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ABSTRACT

This study investigated the role of school comregten promoting completion rates
of primary education in Temeke district, Tanzafilaree research objectives guided
this study, namely: to investigate the influencesohool committees members’
academic qualifications and experience in effectingir fundamental functional

roles in primary schools; to explore the perceiaf parents, teachers and
administrators on the role of school committeegpliomoting completion rates of

primary education; and to examine the structural administrative challenges
facing the school committees in promoting comptetad primary education. The

study employed qualitative approach and procedareampling, data collection and
analyses. It was conducted in five primary schautereby 4 head- teachers, 16
teachers, 40 School committee members and 2 Digdacation Officer were the

main informants. The findings revealed that theostltommittee members had low
education level and low experiences in executimgy ttoles in schools. The findings
revealed that this has been negatively affectiegstthools functioning especially on
teachers’ working environment, pupils learning,decision making, planning, and
training. Moreover, the findings revealed that thajor structural challenges facing
school committees were low level of education angbedences; while the

administrative challenges were poverty and littlwageness of parents on the
importance of sending children to school. It wasesded that the determinant factors
for completion rates of primary education rangednigafrom social, cultural and

economic factors, such as early marriage, earlgraecies and poverty.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Traditionally, public primary schools in Tanzanieene centrally controlled and
managed by the Ministry of Education through appeanregional and district
education officers (Mushi, 2006). Under decentredlan by devolution in 1990s
village governments were also involved in managinmary schools through school
committees. These measures were taken to impréwekgovernance and service

delivery (Mmari, 2005).

Similar concerns were echoed at the 1990 Jomtieetingeon Education for All
(EFA), as assessed and later confirmed in Daka&O®0. These processes led to
increased community participation in financial armh-financial contributions rather
than influencing decision-making. Unfortunatelye ttommunities were completely
left out in the determination of school expendifjuprocurement of supplies,
management and the general development of the looenvironment of local
primary schools — and hence lack of local ownersimgd accountability (Mushi,
2006). This led to a general agreement in the uarfolicy documents in the mid
1990s that the primary education system was foongettoo centralized (Buchert,
1997 in Therkildsen, 2000). It was thus proposeat ttertain responsibilities be

devolved to the LGAS, the communities and the skshoo

In 1998, the government adopted a Policy Paper acalLGovernment Reform

which put in focus the policy of Decentralizatiop Devolution (D-by-D) with the



primary aim to improve the quality of public semidelivery, particularly to the

poor. Since then, the government has worked tmgtinen the various components
of the local government finance system, includihg assignment of expenditure
responsibilities and local financial managemeng tbhcal government revenue
system; the system of inter-governmental fiscahdfars; and the framework for
local government borrowing. LGRP was aimed to ilprthe quality of and access
to public services provided through or facilitateyl LGAs. Local governments are
thought to be in a better position to identify petpneeds by encouraging citizens’
participation in democratic governance, and thygpbuthe appropriate form and
level of public services (Fjeldstadt al., 2007). Democratically elected local
government authorities will receive enhanced fugdor service delivery, gradually
increased autonomy in deciding on how resourcegaat®e allocated (Cooksey &

Kikula, 2005).

Devolution of Primary School Management in Tanzamwas a response to
challenges facing the basic education in Tanzartiaugh the formulation of the
Education and Training Policy (ETP) in 1995, theeggmment, among other things,
decided to streamline education management stegctinrough the devolution of

authority to schools, communities and LGAs (URT980

In fact, the question of decentralization in edigatis addressed in the Dakar
Framework for Action as an option to be developeddhieve better governance of
education systems (Bishop, 2007). The institutia@nges at local level associated
with PEDP ought to provide space for major partitign of different social sectors

in the community in planning, implementing and ntoning the primary education



process (Makongo & Mbilinyi, 2003). The PEDP empbas community
involvement through democratically elected schoommittees who have the
responsibility for planning, implementation and erysion of all school
development activities (Makongo & Rajani, 2003).dén PEDP, the roles and
responsibilities of school committees were revidgedallow them to supervise
development projects and manage capitation grattiteaschool level (Tidemand &
Msami, 2010). In this respect, a school commitseeecognized as the focal point for
the promotion and transformation of primary edwatielivery (Makongo & Rajani,

2003).

Lewis et al. (2000) point to a number of assummia@m which the notion of

participation and devolution of powers to schosldased, namely: decision-making
regarding school governance is conceptual and aotentious; participation is a
positive intervention that will improve schools (@ésango, 2011). Such an
assumption that greater local participation willphove the relevance, quality and
accountability of schools is held worldwide; sctggbarents and other community

members are receptive to taking on new resporis#sili

Everyone is committed to the national modernizapooject. School personnel will
welcome greater autonomy and new decision makilgg;rparticipation is a rational
and morally correct act. A study by Manga (1996)itedizes on the strength that
teachers who are encouraged to participate denmalhatin decision making
process are reported to be more positive and cdeunito the school as an
organization. All stakeholders are given a chawnckave a say in the running of the

school.



School Committee” means a Committee establishethéopurposes of supervising
and advising on the management and administratiopred primary and primary
schools (URT, 1978). According to URT (1978), evachool committees shall
consists of five categories of members namelyfitremembers elected by parents
from amongst the parents of pupils on that schivay, members from amongst the
academic staff of the school elected by memberstadf of the school; the Ward
councilor in which the school is situated; one memikepresenting the voluntary
organizations if that school was originally estslid by that organization; and the

patron of the school if any.

The major functions of the school committees (URY78) include “ensuring that
the school has adequate physical facilities incgdhe classrooms, offices, toilets,
clean water supply, desks, and ample land for spand school farm activities;
ensuring that the school compound has adequatehamated boundaries which
may include a title deed; ensuring the safety ef2bhool premises and properties;
ensuring maintenance of school buildings and furaijtensuring that the parents and
other community members participate fully in thevelepment of the school;
approve the annual school budget and uses of latlosdunds; soliciting of funds
and contributions for the welfare of the school ;aretommending to the village
government contributions in cash or in kind to bade by community members

including by way of self-help”.

Under PEDP however, the effectiveness of the scmamlagement effectiveness has
a great role to play in the local government amitfioning of schools especially in

promoting completion rates of primary educationel@o the existing classes, gender



and religion in many societies, children’s acces®ducation, participation in and
completion of primary education has been adveraffigcted. Decentralization of
education to school committees’ level has beentifileth as a way through which
levels of completion of primary education can bg@raved (UNESCO, 2009). Thus,
implementation of PEDP was a response to Educdtimn All (EFA) goals by
increasing equitable access as well as complefipnimary education of all primary
school aged children. School committees in thi® e@as responsible for managing
and administration of PEDP project including maksuge that enrolment targets are

met to increase access to primary education anglebion of primary education.

1.2 Statement of the Problem

The government’s efforts to confer educational sieai making powers to the local
communities through their school committees arennaenhance local ownership,
democracy, inclusiveness, accountability and heeffectiveness. Effective local
level empowerment through decentralization calls foior consideration of
availability of competent people in terms of cafiibs to manage the decentralized

functions.

These Management capabilities are vital particylatl the school level where the
actors are responsible for translating decentri@dizgpolicies into concrete actions
through preparation and implementation of schoolettgpment plans. The key
capabilities that need to be taken into considemainclude: relevant skills and
knowledge on decision-making, monitoring and euvama planning and

implementation (Naidoo & Kong 2003). However, whilteere is high consensus on

the assumption that conferring decision making pswe the local communities to



manage their local schools would empower them aimdy @bout effectiveness as a
result of enhanced accountability and local pagéton, there have been
controversial perspectives with regard to the exterwhich school committees are
effective in taking on the devolved responsibititend resources. Nevertheless, from
the reviewed literature, it is not clear if schomdmmittees influence student

completion rate of primary education.

Thus, this study intends to investigate the rolesadiool committees in promoting
completion rates of primary education in Tanzarfspecifically, we seek to

investigate the influence of school committee mensikeecademic qualifications and
experience in effecting their fundamental functiomdes at schools; to explore the
perceptions of parents, teachers and administratotie role of school committees
in promoting completion rates of primary educatiangd to examine the structural
and administrative challenges facing the schoolmdtaes in promoting completion

rates of primary education.

1.3 Research Objective
1.3.1 Main Research Objective
The purpose of this study is to investigate the adlschool committees in promoting

completion rates of primary education in Tanzania.

1.3.2 Specific Research Objective
Specifically, this study intends to:
(i) Assess the influence of school committee membearatd@mic qualifications

and experience in effecting their fundamental fiomzl roles at school;



(i) Determine the perceptions of parents, teachersdundation administrators on
the role of school committees in promoting completirates of primary
education and,

(i) Examine the structural and administrative challendacing the school

committees in promoting access and completion iofigmy education.

1.4 Research Tasks and Questions

1.4.1 Research Task One

Assessing the Influence of School Committee Menmb&cademic Qualifications

and Experience in Implementing their Fundamentalckanal Roles at School.

The research questions under this task are:

(@) What are the school committee members’ academikfigaions?

(b) What are the school committee members’ experieimteschool governing
body?

(c) How do the school committee members’ academic figations and
experiences in school governing body affect theeatiiig of fundamental

functional roles?

1.4.2 Research Task Two

Determining the Perceptions of Parents, TeachetsEatucation Aministrators on
the Role of School Committees in Promoting CompfetiRates of Primary
Education.

The research questions under this task are:

(@) What are the completion rates of primary schoolBameke district?



(b) What are the determining factors of completiongai€ primary education in

Temeke district?

(c) What are the teachers, parents and administratsceptions on the influence
of school committees in promoting completion radégprimary education in

Temeke district?

1.4.3 Research Task Three
Examining the Structural and Administrative Chafjes Facing the School

Committees in Promoting Access and Completion oh&ry Education.

The research questions untlas task are:
(@) To what extent are school committees autonomoumaking decisions at

school settings?

(b) What are the structural problems facing the sclroohmittees in promoting

completion of primary education?

(c) What are the administrative problems facing theoethcommittees in

promoting completion of primary education?

15 Scope of the Study

The study will be conducted in the selected Mkan@izekeni Mwasonga, Kisarawe
[I, and Mtoni Sabasaba primary Schools in Temelstridi. Temeke is one of the
three districts in the Dar es Salaam. It is theesfoot the intention of the study to
generalize the findings to other districts in Tamaabut to establish the role of

school committees in promoting completion rate rhary education.



The boundaries of the study will be within the mgeraent roles of the school
committees based on their capacity to accomplighnttanagerial responsibilities
assigned to them, e.g. planning, budgeting, comfqupils discipline and day to
day oversight of the school functions. Other vdaahn terms of curriculum success

or failure and pupils’ performance will not be tt@ncern of this study.

1.6 Significance of the Study

The findings of this research will be useful to eahors and administrators in
providing insights and knowledge on how schools aedf-managed and the
challenges facing schools, and how school commsittean be supported.
Participatory model will give suggestions on howetewourage increased devolution
of responsibility and autonomy of school committé@sards its effectiveness and
commitment for the improvement of the school pattdy in promoting completion
rates. Finally, the study will, in a way, contribub the existing knowledge about the
empowerment and autonomy of school committeesamtanagement of schools. It

can therefore stimulate further studies in thisare

1.7 Limitations of the Study

The study was based on the responses, views, sitggeand perceptions of the
respondents on the administered interviews. Thelystiocused on the school
committee education qualification and experiencé® perception of parents,
teachers and education administrators as well adledges facing the school
committee in promoting completion rates of primaducation in Temeke District.

The researcher was limited by the low level of edienn of many respondents in
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which they had to use much time to explain a simggae asked in a zigzag way and

mixing it with political matters which were out tife focus of the study.

1.8 Operational Definition of Key Terms

The term’ self-managing schooltefers to schools where there have been significant
and consistent decentralization from the centrahaity to the school level of
authority so that schools are empowered to makesidas related to the allocation
of resources. This devolution is administrativeneatthan political and decisions at
school level are being made within the frameworkootl, state or national policies

and guidelines (Caldwell & Spinks, 1988).

School Management Committee (SMCA council of parent, community and
schoollevel representatives responsible for making, adt@ring and monitoring

school policies and programmes.

Primary Education Completion RatePrimary education completion rate is the
percentage of students completing the last yeariofary school. It is calculated by
taking the total number of students in the lastdgraf primary school, minus the
number of repeaters in that grade, divided by ot& humber of children of official

graduation age.

Primary School Enrollment:is the net enrollment ratio of children of officethool
age, based on the International Standard Clagsificaf Education of 1997, who are
enrolled in school to the population of the cormexting official school age. Primary

education provides children with basic readingting, and mathematics skills along



with an elementary understanding of such subjestbliatory, Geography, Natural

11

science, Social science, art, and music (World BaAR6).

manageiment roles

people in decision

Independent variables Intermediate variables Dependent
variables
¢ Academic qualifications ¢ School leadership
and experience of styles e Students
school committee completio
members in e Participation of local n rates

making

o Stakeholders
perceptions on the role
and functioming of (S

—

school committess

JL

Effective school committees

Figure 1.1:Conceptual Framework
Source: Omari (2011)

A study on the influence of school committees talgsaimproving the completion
rates of primary education needs an appropriateemnal model to enable the
researcher to focus on the essential componentsvlooh data collection and
analysis would be based. This model describedinkeamong three variables in
making effective school committees and their consages in improving school
completion rates. These variables are independetdgrmediate and dependent
variables. Independent variables in this case mdlude two variables namely the

role of academic qualifications and experiencehef 4$chool committee members in

governing bodies, and stakeholders’ perceptionsthenrole and functioning of



12

school committees. The intermediate variable inefydchool leadership styles and
local people’ participation in decision making ahgol level. The output variable

comprises of primary school completion rates.

