or more (SPECITY) .. e e

7. Teaching time:
() Less than 40 minutes (SPECITY)......ceii it e e

(i)  More than 40 minutes (SPECITY) ... ..o e e,

8. Isthe time enough?
(i) Yes

(i) No

9. If yes or no, please, give reasons.

10. Do you have extra time for individual actieg/ interactions like clubs?
(i) Yes

(i) No

11. If yes, name the activities:
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12. Circle the teaching and learning approached ursthe class among these:
(@) Lecture, (b) Discussion, (c) Small group dsstan, (d) Question and
answer, (e) Demonstration, (f) Debate, (g) Ptojdg Dialogue, (i) Role play,

() E. learning. (k) Others (Please SpecCify).........ccoviuimmemmeieie i e

13. Among these approaches, name the common oee/ol interested with them?.

If yes or no, give reasons

14. Learning Aid
(i) Are textbooks available? (a) Yes (b) No
(i) If yes, what is textbook student ratio. .............cccvvviiiiiii e,
(iii) iii. If no, tell how do you learn?

(vi) Are the reference books available? (a)s &) No

15. School library present? 1. Yes 2. No
16. Are the text and reference books found irsttteol library?
(i) Yes

(i) No
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17. If yes, write their titles and authors

(@) Text books:

(b) Reference books:

18. Does library provide services of borrowing k&®
(i) Yes
(i) No
19. Does library have studying rooms?
(i) Yes
(i) No
20. Do parents support your study?
(i) Yes
(i) No

21. If yes or no, explain please

22. Please, write down the ways you are assessaatit
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23. Please, list other factors that influence yiearning which have not appeared in

this questionnaire

Thank you for responding to this questionnaire.tAdl best in your studies
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Appendix Ill: Observation

1. Name Of SChOOL........coo i e

2. Name of the teacher (Option). .......coov i e e e

3. 071 1=V

4, Number of students inthe Class...........ccoveiiii i e

5. Subject matter/topic/SUBLOPIC. ..o ve i e

6. Introduction of the topic/ transition

7. Teacher's teaching techniques: participatory mam-participatory with
examples

8 Teaching activities (by a teacher)

9. Students’ learning techniques/ interactionaqlter vs students, students vs

students)
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10. Learning activities (done by students)

11. Classroom environment

12. Sitting arrangement

14. Textbooks

End of Observation
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Appendix 1V: Interview

ACADEMIC MASTER/HEAD OF ENGLISH DEPARTMENT

1.

2.

10.

11.

12.

13.

14.

15.

Name of the school.................coo

Name of Academic/ H/Department. .............cccoevieinenn.n.

Number of forms/classes/streams. ........c.ooo i e
Number of students....................., form................ , Stream................
Number of teachers................c.o, forms. e

Teacher-Students ratio. ..........coviiiiii e e e e e aeaen
Number of English books in the library..............ccoiiiiii
Teachers DOOKS. ... oo
STUAENTS  DOOKS. ...t e e e e e
ReferenCe DOOKS. ..o
Methods of interaction of students and teachetsarclasses ......................
Language for the medium of inStructions. ................coooi v vvmmmcee e,
Seminars and workshops on English teaching conduntéhe school/ outside
the SCHOOL. .. ..o e
Categories Of @SSESSMENTS. .. ... v ittt e e e e e e eeans
Records of previous results

A. Total of students sat for E.L. and their grades:

() 2010, A - J— SN | S
() JRRLc L —— - S— ) J— S F o S =S
(i) 2013. A B .C o J— | —

THANK YOU VERY MUCH FOR YOUR CARING
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Appendix V: Inventory of English Books in School library

1. Name of the SChOOL..........oeoi e
2. Number of English books in the library.............cooooi i

3. Form three English books in the library (title,laut, and year)....................

4.  Form four English books in the library (title, aathand year).

5. Form five English books in the library (title, aothand year).

6. Textbooks inthe library....... ...
7. Reference books inthe library...........oooi i e
8. Teachers’ guide books inthe library.............oo oo

9. Students’ books inthe library..........cooii
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Appendix VI: Research Clearance Letter

THE OPEN UNIVERSITY OF TANZAMNIA
DIRECTORATE OF RESEARCH, PUBLICATIONS, AND POSTGRADUATE STUDIES

. 41_};:;?

PO Box 23409 Fax: 255-22-266875%Dar ¢s
Salaam, Tanzania,
hatpdfwww.out ge.1z

Tel: 255-22-2666752/2668445 ext. 2101
Fax, 235222668759,
E-mail: drpeffiout.aete

17/01/2014

Distnct Education Officer
P.O. Box
KINONDONI

RE: RESEARCH CLEARANCE

The Open University of Tanzania was established by an act of Parliament no. 17 of 1992, The act became operational on the
1= March 1993 by public notes MNo. 55 in the official Gazette. Act number 7 of 1992 has now been replaced by the Open
University of Tanzania charter which is in line the university act of 2005. The charter became operational on 1# January
2007. One of the mission objectives of the university is to generate and apply knowledge through research. For this reason
the staffs and students undertake research activiies from time to time.

To facilitate the research function, the vice chancellor of the Open University of Tanzania was empowered o issue research
clearance to both staffs and students of the university on behalf of the govemment of Tanzania and the Tanzania
Commission of Science and Technology.

The purpose of this letter is to introduce to you Mr, Manga M. Mariba Reg. No. HDIE/T63/T.13 is a Masters student at the
Open University of Tanzania. By this letter Manga M. Mariba has been granted clearance o conduct research in the
country. The title of her research is “Factors for Studenis’ Poor Performance in Form Four National Examinations in
English Language 2010 to 2012 in Tanzania". The research will be condusted in Kinondoni District.

The pericd which this permission has been granted is from 3@ February, 2014 to 30" March, 2014,

In case you need any further information, please contact:
The Deputy Vice Chancellor (Academic)

The Open University of Tanzania

P.O. Box 22408

Dar es Salaam

Tel: 022-2-2668820

We thank you in advance for your cooperation and faciiitation of this research activity.
Yours sincerely,

A \‘| | r(__h

=)
R
N
Prof S)baif:an Mbogo

! For: VICE CHANCELLOR
THE OPEN UNIVERSITY OF TANZANIA



