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ABSTRACT

This study is about teachers’ union (TU) contribng towards enhancing standards
of teaching in Tanzania, focusing on Mkuranga aistrThrough questionnaire,
interview and focused group a total of 142 teachresponded to the questions
related to the role of TTU in the improvement chrstards of teaching.Role of
holding teachers accountable to teaching; presagrgovernment for making better
conditions for teachers are the most identifiedifigs by the researchers to respond
the question of role of TTU towards standards efchéng. Furthermore, various
condition caused by TTU that considered to affdeindard of teaching were
identified such as strikes especially to the tinleewthe demands of the teachers are
not been heard. However, some respondents hadagiveegiews on the way to be
not appropriate as for them strikes impeded teacthem using the assigned time to
teach. Various factors that considered to hinddd T@wards contributing for quality
teaching were identified such as lack of politipalwer to the union, absence of
political support and poor recognition from the govnent. Based on these findings,
the following are recommended; TTU need to be gtiteaned so as to contribute
towards standard teaching, this includes trainmthe staffs both of the Union and
school managers as to make them effective in hagndie demands of the teachers.
More research is needed to find ways to strengifEd to contribute more to the

improvement of teaching and education in gene.
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CHAPTER ONE

INTRODUCTION

11 Introduction

One of the main problems in Tanzania’s today is idseie of low standards of
teaching which result to poor performance of stiglas some people regard this to
be one of the indicator for either growth or deelwf education quality. While this
became the main agenda in education spectrum,dd thscussions have been heard
about the truth of who are the responsible in mgkilear on this doubt. Based on
this, some scholars tries to look this problem atiter came with some different
ideas about this doubt. Bascia (1998) tries to grgeinsight on the issue of exactly

who is responsible on raising the quality of batadhing and education generally.

According to him, the job of raising standardse#dhing and education relies on the
hand of the both government and other stakeholadérseducation including
individual people especially teachers and theironsi like teachers union of
Tanzania. While this being the idea of Bascia, sops®ple and especially
administrators are criticizing this as they tendse® the unions especially that of
teachers as militant and oppose the governmentanows activities including
education plan and tend to regard them as selfistiheir priorities (Bascia,
1998).0Only minority recognize this notion thougleithacceptance are invisible to

others (Bascia 1997).

The aim of this research is to assess the coniibwif teachers union towards

improving the quality of teaching in Tanzania takiMkuranga district as a case of



the study. This chapter focuses on the backgroudngrablem, statement of the
problem, general and specific objectives of thelytand research questions. It also
shows the significance of the study, limitation amstification of area of the study,

delimitation, together with definition of technidairms.

1.2 Background of the Problem

Teachers’ unions are comprised of teacher profeaEowho seek to enrich their
workplace so as to contribute more effectively tmigateaching for effective

learning.According to Gindin and Finger (2013), thapose of teachers unions is
mainly to unify teachers, to advocate for them tradr demands. Not only that, also
has an interest in the functioning of the overalation system by improving

teaching. Teachers’ unions also work to provide ealtlh of resources to their
members that would usually otherwise not be abkdftrd. UNESCO (2004) argued
that union made for the reasons of job security povide a way to negotiate higher

wages and benefits that members can not accongdisidividuals.

They also work to ensure protection against amyitcecisions by administrators.
Teachers Union as the unification of teachers #@bén for collective bargaining
which provides a legal framework for teachers' ibgal with school administration
and teaching job generally. The collective bargarprocess offers teachers a voice
on issues that matter most to them and their stadench as class sizes, hours in
work and evaluations during contract negotiationth iheir district officers. Also
teachers' unions work to preserve tenure rights phatect teachers’ jobs once a

specified time period passes (www.teach-nology.com)



As among the members of Trade Union Congress dfdraa the Tanzania
Teachers’ Union (TTU) is a trade union of teachersTanzania mainland. It is
operating under Section 48 (5) of the Employmert lasbour Relations Act No. 06
of 2004 of the United Republic of Tanzania with Regtion No. 004. The union
comprises of teachers from public and private slshdaotors from teachers training
colleges, folk development colleges and educatiffitess in the ministry of
education and vocational training. The Tanzaniacfiees Union members compose
about 63% of all public servants and about 85% Ibfpablic servants in local

authorities in Tanzania mainland. (ICTUR et al, 200

The Tanzania Teachers Union started its operatisealices from 1st November
1993 after its first registration with registratidio. TU 02 under the Trade Union
Ordinance of 1996 which was repealed by the 19%®IdUnion with the goals of

building solidarity and to promote and protect thgnity and status of the teaching
profession including the observation of the highHesin of morality, understanding,

knowledge and skills. To observe, promote and ptdte welfare and conditions of
service of the teachers and staff in educationtutgins and ensure that there is
enough incentive and conducive environment whichivated teachers of observe

professional ethics.

Also to encourage academic and professional know abthe actors who give
service to schools, colleges and all section, whiehl with education. To be the
source centre of publication for advancing the hees, the members and citizens, to
encourage teachers to carry out their work effettiand to emphasise them to be a

symbol of good work, neatness, good character afth\our and to assemble



teachers from time to time so that they may disalssut the development and
problems in their disciplines, thus, the Tanzareadhers Union is non-partisan, and

it operates in the principle of democracy and tragienism (Oluoch, 2006).

Based on the recommendations in the Dakar FramevarkAction and the
Convention of the Right of the Child, as well aswamber of other international
conventions and recommendations, everyone has iffie mot only to receive

education, but also to receive education of a higdlity (Fredriksson, et al., 1999).

The term standard as used by Coombs (1985) carppec in education field
pertains to the relevance of what is taught andhégh to how well it fits the present
and future needs of the particular learners in t®es given their particular
circumstances and prospects. It also refers tafgignt changes in the educational
system itself, in the nature of its inputs (studetgachers, facilities, equipment, and
supplies); its objectives, curriculum and educatlortechnologies; and its

socioeconomic, cultural and political environment.”

According to Fredriksson (1999) standard teachimgntcan be defined as the
provision of education that best fits the presemt future needs of the learners and
the community, given the particular circumstancesl @rospects. The standard
concept also has to embrace the development opdtential of students. Raising

standard of teaching means the provision of tegcthiat provides students with the
tools to deal with and find solutions to the chadjes they face in the classroom and
in the community standards of teaching. Bernard99)9as sited by UNICEF

(2000)identify that, whenever one talks about séadsl of teaching must consider all



aspects of the school and its surrounding, edutat@mmunity which accept the
logical idea of inclusion, the rights of all chiér to be taught equally, to survive and
protection of both material, teachers and studel@gelopment and participation are
at the centre. This means that the focus is batlthe quality of teaching which
strengthens the capacities of children to act megjvely on their own behalf
through the acquisition of relevant knowledge, ubkskills and appropriate materials

and attitudes.

Anyango (2013), pointed out that in Tanzania partlgor standards of teaching
problem is due to lack of appropriate quality miaisr low level of education of the
teachers themselves and low morale. More over pabingness of education
stakeholders (agents) to support the governmemnbiancing better education for
all. In Latin America teachers unions play a maje in education policy making.
This has contributed to effect development of teachprofessionalization.
Furthermore, teachers unions in Latin America, aonbastandards of teaching
publications, course development and leadershipchMmore through policy
advocacy, unions have informed governments of atudocal knowledge,
contributed research, and have established mechariis collaboration (Gindin and

Finger, 2013).

Wong (2000) stated that in Singapore unions urgepl@yers to invest in training of

workers, and also negotiated training clauses lleco/e agreements and sought to
ensure higher subsidies for training lower skileatl lower income workers. She
further wrote that unions urged for workers, to @mde their skills as a means to

ensure employment security by keeping pace witimging job requirements, and to



increase their earning capability in the longemteFhe Education International (EI)
survey on teachers union involvement in EFA comfees or forums on EFA
planning showed that Teachers’ unions are imporf@aninformation sharing and

consultation with government authorities and ostakeholders.

In Burkina Faso for example, twoteachers' unionsetseen variously involved with
other stakeholders to analyze issues blocking Eaurckor Alland develop a decade
long plan to develop basic education under the sftgbof a national EFAforum
(EI,2001). In South Africa Teachers’ union has beseful in mediating between the

state, the employer, and the employees.

It also provides a forum for negotiations and adliee bargaining. Teachers’ unions
were represented on a proportional basis correspgntb the percentage of
education sector workers they represent. Wagescanditions of service are the
main bargaining topics but the parties also dis¢heslonger-term development of

the education and teaching professional systenidiRat 2004).

As noted by Khan (2010), Trade Unions such as Texachnion as the among of
agents to development have many to contribute wsvansuring quality services
provision of education. Little studies have beenalto check out the activities that
teachers unions as among the trade union in Taazewl one of the education agent

play to ensuring high standards of teaching (Chadsje4).

Though some people disvalue the union of workerso€i (2006) pointed out trade

unions in Tanzania especially the Tanzania Teaddersn (TTU) work as the most



organ fighting over the issues of education in Bama including promoting the

quality of teachers and promoting conducive teagh@mvironment as to ensure
quality and standard of the education in Tanzamigdile to the truth that teachers
union plays many important roles in education amnto support it to ensure quality
form of education, little have been evidenced byomiy that teachers union has
been work to support education rather there is awigig feeling among some

government officers, politicians and young new heais in particular that teacher
unions had formulated to confront over the govemintead on and use strikes to

demand over the teacher wants to the government.

1.3  Statement of the Problem

Different perception and opinion have been givervagous groups consigning the
relationship between teachers union and their workducation. Some suggested
that, teachers union is not on the front lines tolwdahe standards of education rather
criticized that unions of teachers draining resesraway from inputs that raise
achievement and remove incentives for teachersnjwave teaching by shielding
ineffective teachers from dismissal and by tyiniquses to seniority rather than merit

of the teachers effectiveness in teaching.