This model guided the study in analyzing the thvadables in order to improve
school committees’ effectiveness in influencingnmry school completion rates.
The major thesis of the study is that effectivectioning of school committees in
Tanzania depends on a well linked model of threeakbes. The education act
number 25 of 1978 specifies clearly the roles amgttions of the school committee
members. However, the effective functioning of sthmommittees will depend on
styles and school leadership skills, and the stakielns’ perceptions on the

importance of school committee members.

The negative perceptions of the school committeenbees among the education
administrators, teachers and parents can negaiffdygt the active participation of
local people in school decision-making. Thus, tlbhosl success particularly in
making pupils complete their studies would requitd support of the local

communities and school committees in particulae frtodel provides indicators that
are useful in guiding research objectives and rebequestions that informed the
data collection techniques and analysis. The megonponents of the model are

shown in Figure 1.1.

1.10 Organization of the Study
This study is organized in five chapters. The fakapter covers the introduction,

which addresses the fundamental aspects of thg @vagdkground and statement of



13

the problem, research objectives and researchiqnsstThe chapter also addresses
the significance, limitations and delimitationspge of the study and conceptual
framework. The second chapter articulates the wewé literature related to this
study on the role, participation and empowermensafool committees towards

managing school projects and activities.

The third chapter is devoted to research methogoldrious methodological
aspects employed in the study have been highlightadse include the research
approach; selection of the study sample; data acale methods and analysis
techniques; and ethical considerations. The fouttapter dwells on data
presentation, discussion and analysis of the reseandings while the research

conclusion, summary and recommendations are ifattehapter.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter reviews related literature on the rolethe school committees in
promoting access and completion of primary edunagiobally. The chapter begins
with the conceptualization of access and completérprimary education, and
effectiveness of school committees. Some global ierap studies on school
committees have been reviewed and the particulpereence of Tanzania. The

chapter ends with a synthesis and gaps in thatites.

2.2 Theoretical Literature Review

2.2.1 The Authoritarian Theoretical Model

The authoritarian mode of management is a bureacicsgstem of management
where schools are controlled from the centre andralauthority and power are
vested in the hands of a small group of peopledardral office (Mosoge & Van der

Westhuizen, 1998). Authoritarian style is implensehtvhen the person in charge
tells his/her employees what is expected and hakould be done, without getting

the advice of cohorts.

Schools using this system of management fail te tadt in the new era of global
competitiveness because of their emphasis on etterontrol and centralized
decision-making (Chan et al.,, 1997). The schoolt @re under this system of
management are often run in a top-down manner. 3ysgeem of management is

strongly criticized for being counterproductive adgsfunctional, and for having
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structural flaws that inhibit communication and sensus building (Bannister &
Bacon 1999:8). Teachers in this rigid mode of manaant feel less responsible and
accountable as they do not have the necessaryraythod power to affect the
behavior of others (Beckmann & Blom 2000). In tb&se, the maintenance of the
authoritarian mode of management which requireseeatthy of decision-making

mechanisms impedes motivation.

The authoritarian mode of management has bothgttrerand weaknesses. In terms
of strengths, the authoritarian mode of managensetatsk-oriented and emphasizes
control and thus suitable when immediate actionalbed for; staff receives direct

and immediate assistance towards achievement iofgbals; management takes the
initiative in coordinating work; and finally tasksjtuations and relationships are

clearly defined (Van Wyk & Van der Linde, 1997).

Despite the strengths, the authoritarian mode afagament has several limitations
(Van Wyk & Van der Linde, 1997). The model is onaywcommunication,

information flows from the principal down the orgeational ladder; suppression of
teacher initiative and creative thought; lack obperation on the part of teachers;
and leaders in this mode of management use femratthand force as tools of

exercising control.

This theoretical perspective is applicable to ghigly because it is allegedly believed
that some practices in some school committeesrstiéict this style of management.
The chief characteristics of this model include ahitrary system of centralized

power-one-man rule, and repressive social conirbkere is a worry that school
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leadership and committee chairman are applyingessire social control by
controlling and dominating decision making and nggmaent of school issues within

school committees.

2.2.2 The Participatory Theoretical Model

The participative mode of management is a styleorgfanizational management
which recognizes the rights of employees indiviual collectively to be involved
with management in areas of the organization’s si@eimaking (Bendix, 1996).
Participatory management assumes that the deaisaking processes of the group
ought to be the central focus of the group (Leitbdet al, 1999). This model is
underpinned by three assumptions: participatidhingrease school effectiveness;
participation is justified by democratic principjesnd in the context of site-based
management, leadership is potentially availablartg legitimate stakeholder. The
importance of a participatory approach involvescsss in ‘bonding’ staff together
and in easing the pressures on school princip&g(@/anni, 1984). The burdens of
leadership will be less if leadership functions aolés are shared and if the concept

of leadership density were to emerge as a vialplacement for principal leadership.

Participatory approach is a style of managementrevheveryone becomes a
responsible partner in the effort to make an ia8tih successful and it requires
everyone to broaden his or her competencies. Retiicy management also
attempts to “flatten the hierarchy” that exists sohool leadership and to allow
horizontal interaction to take place to give teasheal decision-making power with

respect to the management of the school (Beckmaiho&m, 2000). Participation



17

means that authoritarian management practiceseptaced by a system where all
employees take part in decision-making (Isabirg®2). According to McLagan and
Nel (1995) the shift to participatory managemenbdagh inevitable and necessary
because the issues faced at the workplace aretexvbven and interdependent to

be solved by a few people in authority.

The participatory mode of management has both gifnerand weaknesses when it
comes to application. The model increases emplg@yeductivity and the rate of
employees’ professional development; it enhancbssgiisfaction; it enhances the
personal motivation of employees; it leads to lpghformance work practices; and it
increases employee commitment and sense of bepri@inan et al., 1997; Gaziel,

1998; McLagan & Nel, 1995).

However, the model has some limitatigigall & Rinehart 1999) including the fact
that participation demands frequent meetings amgl therefore, a time consuming
process; conflicts may increase with the increasthé number of meetings being
held; it leads to lack of control and may detrinadigtaffect managerial efficiency; it
is a slow process which is difficult to implemesaid if not properly controlled

managers and employees may promote their own agenda

The application of participatory model in this sguid that active participation of
school committees in the decision making and manage of schools programmes
can help to improve school completion rates. Tibdcause school committees can

help schools to maintain pupils’ attendance andatiity of school resources.
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2.2.3 The Characteristics of Effective School Comittees

The relevance of school governing boards dependsnuwhat they are doing or

archiving. A study done in America suggests thatdhare five characteristics of an
effective school board. Firstly, it is argued tlaat effective school board should
focuses on students’ achievements. The best sdiuaots understand that student
learning is their first priority. This emphasis Besarily means that policies and
resources of schools are targeted to promote ammmient for all students. School
practices, which have their genesis in policy, dughhave a laser-beam orientation
on high standards, a rigorous curriculum, and lijgality teachers. Thus, the
effectiveness of school board must be evaluatethsigtheir contribution toward

student achievement in learning.

Secondly, effective school committees attempt tdiiiee and allocate resources
timely according to students needs. Thus, schooli@nbudget is viewed as tool to
reach student-learning priorities, and the disticpending and practices do not
protect sacred cows. Thirdly, effective schdalards capitalize on the return of
investment. Effective boards are mindful of thewno accountability to the
communities that entrust their children to publadh@ols. The returns cannot be
achieved if completion rates are unacceptably Bourthly, effective school boards
engage the communities they serve for example stitinionalizing parent and
patron involvement in providing policy-making inp@&pecifically, effective boards
have established mechanisms for community involvenre setting the vision for
the school district, representing the values of ¢bhenmunity, and identifying the

district’s short-term and long-term priorities.
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According to Bordia (1997), school committees fauwe following problems; lack of
accountability; lack of financial control and fimraal management; weak leadership
where some principals are not able to manage slkbwols or their staff and learners
in ways that will motivate them to provide the bpsssible teaching and learning;
lack of initiation and innovation where the pringip are expected to be abreast with
the latest developments and to be agents of chartgeir schools. Finally, there are
conflicts between SGBs and School Management Teg@hTs). The school
governing bodies and the school management teared tee share power and

responsibility to work cooperatively.

2.2.4 Opportunities and Challenges of Participatio in School Committees
Although people have different views about partatign, it certainly has benefits for
both the teacher and the school. The following soene of the benefits of
participation (Kumar & Scuderi 2000; Dimmock 1993)articipation enables
teachers become active participants in school neanagt processes; it leads to a
higher level of meaningful involvement by teacheusd teacher teams in the
decision-making processes; it accords teachers riyppiies for professional
development in decision-making skills; it is a pridge approach to information
sharing among teachers and it makes teachers bebettex decision makers; it
nurtures teachers’ creativity and initiative, empowg them to implement
innovative reform ideas; it results in increasestibetween senior management and
the teachers; shared decision-making makes desisimne likely to be acceptable
and more likely to be implemented because thegce#ind serve the interests of the

people responsible for putting them into actiorns igood for the school’s long-range
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planning; it improves the quality of the managersedecisions; and it enhances
effectiveness, efficiency and productivity by impirg the school’s ability to

respond rapidly to problems or opportunities ireitsironment.

On the other hand, there are problems associated participation. The
participation of teachers in management does mvtekier, come without problems.
The following are some of the problems that areljiko be encountered by schools
in their move to change into participatory insias (Brouillette 1997; De Wee
1994; Wall & Rinehart 1999): denial of space fadeers by principals to participate
in making decisions that critically affect them|e@mbiguity where principals play
the role of coordinator, as demanded of them, botain the system’s most senior
official in the school; principals do not like thdea of consulting with junior
teachers and being expected to implement decisietesmined by groups and not
themselves; teachers feel that decision makinggssss are slow, difficult and time-
consuming, they find their time bound with decisiaiat have little to do with
teaching, lack of proper regard for teachers, thateachers are not seen as active
agents who should be encouraged to innovate ang Bkout change in schools; and
inadequate restructuring of fundamental processeb @actices of educational

governance.

2.2.5 School Based Management: Global Empirical G&dies

2.2.5.1 The Case of the United Kingdom
In 1988, the Education Reform Act (ERA) was passedEngland. The most

important part of this legislation was the delegiatof financial management to
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governing boards that are predominantly composqzhmdnts and trustees. The idea
behind this legislation was the delegation of fitiahresponsibility to schools. This
was to give school governing bodies and teachergpiportunity to allocate funds to
their particular priorities to meet the specificede of their clients. The

decentralization plan in England is called Localigigement of Schools (LMS).

This plan makes provision for funds to be directiyted to individual schools and
managed by the principal and school trustees. ¢heat trustees are the members of
the governing body that is made up of the pringigdcted parents, community
members, teaching and support staff members amsbne case, students. This body
determines how monies will be spent and makes idesion the appointment of
personnel and the buying of equipment for the skcklliams et al. 1997). Thus
the decentralization of responsibilities in the tddiKingdom (UK) mainly concerns

finances, human and physical resources (Bullockh&nias, 1997).

Responsibility over staffing has made locally mathgchools the quasi-employer of
staff. In Britain and Wales however, the proposahtained in the Conservative
Manifesto of 1987 decentralization of the natiooale curriculum was not effected
because there is still no decentralization of theiculum in the afore mentioned
countries. Schools are still required to provide tfational curriculum and national
assessment rather than the locally determined ©his. implies that the central
government specifies the curriculum and the natiaesessment. In this regard, they
are still constrained to follow national policig&dullock & Thomas 1997). Therefore,
decentralization in the UK has brought about the¥ang changes: school-based

budgeting, a demanding aspect of self-managingashas taken the principal out
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of the school and the classroom; participatory rgangent has replaced autocratic
management (Williams et al., 1997). All schools éav high level of financial
autonomy and schools have extensive responsibilitie staffing, recruiting and
appointing staff and managing the staff performameel disciplining, suspending

and dismissing staff.

2.2.5.2 The Case of Australia

The changes towards decentralization in Austrediae about with the election to
government, of the Australian Labour Party in 198€&aldwell & Spinks 1988).

Developments towards decentralization were shagedderies of Ministerial Papers
which signaled the government’s intent of ensutingt school councils would in
future have the major responsibility for decidindueational policies of their

schools. Planning and budgeting were also envistuyetie school councils.

The introduction of two further priorities by theusgtralian government, namely, a
comprehensive School Improvement Plan and prograntadgeting in all

government departments, laid the foundation forféin@eaching approach to school-
based management (Caldwell and Spinks (1988). Timpope of the School
Improvement Plan was to encourage and supportboslidive practices between
parents, students and teachers in schools andcuege and support a cyclical
process of school evaluation, planning, implemémntatnd re-evaluation. Every
state school in Victoria has a school-site courtdil parent, teachers and for
secondary schools, students. These councils havpawer within a framework of
state policies and priorities to set educationdlcgofor the school, approve the

budget and evaluate the educational programme.idQlim, however, is still



23

determined centrally, with tight control exercidbdough inspection (Caldwell et al.,
1988). Mutual accountability is ensured by theadtrction of school site councils
consisting of parents, educators, significant athesm the community and learners
in secondary schools (primary schools do not haaenker representatives in the

school site council).

So the schools and their communities have respidihsifor the management of
major operations like finances, personnel, staffing facilities although the central
system remains the chief source of funds. Budgetsranded down to schools and
the decisions on how funds are allocated rest thighprincipals in consultation with
the school governing bodies and the educators.|d@¢te community, parents and
significant others from that community are représeénn decision making bodies of

the school.

2.2.5.3 The Case of the United States of America

The term school-site management was originally used New York State reform
commission (year not stated) and was intendedveram comprehensive approach to
decentralization (Caldwell &Spinks, 1988). The sw#ias or the first wave of reform
as referred to by Candoli (1995) focused on adrmatise decentralization to
regional or sub-district units and the politicatdetralization to community boards

in some large urban districts.

The 1990s saw a clear shift from the state to theict level and more importantly
to the school-site level. Whilst each state in Aneesstill sets broad goals for the

educational system in the form of objectives forhiacement and student
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accomplishment, the shift has been towards thel lschool system developing

specific objectives with which to meet those bretate goals (Candoli, 1995).

Some form of school-based management is widespneAcherica and although the
practice varies from state to state, its major emsEhthroughout America is with
respect to the choices of resources and much tessm ghe curriculum (Bullock&

Thomas, 1997). Decentralization in America is mgeared towards financial
delegation to schools. Bullock and Thomas (1997hér argue that the district
curriculum guidelines are produced at regional llamethe American education
system. The responsibility of the school is to nmygdsupplement and deliver the
curriculum with the emphasis on determining on h@ather than what to teach.
School-based management in America is aimed at owimny the academic
performance of schools by changing their orgarorati design (Mohrman,

Wohistetter & Associates, 1994).

The rationale behind school-based management inUB& is the delegation of
budgeting powers to schools to improve the capadithe school by increasing the
involvement of school level stakeholders in manggsince this would improve
school performance. School level councils are giatision making powers
because it is believed that members better underdtze needs of students. This
power, according to Mohrman et al. (1994), shouldl dispersed throughout
subcommittees in schools, whose members have amased need for professional
development because of the new roles of educatwesprincipal, the learners and

the administration personnel serving in those caees.
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2.2.5.4 The Case of South Africa

The education system in South Africa has changent 4094 and is now based on
the worldwide trend towards self-managing schobte trend implies moving away
from centralized, bureaucratic control of educatiowards the self-management of
schools. The assumptions are that schools run tei#gc and better if school
communities are given control of their own affaj&A. Administration: Dept. of

Education, 2000).

The trend towards devolving powers to schools wassalidated in the South
African Schools Act No. 84 of 1996 (SASA). The Agives the School Governing
Bodies (SGBs) the responsibility to develop polciesupport the staff in the
performance of their functions, adopt a constitytidevelop the mission statement
of the school, administer and control school progpeecommend the appointment of

educators and employ and pay educators out of @i f8nds.

The Act makes provision for parents to assume joegponsibility with the
education authorities for the provision and contbleducation and training in
schools and gives schools extra allocated functionsontrol their own finances
through, inter alia, extracurricular fundraisinghétions (South Africa, 1996). The

school must have a democratically elected schoatmgong body (SGB).

SASA devolves financial control and policy making $chool governing bodies.
SASA provides opportunities for school governingdies (SGBs) to take more
responsibility in the spheres of: maintaining antpioving the school’s property,

buildings and grounds occupied by the school, oholg hostels if applicable,
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purchasing textbooks, educational materials orpegant for the school, paying for

services of the school (SA 1996).

2.2.5.5 A Case of Ghana

The shift towards democracy in Ghana was coupléld sviwave of decentralization;

the 1992 amendment of the Ghana Constitution stipdithat Ghana would have a
decentralized system of local government to pronpmtpular participation in the

decisioamaking process; promote good governance at the lleeal; and enhance

efficiency and effectiveness of the entire governnmaachinery (Bogaert, Goutali,

Saraf & White, 2012).

Schootbased management is the model through which dedeation is executed

in Ghana. In order to understand schobated management, the structure of the
different bodies interacting at the school levelsinbecome very transparent. In
Ghana, each school has two management groups Wwbibhserve as formal paths of
engagement for parents: the Paf€eacher Association (PTA) and the School
Management Committee (SMC). The PTA is comprisedavents, teachers and a
head teacher, and, in theory, focuses mainly odesiuachievement (Bogaert,

Goutali, Saraf &White, 2012).

Meanwhile, the SMC includes these same stakehoideegldition to community
members such as a District Assemblyman, a Chiefjsr&entative, an old students’
representative, and a women’s representative, anotimgys. It is responsible for
monitoring school operations; leading school imgment projects; tracking

budgetary expenditures and helping develop the dchierm budget. Such



27

responsibility underscores the importance of theCSM a frontine entity whose
role is to identify and mitigate mismanagement awdruption within schools.
However, the reality on the ground is differentdnexe the levels of poverty require
that many more issues be dealt with, such as scemlrity, school feeding, and
wiring to the electric grid. Very little is knowabout how effective the school

committees are in addressing these issues compdtredanzania.

2.2.5.6 The Case of Tanzania

The URT (1995:98) stipulates that “All educatiorddraining institutions shall have
school or college committees....Committees of etimcaand training shall be
responsible for management, development, plannéiggipline and finance of
institutions under their jurisdiction”. A study bBaganda (2008) showed that
although school committees were given autonomy amage school resources, the
members lacked relevant knowledge and experiendeownto manage the schools.
Members of the School committees’ incapability tanage led the majority of them
to leave most of the powers to the head teachdrs.major reason given for the
school committee to surrender their responsibilitgs due to the committee’s
incompetence due to a low level of education anack of experience in running
schools. According to Mcginn and Welsh (1999), iteilities of the members of
the school committees is the major challenge aatdbcentralization makes sense
only if those who make decisions at the lower IsV&hve relevant knowledge and

are able to carry out the best practices.

In 2000, the government of Tanzania undertook aralvEducation Sector Review

Programme, with the major focus centered on prinegitycation .The reforms came
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up with the Primary Education Development ProgranfRteDP) in 2002, aiming at
improving education quality, expanding school asceand increasing school

completion at the primary level (URT, 2001).

However, while there is high consensus on the tfadt citizen empowerment in the
management of social services, education in padatichas a significant potential for
enhancing accountability and local participatiopublic sector service delivery, it is
not quite clear about the degree to which it cbotes to the effectiveness of the
institutions at the grassroots level (the schoohimittees in this case). Th8pecific
responsibilities of the school committee are nwr@d to include mobilizing
voluntary community contributions to projects iretfiorm of labour, money or
building materials such as timber, sand and otherfacilitate planning, budgeting
and implementation at the school level; to provitfermation to the community on
implementation and, indicating progress achievedblems encountered and funds
used; to manage funds received for project impleatiem while ensuring maximum
transparency and accountability; to prepare andngubegular project progress
report to the LGAs through Council Education Offigeto prepare and submit
accurate and timely progress and financial reptotshe village council, ‘Mtaa’
committee and LGA and finally, to effectively comnicate educational
information to all parents, pupils, community staédelers, to the village, ward/

‘Mtaa’, and LGA; and general oversight of day-tydaffairs of the school.

2.3 Empirical Literature Review
However, a study conducted by Mulengeki (2004) alisced that the school

committees in Tanzania had very low capacity tacieffitly manage their schools
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under their jurisdiction. The competence requiretha local level in this case is not
solely knowledge in carrying out the decisions magdhe ministries at the centre.
Rather, the Members of the School Committees fetiaimce must be in a position to
decide when problems occur, the proper time whéssrmust be carried out and

when those rules can be changed.

Although the policy reforms were geared to transé=ponsibility to local school
committees (for primary schools) and boards (fmosdary education), there have
been limited studies conducted to assess the #eess of school committees on
primary education completion rates. A study by COB&h education enrolment,
retention, and completion rates of children witlsathilities, was conducted to
establish whether the rate of enrolment, retentimmgd completion of primary

education by children with disabilities is improgiTEN/MET, 2011).

The findings indicated that the government is mglafforts to address education for
children with special needs and it had establishddsk to handle issues of disabled
students in Tanzania. Regardless of these ini@atimuch is desired to improve the
school environment for disabled children. Howevlee, study confined itself to only
children with disability, thus it cannot providenade picture on the severity of the
problem. Unfortunately, little was said about thedlvement of school committees

in the efforts of the government to improve schawmhpletion rates.

Therefore although the schools committees are fallglved in school management,
especially under D-by-D policy, little has beends#&b indicate its active role in

improving primary school completion rates. The edion systems of Tanzania have
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absorbed substantial increases in enrollment inoacerted effort to provide
universal access. According to USAID/URT (2013) amp the primary net
enrollment rates have increased from 59 percer20@0 to 97 percent in 2008.
Despite these successes, repetition and dropasg ramain high, completion rates
remain low, and large disparities in education mion and student performance

persist.

For example, in 2008, only 65 percent of the oagcohort enrolled in Standard | in
2002 had continued on to Standard VII. The stugygests that completion rates in
primary education are still a bottleneck to thaiathent of education for all policy.
However, like the previous study, the governmefarefo address the issue does not
seem to describe the significance of school coneesttAll in all, the role of school
committees cannot be overemphasized especiallyisatiine when decentralization
of education has shifted considerable power tol lagthorities including the school

committees.

2.4  Synthesis and Gap in Literature

In many countries, the power over the budget ipatised throughout the sub-
committees whose members have an increased nequdi@ssional development
because of the new roles of educators, the prihciiee learners and the
administration personnel serving in those commstteBowever, most of the
literature reviewed on school based managemenedoas developed countries from
western societies whose social, economic and pallibackground differ from those
of developing countries including Tanzania. It Hasen argued that for the

successful decentralization, certain preconditizege to be taken into consideration
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including lower level financial and management ¢aliges, clear role distribution,
and the need to merge decentralization with edmtaticcess, equity and quality
(Baganda, 2008). In education, the equality, eqaitgt access to primary education
becomes less meaningful if education system caradditess the increasing impact
of drop out which affect the school completion sateegatively. In addition, any
efforts to address the problem cannot bring resiéisired if the role of school
committees in school management is ignored. Gikien) the current study intends to
fill the gap by investigating the role of schoolhmmittees in promoting completion

rates of primary education in Tanzania.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction
This chapter consists of a description of the ne$eapproach and design, area of the
study, target population, sample and sampling mphees, instruments for data

collection, and data analysis procedures.

3.2 Research Approach and Design

This study utilized qualitative research approaebduse the purpose of this research
is to collect in depth information on the resportdempinions on how school
committees have been enhancing completion ratgwimfary school education in
Temeke district. Merriam (2001) identifies the @oling assumptions underlying
qualitative research: the researcher is the prin@tyument of data collection and
analysis; the researcher physically goes to pee,or institution to observe or
record data; it is descriptive in that meaning amderstanding is gained through
words or pictures; and the method is inductivehat tit builds abstractions from

details.

However, the use of qualitative approach may bsame limitations based on the
fact that qualitative research by its nature isendemanding in terms of time and
man power especially during data collection proc@Skrk et al., 1998). The

researcher involvement may increase the possilgfityuman bias and subjectivity

(Clark et al., 1998; McMillan & Schumacher, 1993pecially during the gathering
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of data and interpretation of findings. Howevéede limitations do not supersede
the strengths and power of the qualitative appréa@bsolve qualitative data and its

explanation.

3.3 Research Paradigm

The interpretive paradigm was being applied in deatdlection, analysis and

interpretation sections of the study. AccordingGtesne (1999) interpretivism is

based on the assumption that the researcher isngealth socially constructed

realities that cannot be divided into discrete afsles. The researcher, therefore,
takes it as his task to understand and interpnet paxticipants construct their world

around them.

Data gathered within the interpretive paradigm arénarily descriptive and
therefore they lay emphasis on insight and not oathematical logic. The
interpretivist research paradigm, according to hiemn(2004), does not concern
itself with applicable rules but seeks to underm$tgmeople’s definitions and

understanding of social phenomena.

In this study, functional roles of school commitie@e social phenomena whose
significance and meanings are socially construatedng teachers and members of
school committees. The interpretive paradigm’s neideavor, according to Cohen
and Manion (1994) is to understand the subjectigddvof human experience. This
study is both non-statistical and small-scale itureaand the interpretive paradigm

was used particularly because of this reason.
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3.4  Area of the Study

This study was conducted in Temeke district, DaSakam. The selection of the
research area is important as it influenced by ubkefulness of the information
produced (Kombo & Tromp, 2006). Temeke is one @ districts with relatively
many schools and a large number of pupils easierafoesearcher to catch the
variety of data based on their differences in gaplical areas. For example,
Temeke has both urban and rural located schoolshwiave different experience in
terms of completion rates. In this study, primackials were selected and coded as

A, B, C, and D and for the sake of anonymity.