This situation was caused by narrow understandfnttped people about the role in
which teachers union performing in education dutatik of studied conducted and
publications relating to the activities or work fmemed by teachers union as relating
to the support of education. As to bridge the gé&pumderstanding, this study
therefore mainly asses the contribution of teachemson towards improving

standards of teaching, taking Mkuranga distridhascase of the study.



1.4  General Objective of the study
This study aim to find out contributions of teacharnions towards improved

standards of teaching in Tanzania.

1.5  Specific objectives of the Study

The study objectives are:

() To examine the teachers’ perspectives on the folelfd in the improvement
of standards of teaching.

(i) To assess teachers’ perspectives on the conditidarwhich teachers unions
affect the standards of teaching in Tanzania.

(i) To determine teachers perspectives on the factbed limit effective
contributions of teachers union towards improving standards of teaching in

Tanzania.

1.6 Research Questions

() What are the teachers’ perspectives on the roliel g Tanzania Teachers
Union towards improvement of standards of teaching?

(i)  What are the teachers’ perspectives about the tonsliof teachers unions that
affect the improvement of standards of teachinganzania?

(i) What are the teachers’ perspectives on the factbhas limit effective

contributions of teachers union towards standafdsazhing in Tanzania?

1.7  Significance of the Study
After the research has been done, the study helps:
(i) To identify the contribution of Teachers Union tod&enhancement of quality

of teaching in Tanzania.



(i) To reveal out possible factors that hinder teachdémgns participation on
contributing to standards of teaching in Tanzania.

(i) To serve as the reference for sensitizing progrémnsgood cooperation
between Trade Union as represented by teachers @amd Government on
ensuring effective and standards of teaching ircthantry.

(iv) To inform policy makers and training course develspthe role-played by
trade unions as represented by teachers Unionghenamportance of being
participated in the process of policy developmeimiplementation and

reinforcement.

1.8 Limitation of the Study

This study focused on looking the contribution eadhers union towards raising
standards of teaching in Mkuranga district. Onéhefmajor limitations of this study
is concerns coverage. The study is not cover nedldrade union nor all TTU in
the country, but rather it focuses only Tanzaniachers Union in Mkuranga district.
More over since the teachers Union is so broaddlyMkuranga district is large, the
shortage of financial is another factor considecede a challenge in doing this work

of research.

1.9 Delimitation of the Study

The study conducted in Mkuranga as the only castunly selected by a researcher
as it comprise unique of information’s which rel&aehe data needed as linked with
the problem identified by a researcher. Teachensoru (Chama cha Walimu) in
Tanzania, (TTU) was formed in 1993 as a politicatigependent union and it is the

only teachers’ union in Tanzania. The union worlotganize all teachers from pre-
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school to university level andit is approximatelgve 203,000 members out of a
potential of 220,000 teachers (TTU,2014).The ratienfor picking Tanzania
teachers union of Mkuranga was based on the fattdhrrently, teaching now days
is blamed to loss its quality while there are sostekeholders says working to
support it. Therefore views that are related to tioutions of TTU towards

improving of teaching were the aim of the study.

1.10 Definitions of Key Terms

1.10.1 Trade union

A trade union is a formal association of workeratthromotes the interests of its
members through collective action. Employees jaiions with main objective of

improving their work conditions, for these reasamons have been formed from

organization level to national level up to interoaal level (Adesola, 2011).

1.10.2 Teachers Union

Teachers’ Union (TU) is a union specific for teash&he union may comprises of
teachers from public and private schools, tutassnfteachers training colleges, folk
development colleges and education officers in mhiaistry of education and

vocational training. For example the Tanzania TeexkJnion in which its members
compose about 63% of all public servants and aBbet of all public servants in

local authorities in Tanzania mainland (Oluoch 2006
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter has two parts which are conceptuatdv@ork and related literature as
attempts to review different related work aboutbtems. Literature from various

sources includes books, journals and electronia dats used. More over in this
section, the meaning trade union, historical dgualent of trade union according to
different scholars were elucidated. Taking intocartt of teachers union, functions
of trade union or practice of union in mobilizingrfstandards of teaching was
pointed out. Also contribution of teachers unioms publication of educational

materials and factors that limit effective conttibns of teachers union towards
standards of teaching assessed too. This papeprectcal example of contribution

of teachers union towards enhancement of standétdsaching.

2.2  Conceptual Framework

Conceptual framework is an illustration, eithergraally or in a narrative form

about the main thing composing the study. It esttie main variables and their
hypothesized relationship among or between themsirtplifies the research

preparation task as it gives the general focusefstudy (Kothari, 2004).From the
above Figure 2.1 of the conceptual framework, teechinion have the chance to
ensure improved standards of teaching in Tanzanaea such as Mobilization of
stakeholders for improving the standards of teaglind publication of educational

materials as taken as example.
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Independent .
X Intermediate
variables N bl Dependent
> variable »| variables
l High Standards
of teaching
* Mobilization of
stakeholders for * Financial
standards of « Existing « +ve’contibution
teaching
* Publication of policy
educational * Behavior of 4 )
. ] ve'contribution
materials
the leaders
Poor standards
of teaching

Figure 2.1: Conceptual Framework about the Contribuions of Teachers Unions
Towards Improved Standards of Teaching in Tanzania
Source: Field Data (2015)

However this depends on how the situation is inth®n as to ensure this work
done. This is to say, if the financial factor calesed and prepared, existing policy
give the chance for trade union to work and belragfothe leaders consider the
union as the important agent towards raising stalsdaf teaching in Tanzania. More
over if the same intermediate factors taken inatige directive then the result may
remain silent and most likely if all work of eduicat remained to be done by the

government might lead to poor standards of teacinifiginzania.
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2.3 Related Literature

2.3.1 Trade Union

“Unions are employee organizations whose main ¢o&b represent members in
employee-management bargaining over job relatedesSs A legally sanctioned,
formally organized association of workers who hawated to represent their
collective views for wages, hours of work, and wiogk conditions (Wikipedia

2007).

According to Rebore (2001) when representativesroforganized group bargain
collectively over salaries, fringe benefits and kg conditions for their members
with management, the group is in essence a laboonuTo Rebore therefore, the
term labour union and professional associationadge interchangeably used when
referring to the involvement that teacher orgamires have in the negotiation

process.

2.3.2 Historical Background of Trade Unions

The history of employees’ collective actions ddiask to the medieval guilds. These
actions were influenced by the economic, politeradl social conditions of the times.
Such influences are rather strong today becaus¢éettimology of the news media
makes possible daily updating on economic, politmad social trends (Rebore,

2001).

According to Poole and Warner (1998) the presenttidale unions came about as a
result of the industrial revolution and the largege-earning class that it created. The

wage earner without protection from the vagarieghef labour market. The first
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trade unions were formed by craftsmen and drew wgaft guild traditions. Poole
and Warner (1998) further contended that the pedi@nd objectives of the early
trade unions were eclectic. They were formed astingegoint for like-minded

colleagues to socialize and provide welfare sesvioe members in times of need.

They provided financial assistance to the sick ameinployed members.

The first modern trade unions traced to began peapin the UK in the eighteenth
century when medieval institutions collapsed legvifhey explained that during the
1800s some of the workers associations lobbiegdhernment to enforce protective
regulations (Slomp, 1990).Where the unions werengtrthey could agree among
themselves not to work for unacceptable rate. Thesens were fragile and only
prosperous when times were good but disappearadgdbard times. They noted
that employers were strictly against unions bec#usg challenged long established
authority relations, attempted to impose work rutessidered to be confining and

pushed for higher wages.

2.3.3 Trade Union in Tanzania

As noted by Babeiya (2011) in Tanzania Trade uni@a a long history that can be
traced far back since the colonial era. He addat] tturing the colonial period these
unions were formed for the purpose of promoting @noktecting workers, rights
against the colonial state. Notwithstanding theimary objective of promoting the
economic interests of their members, they had algital role during the struggle for
independence. In the course of fighting for indejsecte, these unions joined hands
with Tanzania African National Union (TANU) in exerg political pressure to the

colonial administration.
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However, with the country’s attainment of indepemde in 1961 the relationship
between trade unions and the ruling party changgufisantly, suggesting that the
two had a marriage of convenience. Multiparty paditmarked the end of single
party in rule in 1992 and the opening up of thetpall sphere. However, in spite of
the reintroduction of multiparty politics, trade ions were still not legally

recognized as autonomous organizations and theld cma a result not have a
recognizable political role until 1998 when the dedJnions Act. No.10 was passed
by the parliament. With the reintroduction of plupmlitics accompanied by new
trade unions laws, it was expected that trade wnwould enter into a new era of
effective participation in democratization processeTanzania though the situation
remain the same (Babeiya,2011). One of the imjinatto trade unions activities

was that of opening up the environment in whickdéranions were to operate.

This was mainly because they were set free frorty gantrols. As Mpangala (2006)
argues with the 1992 reintroduction of multiparygtem, civil society organizations,
which were controlled by the state such as tradensn became free. It is however
still not clear whether trade unions have benefftedh these socio economic and
political changes in the country. This is basicaliye to the fact that these unions do
not seem to actively get involved in politics irder to ensure that workers rights are
protected and to offer the support to the goverrirnarhow to maximize the quality

of services offers to its people.

2.3.4 Tanzania Teachers Union (TTU)
Tanzania Teachers Union (TTU) is also known in Slvédnguage as Chama cha

Walimu Tanzania (CWT), it is the trade union of thachers in Tanzania mainland,
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it was formed in order to fight for bread and byteend to fight for better wages and
teachers’ working conditions. The union was regetein 1993 under the trade
union ordinance Cap. 381 of 1959 and given itsstegfion number TU.002. The
parliament of Tanzania passed a new Trade unionN&ct 10, which led to the

registration of trade unions in the country. Therefunder this new Act the TTU

was registered with another registration numbes iiTU.004 (TTU, 2013).