3.5  Target Population

In this study, the population comprised of all h@éadchers from public primary
schools, teachers, DEOs and school committees’ rammim Temeke district.
According to Kombo and Tromp (2006), the populatdm study refers to the group
of individuals, objects or items from which sampéee taken for measurement. The
target populations are all members, individualgroups that the researcher hopes to

represent in the study (Vans, 1990).

3.6 Sample and Sampling Methods

3.6.1 Sample Study

A sample is a selected portion of individuals emis that represent the aggregate of
the population of the study (Cohen, Manion & Marns2000). The sample of this
study was comprised of 2 district education officek6 primary school teachers, 4

primary school head-teachers and 40 school conesiti€Ehus a total of sixty two
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(62) respondents categorized into three main grohpad teachers, teachers and

school committees’ members (Table 3.1) that welgetmvolved in the study.

Table 3.1: Composition of the Sample

S/N Category of respondents Projected number of Percentage
respondents
1. | School committee members 40 64.5%
2. Primary school head- teachers 04 6.5%
3. Primary school teachers 16 25.8%
4. | District education officers 02 3.2%
Total 62 100%

Source: Analysis of demographic information of swh@bommittee members, school

heads, teachers and DEO who participated in irdergessions.

3.6.2 Sampling Techniques

Sampling is the process of selecting a group aviddals from a larger group that is
known as a population (McMillan & Schumacher, 199)jur schools were sampled
and a total of sixty two participants was be inwealvn this studySampling in the
social sciences does not only help a researchediece expenses of time, effort and
money, it also enables the researcher to concentmata specific area that may

represent other areas.

Participants in this study were selected through phrposive sampling methods
which deliberately select cases on the basis ofifspeyualities. Participants with
rich information were chosen. These are particpantho are likely to be
knowledgeable about the research phenomenon undestigation (McMillan &

Schumacher, 1993).
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On the other hand purposive sampling techniquebeagsed to select four primary
schools, 2 DEOs and 4 primary school head teachérseachers representing the
teaching staff. They are selected by the virtugheir positions and are presumed to
be well informed of their role in the planning atecision making within the school

committees.

3.7 Research Instruments

Three instruments were used in this study for datiection namely interview, focus
group discussion and documentary review. The usenuoltiple data collection
methods (triangulation) has advantages of gathermage and comprehensive
information and helped in cross-validating the infation collected (Kothari, 2004).
Although the use of multiple cross checking methmd§me consuming, it has a
greater chance of yielding results of lasting vallieus, a combination of several
methods makes data more reliable (Leedy, 1980y;iththe essence of employing

triangulation in this study.

3.7.1 Semi-structured Interview

Interview is a form of research and a method ofecting data that is at its most
useful when it gives researchers insight into hodiviiduals or groups think about
their world (Clark et al., 1998). Semi-structutiaterview in particular is a method
through which topics are selected in advance lirésearcher decides the wording
and sequence of the questions during the intervidus type of interview is found
between the unstructured and the structured imerviThe interviewer asks the
respondents the same questions but may adjusetimenblogy and the formulation

of the questions as the interview develops (Huysart894). This study employed
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semi-structured interview to get information be@atlsee method provide opportunity
for a researcher to tape relatively in depth infation with higher level of flexibility

in both asking questions and responding to questionthe part of the interviewees

(probing).

3.7.2 Focus Group Discussion

Focus group discussion was also used in collectatg for this study involving face
to face discussions. Instead of interviewing resieos individually, a focus group
consists of a group of people discussing togetimeisaue related to a research
problem. According to Corling (2003) and Morgan4&3® a focus group discussion
should be constituted by six to twelve people. his tstudy, school committee
members from each school formed a focus group sisson separately. This method
is expected to allow a researcher to collect ashniata as possible at one time. In
addition, with focus group discussion, it is eas$ogrresearcher to collect data based
on respondents’ emotions and reactions to the topg&tudy. In this study focused

group discussion was conducted among four primetga teachers.

3.7.3 Documentary Review

Documentary review is a process of reading variexisacts found in offices or
places dealing with or associated with the issuatee to what the researcher is
investigating (Miles, 1986). In this study variopsmary documents containing
information on issues relating to the objectivesthed study was reviewed. These
included the primary documents such as school coi@enimeeting minutes, a
school project’s report planning and implementatidhe information from these

documents was used to check the trustworthinesth@finformation collected
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through FGDs and interviews. Other secondary doatsneacluded books, journals,
newspapers and website pages on school committestiénal roles. These were
reviewed to enrich the theoretical stances and mrapistudies. They were also

useful for the analysis and discussion of the mebefindings.

3.8 Data Analysis Plan

McMillan and Schumacher (1993) define qualitatisadanalysis as a “systematic
process of selecting, categorizing, comparing, rs®gizing and interpreting to

provide explanations of the single phenomenon tdrast. In qualitative research,

data collection and analysis are interactive preegshat occur in overlapping cycles
(McMillan & Schumacher, 1993). Thus data collectemd analysis is an iterative

process because the researcher repeatedly movksabdcforth through the data

rather than in a simple linear direction. Cresw@B94) asserts that data analysis
requires that the researcher be comfortable witkeldeing categories and is able to

make comparisons and contrasts.

The procedures to analyze qualitative data forghigly included recording the data,
sorting the data into categories, formatting ofitifermation into a story and writing
the text simultaneously; reduction and interpretatf the data in order to obtain “a
larger, consolidated picture”. Categories of infation were formed from the
collected data and these categories formed parparwk| of the story to be told by
the researcher. The interpretation was done swdtesly by summarizing the
contents in their relevant themes. With this methibid easy to generate the units of
meanings, classifying, categorizing, ordering arndicsuring narratives and to

describe the contents of the collected data (Cehah, 2000).
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3.9  Validation of Research of Instruments

Validity and reliability are important keys to efteve research. If a piece of research
is invalid then it is worthless. Validity refers tioe ability of the research instruments
to measure what they claim to measure and the detgrethe results can be

generalized to the wider population, cases or tmgdCohen et al., 2000). On the

other hand, reliability refers to the quality oihststency of a study or measurement.

During the instrument design stage, the reseanebes fellow students to comment
on and refine the instruments in terms of relevanogerage and consistency. Then
the instruments were presented to the supervisoffsither comments. Thereafter, a
pilot study was conducted at one primary school'é@meke district that was not
involved in the actual study. Several issues weaseodered and corrected with
consultation with the supervisor. A research cleegaetter was collected from the
University (OUT), Regional and District educationtlzorities before visiting the

schools.

3.10 Ethical Considerations

Research code of ethics is concerned with resea‘atiesire and attempt to respect
the right of others (Glesne, 1999). In line withceyatable codes of ethics, the
researcher obtained research participants’ volyntanformed consent. the
participants were informed about the research tibgand the method of recording
their responses (Huysamen, 1994); researcher iefbtimem about their freedom to
withdraw from the study at any point without pepdlGlesne, 1999); the researcher
assured respondents confidentiality and proteabiotheir privacy by codenaming

participants and the research sites (McMillan &@ohcher, 1993)S0 the names of



40

participants were remaining anonymous and all thferination received from
participating students was treated as highly cemiiél. Finally, theresearcher s
planned and conducted the research in such a veaydbults obtained were not of

misleading information.
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CHAPTER FOUR

DATA PRESENTATION, DISCUSSION AND ANALYSIS

4.1 Introduction
This chapter deals with the presentation and dssonsof data. The findings are
presented and discussed basing on the three rbes@gectives of this research. The

objectives were to:

(i)  Assess the influence of school committee membeademic qualifications in

executing their functional roles at school.

(i) Determine the perceptions of parents, teachersedundation administrators on
the role of school committees in promoting compietirates of primary

education.

(i) Examine the structural and administrative challendacing the school

committees in promoting access and completion iofigmy education.

Looking at Table 4.2, 55.3% of teachers had cedié in education, 12.5% had a
diploma in education and 31.2% were graduates.e aeycent of the interviewed
teachers had low level of education which has ahlfigsignificant negative

implication to the general teaching coverage a$ wehe issues of pupil completion

of primary education.
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seven leavers, 25% were form Il level, 15% werenféour leavers, 25% were form
six leavers, 10% had certificates in differentdgeivhile 5% had diploma in different
fields.95% of the interviewers had education lenagiging from standard seven to
certificate level. The education qualification doex relate with the today’s global
education changes especially on the issues ofcataay low pupil completion rates

in primary schools.

4.2.2 Head Teachers and District Education Offices’ (DEOs) Education
Qualifications

The findings in the Table 4.2 show that one headher had a diploma in education

while the remaining three head teachers had degféestwo DEO’S had master’'s

degree in education as their qualifications. It asgood level of education

qualification especially for degrees and mastersabgse the level of education

provides a great positives of range of knowleddal/sson the issue of pupils

completion rates in primary schools.

4.2.3 Participants Experience

4.2.4 Teachers Experiences

Findings in Table 4.2 show that 25% of the teachetsrviewed had experience
ranging from 4-6 years, 37.5% of the teachers’ ggpee ranged from 9-13 years
while 37.5% of the teachers’ experiences ranget fi@-26 years. The statistics
above provide a strong mental picture that thehteil@chave experiences on the issue
of pupil’s completion rates in primary schools esally those holding diplomas and

degrees in education.
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4.2.5 School Committee Experiences as School Contie Members

Table 4.2 above shows that 57.5% of the total dcliommittee members had
experience ranging from 4-8years, 37.5% of the akclvtommittee interviewers’
experiences ranged from 9-17 years while 5% theacbhommittee members’
experience ranged from 18-26 years. The data shatMdrge percent (57.5) of the
whole school committees are junior in the positibhis provides an indirect picture
on their ability in performing their fundamentales as school committee members

in relation to pupil’s completion rates.

4.2.6 Head Teachers and District Education Officex (DEOs) Experiences

The information in table 4.2 above shows that oeadhteacher had an experience
that ranged from 9-15years while the other threxiseriences ranged from 18-26
years. The DEOQO’s experiences ranged from 18-26sye@he experiences are

reasonable to provide detailed information aboatfthndamental roles of the school

committees on the issue of pupil’'s completion rates

4.3  The Influence of School Committee Members’ Ackemic Qualifications
and Experiences in Executing their Fundamental Rokat School

In this study, the first research objective wasineestigate the influence of the

school committee members’ academic qualificatiod amperiences in executing

their fundamental roles at school. The assumptias that if 62 participants are

interviewed, then they could provide detailed infation on the phenomena. In

achieving this objective,40 school committee mermmlér teachers, 4 head teachers

and 2 DEO’S were interviewed. The interview guidasived to get detailed
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influence of the school

comnattenembers’ academic

qualifications in executing fundamental roles diad. Also, we obtained detailed

information through group discussion and documgnaéamalysis. The summaries of

findings are presented in the Table 4.2.

Table 4.2: Summary of Findings for Objective One

SN

CATEGORY

THEMES

FINDINGS

Academic
gualifications and
experiences
impacts on the
fundermental roles

1.Impacts on the
decision making

Low education levels hinder maun
members being creative in providir
productive challenges.

The decision making is not really

y
g

participatory, but rather autocratic |n
of the school nature
committee 2.Impacts in « All agreed that a school needs plan.
planning « Good education and experiences were
the major factors for good planning.

» The schools had poor planning
because of low education levels |of
members (75.9%)

3.Impacts on « Little education issues had to be
implementation| implemented due to: low education
levels of members, failure to make
close follow up,
4.Impacts on * No training is done to members @s
training capacity building.

* School committees have failed o
manage their schools due to lack |of
training.

5.Impacts on * The learning environments to all
pupils’ learning |  schools were not conducive.
environment. * The reasons for pupils drop-out cases,
lack of food, inadequacy of desks,
long distance to school, parent
movements (shift of settlement) and
lack of special rooms for girls.
6.Impact on « The teachers working environment|is
teachers not good.
working » Teachers lack; housing, in-service
environment training, health services, power and

fresh water.

Source: Analysis of demographic information of swhmmmittee members, school

heads, teachers and DEO who participated in irdergessions.
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Looking at the findings in Table 4.2 show one witite that there are two categories
and six themes. The details of findings are preskiere under following their

categories and themes.

4.3.1 Influence in Decision Making

During the interviewsessions, it was revealed from the participants dleaision-
making was mostly top-down flow of information.was a system which does not
give maximum participation in expressing ideasywg@nd suggestions on the school
issue under discussion. The discussions in schumle been dominated by few,
common and talkative school committee members edpethe chairperson and the

head teachers. One school member said:

“l usually attend the school committee meetingavoid blames
from our fellow members, but we are not given ehoclgances
and time to decide about an issue under discussgpecially
when it involves finances or purchasing school mate....... ”

This type of oppressive attitude in decision makangong primary school committee
members hinders the members from being creative dauision makers for the
benefit of primary schools. This is in line withetlstudy by Van Wyk and Van der
linde (1997) who commented that the top-down denisnaking is characterized by
one-way communication in which information flowsorin the principal down the
organizational ladders (schools). This leads tgpeegsions of teachers’ initiatives
and creative thought, lack of cooperation on thet mdé teachers and leaders
(chairperson) using fear, threats and force a®ladfoexercising control. When this
kind of attitude and perception exist in a schavhmittee, the school cannot expect

to have dynamic changes that focus to maximizenthput (high completion rates).
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The school committee has to be an organ whichasamable in enabling the school
committee members to think in a common way, hagesime agendas in their mind
to be accomplished hence providing strong ideasésien the issue of completion

rates.

Productive school committees allows their membersparticipate fully in the
decision-making and are ready to accept criticistd willing to change for the
better; they also allow creativity and a commomdtan the agreed upon education
issues among school committee members. This iménwvith the study by Gaziel
(1998) who commented that participatory school cattesn increases teachers’
productivity and professional development. It abksthances job satisfaction and
personal motivation of school committees and teacheleads to high performance
in work practices and increases school committ@eshmitment and sense of

belongingness.

The problem of low primary school completion ratesinot be solved with school
committee members that have a divide and rule mwodsism and individualism
seeking for prestige and individual benefits antkriests. School committee team
working that allows their members to fully partiatp in decision making can be a
solution to the problem of low primary school coetmn rates. Blackman and
Bloom (2000) commented that the participatory stlcommittee attempts to flatten
the hierarchy that exists in school leadership dsthcommittee) and allows
horizontal interaction to take place to give teasheal decision making power with
respect to the school committee. This kind of denisnaking model enables all the

school committee members to be self motivated aedtive in reducing/eradicating
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the problem of low completion rates in our primaghools because all matters
which are agreed and decided in the meeting wilpé& and parcel of the normal

responsibility and accountability of the school coittees.

The issue of low education level of the school cott@@ members hinders the
school committee members from challenging the pleason and the head teachers
on how they can manage the school meetings in teftecision making since
every member has the right to participate fullydectision making. A good school
committee is the one that is ready and confidemiréwide positive critiques aimed
at reducing low completion rates and dealing witheo educational issues in

primary schools.

4.3.2 Influence in Planning

During the interview sessions in all schools A, B,and D, the members had a
common mind and perception that a school as a dewe) organization in all
aspects needs a good plan. The plan itself doesoma¢ from the vacuum but from
visionary, knowledgeable, skilled and experiencedpte in the specific field of
study (Education). The study by Makongo and Ra{@001) show that the PEDP
emphasizes community involvement through demoaiic elected school
committees who have the responsibility for planpingplementation and
supervision of all school development activitiesaf@ple to ensure that the schools

have high completion rates).

Planning as a set of processes of preparing afsdeasions for future actions

pertaining to a specific needs, regulates schowincittee members who have good
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academic qualification, knowledge, skills and exg®es in education issues who
will be able to assemble together all the schobibas by specifying clearly how and
at what time the school actions have to be impldetenThree participants from
school A, C and D had this to sdif.there is no school planning, there is no schoo

future”.

The future and positive progress of primary sch@wks determined by the school
committee if they are capable to plan and implemE&othave good completion rates
in primary schools, school committees need to phenschool educational issues
excellently. Planning enables the school committeeface challenges and solve
them at the right time for the purpose of eradiatall barriers that may affect

completion rates negatively.

From the findings in the Table 4.2 shows that tthecational level of the participants
range from standard seven to diploma level. Stahdaren to certificates makes
75.9% of the whole school committee members. Thdirigs show and provide a
real picture that most of the school committees$ tfaiplan because of the little
education they have. The findings are in line vétstudy by Baganda (2008) who
reports that although school committees were gimetonomy to manage the
schools, the members lacked relevant knowledgesapdriences on how to manage
the schools. Members’ incapability to manage ledrttajority of them to leave most
of the powers to the Head teachers. The major negisen for the school committee
to surrender their responsibility was due to thenguttees’ incompetence due to a
low level of education and lack of experiencesunning schools. One teacher had

this to say:
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“It is difficult for the school committee membersiavare only
able to read and write to make interpretation ofieation policy,
budgeting and selection for the school priorities.”

In this extent, there is an urgent need for theegowent to review the education
qualification of school committee members so asojwe with the dynamic aspects of

education.

4.3.3 Influence in Implementation of School Plans

In the interviewprocess, members in all primary schools A, B, C Rratcepted that

they faced challenges in executing their plans. iffagor problem was inadequate
knowledge and skills on how to implement, contnotl anake a close follow up of
what have been agreed. Other challenges identfez@ poverty of the community

around schools, lack of funds and readiness.

Inadequacy of the knowledgeable people, (schoolntittee members) caused all
the school to lack micro-planning at the schooklewhich implied that very little

implementation of education issues yearly had ke f@ace. The findings are in line
with the study by Baganda (2008) which showed #idtough school committees
were given autonomy to manage schools (plan, imghrand control), the members
lacked relevant knowledge and experiences to mategsechools. Members of the
school committees’ inability to manage led the mgjoof them to leave most of the

powers to the Head teachers.

The major reason given for the school committesuwender their responsibility
was due to the committees’ incompetence caused by devel of education and

lack of experiences in running the schools. The aBdg (2008) comments
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reasonably with the findings from the Table 4.2 whdy standard seven to
certificate level was the level of education of9P5. of the total participants. This
provides a real picture of the incompetence of sthommittees in schools A, B, C
and D. One teacher from school B had this to say:

“if school committee members knowledge is limited just

reading and writing, they cannot be able to makanstation,

analysis and evaluation of different aspects relate finance,

academics as well as completion rates of a pamicylrimary

school.”
The little education (knowledge, skills and expecies) in any field of study cannot
provide wider knowledge, skills and the requiregenences (excellent practical
experiences) to be able to select priorities angdlement them in the required
standards for the purpose of reducing/eradicatimpalits and hence increasing
pupils’ completion rates. Unless the education itjgal of school committee
members is changed/renewed by the government tiegorimary school committees
will not be able to implement the educational issagned to reduce low completion
rates as posited by Chediel (2009) who asserts ithgtementation requires people
with the right knowledge, attitudes, skills, valuasd deprecations. In addition,
education leaders’ beliefs that implementation dii@tion issues depends on

understanding of the guidelines and circulars, ms earoneous conception of

successful implementation.

A school committee as an organ which is respongibldevelop the schools from

lower level to higher level has to consist of peopho have good quality education
and higher exposure in the specific issues likepietion rates. People (members)
who are capable of interconnecting social, culiugehder and economic issues and

how those components (reasons/factors) can affeotpletion rates of pupils
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negatively. Those people, who are capable of setgutorkable objectives, mobilize
people to participate fully in developing their eoks without having a dependant
minds from foreigners. The stage above may be ezhalhen the Temeke Municipal
Council Authority will have readiness to providepaaity building to all school
committee members aiming to increase responsibditg accountability in all
aspects in schools they manage. The study by Meler{@004) revealed that the
school committee in Tanzania had very low capaiatgfficiently to manage their
schools under jurisdiction. The low capacity offpening their functional roles may
be rectified by renewing the education qualificatmf school committee members,
provide the school committees capacity building Hownanage their schools. One
teacher from the school A commented that:

“To change the existing bad system is the only temiuto
reduce/eradicate the problem of low completion sate

This is time and possible in Tanzania if all ofws decide and take practical actions

to change it.

4.3.4 Influence in Training

During the interview sessions in all schools A,Band D, it was revealed that no
any specific focused training conducted to the esthommittee members since they
were elected as school committee members. This shioat the members fails to

know their real responsibility in fulfilling the fictions as school committees. The
situation is in line with the study by MulengekD@) who commented that there are
higher dropout rates among enrolled children (gigpping out more than boys).

Only 65.3% of the enrolled children complete pripnacycle. Unfavorable

environment including deflagrated school buildingmotivated and poorly trained
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teachers, and poor school committee managementilnates to a higher dropout
rate which has a direct impact on low completiclesaf pupils. Also, some school
members from school A had this to say:

“Lack of training to the school committees on hawake charge

in their basic roles has accelerated many probleamsur schools
including low completion rates....”

Every good thing done in any organization is ugudthne by good and competent
trained people. Training is important to everyorfewvants to excel in academic or
elsewhere. Thus, lack of training would limit pesftom having specific skills for
doing a particular job. Gupta (2011) has commethetl training is concerned with
imparting skills for a particular purpose (schoohunittee responsibility). It is the
acquisition of skills and attitude that help to noye the current performance (to
have high pupils completion rates each year). Witk evidence, school committee
training has to be part and parcel of their resjmilitges in addressing the problem
of low completion rates in primary schools. Goadrted school committee members
will have to increase productivity (high completioates), better use of resources,
greater flexibility when needed, and the school halve stable and steady growth in

the issue of completion rates.

4.3.5 Influence on Pupils Learning Environment

During the interview sessions, teachers and scobomoimittee members listed some
of reasons that accelerate low completion ratethéir schools, the reasons were:
lack of food to pupils, inadequate desks, lackpafcsal washing rooms for girls, long

distances from home to school and back home, theement of pastoralists from

one geographical area to another in search of gmsdure for their cattle and
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remoteness of primary schools. Teachers and sctmoimittee members from
school A, B and C, said that:
“Many pupils drop from studies because of lackfadd, long
distances from home to school, geographical renestgnof
location of schools, pregnancies (girls), and thevement of

pastoralists from one area to another area searghior good
pasture and water for their cattle.”

In the interview, it was discovered that some mupivalk on foot 2-5 km a day to
school and back home and when they at school tlagyhsingry until when they are
back at home. There was fear of parents/relatives 0 the remoteness of the
schools; parents feared that their children mighattacked by wild animals and bad
people on their way to and from school. The movdanaénpastoralists from one
geographical area to another searching for pastodewater for their cattle has led

many children to drop out of schools.

Similar challenges were reported in the study byaRa(2001). These are
overcrowded classrooms, authoritarian teaching atetlogies, lack of meals during
school hours, inadequate furniture, harassmentfufiimg sexual harassments), and
long distance to and from schools. Moreover, pupdsd a homely and conducive
school environment as there is no one who can stadyortably in a harsh school

environment.

For example, girls need some special care andtiattesince they are a vulnerable
group. They need special washing rooms; they shdiddfree from sexual
harassments and much other insecurity. The studyilgngeki (2004) showed that
there are variations in highly dropout rates amengplled children whereby girls

drop out of school more than boys. One school citteexmember commented that:
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“Unless we parents change our attitudes towardsnigithe right
responsibilities in time, we will not be able toduee low
completion rates.”

The attitude of parents to depend on the governtoesdidress every important issue
for their schools cannot reduce the low completiates. Every individual has to
know that he/she is responsible to develop anddake of his or her primary school.
The government has to strengthen laws which wilos every parent to send and
make a follow-up for his children on the issuestgamg to attendance, behavior

and academic performance.

The provision of meals to pupils, an end to gidexual harassment, adequacy of
desks, tables and chairs to both pupils and tesdrerthe issues that can be solved
at the community level because we have all theuress to do so in Tanzania. Lack
of readiness, responsibility and accountabilitgnpling and priorities for our schools

have resulted into low completion rates of puplpiimary schools.

4.3.6 Influence on Teachers Working Environment

During the interview sessions in school A, B, C dhdhey commented that the
teachers working environment is generally not cenduand attractive. Among the
problems that have made teachers uncomfortabladadack of teachers’ housing,
lack of power, lack of fresh drinking water, absenof in-service training,

unfavorable transport and poor health services. @recher from school B

commented that:

“Lack of teachers’ housing, fresh drinking wategdith services
and other necessities had caused teachers to ha@ p
attendance in classes leading to low completioagat
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Teachers have been using many hours on the wayhook and when public
transport has problem they fail to attend to schagularly. Apart from that,
teachers have to walk for long distances for hea#itvices hence affecting the
regular teaching progress. Teachers’ poor workimgrenment is commented by
Mulengeki (2004) to be the cause for high drop@ieés among enrolled children.
Unfavorable environment including dilapidated sdhboildings, unmotivated and
poorly trained teachers and poor school committaaagement contribute to higher
number of school dropouts which has a direct immaciow completion rates of
school pupils. Poor teachers’ working environmeas hlso been pointed out to be a

reason for low completion rates among primary sthapils.

This is a reason why Mushi (2000) proposes thatetshould be incentives in order
to encourage teachers to work in remote areas.vitetl teachers’ and improved
working teachers’ environment have a great rol@riproving completion rates of
primary school pupils. Encouraged and motivatedhees have the power to change
the attitude of communities that do not value etlandor their children. It is good
training, educational psychology, skills and exgece that can be used to change the
attitudes of parents around where the schools @ratdd. Also, good working
environment encourage teachers to have betteiaretaip with parents as well as
pupils and hence reducing the challenge of havamgdompletion rates in primary

schools.

The overall findings under the objective one resdathe influence of school
committee members’ academic qualifications and eepees in executing their

fundamental roles at schools. The general reshltsved that large percent of the
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school committee members had low education levelels as low experiences in
executing their roles in schools. This has beetifigd from the data collected
through interview, group discussion and documentaxyews. The data revealed
that 95% of the school elected committee membedscation level ranged from
standard seven to certificate level. This has bheegatively affecting the school
functioning especially on teachers working enviremty pupils learning, and

decision making, planning, and training.