2.3.4.1 The Relationship between Teachers Union aitovision of Standards of
Teaching

As to ensure mobilisation for standards of teachingde union such as teachers
union practices differently in many states. Differecholars wrote differently about
the practice of teachers union in mobilising farstards of teaching.Terry Moe is
the most well known writer in the U.S. who takeis gpecial interests perspective on
teachers’ unions. The thrust of his argument i$ they are political forces against
any sort of education reform. Throughout his woMsg argues that teacher unions
function as interest groups, blocking changes ® dtatus quo through activism,

lobbying, and campaign donations.

According to Moe, this occurs because unions aneodeatic. Using teacher surveys
and subjective data, Moe concludes by recommentbnthe government that*
beyond behaving as an interest group, teacher siiave a large constituency, they
turn out in higher numbers than non teachers fecteins particularly relevant to
education, like that of school boards, the eledtedies that run school systems in
most of school district, hence teachers union rbestonsidered to their demands

(MOE,2011).
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Teachers Unions like all other stakeholders in atiao have important role to play
in the restoration of teacher professionalism amgbkng student’s performance. As
this a case, unions must make their members avdine different codes of conduct.
It must be enforced with the Assistance of allrble players in schools like parents
and the Department of education. Teaching may lotaa an essential service,
which limits the industrial action with the resuitanegative influence on

organization. If this happens it is essential ttieg Unions and the employers
Department of Education establish a good relatipnshith respect o education in
the country, and meet each other Half way, so asvtad strikes which waste the
learners time and taint the image of the teachmfepsion activities. Unions should
also organize Activities which help to restore féag habits in schools, such as
motivational talks from famous speakers, awardstlier best performing teachers

such activities can help teachers to boost theiiegsionalism (Heystek,2001).

According to Ginding and Finger (2013) as cooperateéh UNICEF about the role
of teachers’ unions in promoting education qualitientified ways that teachers’
unions adopt to benefit education and teachingityu@n their study they recognize
that teachers union use various methods as toestamdards of teaching. Methods
like collective bargaining between the employerd amployees as to improve the

physical aspects of teachers work condition.

More over they hypothesize that to some placesh&rat union apply contracts
techniques whereby the union sign contract with leygys to guarantee favourable
work conditions of teaching, like clean and welhtrlated classrooms as to ensure

better place for work and the rise of quality seegidelivery.
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This notion supported by Benner (2002) who wroten@npaper titled ‘Work in the
new economy’ to assessing ways in which trade umijgply on demanding their
benefits identify poor ability to work among the sh@f workers may be a result of
poor condition of a worker and therefore on addngsthe challenges of its member
as to rise the quality service delivery the repnésieve leader bargaining methods
which to him call application the voice of many. s writing noted that,
“Combining the voices of many workers in the labmarket, and by expressing that
collective voice with multiple employers, intermades can increase workers wages

and better working condition which finally transfothe working habit”.

By this explanation Benner suggested that, negmtiatvhich takes the form of
collective bargaining, it is the mainly method$tapplied to discuss the benefits of
workers and the condition of the services how tadgether with how work and its
environment should be. This implies that, for tradeon like teachers union, in
mobilizing better services like education, negatiadé and collective bargaining are
most to be applicable to make decisions on terrdscanditions of employment, but
may also address issues that are both of a patidywarkplace nature, for instance

the size of classes.

Bennell & Mukyanuzi (2005) to assess teachers rattn crises and its effect to
education in Tanzania pointed out that, Teachedgtumion as on among the agent to
education has a lot to play as to ensure stanadrgsiching. From their report they
pointed some of the examples of work that the urdbmays do as some people
contributed that teacher’'s union work to advice &awment on how to improve

quality of Tanzania education. In their recommeiutiatthey argue that Tanzania
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government must Probe Committee concerning teachghss, teacher registration
and professional self-regulation and teacher app&&bre over establishment of a
Teachers’ Service Professional Board which consmnwith teacher training
accreditation and teacher registration, enforcerogéptofession standards, provision

of in service training, and elimination of inforntating of teachers.

Cibulka (2000) on his book titled Conflicting Missis? Teachers Unions and
Educational Reform, he wrote that, “Teachers usibecame an institutional player
in public education with the advent of mandatedextive bargaining. Through this
process they acquired considerable influence nbt omer wages, benefits, and
conditions of employment but over the educatiormalgpam of school districts as

well as to strengthening the standards of teaching.

One of the activity of trade union and especiaigdhers union is to support the
struggle for standards of teaching through the gmagpmn, writing and publication of
educational materials. According to Bascia (200@achers’ unions improve
professional development and teacher training. Snaniting he portray that local
teachers’ unions have professional development atiees which engage in
professional development activities, preparatiamyvigling learning materials, and

hosting conferences for teachers.

The article prepared by TTU noted that “as thepsufer for standards of teaching,
indicate that trade union have been involving inrriculum change and its
development in Tanzania. In that article noted th&anzania teachers’ union

influences for whole process of curriculum chang&@anzania mainland. This is by
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means of sending their representatives (TU membetse curriculum committee to
contribute in the curriculum change”. Writers bietarticle says, “Teachers are the
best implementers of curriculum, they experients af things, and they know what
to be and what not to be included in the curricultttence their inclusion plays vital

role.

He gave the example that, Teachers union reprdésastain 2003 review oOff

curriculum suggested that the education providedha pre tertiary level should
make students able to apply such education in émironments. Therefore the
change from the content-based curriculum to conmgetdased curriculum in 2005
and 2010 was also contributed by the teachers wmdmehalf of the TTU members

who are teachers (TTU 2014).

The report for education workshop reported thatghers’ unions view of quality is
informed by the principle that education must Hevant to the needs of individuals
and of society; and must be available to all, at@ye and whatever one’s economic
position, as a right. Unions also realize thatehsra close link between the status of
teachers, teachers working conditions and the atdsdof teachingFredriksson U

&Education International, n.d).

From a union point of view, obvious areas wheregtrernment can act to improve
guality of education generally include: Salariesadher education, teachers working
environment in schools. While this been the dutyhef government, the unions can
make the following contributions to the improvemesft quality in education:

Promote an interest among teachers and educatahor samployees in improving
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their work. Teacher presence in the classroomgdtprojects that improve quality”

(Fredriksson, Fumador and Nyoagbe, 1999).

Education International, (2001) background docusergued: “An alliance for
education, must base on mutual commitments. Whatgthvernment can do and
what the teachers can do must be identified. Thmorteadded that without
appropriate channels for discussions and mechanifons conflict solving,

government and teachers union it is very diffitaltnaintain an ongoing dialogue on

solving educational or teachers claims as to betefching.

Secondly, it is crucial to solve basic problems cawning teachers' salaries and
school equipment. Finally, ways of improving teacleducation have to be
considered in order to give teachers the toolsrprove and expand education. El
noted that,”If governments can take the necesstaps to implement the demand of
teachers union on behalf of their members, uniomgheir end must give their

contribution.

2.3.4.2 Condition under which Teachers Unions Affé¢he Provision of
Standards of Teaching

While the validity of this claim could not be detened, the results show that the
means unions use to obtain their demands haveinegdtects on students learning
which generally termed as negative effect on educatResearcher proves that
attendance bonus and payment delays are signiffeatdrs in explaining strikes.
Thus, they suggested that, as to ensure educatimmvement, the government have
to consider the demands of teachers union as teeeithe number strike of teachers

as reduce the number of class days lost (Mwilind@382.
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According to Leithwood (2006). The material, sociaultural, and technical
conditions of work influence a very large proportiohpeople’s overt actions no
matter the job or person, depending, it shouldtlbessed, on their perceptions and
reactions to those conditions. Such perceptionsraadtions include, for example,
the sense teachers make of their working conditithes purposes they believe their
working conditions are designed to serve (as incational or political), how they
feel about them (like or dislike), what they bekeabout their source (is it credible or
not), and the motives they attribute to those rasitde for their working conditions

(as in student welfare or narrow self interest).

Some working conditions have quite positive effemisone or more internal states,
and some have negative effects. Evidence pointegonfluence on teachers work
and in some cases, also on student learning, bt sgecific internal states. Six of
these states are largely affective in nature: idd&l teacher efficacy, collective
teacher efficacy, teacher job satisfaction, orgational commitment, stress or

burnout and morale.

According to the write, the adverse impacts of heastrikes are obvious in terms of
school closures, disruptions to teaching progranameé exam timetables. Teacher
strikes are also occasionally characterized bys rawtd outbreaks of violent protest
with unionized teachers intimidating schools theahain open or those teachers that
resist calls to down tools (Patillo, 2012). Furthere, strike action among teachers,
specifically the militant activities, have createshative reaction about teachers in a
country that can ill aford the deproffesinalisatioh teaching where capable and

gualified teachers are desperately needed.
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2.3.4.3 Factors that Limit Effective Contributionsof Teachers Union Towards
Quality Teaching

The research done by Murillo et al. (2002) abowt ¢tonomic effects of unions
evidence that higher density, union fragmentatioth @ hostile political relation with
the government which result in more strikes arentlaén reasons which lead for the
failure of teachers union on addressing their isswme most countries. On their
finding they discovered that countries where theie highly hostile political relation
between the governor and teachers’ unions, there.4€6 fewer class days than in
those with no conflict. They added that by takinpiaccount the positive effect that
class days have on student performance, theregasmn to criticize the role those
teacher unions play. However, teachers’ union leadegue that strikes are an
instrument for improving teachers’ working conditsoand increasing the education
budget, and consequently could lead to a bettecagdun system (Caroline and

Deborah n.d.).