The general results on this objective suit the mhem the participatory theoretical
model due to the mixture of participants who haerb involved in providing

detailed information. However, the findings suggds need for change of the
education school committee education qualificatem as to have competitive
standards which match global education changes. filldings propose that the
chairperson and his/her assistant have to be geslusstead of being Form Four

leavers.

4.4  The Perception of Teachers and Education Admistrators on the Roles
of School Committees in Promoting Completion Ratesn Primary
Education
In this study, the second objective aimed to explkhie perception of teachers and
education administrators on the role of school cdates in promoting completion
rates of primary Education. The assumption was itha6é2 participants are
interviewed, then they could provide detailed infation on the objective. In
achieving this objective 40 school committee merspb&6é teachers, 4 head teachers

and 2 DEOs were interviewed to get detailed infdromaon the perception of
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teachers and education administrators on promatomgpletion rates in primary
Education. In addition, we obtained detailed infation through group discussion
and documentary analysis. The summary of the fgglisre presented in the Table

4.3.

Table 4.3: Summary of Findings for Objective Two

CATEGORY THEMES FINDINGS
PERCEPTIONS | 1. Teachers and * Have positive attitude towards
administration’s the presence of school

perceptions on the committees in schools.

influence of school . .
* The organ is essential in

committee. . .
developing, controlling and
2. Determining monitoring the school reports.
factors of |« Short distance to school,
completion rates in availability of fresh waters,
primary education. meals, good physical structures
) as well as committed, responsihle
3. The completion and accountable teachers and

rates in Temeke. school committees are the

determining factors for
completion rates.

* The completion rates in Temeke
district.

Source: Data analysis from school committee memlisetsool heads, teachers and
DEO on the influence of school committee membersadamic
gualifications in executing their functional rolasschool.

Looking at the Table 4.3, one will note that thex®ne category and three themes.

The detailed findings are presented here undegoatehemes.

4.4.1 The Completion Rates of Primary Education iTemeke District
During the interview sessions, head teachers ha@réwide information about
enrolment, dropouts and completion of primary etlonafrom 2012 to 2014 as

shown in Table 4.4.
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of pupils enrolled between the year 2006 and 20%2420, out of this number,
dropouts were 76while 40(9.5%) were boys and 3&63 were girls. The number of
pupils enrolled between the year 2007 and 2013 WeéPewhile the total number of
dropouts was 96 out 472 pupils-boys being 50(10.6%g girls 46(9.7%). The
number of pupils enrolled between the year 2008 201t¥ was 567 while that of

dropouts was 100 - boys being 47(8.3%), and gB81§953%).

This slight improvement in completion rates mighe because of the slight
improvement in the school structures (classrooeachers’ housing and provision of
pupils text books through the Primary Education &epment Programme PEDP
(2002) which aimed to improve classrooms, teachieosises, toilets, provision of
teaching and learning materials and teacher-trgipnogramme. A head teacher had

this to say:

..... in our area, the students drop out of schooéda lack of
meals during study hours, long-distance to and fsafmool...... ”

To eradicate the problem of pupils dropping outsoliool, commitment from all

stakeholders and partners is required; these iadluel government, the community
where the school is located, parents, teachersl Igovernments and school
committees. The Temeke District Authority has tastauct primary schools in rural
areas particularly for lower grades (I-IV) so asotercome the challenge of pupils
walking long distances to school leading to anmalag number of school dropouts.
The community is responsible for providing mealsimy the study hours because
meals may minimize the rate of truancy which in ¢inel improves completion rates

and academic performance.
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Equal distribution of teachers between schoolstémtan town and in rural areas
reduces most teachers’ heavy workload resulting imfproved teaching results and

hence higher completion rates.

4.4.2 Determinant Factors for Completion Rates dPrimary Education

During the interview sessions in all schools A,@,and D, research participants
listed and explained some common determinant factor completion rates of
primary Education in Temeke District. To have gaothpletion rates in all primary
schools, the school A, B, C and D need competembaccommittee with good
education qualifications, knowledge, skills, expades and exposure. The school
committee with the above quality will have powedanfluence to ensure that the
school has good, attractive and encouraging envieon to ensure that teachers and

pupils are motivated.

Competent school committees are participative cdtemiwith ability to plan and
choose the priorities for schools. Specificallyg tommittees have steady focus on
the agreed upon school agenda, know how to findiraband monitor the proper
use of available school resources for the developmwietheir schools. This is in line
with Gupta’s (2011) views that training is concernsith imparting skills for a
particular purpose (school committees’ responsiéd). It is an acquisition of skills

and an attitude whose focuses is to improve theentiperformance.

The second determinant factor for completion rafgsrimary education revealed in
the findings of this study is well trained and mated teachers. Good trained and

motivated teachers play a great role to mould gupilthe area of attitude, behavior
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and academic performance through socialization dhe use encouraging
psychological skills and knowledge. Teachers becam&ivated through the
provision of good housing near schools, good sedaaind other fringe benefits. The
motivated teachers tend to take enough time to rfala@v-up of their pupils, teach
well though participatory techniques, and encouragals to attend school regularly

and share with parents on how to help pupils excel.

The findings concur with Mulengeki’'s (2004) study iwhich unfavorable
environment, unmotivated and poorly trained teaghgoor school committee
management contribute to higher number of schompalits. The third determinant
factor for low completion rates of primary educatievealed in this study are the
provision of food and fresh water during study sodrovision of food during study
hours motivates pupils to attend school reguladgde encourages high completion
rates. It is essential to provide food to pupilesrese the large number (98%) of
pupils in schools A, B, C and D comes from poor ifeam which are not able to
provide meals for their children.

One teacher had this to say:

“Low completion rates in our school are acceleratgdtruancies
which are caused by lack of food during school baur’

In reality, pupils cannot study well while they deeling hungry. This situation

makes pupils to hate schooling and lose conceotrati academic issues. Providing
food to pupils is an inevitable issue in ensurimghhcompletion rates. Water also is
important in ensuring that there is clean schoalirenment, healthy and clean

pupils. Lack of fresh water discourages pupils esflg girls not to attend to school
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particularly when they are menstruating. On theeothand, lack of water will
discourage pupils from attending or sometimes drapput of school and hence the
source of low completion rates. These finding alis® supported by Mulengeki
(2004). Adequate teaching and learning materialskb, models and others) are also
among of the determinant factors for high or lowwad completion rates of primary
education. The availability of teaching and leagnmaterials motivates pupils to

attend school; the materials help teachers to tefedg deliver lessons.

Pupils get ample time to read by themselves frowkband relate the knowledge
acquired with the actual environment they live inadequacy of teaching and
learning materials in primary schools may discoarégpchers to teach efficiently,
make effective follow-up on truancy and therebyede@ting low completion rates
of primary Education. This is in line with URT (200 Primary Education

Development Program (PDEP) in the year 2002 whicted at improving education
quality (increasing the availability of teachingdamearning materials) through

expanding school access horizon and increasingpscbmpletion rates.

Good and attractive school structures and enoughitiwe was also one of the
determinant factors for completion rates of primducation. Good and attractive
classrooms, modern toilets, enough desks, chaittadotes as well as well equipped
teachers’ offices discourage absenteeism in bofilgpand teachers. Short of that,
the school environments tend to encourage truandyadsenteeism which, in the
long run, leads to low completion rates. The stiogyvlulengeki (2004) revealed that
there is a higher dropout rates among enrolledianil (girls dropping out more than

boys) whereby only 65.5% the enrolled children clatgp primary cycle.
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Unfavorable school environment including un-condeailass rooms, inadequacy of
fresh water, insufficient teaching and learning enats, inadequate of furniture and
lack of food encourage truancy and absenteeismhwiés direct connection with

low completion rates.

Provision of sports, games and other funs to pugilsourages regular attendance.
Therefore, school committees have to encourage stif®ol administration to
purchase all the essential sports and game equtpasethese might be the genesis
for high completion rates. Zombwe (2005) pointedttpupils get time to enjoy
through games and sports both at school and oussideol it is their basic rights.
Sports provide a sense of good relationship amasgspas well as between them

and their teachers. They are also important far fiteysical and mental fitness.

Parents’ awareness in educational issues is ateaminant factor for completion
rates of primary education. The awareness of parenteducational issues is an
internal motivation which enables parents to cargito insist pupils to attend school
regularly, in the long run, leads to high completrates. Parents’ awareness enables
them to teach, counsel and direct their childrersweh issues as early marriage and

pregnancies, truancy and low completion rate. Geagllteacher had this to say:

“Parents’ awareness on insist of their children #&dtend to
school daily provides a greet role in reducing tbe completion
rates...”

Parents’ responsibility for their children simpdi§i teachers and school committees’
work to guide, counsel and nurture pupils in thghtidirection towards higher

primary school completion rates.
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4.4.3 The Teachers and Administrators Perceptionsn the Influence of School
Committees in Promoting Completion Rates of PrimaryEducation
All interviewees from the four schools A, B, C abdhad positive perceptions

towards the idea of having school committees imepemary school.

One member had this to say:
“It is important to have school committees whichllwbe
responsible in all matters relating to the develepmand the
welfare of the schools like construction of differetructures,

academics (performance and completion rates), magng and
controlling the proper use of school resources.”

To have an organ like school committees in evemngry school is important in
ensuring accountability, good control and effectiv@nitoring of the available
school resources. Also, through school committéesill be easier to plan and
priorities according to the resources availablel Bmenhance decision making and
improve participation of the community. This is line with URT (1978) which
states clearly the major functions of the schoohwuttee; that the school committee
has to ensure that the school has adequate phy&cdities including the
classrooms, offices, toilets, clean water suppégkd, and ample land for sports and
farming; it also has to ensure that the school ecamgd and premises are officially
demarcated for the safety of the school premisdgpapperties. It is the same school
committee which ensures that the parents and ettmamunity members participate
fully in approving the annual school budget andemtures. The committee also

solicits funds and contributions for the welfarelod school.

The school to have people from outside the schysiem (non teachers) enables to

refine the working system of school for the besebf both teachers and pupils
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especially in the area of completion rates. Scheald teachers and teachers cannot
do as they wish but have to be monitored by th@actommittees for the purpose
of equalizing the working system and reaching titended goals believing that the
school committee members will be closer to teaclars pupils and know their
needs. This is in line with the study of Mohrmarakt(1994) who commended that
the school committees are given decision makinggpdvecause it is believed that

they understand better the needs of teachers addrs.

The findings revealed that despite good perceptbnteachers and education
administrators towards the role of school comm#teepromoting completion rates
of primary education, school committees fail to kvproperly as planned. This has
been associated with the fact that many of thene tigtle education on the school

committees’ responsibilities which contribute teittperceptions.

The findings in Table 4.4 show that 75.9% of thelipgants’ education level ranged
from standard seven to certificate level. The artevel of education cannot have
enough knowledge and skills which will help to deyetheir schools and regulate
the issues of low completion rates unless the dckommittees have enough

exposure on the educational phenomena.

Also the findings from Table 4.4 is in line withetlstudy by Baganda (2008) who
commented that although school committees werengavdonomy to manage school
resources, the members lacked relevant knowleddeegperiences to manage the
schools. Members of the school committees’ ingbibtmanage schools led majority

of them to leave most of the powers to the heachexa. The major reason given for
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the school committee to surrender their resporisdslwas due to a low level of

education and lack of experience in running thestsh

Therefore, from the findings, all schools A, B, @daD had both teachers as well
education administrators who had good perceptiowatds having school
committees in every primary school. The challengewed can be rectified through
exposure as well as conducting seminars/workstop thembers as a way to build
their capacities in performing school committee damental roles in promoting

completion rates.

The overall findings under objective two on thegegtion of teachers and education
administrators in promoting completion rates ofmary education is that all the
participants valued (accepted) the presence ofasatmmmittees in their schools.
This has been justified from data collected througérviews, group discussions and
documentary reviews. The data revealed that determifactors of completion rates
of primary education ranged mainly from social, terdl and economic factors

including early marriage, pregnancies and poverty.

However, the findings propose to widen the areahrch the school committee will
be responsible to the ward government instead ohgbeesponsible to the
village/street government only as it is now. Thedings propose that the school
committees have to be responsible to the ward dpuent committee for the
purpose of widening accountability of each schaohmittee. For example, how to

use and control school finances.
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4.5 The Structural and Administrative Challenges Rcing the School
Committees in Promoting Completion Rates of PrimaryEducation

In this study, the third objective aimed at invgsting the structural and
administrative challenges facing the school congmitin promoting completion of
primary education. The assumption was that if 62ig@pants are interviewed, then
they could provide detailed information on the ahijee. In achieving this objective,
40 school committee members, 16 teachers, 4 hesthdes and 2 DEOs were
interviewed to get detailed information on the estmal and administrative
challenges facing school committees in promotingeas and completion rates of
primary education. In addition, we obtained dethilaformation through group

discussion and documentary analysis.

Table 4.5: Summary of Findings for Objective Three

CATEGORY THEMES FINDINGS
CHALLENGES | 1. Ways of school » Decision is made through
THAT FACE committees in making  regular school meetings,
SCHOOL decision at school. parent meetings and
COMMITTEES | 2. Structural challenges government circulars.

facing the school  Structural challenges: political

committee. frictions, absenteeism of some

3. Administrative members, low education level

problems that face |« Administrative challenges:

school committee early marriages and
pregnancies, truancy, mobility
of parents and little awareness
of parents.

Source:Analysis of demographic information of school corttee members, school

heads, teachers and DEO who participated in irdergessions.

Looking at the findings in Table 4.5 one will nakat the objective has one category

and three themes. The details of the findings eesgnted.
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4.5.1 Ways Through Which School Committees Make esions at School
During the interview sessions, all the members femtmool A, B, C and D said they
have three common ways of making decisions pengind all issues relating to
school matters. One is through school committeaula@gmeetings which are
commonly done four times a year, two meetings betw#anuary and June and the
other two meetings between July and December. ifanfys are in line with one
DEO who commented that;

“Every primary school has to conduct school comeeittneeting

four times a year. In February, May, July and Oeanglbut

emergency meeting is allowed”.
February meeting is special for school budget amdrand school priorities. The
other meeting is for seeing whether the implemenias being done as agreed. The
second way through which school committees makesides is through school-
parent meetings. The school parent meeting is defee a year; one meeting is
between January and June while the second is dameén July and October. This
is where the school committee members through liaérmerson and secretary get
chances to elaborate many issues including finhreaaning and expenditures,
teaching progress, pupils’ school attendanceudtitand behavior of pupils, school
dropouts and the related impacts on performanceotirel challenges that face that

particular school.

The third way the school committee makes decissaiiough government circulars
and directions. Circulars are the special writtenuwhents which direct what should
to be done in primary schools. The head teachdro(dccommittee secretary) is

responsible to elaborate and inform the membersamnto act in. Therefore from
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the findings, the school committee tends make detshased on the parents’ ability
and understanding without violating the directiohtlee circular(s). One school
committee member commented:

“We sometimes decide and make decisions througkrgment

circular, but we are usually more situational wittioviolating
the circular.”

All the three decision making ways were participatas the school committee
members were the participants in decision makireckBian and Bloom (2000) are
also in support of participatory method in deaisimaking as it attempts to “flatten
the hierarchy” that exists in schools committeesl @chool leadership thereby
allowing horizontal interaction to take place t@gyischool committees and teachers
real decision —making power with respect to the age@ment of the schools. Despite
the limitations of participatory approach to demmsimaking, the approach has
several strengths; first, it cultivates the decisaking ability among the members,
it also develops positive attitudes and reducessteexe to change among the
members, and lastly, it improves the quality ofisien made and also reduces

absenteeism among school committee members (Gi{ia).

4.5.2 The Structural Problems facing the School Gomittees in Promoting
Completion of Primary Education

The findings from the interview sessions in all@als A, B, C and D reveal that all

the school committees had common problems that &t®ol committees in

promoting completion rates of primary EducationeTproblems include political

frictions among school committee members, absesrteaf members during the

regular meetings, low education level of many a #thool committee members,
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inadequacy of funds in running and developing sthae well as limiting freedom

and authority in some areas of decision making.

Political frictions occur when the school commitege composed of members from
different political parties. The challenges happédren decisions made require that
the community to contribute some finances or plajsicesources for the

development of their schools. Some of the memlend to blame other members
especially those from the ruling party that theg aesponsible for the school
problems. Under this situation, the school comragteend to fail to decide in time
some important issues like provision of meals tpilgu hence affecting negatively

the completion rate of primary education.

Similar findings are reported in the study by Pdag2010) who is of the opinion that
politics in any organization (school) is a univérgghenomenon and it is
characterized by kind of power, self-salving, anthkes place when an individual
recognizes that the achievement of his goals lsented by the behavior of others.
Some of the school committee members use schooimdbt®e meetings or school
parent day meetings as a platform to get politicBlences for their own benefit
rather than school benefits. Politics and otheateel propaganda cannot be ignored

at all in the organization and in the communityidgrdecision-making process.

Politics are important especially in mobilizing anobtivating people. But when it
comes to filling the position of school committeembers, the position needs people
who are capable, knowledgeable, and skilled anérexpced enough to plan, choose

priorities, implement and make evaluation aboutehd product (completion rates)
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whether it is proportional to the energy and resesirused. The area need people
who are able to make primary schools continue twgmn terms of behavior,

attitude, good academic performance and complestas.

Absenteeism of some school committee members in ribgular planned meetings
is also a common issue. There were several rededhg problem. One of them is
the nature of their occupation whereby some memaerdusinessmen, others are
farmers and there are also pastoralists. Becalusigisopreoccupation, members’
attendance is highly affected which in turn affetggision making particularly when

the decision making process requires the attendaimoere than half the members.

Low education level of the school committee membueisich reflects low
knowledge, skills and understanding on how to ldiferent social and economic
phenomena and how they affect adversely the compledtes of primary education
is another problem that faces all the school comesst in schools A, B, C and D.
The findings in table 4.1 above depicts this factree level of education of 79.9% of
the total school committees members ranges betwegard seven to certificate
level. Their level of education cannot match therent rapidly changing globalized
world particularly in the area of education. Thare many challenges that need
people with high capability in terms of knowledgeills and experience to meet the
school challenges to ensure that the completioesrate reasonably higher. One
teacher posited that:

“....if a school committee doesn’t know even hownterpret a

bank statement and other related documents, howtdas able

to link different problems which affect completioh primary
education at a time?”
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The inadequacy of funds is a structural problenh féoges all the schools A, B, C and
D. The schools fail to meet all the priorities imé& because they do not have sources
of funds except grants from the government and npsrrecontribution which in
reality do not meet all the school needs like cwmms$ion of teachers houses,
renovation of old classrooms, construction of modgashrooms for girls as well as
provision of fresh water. All these have contrilsliie one way or another to low
completion rates of primary education. The primszigool committees have limiting
authority when it comes to disciplining misbehaviteachers as well as head

teachers. One teacher from school B said:

“Our head teacher usually pretends to be sick, hi is not.....
He is a drunker.”

In this situation, a head teacher fails to makévtelup effectively to the teaching

progress at school. In these incidences, the sduwoimittee does not have authority
to hold the head teacher accountable for his mahecinexcept that the committee
reports his case to a Ward Education Officer fothier steps. When the government

fails to take action quickly, it demoralizes thésol committee.

4.5.3 The Administrative Problems that Face the $©ol Committee in

Promoting Completion of Primary Education
The findings from the interviews show that there several administrative problems
that face the school committee in promoting conghetf primary Education. The
problems include early marriages and pregnanciemgrschool girls, truancy, and
parents’ nomadic life, poverty of many families ditile awareness of parents on the

importance of sending children to school.
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Early marriage and pregnancies is a problem thetsfahe school committee in
promoting completion of primary education. Worseowgh, the parents of the
victims do not provide good cooperation when it esrno the issue of making follow
up to the causative. Parents tend to disclosenfloennation and sometimes shift the

girls to mainland regions.

The major cause of early marriage is lack of edandab parents and the community.
This is in line with MOEC (2001) which commentea@ttheducation at a family level
brings in a new outlook of life as well as skiller ftaking advantage of new
opportunities. The rise in the level of women’s @mtion has been leading to a rise in
age of first birth and consequently to a declinéemility in societies. Women with
higher educational levels are more likely to breatk traditional patterns, including
early marriage and child bearing. Education indiyednfluences age of first birth,
and change in the traditional way of life. Womerhaligher education levels are
able to teach and direct well on the effect of ballure and traditions which force
school girls to engage in early marriage and unmmdnpregnancies. Therefore the
only way to resolve the problem of early marriagel gregnancies is to provide
education to women and reproductive health educatigirls as well having strong

nation protective laws to protect girls.

Truancy is also a problem facing the school congegtin promoting completion of
primary education. The problem existed in primasyaols and was said to be due to
harassment (corporal punishment), the nomadicdffesome parents, poverty of
parents, and ignorance of parents in monitoringnatince of their children, lack of

meals to pupils at school and inadequacy of furaiaind insufficient special care for
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female pupils. Truancy accelerates the number opalits hence affecting the

completion rates negatively.

The nomadic life of some parents particularly thiveen Mwanza, Shinyanga, Mara,
Manyara and Tabora is also an issue which caugaks pa be terminated from their
studies; hence the source of low completion ratprimhary education. The parents’
awareness on the importance of sending childreschmol is a problem that faces
administration in dealing with low completion raté primary education. This has

been associated with the failing to meet the baseds to their children.

The general results that come out from the datdysisas that: the major structural
challenges were political frictions, low educatitevel, as well as social and
economic constraints. Moreover, the major admiaiste challenges were early
marriages, pregnancies, truancy and poverty. This lbeen justified from data

collected through interviews, group discussion documentary reviews.

The general data revealed that low level of edanaéimong the school committee
members was the main challenges impeding the sdumoinittee members in their
endeavors to promote completion rates. Howeverfititings propose the need for
having strong education Acts that would help to itworthe efficacy of the school
committee members for the good of the schools aodests particularly in

enhancing completion rates of primary education.
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CHAPTER FIVE

RESEARCH SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction
In this chapter a synopsis of this study’s objexdiwesearch questions, methodology
and findings is presented. Conclusion and recomatend for further studies are

presented last.

5.2 Summary of the Study

This study aimed to investigate the role of schoommittees in promoting
completion rates of primary education. The studys vgaiided by three specific
objectives:

() To assess the influence of the school committeesnbaes academic

gualifications and experience in effecting themdamental roles at school.

(i)  To determine the perceptions of parents, teachets®ducation administration
on the role of school committees in promoting caetiph rates of primary

education

(iif) To examine the structural and administrative chgks facing the school

committees in promoting access and completion iofigmy education.

In this study, different studies on the area of ptation rate of primary education
have been reviewed. The interpretive paradigm aundlitgtive approach were
applied in data collection, analysis and interpretasections of the study. This

study was conducted in Temeke district, in Dar ata@&@n region whereby four
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primary schools were selected and coded as A, Bar@, D for the sake of
anonymity. The study involved 62 respondents cosimyi of 2 District Education
Officers, 16 Primary School Teachers, 4 Primaryo®tiHead-Teachers and 40

School Committees.

Three research instruments were used in the dd&ctwon namely interview, focus
group, discussion and documentary review. The plo@as to analyze qualitative
data for this study included recording the datatirsp the data into categories,
formatting of the information into a story and wrg the text simultaneously;
reduction and interpretation of the data in orderobtain “a larger, consolidated
picture”. Categories of information were formednfr the collected data and these
categories formed part and parcel of the story dotddd by the researcher. The
interpretation was done systematically by summagizhe contents in their relevant

themes.

5.3 Summary of the Research Findings

Basing on each specific objective, the findingshis study were as follows:

(i)  On the influence of school committee members’ acadejualifications and
experiences in executing their functional rolessettool, the general results
showed that large percent of the school committembers had low education
level as well as low experiences in executing theles in schools. This has
been justified from the data collected throughrvigav, group discussion and
documentary reviews. The data revealed that 95%hetotal school elected

committee members’ education level ranged fromdstechseven to certificate
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level. This has been negatively affecting the sthwactioning especially on
teachers working environment, on pupils learningl &m decision making,

planning, and training.

On the perceptions of parents, teachers and edacatministrators on the
role of school committees in promoting completiates of primary education,
the general results are that all the participargkied (acknowledged) the
presence of school committee in their schools. @a@ revealed that the
determinant factors for completion rates of primaducation ranged mainly
from social, cultural and economic factors. For regke, early marriage,

pregnancies and poverty.

On the structural and administrative challengemathe school committees in
promoting access and completion of primary edunatiee following general
structural challenges were observed; these inclugetitical frictions,

absenteeism, and low committee members educatiah &d inadequacy of
fund. Moreover, the major administrative challengesre early marriage,
truancy, poverty and little awareness of parentshenimportance of sending
children to schools. The general data revealedoatevel of education of the
school committee members was the main challengeeding school

committee members’ endeavors to promote completites.

Conclusion

Basing on the research findings in chapter fowg ftlowing conclusions are drawn.

First, for any primary to perform its work excellln it requires employees/school

committee members who have sufficient educatiomjnitng, exposure and
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experiences to take responsibility which will eratbihiem to be creative, critical in
the area of decision making, planning and impleat@m for the future benefit of

the school.

Second, even if all teachers, school committee neesnbnd DEOs had positive
perception towards the presence and compositiaetaol committee members, the
number of primary school dropouts is alarming aswsh in Table 4.4. The
acceptance of the school committee in their minddprovide a positive solution in
reducing the problem of dropouts (leading to lownpéetion rates) in their schools.
Expenses in terms of financial resources, physiesburces, physical energy and
time from parents cannot be underestimated if erte alleviate the problem of low
completion rate in primary schools. Today, primachools need school committee
members who are really committed, responsible tdilee people (parents,
education partners, and stake holders) to ensatetib schools are developing and

improving in all aspects.