While the validity of this claim could not be detened, the results show that the
means unions use to obtain their demands haveinegdtects on students learning
which generally termed as negative effect on educatResearcher proves that
attendance bonus and payment delays are signiffeatdrs in explaining strikes.

Thus, they suggested that, as to ensure educatimvement, the government have
to consider the demands of teachers union as teeeithe number strike of teachers

as reduce the number of class days lost (Mwilind@382.

Babeiya writing of (2011), on trade unions and deratization in Tanzania assess

the mission for trade unions in political orderTianzania. On his paper pointed out
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that, “the main reason for that trade union failihfluence any change in various
issue including education is because they lackipaliface. He contended that trade
unions lack political support especially from opitios political parties. To him
trade unions in Tanzania seem not to use polifadies to champion their interests
and as a result appear to be ignored by politiedigs. He added that, trade unions
in Tanzania were either willingly or unwillingly g political parties to aggregate

their interests to the political system.

On his recommendations, Babeiya says “trade unn@esl to get involved in politics
so as to ensure those who acquire political leagerse the ones to formulate
policies that are employees friendly. He added thate is nothing worthwhile to
suggest that this fact is unavoidable given the flaat trade unions are unable to
independently play this role by themselves.In nuastes the failure of the teachers
union and most of trade union to solve workers |@wis and addressing their needs

as to ensure better services delivery is due teréifit factors.

Shivji (1983) pointed out that absence of soligasimnong workers in the union and
the unions themselves is one of the cause towardnlg education progress. He
contended that, due to their failure to establisstrang solidarity that could have
helped them stand as a strong collective forces kvident that trade unions in
Tanzania for most of the time have tended to pursdigidualistic approaches. Each
trade union seems only concerned with the affanectly related to it and as a result
there have been no partnership among these umoaddressing various problems
that are affecting the workers and the generalraaitithe working place. To Shivji,

there are various views on the lack of trade ungmislarity in Tanzania.
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Meena (1997) argues, “Teachers union usually werése alone in this struggle.
They did not get support from other workers whoeavgoing through more or less
similar crises. If all trade unions with the sameses joined together they could
defeat the government for their demand 1993 inc¢idenvhich teachers in Dar es
Salaam called for a strike against the governmemtemand for improved working

conditions and social welfare as well as higher. pay

From a management point of view, it is the roledéader to show the mission and
vision of the organization. As Ibreck (2009) empbes, leadership is a process of
social influence in which one person is able tduice and enlist the aid and
support of others in the accomplishment of a comrtamk. The experience in
Tanzania shows that trade unions have had wealergag. It is only Tanzania
teachers trade unions (CWT) leaders who seem at lkeetive in challenging

government decisions and actions.

The leaders of the two unions have been at leasgusmrious means such as
boycotts, strikes and the media to influence theegament. While the two unions
above have been trying to influence the governmBdCTA, which is an umbrella

union, remain quietly, financial resources and tédi commitment of member
unions, it is evident that the leadership of thisbeella union has not been effective

(UDOM, 2014).
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CHAPTER THRE

E

RESEARCH METHODOLOGY

3.1 I1ntroduction

This chapter presents the methodology used toat@led analyze data for this study

on contributions of Trade Unions towards enhanceéroéstandards of teaching in

Tanzania taking Mkuranga district as the case efstindy. The chapter explains the

study area, approach to the study, research desigyeted population, sample and

sampling procedures. It also explains data collectechniques that used to get

information on contributions of Trade Unions towaehhancement of standards of

teaching in Tanzania, validation of the instrumentsed as well as ethical

consideration. Lastly, the chapter presents afoladata analysis.

3.2  Study Area

The study was conducted in Mkuranga District, whishamong of 7 district of

Pwani region. It is bordered to the north by DaSataam, to the east by the Indian

Ocean, to the south by the Rufiji District, andhe west by the Kisarawe District.

Table 3.1: Showing Distribution of Teachers in Mkuanga District According to

their Work Place

No Category of teachers Gender TU Members in a district
working place Male | Female Total | Male | Female Total
1. Primary school teachers 452 838 1290 452 811 31p6
2. Secondary school teachers 457 346 838 147 130 7 p7
3. College tutors 23 56 79 23 41 64
4. District educational officers 12 11 23 12 11 23
Total 1944 | 1251 | 2195 634 993 162}

Source Mkuranga Teachers Union (2015)
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According to 2012 population census Mkuranga distnave 222,921 people. The
majority of the population depends on agriculturel dishing activities to some
residence for their livelihood and few are eithiil servants or petty traders. The
district have a total number of 2195 teachers dhicly primary and secondary school
teachers, college tutors and district educatiorcef$. (See its distribution in Table

3.1).

3.3  Approach to the Study

A combination of both, qualitative and quantitategproaches were applied by the
researcher to facilitate this study. According teeBer and Hunter as cited in
Creswell (2005) a mixed research method is a prgeetbr collecting, analyzing
and mixing both quantitative and qualitative data a single study so as to
understand a research problem. The method provigetdest opportunity to address
specific sub facets of the research topic. The Quasine approachfacilitated the
collection and quantification of datain terms afdqfuencies, sums, and percentages

S0 as to supplement the qualitative data.

According to Cohen, Manion, and Morrison (2007) tipealitative approach is
credited for being highly exhaustive and relialiemaking deep exploration of
information from respondents. Thus, its use in #iigdly enabled the researcher to
obtain detailed non quantifiable information regagd respondents’ views and
opinions on processes associated contributionsawhters union, activities done by
teachers union towards standards of teaching,esigdk faced by teachers union and

opinion on addressing standards of teaching in diaaz Basically the two
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approaches complemented each other to make thenoetof the study more

informative.

3.4  Research Design

To study about the contribution of teachers unimmards enhancing standards of
teaching exploratory mixed method design appliectohding to Creswell (2005) an

exploratory mixed method design requires the rebearto gather qualitative data at
the first stage so as to explore the phenomenoreruatlidy, and then collect

quantitative data to explain the relationship foumthe qualitative data.

Therefore in the first stage, qualitative data oacpces of teachers union towards
enhancing standards of teaching, involvement othes union in promoting

standards of teaching and challenges that teachés face on addressing standards
of teaching in Tanzania were being collected byrdsearcher. In the second stage
guantitative data on teachers according to theipoese, the number of meeting
teachers union attend as to involve in promotiranaards of teaching, number on
meeting teachers union welcomed but not attended w@lected so as to explain

the relationship found in the qualitative data.

3.5  Target Population

According to Sowell (2001) a target population gstssof all the people or objects
with common characteristics to whom investigatortgrested in generalizing their
results. Therefore, the target population for thiady includes all teachers in
Tanzania including District Education Officers, WaEducation Coordinators

(WECSs), College tutors and teachers who are thebaesrof union.
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Depending on their occupation, each category qgiaiedents that is, DEO, college
tutors, district teachers union leaders and teaghien members were consulted and
provided information on how teachers union contebto standards of teaching.
Considering the researcher's time, budget and wan&fthis study used targeted
population which obtained from the large numbertezchers in Tanzania chosen
purposively. Therefore population of this study &@0,000 teachers who are the
Tanzania teachers union members which is 80% ow7&(271 all teachers in

Tanzania mainland.

3.6  Sample and Sampling Procedures

Kothari, (2004) defines sample as a small groupresipondents drawn from a
population about which a researcher is interesiegkiting the information so as to
arrive at a conclusion. This study therefore oladirsamples from four different

level of educational authorities to depict the owaail picture.

The study employed both probability and non-proligbsampling techniques, in
which with probability sampling, cluster and purpessampling method adopted.
Cluster sampling method used in obtaining regiostridt and number of teachers

who are the teachers union members from primarysandndary school teachers.

With the use of non probability sampling, a purpessampling procedure adopted to
select 2 DEO’s 1 from primary, and DSEC from See@wpddepartment, 3 district

TTU leaders, 15 Ward education coordinators, onenfeach ward and 15 college
tutors from Vikindu teachers college as these gsoage considered to have vital

information for the study by virtue of their positis as follows: DEO and DSEC are
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the most informed persons pertaining to educatiolicy and improvement. TTU
leaders are the respondents aimed to be investighier contribution to the
education and are being cooperated by other posiio planning for various
education activities while WECs are the immedsatpervisors of education in their
wards on behalf of the government thus participatechobilizing and supervising
for implementation of different education policiésllege tutors poses the important
information about various activities related to eation system, as it is only teachers

college in the district.

Therefore, a total of 142 respondents participatethe field, which is 87% out of
164 expected samples by the using the above sagnflirese numbers of teachers
are mixture of members and non-members of TTU. Tdte@nale for adopting
stratified sampling is due to the fact that resmmsl chosen obtained from strata of
schools and while the school itself composed wittmiers and non-members of
TTU.

Table 3.2: Sample Composition

Category of Respondents Projected Actual
Number Respondents
District Officials (DEO, and DSEC) 02 02
District TU leaders 03 3
Ward Education Coordinators (WECS) 18 15
Teachers who are and not the members of TU
College tutors 21 18
Secondary school teachers 23 20
Primary school teachers 97 84
Total 164 142

Source: Field Data (2015)
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At the same time, the factor for adopting purposaenpling techniques is because
of the position hence; members had varied chatatits; which influenced their

responses. A breakdown of the sample is present&dtle 3.2.

3.7 Data Collection Techniques

According to Creswell (2005) no single techniquanstrument may be considered
to be adequate in itself in collecting valid andiatde data. Therefore, to obtain
adequate and reliable information for the topicamstudy triangulation methods be
adopted. Through triangulation the researcher coetbidifferent data collection
techniques. These are questionnaires, interviewsud- Group Discussions and

documentary review.