Third, accepting to take charge in a certain posi{school committee membership)
to help people is a fact of accepting challengeat is; challenges are usually part
and parcel of every person or any organization 8kbools. Primary schools as
living and developing organizations cannot escapallenges in reaching their
excellent academic performance and completion .r&asically challenges are not
there to destroy schools but to refine the worksygtem whether externally or
internally for the purpose of improving the end4gots (completion rates).
Challenges provide a room in the mind of school watee members to think

reasonably and find the best common understanaidgdatermination on how they
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will address challenges for the excellent acadgraréormance and completion rates

of their schools.

5.5 Recommendations

Basing on the findings and above conclusions, tleviing recommendations are
made with the aim of improving completion ratépiomary education;

Concerning school committee members Education lewélexperiences, the finding
shows that 79.9% of the total participants had atioc level ranging from standard
seven to certificate level. This had direct impicas of the how knowledge,

experience and how ability the government creatiiad possibility to solve the

problem of low completion under the ministry of edtion and vocational training

had to refine its education Act number 25 of 1978 tne related education circulars
on the qualifications and experiences to those lpeafho wants to be school

committee members.

Just knowing how to read and write and having pupil a particular school is a
really very weak qualification. The level of eduoatof school committee members
should have at least Diploma holders because no@atiare are many government
and non-government employees working in the seabtwealth, agriculture, social
welfare and others even in rural areas. The satmmimittee has to be composed of
members who will help teachers to provide ways ow ko meet challenges related
to the development of pupils from school and alsontobilize, educate and
encourage parents to bring children to school. hibutd be school committee
members who know how to make people aware of elbfa which may make pupils

drop out of school and ways how to eradicate tlcéofa. They are the people who
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know how to make the community participate freelycontributing the financial
resources and physical resource willingly and heme&ing teaching and learning

environment attractive.

Political frictions during the regular school conttee¢ meetings; Frictions and their
related agendas are inevitable in any organizatimucation should be provided
about their responsibilities as school committeanimers. Each school committee
should formulate by-laws which will help to govetnin its regular meeting. This

will help to reduce political frictions among sch@ommittee members.

Absenteeism of school committee members in regplanned school committee
meetings; there should be availability of everyasthcommittee meetings to have
major survival qualifications of every school contiee® members. Replacement of
uncommitted members with new committed new membarsbe the best way to
meet the challenge. Members selected should be @tednand reachable when
needed at any time even for emergency. Committedddccommittee members are

the ones who can bring transformations in particstaool.

The nomadic parents; The problem of mobility of pastoral parents fromeo
geographical area to another may be reduced thrprgyhsion of education to these
people on the importance of sending to school dsasehaving zero grazing which
will provide more animal product yield. Establishmeof reachable agriculture
markets in rural areas will also enable the graupéd stationary hence encouraging
their children to attend school regularly. The agstrong by-laws may be applied to

those parents who deliberately support truancyadosgénteeism.



82

Transport challenge; the district or regional and central governmentharities
should not allow parents with school aged childehve in areas which do not have
basic social services like schools. The school cittees and parents have to transfer
the children to the nearby schools. However, ¢gangbn of new schools can be a

solution to the challenge.

Early marriage and pregnancies to primary schopllguthe challenge still exists in
many communities of Tanzania because of strondly bad culture and tradition in
the minds of the people. Provision of educatioth® communities on the negative
impacts of early marriage and pregnancies is th long term solution. Provision
of education and awareness to girls through lifd skudies in schools is also a
strong solution. Education should be provided tbloumass media like radios,
television, and short text messages, posters andgh political rallies. Laws have
to be enforced whenever education fails or needs to materialize. The education
department in Temeke has to involve health docaoid nurses as well to educate
female parents on the negative impacts of earlyiage and pregnancies on their
school girls. Research shows that educated Afnieamen can bring more positive
changes in their families compared to educatedcafrimen on issues related to

reproductive health.

Inadequacy of funds; although the government isignog grants to all primary
schools, the amount is not enough to fulfill theuieed needs in every school.
Among the school committee responsibilities incluée to solicit funds from
different sources or create opportunities for ineogeneration including school

project establishment. Unfavorable teaching andnieg environment; this is a
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historical challenge in Tanzania to both teache&d pupils. The study shows that
there is a slight improvement in both teaching &®ining environment although

there is a great difference between urban and satabols. Schools located in city
centre have more conducive teaching and learnisgament compared to those in
rural areas in terms of availability of teachingfieing materials and social services.
1970s -1980s when population were still small thetial and regional governments
were taking all the responsibilities to ensure tieaching and learning environment

is good and attractive to both teachers and pupils.

The increase of population which has direct impactshe increase of number of
pupils enabled the government to establish prigatgors partnership policy (PPP)
in 1995 which have focus to involve in collaboratiwith government to assist in
reduction of those challenges in primary schooke Iconstruction of teachers’
houses, classroom, toilets and supplying books @hér teaching and learning
materials in schools. Through this policy the s¢hocommittee has to take
responsibility to mobilize people to participatdlyuto rectify the teaching and
learning environment in their particular schoolstfee benefit of teachers, pupils and
the nation at large. The issue of low completiolesas a cross cutting challenge
requiring the effort of every community member tddeess it. It is our choice to

choose and decide to eradicate or alleviate it.

5.6 Recommendations for the Future Research
(1) The study found a challenge of some schools hartm@r less number of
female teachers for more than 8 years. Howeveringagender parity in

education institutions brings harmony across gendEherefore, there is a
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need for further study to explore how gender dispamong teachers affects
pupils ‘completion rates among both boys and girlprimary schools. The
assumption is that the presence of female teaetitisave a positive impact
on pupil’s attendance because of motherly treatswentards the pupils.

The study found a challenge of a number of teackemgng for long time at
same schools (more than 15 years) especially teadheural areas. Thus,
there is a need for further study to examine intw¥eys this situation affects

the issue of completion rates of primary schoolilgsup
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APPENDICES

Appendix I: Interview Schedules for Primary SchoolHead Teachers

1.

Do you think the school committee members’ acadejnilifications matter
in the school governing body? Why?

Do you think the school committee members’ expegematters in school the
governing body? Why?

How do the school committee members’ academic fications affect the
implementation of fundamental schools committeastfional roles?

How do the school committee members’ experiendestathe implementation
of fundamental school committees’ functional roles?

What are the trends in the completion rates of @nnschools in your school?
What factors do you think can determine the conmaetates in your school?
What is your perception on the role of school cottees in promoting
completion rates of primary education in Temekéridi&

Is a school committee autonomous enough to makengpiément decisions in
your school? Why?

What strategies does the school committee adoptamote completion rates
in your schools?

What are the structural and administrative problefasing the school

committee in promoting completion of primary edimatin your school?

Thank you for participation
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Appendix II: Interview Schedules for District Education Officers

1. What are the criteria used to elect school commitieembers for school a
governing body?

2. Do you think the school committee members’ acadequalifications and
experience matter in effective participation in sfthool governing body? Why?

3. How do you explain the trends of completion ratéspomary schools in
Temeke district?

4. What are the determining factors for completioresadf primary education in
Temeke district?

5. What is your perception on the role of school cotteas in promoting
completion rates of primary education in Temekéridt®

6. What are the structural problems facing the sclomohmittees in promoting
completion rates of primary education in Temekéridt®

7. What are the administrative problems facing the@stbommittees in promoting

completion rates of primary education in Temekéridt®

Thank you for participation
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Appendix llI: Interview Schedules For Primary School Teachers

10.

How do you comment on effectiveness of your sclvoohmittee especially in
promoting pupils’ completion rates?

What are the methods that the school committee tsgsromote pupils’
completion rates in your school?

If you happened to be in other schools before, khowyou differentiate the
effectiveness of school committees in previous skh@and your current
school? Explain.

Do you think the school committee members’ academimlifications
influence their effective participation in the schgoverning body? Why?

Do you think the school committee members’ expeeemfluence their
effective participation in the school governing p@dvhy?

What is your comment on the trends of pupils’ cagtiph rates in your
school?

What do you think are the determinants of comptetates in your school?
What role does the school committee play in prongppupils completion rates
in your school?

What is your perception on the ability of schoolmroittee in promoting
completion rates of pupils in your school?

What are the structural problems facing the sclwoohmittees in promoting
completion of primary education in Temeke district?

What are the administrative problems facing theosthcommittees in

promoting completion of primary education in Temelksrict?
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Appendix 1V: Focus Group Discussion Guide for Schol Committee Members

1. For how long have you been a school committee menfdre this school
governing body?

2. Do you think the school committee is effective egiouto carry out its
fundamental roles in your school?

3. What are the methods that the school committee taspsomote and maintain
pupils’ completion rates in your school?

4. Do you think the school committee members’ acadequialifications affect
their active participation in the school governbagly?

5. Do you think the school committee members’ expe&eeaffect their active
participation in the school governing body?

6. What is your comment on the trends of pupils’ cagtiph rates in your school?

7. What do you think are the determinants of comptetates in your school?

8. What role does the school committee play in prongppupils completion raters
in your school?

9. What is your perception on the ability of schoolmittee in promoting
completion rates of pupils in your school?

10. What are the structural problems facing the sclamshmittee in promoting
pupils completion rates in your school?

11. What are the administrative problems facing theoethommittee in promoting

pupils completion rates in your school?

Thank you for participation
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Appendix V: Documentary Review

The following document was reviewed from each mipaiceducational office and

head teachers offices in order to obtain relevaiotrimation.

1.

2.

Pupils’ completion rates from 2010 to 2014.

School committee meeting reports from 2010- 2014.

Education and Training Policy of 1995.

National Education Act No. 25 of 1978.

Qualifications and number of school committee memsibe

Previous strategies and decisions made by schaomatee in promoting

pupils completion rates.
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Appendix VI: Research Clearance Letter

THE OPEN UNIVERSITY OF TANZANIA
ATIONS, AND POSTGRADUATE STUDIES

\RECTCE - OF RESFARCH PLEI

w

. PO. Box 23409 Fax: 255-22-2668759Dar es
Salaam, Tanzania,
NIDU/WWW.0ULAC.1Z

Tel: 255-22-2666752/2668445 ext.2101
Fax: 255-22-2668759,

E-mail: drpef@out.ac.tz

24/09/2014
Municipal-Director,
Temeke Municipal cound,
P.OBox
Dar es Salaam.

' RE: RESEARCH CLEARANCE

The Qpen University of Tanzania was established by an act of Parfiament no. 17 of 1992. The act became
operational on the 1% Merch 1993 by public notes No. 55 in the official Gazette. Act number 7 of 1992 has now been
replaced by the Open University of Tanzania charter which is in line the university act of 2005, The charter became
operational on 1 January 2007. One of the mission objectives of the university is to generate and apply knowledge
through research. For this reason staff and students undertake research activities fromtime to time.

To facllitate the research function, the vice chancellor of the Open University of Tanzania was emponered to issue a
research clearance to both staff and students of the university on behalf of the govemment of Tarzania and the
Tanzania Commission of Science and Technology.

The purpose of this letter is to introduce to you Michael Samwel MALIFIMBO; Reg. No. HD/E/072/ T.13who isa
Mester student at the Open University of Tarzania. By this lefter, Mr Adam Wison has been granted dearance to
conduct research in the courtry. The file of his research is “The role of school committee on promoting
completion rate of primary education in Temeke district”. The research will be conductedin Ilala Municipality.

. The period which this permrission has been granted is from 24/09/ 2014 to 24/10/2014.
In case you need any further inforrmetion, please contact:
The Deputy Vice Chancellor (Acaderic); The Qpen University of Tanzania, P.O. Box 23409; Dar es Salaam Tel:
022-2-2668820
W\ thank you in advance for your cooperation and fadilitation of this research activity.
Yours sincerely,

,,!_?.I—H_‘j _’—\‘u

Prof Shaban Mbogo
For: VICE CHANCELLOR
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Appendix VII: Permit Letter

HALMASHAURI YA MANISPAA TEMEKE

[Bdrua zote zipelekwe kwa Miurugenzi wa Manispaa Temeke]

Simu: +255 22 292 8132/22-292 8138/
22-292 8139

Fax: +25522-292 8137

Barua pepe: temeke@tmce.go.iz

Tovuti: http/www.tme.go.tz

Ofisi ya Mkurugenzi

92 Barabara ya Mandela/Taifa
S.L.P: 46343

15833 - DAR ES SALAAM.

Kumb. Na. TMC/ED/E.] Vet SFwad

MWALIMU MKUU,

~  SHULE YA MSINGI MKAMBA,
SHULE YA MSINGI MWASONGA
SHULE YA MSINGI VUMILIA UKOONI
SHULE YA MSINGI KISARAWE I
SHULE YA MSINGI| SABASABA.
MANISPAA YA TEMEKE.

YAH: RUHUSA YA MWALIMU MICHAEL S. MALIFIMBO
(HD/E/072/T.13) KUFANYA UTAFITI
Kichwa cha habari chahusika.
Mtajwa hapo juu ameruhusiwa kufanya utafiti shuleni kwako.

Ofisi inakuomba kumpa ushirikiano

A. Frank ,
k.n.y. AFISA ELIMU MSINGI WA MANISPAA
TEMEKE &
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