3.7.1 Questionnaires

According to Kasomo (2006) a questionnaire is &fcdly designed instrument that
consists of questions and statements (written,dtygreprinted) for the purpose of
collecting data direct from respondents. The qoastientailed in a questionnaire
may either be close ended or open ended. Open endedions allow freedom of
responses in the respondent’'s own words. Close dergleestions limit the
respondents’ freedom of response. For the purpbskiostudy a combination of
both close ended and open ended questionnaire pvapared by the researcher

under directives of the supervisors.

Basically, the use of questionnaires has an adganté providing the respondents
adequate time to reflect on the questions asked, camsult relevant documents

before providing the required data (Kasomo, 20aByring the fieldwork the
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researcher were consulted some respondents fata&cdéoin order to seek their
consent to fill the questionnaires. A two weekstradion were agreed by both the
researcher and respondents to accomplish the Taskinstruments thus, collected
information from District Education Officers as Wwels the District Secondary
Education Coordinator,18 ward education coordigsatand 120 teachers from
primary and secondary schools about the contributamd challengers of teachers
union towards enhancement of standards of teachimgranzania (see appendix
A).Finally information on questionnaires that haeeb filled by the respondents

collected.

3.7.2 Interview

According to Kothari (2004) interviews involve a $# questions that are intended

to collect information through oral or verbal commaation in a face-to-face contact

between the researcher and respondents. The researsed personal interviews

where by face-to-face interaction with the resposigvere enabled the researcher to
elicit responses from Teachers union leaders indisigict. From them data on the

participation and challenges towards contribution $tandards of teaching were

obtained. This made possible by the use of semctstred interview schedules

prepared by the researcher.

According to Kombo and Tromp (2006) semi-structuirgdrview are based on the
use of an interview guide which is a list of quesss or topics to be covered by the
interview. During the field work, the researchertabished rapport with the
respondents. Arrangements made on the dates anés/éor the interviews. It was

agreed that about 45 minutes would be spent witth easpondent during the
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session. Respondents involve and TTU leaders ofdisigict. Abiding to Opies
(2007) views on the advantages of this technigemj-structured interviews allowed
for a depth of feeling that ascertained the provisof opportunities to probe and

expand the interviewees’ responses.

3.7.3 Focus Group Discussions

Focus group discussions are group interviews thgtmot only on a question and
answer format of interview but also on the intaacwithin the group(Morgan cited
in Mertens, 1998). The FGD sessions offered freedbmxpression to participants
towards objectives of the study. One hour discussgssions used as to obtain the
information from the college tutors who are unioemibers at Vikindu teachers

college.

Kombo and Tromp (2006) assert that, in focus grdiggcussions, the researcher
should have specific topics to be discussed. Thumling questions were prepared
guestions (see appendix E) for tutors as to begthde on looking the research
problem. The questions provided was aimed to giwéda coverage of themes as to
get their perception about contribution of teachaemngon towards enhancement of

standards of teaching in Tanzania.

3.7.4 Documentary Review

Both primary and secondary information sources rgagwed so as to extract data
for the study at hand. Both Primary and secondanyces relating to TU publication

of education materials and involvement of TU inpgamation of various policies

relating to education were gone through to obtafarmation.
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3.8  Validity and Reliability of Instruments

Best and Kahn (2006) define validity as the quaditya data gathering instrument or
procedure that enables it to measure what it ipesga to measure. Reliability, on
the other hand, is the degree of consistency thatinstrument or procedure
demonstrates (Best and Kahn, 2006). It is essndaynonym for consistency and
reliability over time, instruments and groups oftmments (Cohen et al, 2007). In
order for a research instrument to be reliablejust demonstrate that if it had to be
used on a different group of respondents in differ@ntext, then similar results

would be found.

The researcher assured the validity and reliabdftynstruments through choice of
the right instrument for harnessing the requireth deom relevant respondent with
specific attention to key issues that relate to ¢betribution of teachers union
towards enhancing standards of teaching in Tanzaojger wording of instructions
and questions as well as logical arrangement ofjtiestions that to be asked. Then
the researcher discusses the instruments witloheagues in the 2014/2015 class of
M.A. (Education). Thereafter, the researcher assesand discussed with his
supervisors. Comments provided by colleagues apdrgisors considered to make

adjustment of the instruments for harnessing in&drom required for the study.

3.9 Ethical Issues

Leedy and Ormrod (2005) categorized ethical issneesearch into four groups
namely: informed consent, right to privacy, honesith professional colleagues and
protection from harm. The researcher thereforefarared to professional practices

by making respondents aware of the purpose ofttldy ghat to inform the consent.
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Also, respondents assured that the data obtained teeated under privacy and

anonymity for the purpose of the study only.

3.10 Data Analysis

The study were generated both qualitatively andntjizdively. Qualitative data
collected through interviews, focus group discussiand questionnaires were
subjected to content analysis. According to Cohead.e(2007) content analysis is a
research technique for making replicable and vialidrences from the meaningful
matter to the contexts of their use. Therefore,uge enabled the researcher to
summarize data from the field and report them rdiriigs. This was done by coding
the obtained data and categorizing them into thefoeshe purpose of creating
meaningful units of analysis that was appearedemrms$ of words, phrases and

sentences.

Quantitative data which were derived from documemtd questionnaires was first
summarized in tabular form showing frequencies, symrcentages and rank orders.
Some of the said quantitative data used to cortsgrouped bar graphs and pie
chart. In the second stage the summarized datatables, bar graphs and pie charts
were analyzed and interpreted as findings on dmutioins of teachers union towards
enhancement of standards of teaching in TanzakiagiaMkuranga teachers Union

as the case of the study.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION

4.1 Introduction

This chapter presents the findings on teacherspeetives of the contribution of
Tanzania Teachers Union in raising the standardeaifhing; the condition under
which teachers unions affect the standards of tegcand the factors that limit
effective contributions of teachers union towardsldy standards of teaching in

Tanzania.

A total number of 142 people which is(87%) out lo¢ t164 targeted samples were
consulted to respond during the interviews, fillimpestionnaires and focus
participate in group discussion. Their distribuioand percentage are shown in a

Table 4.1.

Table 4.1: Demographic Characteristics of Respondés

Sin Participants TTU Members | % | NonTTU | % Total %
Members Respondents

1. | DEO,s 2 1 - 2

2. | WEC's 15 9 - 15 9

3. | District TTU leaders 3 2 - 3 2

4. | College Tutors 10 6 8 5 18 11

Primary and Secondary Teachers

5. | Primary teachers 61 37 23 14 84 51

6. | Secondary teachers 12 7 8 5 20 12
Total 103 63 39 24 142 87

Source: Field Data (2015)
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Table 4.1 indicate the samples, their charactesistand their percentage
representations in responding to the questions abtain data of the study. From the
table above, the demography indicate the mixtureespondents who were the
members of teachers organization and those who marelThe reason for inclusive
was to avoid biasness in the data collection. Mwer the table shows the mixture
of authorities as to obtain information and viewsni all levels of education

administration.

4.2  Teachers’ Perspectives on the Role of TTU in jpnovement of Standards

of Teaching

The first research objective was to examine theheas’ perspectives on the
contribution of Tanzania Teachers Union in raisthg standards of teaching in
Tanzania. Information was obtained through intergiequestionnaires and Focus
Group Discussions (FGDs). The question was: In wiegs does teachers’ union
contribute to the provision of standards of teagRifhe findings are presented in
the following manner. Section 1 presents the figdifrom the questionnaire while

section 2 presents the data from interview schealutefocused group discussions.

Table 4.2 indicates the distributions of resporeed their percentage. The finding
show that the most contribution that the union doesising teaching standards was
topress the government for better conditions fd8%3 This was followed by
motivating teachers (30%). The response that gotdast responses was promoting
teachers’ professional development (8%). Theseifgedimply that TTU is more

focused on promoting better conditions for teach#reugh pressuring the
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government. Data provided can be illustrated im@mhgs as shown in the below

Figure 4.1.

Table 4. 2: Contribution of TTU in Raising Standards of Teaching

S/N | Items Respondents
F %

M N T
1 Promote teachers’ professional development, 7 - 7 8
2 Hold teacher accountable to teaching 12 | 2 14 16
3 Development of teaching materials 6 3 9 10
4 Motivating teachers 15 |11 | 26 30
5 Pressing the government for better condition{ 18 | 13 | 31 36
Total 58 |29 |87 |100

Source: Field Data (2015)
Keys: F=Numbers of participants answered questionnailesTTU members,

N=TTU non members, T=Total

m]l
m2
=3
m4
E5

Figure 4.1: Showing Contribution of TTU in Raising Standards of Teaching
Source Field Data(2015)

Keys: 1= Promote teachers’ professional developmenti@k teacher accountable
to teaching , 3= Development of teaching matedaMotivating teache)s=
Pressing the government for better conditions.
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These findings are in line with those of Nyamba&@Q1) whom noted in his writing

that Teachers Union has been dedicated as to etgugovernment is committed to
provide quality public education and making teasheach effectively. However, in
contrary to Nyambala’s, writings, this studyrejéatn by relaying on the points of
him which support the idea of trade unions to enmgroweachers, create job
satisfaction and carrying awareness campaigns itsh labor, the TTU was found to

focus only in bargaining with the government ondiebf the teachers. This implies
that teacher trade union in Tanzania is narrowhairtfocus to raise the teaching

standards.

To triangulate the above information, interview dadused group discussions were
used. The question was: In what ways does teachaen®n contribute to the

provision of standards of teaching? Some of thpamses are as presented below;

DEO 1: “When the teachers needs are fulfilleddi¢o hard working. TTU play
to act as followers to address teachers needsmaake teachers fill free to

work effectively”.

DEO 2: TTU acts as an agent to demand for teaclgdrts and relieve the teachers

to concentrate on teaching. To me is a contribution

From the DEO response it shows that there weré imiggortance of TTU workings
toward quality teaching and performance in the esthdnother group responded in

the filled includes of TTU as it is noted below.

TTU leader 1. We encourage our members to work.hidris to me is a contribution

toward raising teaching standards.
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TTU leader 2: | think when we channel teachersdsee the government we reduce
stress from the teachers and allow them to coretentn teaching.

This to me is our contribution towards quality ealimn.

TTU leader 3: Working on behalf of teachers is gjioincentive. It create a feeling
that one is safe in workplace. | think when ondsfesafe, he or she
can work better. Our contribution towards qualggadhing is more of
psychological than physical, making teachers feafle sincrease

motivation to work.

The findings outlined that teachers Union leadarshe district felt that TTU was
important to fight for professional, teachers dedsaand rights, better remuneration
which generally can change teaching moral and tyudilore over district TTU
leaders seem to comments towards helping in agitdbr promotion of teachers,
better working conditions and defends teachersourse of their duties as to make

them feel free to work.

College Tutor 1: You know there is no TTU if themere no member teachers,and
there were no need to form a TTU if there were rablem of its
members.TTU contribute to quality education becahsg always

address the problem of education and teachers”.

College Tutor 2: We are much believing to TTU effotowards fighting for better
working condition. To me if the teachers' workingnditions,
salaries, facilities in schools and proper funatign of the
Department of Education are satisfactory, then tkap start

talking about professionalism.
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College Tutor 3: TTU have a code of conduct whishfully observed by its
members and from these codes, the job of teachsnfyliilled

effectively.

As it was identified by respondents of the focusugr discussion, TTU fulfilled their
empowerment and supportive needs towards guaragtélee security of teachers,
by insisting its member to relay on the teachingufations through its code of
conduct since an organization like a TTU realizeawe a multitude of needs for its
members. TTU as the teachers trade union has dts ebconduct which guarantee
the behavior of its member which makes possibleterorganization to ensure its

members work accordingly.

WEC 1: Since the teachers individually cannot haldity to say for one problem
individually to the government, TTU work on behalf all teachers to
speak to the government about our needs as to malsatisfy to work

hardly, to me is a contribution.

WEC 2: For my understanding, TTU patrticipation frdmtrict to National level to

deriver national educational and society change.

WEC 3: For my understand TTU created as to emp@aeacators with regard to
Professional responsibilities; assist educatorshan process of guiding
their pupils to their maximum potential as respbiesicitizens of a

democratic state.

From the above narrations, researcher suggest thate many education

stakeholders, DEO’s, WEC, TTU and teachers whogree TTU as a positive force
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towards raising the standards of teaching. Thesdinfiys are in line with that of
Heystek (2001) who noted that Teachers Unions #Keother stakeholders in
education have important role to play in the regton of teacher professionalism

and enabling students performance.

This agreed with Lewis (1973) who sees two typesesfd which are necessary for
teachers and their union as to perform and befigati®o work effectively as to rise
quality of teaching. These are what he referredstanaintenance and motivational
needs. Maintenance needs are listed as salariedriagd benefits, job security,
status and privileges, social and physical needsventer, there were those who had
different opinion towards TTU in relation to itsrdabution to raising standards of

teaching. These are some of their observations:

Tutor 2:To me TTU have very low impact towards artiag quality of teaching as
it do not deal direct with professionalism of member nor problem of

learners.

Tutor 3: The strike pioneered by TTU led to closafeschools, which affected the

teaching and learning. For me it harms more tharribmting.

From the focused group discussions some respondésdgree that TTU had no
contributions to the teaching or learning actigtia schools .For them, TTU was
there for their own benefits. These findings arppsuted by the South African
Journal of Education (2001) which confirmed thatkuag conditions of trade union

workers was better than that of their members.
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It can thus be concluded that teachers and otheca¢idn stakeholders had the
mixed feeling about the contribution of TTU in iag standards of teaching in
Tanzania. This mixed feeling may be attributed e hidden role that the TTU
assume, to pressure the government on behalf dédubers instead of dealing with
the teachers directly. All in all, there are th@eg®o perceive this role positively, and

thus accept it as a positive force towards raittiegstandard of teaching.

4.3  Conditions under which Teachers Unions Affectte Provision of
Standards of Teaching in Tanzania

The second research objectives was to investigdte conditions under which
teachers unions affect (positively or negativeliie tprovision of standards of
teaching in Tanzania in which information was ai#d through questionnaires,
interviews, and Focus Group Discussions (FGDs)duestion was: At what time do
teachers’ union is effective in promoting qualitgathing? The findings are
presented in the following manner. Section 1 prisséhe findings from the
guestionnaire while section 2 presents the data frderview schedule and focused

group discussions.

From the Table 4.3, the distributions of resporsed their percentage from the
question shows that, most respondents thoughtgiteechers’ strike (39%) was the
crucial condition that TTU considered to affectnstard of teaching. This was
followed by those who thought it contribute all thme posses 15% of all total
responces. Also followed the item identified by tkepondents as a condition that

TTU contribute to raising teaching standard wasarcondition which possess 11%.
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This implies that respondents for this study thaufhU contribute to raising the

standards of teaching.

Table 4.3: Condition under which TTU Affect Standaids of Teaching

S/N Items Respondents

F %

M IN | T

1 During Bunge sessions 11 11 |8
2 Teachers’ strikes 52 |3 |55 |39
3. All the time 21 |1 |22 |15
4 In no condition 9 |7 |16 |11
Total 93 |11 | 104 | 73

Source Field Data (2015)
Key F=Numbers of participants answered questionn®rel TU members, N=TTU

non-members, T=Total.

45%

40%
35%

30%

25%

20%

15%

10%

Il
0% -

During bunge session ~ Teachers Strike All the time drzondition

Figure 4.2: Show Percentage of all Respondents ftre Objectives Number Two

Source: Field Data(2015)
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These findings are in line with the writings of Mwia (2008) and Patillo (2012)
who observed that trade unions are more effectilensthere are in strike. This
implies that for workers to get their rights frohetgovernment, they have to disturb
teaching timetable which usually they apply strdgea means, and teachers Union

plays a role to mobilize them to strike.

To triangulate the above information, interview dodused group discussions were
conducted. The question was: At what time doesdenghat teachers’ union is
more effective in promoting quality teaching? Savhéhe responses are as presented

below:

DEO 1: | am not sure, we hear of TTU, only wherchems are on strike for better

pay or for other grudges.

DEO 2: TTU is much powerful and effective whenimiamg for their members

rights. It is a period when the organization stthng revealed

From the response of DEO response, teachers unmsidered much powerful and
posses the possibility to challenge teaching wohlenvhappen it needs to address
their issue to the government. According to therarirdy the strike or when
announce for conflict with the government is whée strength of the union is

observed.

TTU leader 1. We are powerful and we have a lopraigrams to support both our
members and education. For instance, we have sesyprnagrams and

school level trainings specifically in areas ofd@ag regulations.
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TTU leader 2: To me our organization is much difecall the time. The problem is,
people hear about us only when there is a probli&eymass failure

or when teachers are about to strike.

Data from TTU leaders reveal that, the ability afamized workers tend posses the
power of effectiveness to the place where the uregist in which the power
enhances their personal development and enhangieeserThis implies that the
higher than average unionized workers helps to awgrthe productivity of
enterprises where unions exist. Combined with &ffeccollective bargaining,
unionized workplaces and workers tend to maximiee pgossibility of TTU to be

effective towards quality services most of the time

WEC 1: To me when the Union demands for their membs when the

organization became at a condition to affect edocat

WEC 2: During the election of union leaders is wiige teaching affected since all
members are became frustrated to compete for aribm me that affect

education generally.

WEC 3: To me TTU affect education all the timenc® they have a behavior to
motivate teacher who are identified to be hard wmsk They also have

code of conduct that guide teachers and their psadaalism.

The findings above as obtained from the intervielDBO, TTU leaders and WEC
indicated that, large percent of respondents iflentiat TTU have a effect to

teaching positively. These findings are the santh thie writing of Hoxby’'s as noted
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by Gabrielle (2014), on his book Hoxby pointed botv teacher unions contribute
towards the effectiveness of the quality the edanaproduction. Implying that
teachers’ unions help in raising the academic perdoce and pass rate. However,
she was fast to point that unionized teachersydailgagement with lobbying for

higher teacher salaries compromise student achieweamd disrupt quality teaching.

In a nutshell, it can be explained that the coanditinder which TTU affect standards
of teaching is during the strikes. This, as poirdbdve, affects teaching positively
when the teachers’ demands get solved, and nelyatiteen schools have to be

closed because of strikes.

4.4 Factors that Limit Effective Contribution of Teachers Union Towards
Standard of Teaching in Tanzania

Objective 3 was set to explore teachers’ perspestion the factors that limit
effective contributions of teachers union towardgioving the standards of teaching

in Tanzania.

A total of 121 which is 85 % of all respondents &veonsulted. Among them, 2 were
DEOQO’s, 15 WECs and 3 TTU district leaders were Iagd in interview as to probe
answers for objective three. There were also 1Bgeltutors participated as focus
group. Also 83 class teachers of all respondenterevby 71 from primary schools
and 12 from secondary schools both non and mendfetise TTU answered the

respected question.
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The question was: In your views, what factors thati consider limit effective
contributions of teachers union from improving tetandards of teaching in
Tanzania? The percentage of responses from thdigquegre summarised by the

following Table 4.4.

Table 4.4: Factors Limiting TTU to Contribute for Standards of Teaching

S/N ltems Respondents

F %

M N T

1 Economic 21 1 22 | 27
2 Social acceptance 2 2 2
3 Political struggle 45 4 49 59
4 Lack of competence 9 1 10 12
Total 77 6 83 80

Source From the field area 2015
Key F=Numbers of participants answered questioendM=TTU members, N=TTU

non members, T=Total

From the questionnaire results as indicated intdbde above, the most factor that
limit effective contributions of teachers union ffroimproving the standards of
teaching in Tanzania is related to political stleg¢p9%). This is followed by

economic (27%). The least that the respondentsadicconsider as an impediment
was social acceptance (2%). These findings arenlitiethose of Babeiya (2011), on
trade unions and democratization in Tanzania. Babpointed out that, “the main

reason for that trade union fail to influence amamge in various issue including

education is because they lack political will. lkse, Murillo et al (2002) pointed
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that hostile political relation with the workershions result in more strikes and this
in turn, puts the trade unions on the negative, detling to their failure to attain

their objectives.

The same question was used in the interviews amus&roup Discussions
(FGDs).The question was: In your views, what fagttinat you consider limit
effective contributions of teachers union from imyng the standards of teaching in

Tanzania?The findings are presented in the follgwiranner.

DEO 1: Some TTU leaders have low level of educaéispecially in the field

of administration.

TTU leader 1: To me, lack of political will and piaipation and the lack of capacity
of the government to engage effectively to suppetication in
Tanzania. If the government is not willing to sugpeducation, TTU

cannot do it on its own.

TTU leader 2: Non involvement or cooperation ofUr'with other trade union in
matters relating to educational matters such ashérarecruitment,
curricula development or teacher promotion. To e impede TTU
from effectively contribute to teaching in a vayietf ways, from
informal communications with school heads on a ydduhsis to
participation in school councils or governing badighat to me

affects teaching.

The findings from the TTU leaders is observed tbifao three basic factors which

can be summarised as lack of political will andtipgration, limited cooperation
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with other unions or trade union of TTU in matteetating to educational matters
and enough financial capital to invest in otheuéss effectively. This is line with
Meena (1997), who argued “Teachers union usuallgkvadone in the struggle for

rights, they do not get support from the workerfream the government.

Thus, one can conclude that the key factor limifiiig) from contributing in raising
the standards of teaching is lack of political vaild support from the government.
This implies that, only when there is a supportrfrthe government or if the union
obtain political and legal power can work betiad to rise the standard of teaching

in Tanzanian schools.

4.5 Chapter Summary

The findings of the study reveal some crucial infation about the contribution of

TTU in raising the standards of teaching in Tanzanmhis study found the mixed

feeling about the contribution of TTU in raisingastiards of teaching in Tanzania
from teachers and other education stakeholders.r@$@archer attached this mixed
feeling with the role that the TTU assume to plalgich in most part is hidden and is
not always understood by many people. However, sasearch participants were
appreciative of the role of TTU and viewed it agositive force towards raising the

standard of teaching as it enforce Government ¢oraplish teachers demands and

to motivate them as the Union.

When asked about the condition in which TTU was eneffective, most of the
respondents identified the strikes of teachers #alr union, and these were

perceived positively and negatively in the conttibi towards raising the standards
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of teaching. Likewise, when asked about the keytoféimiting TTU from
contributing in raising the standards of teachirglack of political will and support
from the government and lack of enough financialitgb This implies that, only
when there is support from the government, TTU wark better and contribute to

raise the standard of teaching in Tanzanian schools

4.6 Discussion of the finding

If the government of Tanzania wants to raise thedsdrd of teaching, teachers must
be considered as key in this endeavor. As to actisimthis, the government alone
cannot do effectively, it needs other educatiotakeholders such as TTU to make
the teachers accountable to the students by teadfiectively. However, TTU
cannot work alone without the support from the goweent. The findings of the
study reveal that TTU can work better in contribgtito raising the standards of
teaching when they work in a conducive environmewoich as getting funds to

implement educational activities and getting thepsut from the government.

Given the current status of teaching and learnmgrimary and secondary schools,
there is a need to transform social relationshipivéen the government and TTU
from that of competition to collaboration. Althdughe Ministry of Education and
Vocational Education involved all educational stalders in education
development plan for their inputs and as part oflesire to generate national
ownership and support for the plan (Education Dewalent Plan 2012-2020) it is
high time that it find a way to use those stakeaddncluding TTU in contributing
to raising the standards of teaching. To that ev&need to understand how TTU

can contribute to raising the standards of teachidigen we come to know more
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about teachers’ perspectives on the role of TTtheimprovement of standards of
teaching, the condition under which teachers unadfect (positively or negatively)
the standards of teaching and the factors that toegider to limit TTU effective

contributions towards improving the standards atkéng and learning in Tanzania.

The present study attempted to address this neethu@gtigating what are the
teachers’ perspectives on the relationship betwksmzania Teachers Union and
improvement of standards of teaching, their perspex on the conditions under
which teachers unions affect (positively or neggtiy the improvement of standards
of teaching and learning in Tanzania; and whathay ttonsider as limiting factors
for TTU in effective contributions towards standardf teaching and learning in

Tanzania.

The most significant finding on the relationshigvaeen Tanzania Teachers Union
and improvement of standards of teaching and legrmias that by pressing the
government for better conditions for teachers,rextly the TTU help in raising the
conditions of teachers and thus motivate them falement the government policy

for delivering for standards of teaching in Tanzani

As Gindin and Finger (2013) reported, there isradéacy to link teachers’ unions
with mobilization of political interactions, rathgéhan with educational impact.
However, the participants of this study quite gesly viewed TTU as having an
impact in education and believed in its educatioadilie in raising the standards of
teaching in Tanzania. This interesting finding lo¢ study seems to be inconsistent

with previous research results.
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The second research task aimed at assessing t€gobepectives on the condition
under which teachers unions affect (positively @gatively) the provision of

standards of education in Tanzania. Findings redesbme conditions that are more
conducive for the TTU to contribute to the raisinfj teaching standards. The
participants had the opinion that TTU’s contribatim education is dependable on
the nature of the policy, of the government andhiséorical context. These findings
were also in line with those of Murillo (1999) wkedn Latin America she found that
in Mexico and Argentina, the impact of teachersions depended on who was in
power. Thus we can conclude that TTU cannot wotkida the political power and

the willing of the government incumbents. For thienhave any impact in education,

the government of the day has to acknowledge thisrand supporting those efforts.
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CHAPTER FIVE

SUMMARY, CONLUSION AND RECOMMENDATIONS

5.1 Introduction

In the previous chapter data were presented, agwlgnd findings discussed in
contributions of TTU towards standards of teachingTanzania. This chapter
summarizes, concludes and outlines the recommemdatif the study based on the

research findings. Finally it suggests areas fdhér research.

5.2 Summary

This study was done in an attempt to investigagepérceptions towards knowing
the contributions of TTU towards standards of t@aghin Tanzania taking
Mkuranga district as the case of the study. It éramthe teachers’ perspectives on
the relationship between Tanzania Teachers Uniah povision of standards of
teaching. Also assess teachers’ perspectives onaidition under which teachers
unions affect (positively or negatively) the prawis of standards of teaching in
Tanzania and finally explore teachers perspeciwvethe factors that limit effective
contributions of teachers union towards standafdieaching in Tanzania before

analyzing various recommendations as given to TiidJta the government.

Related studies were reviewed for the sake of bimgcthe researchers’ knowledge
about the research problem and establishing thstiegigap that was to be filled by
this study. It was evident that studies on TTU gbations towards quality teaching
concentrated on the education system of Tanzarake @nd did not focus on the

work or challenges faced by TTU per se. Nonetheldss studies highlighted
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problems which TTU faced in meeting their effectsugoport towards standards of

teaching in Tanzania.

Qualitative and quantitative research approache® welployed to facilitate the
study, using an exploratory mixed method desiga essearchers research design. A
total of 142 out of 164 targeted respondents ded#ht categories were involved in
the study so as to generate both extensive andleoraptary information about the
problem being investigated. Purposive sampling riegle was used to select the
following respondents; 2 District education offisial5 ward education officers and
3 district Tanzania teachers union leaders. Morer A8 college teachers and 104
teachers in which 84 from primary and 20 from seleoyp schools comprised
members and non members of TTU were obtained throlig stratified sampling
procedure because they had varied characteriBtata. collection was made possible
by the use of questionnaires, interview schedudesumentary review and focus
group discussions the findings presented in thiesalfigures and then explained as

it is shown in chapter five of the study.

5.3  Conclusion

It is difficult to assess the contribution of Tanieateacher union in raising the
standards of teaching in Tanzania schools, bedieseare not involved directly in

the everyday functioning of education and thus,aiesa force behind in pressuring
the government to make the conditions of the teacbetter. Furthermore, the work
of TTU towards education specifically in teachingpdnds on the situation of the

political will and economical ability thus, the ad and lack of enough fund seemed
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to be the bleak for their effective participationraising the standards of teaching in

Tanzania.

5.4

Recommendations

Based on the study findings, the following recomdstions were made;

5.4.1 To the Tanzania Teachers Union

()

(ii)

(iii)

(iv)

v)

Addressing the issue of standards of teaching ghioellregarded as amongof
their important activities as most of people coasithe organization as among

the important stakeholders of education in Tanzania

Investment for the countries education can transfaven organization
economy. For example since the organization has af lexpertise can initiate

projects and work as to support education.

Organization of teachers must relay much on tadlle 4s a way to address
their demands to the government than preferring hmoie mobilizing its
member to demonstrate and striking since the ndstli@ave many negative

impact than positive to education of Tanzania.

TTU should hold mutual consultations with the Mingsof Education and
Vocational Training to discuss matters relatinghtmwv they can contribute

towards raising the standards of teaching.

Since the Teachers Union has relation with edacatihe organization must
employ educational professionals and well visionagders who can convert

policy from papers into realities.
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5.4.2 To the Government

() The District government authority has to establise Education Trust Fund
(ETF) through which contributions from educatiorak&holders could be
channeled for the purpose of funding educationotiph ETF, the provision of
financial support to meet some requirements forcational researches and

projects of various education stake holders

(i) Since the financial support offered by educati@keholders neither meets nor
suffices the motivations of identified hard workers a district, the Local
Government Authorities may allocate a proportiont®budget as to encourage

others to work more for education.

(iiLocal Government Authorities have to make surequently meet and get

informed about issues of the education stakeholédrs assist to improve

standards of teaching.

(iv) The government as to ensure cooperation with @tlecation stakeholders may
initiate acknowledgement notice to all organizatwhich contributed much

towards supporting to ensure standards of teaching.

5.4.3 For Further Research

The study noted several issues and gaps requirbd tmldressed. On this bases the

following recommendation are hereby put forward:

(i)  Since the study was conducted in one district aitd @nly small number of
samples, there is a need to conduct similar studiegy large samples in other

districts for generalization purposes.
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(i)  Further research can be done on similar aspectsvititinsight of another

variable as to reflect education in the country.
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APPENDICES

Appendix 1: Interview Guideline for DEO’S

SECTION A
PUT () where there is a multiple choice answers antevani cicle where necessary
for answers need elaboration
1. Are you a member of teachers Union in Tanzania.
@YES [
mNOo [
A. Teachers’ Union and provision of standards of teadhg
2. In what ways does teachers’ union contribute toptavision of standards of
teaching:
(a) Promote teachers’ professional development
(b) Hold teacher accountable to teaching
(c) Development of teaching materials
(d) Motivating teachers.
(e) Pressing the government for better conditions
() Forteachers
(i) For schools

(i) For students
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Condition under which teachers unions affect (positely or negatively) the
provision of standards of teaching in Tanzania.

At what time do you consider teachers’ union iseéfive in promoting
standards of teaching?

(a) During bunge sessions

(b) Teachers’ strikes

(c) All the time

(d) In no condition

Factors that limit effective contributions of teaclers union towards
standards of teaching in Tanzania.

The following are the factors that may limit effi@et contribution of TU
towards standards of teaching in Tanzania.

(a) Economic

(b) Social
(c) Political
(d) Cultural

(e) Professionalism

(H Lack of competence

How do teachers union encourage teachers in s¢bambrk effectively as to

ensure quality education in Tanzania?
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6. What is your recommendation to Teachers union inz@aia as to contribute

for standards of teaching?

7. What is your recommendations to the government ansure teachers union

contribute for standards of teaching in Tanzania?
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Appendix 2: Interview guideline for Ward Education Officers

SECTION A
PUT (V) where there is a multiple choice answers aritewvhere necessary for
answers need elaboration
1. Are you a member of teachers Union in Tanzania.
(c) YES [
d No [

A. Teachers’ Union and provision of standas of teaching
2. In what ways does teachers’ union contribute topttevision of standards of
teaching:
(a) Promote teachers’ professional development
(b) Hold teacher accountable to teaching
(c) Development of teaching materials
(d) Motivating teachers.
(e) Pressing the government for better conditions
() For teachers
(i)  For schools

(i) For students
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B. Condition under which teachers unions affect (posively or negatively)
the provision of standards of teaching in Tanzania.
At what time do you consider teachers’ union iseefive in promoting
standards of teaching?
(@) During bunge sessions
(b) Teachers’ strikes
(c) Allthe time

(d) In no condition

C. Factors that limit effective contributions of teaclers union towards
standards of teaching in Tanzania.
The following are the factors that may limit effeet contribution of TU
towards standards of teaching in Tanzania.

(@) Economic

(b) Social
(c) Political
(d) Cultural

(e) Professionalism

(H Lack of competence

How do teachers union encourage teachers in stbaabrk effectively as to

ensure quality education in Tanzania?
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What is your recommendation to Teachers union imz&aia as to contribute

for standards of teaching?

What is your recommendations to the government ansure teachers union

contribute for standards of teaching in Tanzania?
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Appendix 3: Interview Guideline for District Tanzania Teachers Union
Leaders

LYo (] o TR = 1o A PP

Job experience (number of years in teaching):....... oo eiiiiiii i

SECTION A
PUT (V) where there is a multiple choice answers aritewvhere necessary for
answers need elaboration
1. Are you a member of teachers Union in Tanzania.
(a) YES 1
(b) NO I
A. Teachers’ Union and provision of standards of teadhg
2. In what ways does teachers’ union contribute topttevision of standards of
teaching:
(a) Promote teachers’ professional development
(b) Hold teacher accountable to teaching
(c) Development of teaching materials
(d) Motivating teachers.
(e) Pressing the government for better conditions
(i) Forteachers
(i) For schools

(i) For students
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B. Condition under which teachers unions affect (positely or negatively)
the provision of standards of teaching in Tanzania.

At what time do you consider teachers’ union iseefive in promoting

standards of teaching?

(@) During bunge sessions

(b) Teachers’ strikes

(c) Allthe time

(d) In no condition

C. Factors that limit effective contributions of teacters union towards
standards of teaching in Tanzania.

The following are the factors that may limit effie@et contribution of TU

towards standards of teaching in Tanzania.

(a) Economic

(b) Social
(c) Political
(d) Cultural

(e) Professionalism
(H Lack of competence
5. How do teachers union encourage teachers in sthoabrk effectively as to

ensure quality education in Tanzania?
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What is your recommendation to Teachers union inz&aia as to contribute

for standards of teaching?

7. What is your recommendations to the government ansure teachers union

contribute for standards of teaching in Tanzania?
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Appendix 4: Questionnaire Guideline for the Discusion with Focus Group

SECTION A
PUT (V) where there is a multiple choice answers aritewvhere necessary for
answers need elaboration
1. Are you a member of teachers Union in Tanzania.
(@) YES L]
(b) NO I
A. Teachers’ Union and provision of standards of teadhg
2. In what ways does teachers’ union contribute topttevision of standards of
teaching:
(a) Promote teachers’ professional development
(b) Hold teacher accountable to teaching
(c) Development of teaching materials
(d) Motivating teachers.
(e) Pressing the government for better conditions
() For teachers
(i)  For schools

(i) For students
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B. Condition under which teachers unions affect (posively or negatively)
the provision of standards of teaching in Tanzania.
At what time do you consider teachers’ union iseefive in promoting
standards of teaching?
(a) During bunge sessions
(b) Teachers’ strikes
(c) All the time

(d) In no condition

C. Factors that limit effective contributions of teaclers union towards
standards of teaching in Tanzania.
The following are the factors that may limit effi@et contribution of TU
towards standards of teaching in Tanzania.

(a) Economic

(b) Social
(c) Political
(d) Cultural

(e) Professionalism

(H Lack of competence

How do teachers union encourage teachers in s¢bombrk effectively as to

ensure quality education in Tanzania?
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What is your recommendation to Teachers union mz&aia as to contribute

for standards of teaching?

What is your recommendations to the government ansure teachers union

contribute for standards of teaching in Tanzania?
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Appendix 5: Questionnaire for Teachers (Primary Ard Secondary Class
Teachers)

Job experience (number of years in teaching):......... . oiviiiiiiiiiiinnen.
SECTION A
PUT (V) where there is a multiple choice answers aritewvhere necessary for
answers need elaboration
1. Are you a member of teachers Union in Tanzania.

(@) YES 1

(b) NO 1

A. Teachers’ Union and provision of standards of teadhg
2. In what ways does teachers’ union contribute epgtovision of standards of
teaching:
(a) Promote teachers’ professional development
(b) Hold teacher accountable to teaching
(c) Development of teaching materials
(d) Motivating teachers.
(e) Pressing the government for better conditions
() Forteachers
(i) For schools

(i) For students
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B. Condition under which teachers unions affect (posively or negatively)
the provision of standards of teaching in Tanzania.
At what time do you consider teachers’ union iseefive in promoting
standards of teaching?
(@) During bunge sessions
(b) Teachers’ strikes
(c) Allthe time

(d) In no condition

C. Factors that limit effective contributions of teaclers union towards
standards of teaching in Tanzania.
The following are the factors that may limit effeet contribution of TU
towards standards of teaching in Tanzania.

(@) Economic

(b) Social
(c) Political
(d) Cultural

(e) Professionalism

(H Lack of competence

How do teachers union encourage teachers in stbaabrk effectively as to

ensure quality education in Tanzania?
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What is your recommendation to Teachers union imz&aia as to contribute

for standards of teaching?

What is your recommendations to the government ansure teachers union

contribute for standards of teaching in Tanzania?
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Appendix 6: A Map showing Mkuranga District

BAGAMOYO

KIBEAHA

MAFIA

Keys

_ Mkuranga district

|:| Other districts of Pwani region
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Appendix 7: Data Collection Schedule

Date Time Issue To Be Done Participants Place Remar
15April 2015 08:00am - | Submission of permissior) Researcher « DEO office
01:00pm letters « TTU office
e Vikindu TC
4™ April 2015 08:00am - | Spread of Questionnaire | Researcher * DEO office
04:00pm and interview guidelines * TTU office
for both interview and « Vikindu TC
focus group discussion « Sampled schools
10"April 2015 | 02:30pm - | Interview with DEO's Researcher & | DEO's office
04:00pm Interview with DEO’s
11MApril 2015 | 02:30pm - | Interview with TTU Researcher & | District TTU office
04:00pm leaders TTU leaders
12"April 2015 | 10:30am - | Interview with WEC's Researcher & | Mkuranga Teacherg
12:30pm WEC's Resource center
12"April 2015 | 3:30pm- Discussion with FGD Researcher & | Vikindu TTC
5:30pm FGD
13™18™ April 08:00am- | Collection of spreaded Researcher & | Sampled
2015 04:00pm guestionnaires teachers




