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ABSTRACT

The main focus of this dissertation was to inggge types of CP exercised in
primary schools, their effects and alternative rodghto be used.The study used 105
respondents who included students, parents, teacmed Ministry of Education
officials. Data was collected through interview adtles, questionnaires and
documentary reviews. Data collected were subjetdedalculation of frequencies
and percentages and also to content analysis.mtmds of the study indicated that
different types of CP were used in schools. Suanigmmments were like canning,
hand up, foot whipping, spanking, belting, touchargl pulling the ears, working in
the school garden and cleaning the school comp®hedindings showed that fear,
damage of body parts, unhappiness, developmentesfruttive behaviors, and
breaking of teacher-child relationship were the atizg effects of CP. Positive
effects such as changing behaviors, hardworkingeldpment of good morals and
proper utilization of time were also revealed.Thlihgs also revealed alternatives
to CP. These were guidance and counseling, invparents in school activities,
create conducive learning environment, provisiomxifa-curricular activities, train
teachers in alternative methods and set clear ansistent rules.On the basis of the
findings and conclusions, it is recommended thatkslmops and meeting be
organized to capacitate teachers on alternativehadst and management of
discipline. It was also recommended that CP to Henimistered by specific
disciplined and trained teachers. With regard tathkr research, it was
recommended among other things that a study beuctedi to find out how students

reactions toward CP affects students performance.
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CHAPTER ONE

INTRODUCTION

1.1 Introduction

This study aimed at investigating the effects ofpooal punishment in Zanzibar
primary schools. This chapter introduces the backigd to the problem, statement
of the problem, objectives, research questionsedlsas the significance of the study.
Also; in this chapter the scope of the study anel lilmitations that faced the

researcher were discussed.

1.2 Background to the Study
Zanzibar is formed by two islands. These islands @nguja and Pemba where
Unguja Island is bigger than Pemba Island. Zanziflands are surrounded by the

Indian Ocean in all parts.

For a long period of time, most of Zanzibar schtedchers especially primary
school teachers prefer the use of corporal punisha®major means of maintaining
discipline as well as improving the living proceslsa particular school. This is
because it is believed that primary students afficdi to treat without using
corporal punishment. For the time being the useogboral punishment seems to be
primitive and a destroyable punishment to most taflents because of its many
effects like physical body damage of legs, arms absl rather than maintaining
discipline. This is why pupils, educationists, igtons and stakeholders tend to
doughty on the use of corporal punishment amonqay schools in Zanzibar

(Zanecri, 2000).



Studies have shown that corporal punishment isidered as one of the most
persistent form of violence against children in tharld over (Gershoff, 2002). Its
continued use is often justified by traditional amdigious convictions touting its
corrective value in disregard of a growing evideatis harmful effects on children.
Perpetrators use various forms of practice inclgdieating or hitting the child by
hand or an object, forcing a child to perform pbgkipainful or damaging acts like
holding a weight, deliberated neglect of a chilg®sysical need as punishment,
application of external substances on the childidybsuch as burning or freezing
materials, confinement including being shut in aoed space and threats of physical
punishment. These have in most cases lead to isgmifphysical injury. From a
human rights’ perspective, corporal punishmentdgect assault on the child’s body

and a violation of their human rights (Mweru, 2010)

For many years, physical injury dominated discussim ill effects of corporal
punishment. With the increasing role of social scee new thinking has emerged on
the devastating effects of corporal punishmentamas, emotional and occupational
functioning of children. Children may lose selfesn, live in perpetual fear and
drop out of school or run away from both home arehtls as a result of humiliating
degrading punishment. Corporal punishment (CP)ummiliating and degrading in
the sense that it involves verbal assault, thraadkridicule hence intended to reduce
a child’s confidence, self esteem or dignity (Mak&05). Physical and humiliating
punishment is generally practiced in the homesdremts, at school by teachers and
student leaders and also within most alternative satting by care givers. In the

penal system it is used either as a sentenceifoe@r a disciplinary measure.



While an increasing number of nation states invibbeld have totally banned CP in
all settings, many have only done so in some ggttinVithin the Eastern Africa
region, only South Sudan has banned CP in allngsttiEthiopia, Rwanda, Sudan,
Tanzania and Uganda are yet to achieve a totalrbali settings despite of many
policies established in the region. For exampleZanzibar the programme of
Zanzibar National Association for the Children arSlave the Children

(ZANECRI,2009) is implemented among schools ands usdraining manual on

alternative forms of discipline and promoting ptotion in schools. The manual is
used to train and sensitize teachers and parentiseochild’s rights and alternative
forms of discipline and also to monitor studentshavior (Literature Review on the
prohibition and Elimination of physical/corporal pshment in the Eastern Africa

Region, 2012).

Despite the fact that, it is necessaryfor everychea to maintain discipline to
learners. High number of primary school teachersZamzibar faced with great
challenges concerning the use of CP. Some of cig@ke are which kind of CP is
best for promoting discipline to primary pupilsatders are not well trained on how
to punish pupils and much uses of CP which redualis harmful effects to the

learners.

The ongoing challenge in Zanzibar is to ensure damge with the laws prohibiting
CP in all settings especially at school without revemphasis on criminalization,
which could impact on family or teacher studentatiehs. Balancing between
enforcing compliance with the law and non-crimination of care givers require

policies which take into account the socio- ecormaniand political factors that



characterize the practice and inform interventiongprogrammers that address the
scourge of CP. In effect, any legislation banningesponding to the practice of CP
must be informed by a bigger or broader understandf the factors in the society

(ZANECRI, 2009).

Generally, the study of CP gives us the picturdnow different countries have taken
various steps in fighting against it, yet few coig# around the world like Sweden
has completely banned it. Its prevalence and theitna exercised differs from one
region to another hence resulted into many effectbe offenders subjected to this
punishment and make it difficult to have proper anchmon alternatives among the

countries around the world.

1.3  Statement of the Problem

The use of CP is a common issue at many primargashin Zanzibar either at
public or private schools. Many teachers from prynachools in Zanzibar
complained that, students do not do the home wuel aire given by their teachers
in the class, students do not have good discigfrehowing good morals and ethics
to others and students without being punished |tlsgerformance in the class by

dropping in the school test and national examimatio

According to UNESCO/UNICEF (2007), the use of cagbgounishment causes
many effects to students by destroying the bodisgidke arms and tearing of school

uniform like T-shirts of students. So, the researah trying to look in detail whether



the CP motivate students to have good disciplirterformance in their studies or

the use of CP encourages poor discipline.

Estimating the prevalence of CP in Zanzibar remaigbkallenge as no adequate and
conclusive research has been carried out. Ethiop2006 showed a prevalence of
84% but 2010 was 68% prevalence. In Kenya the pgaea in 2006 was 99% but in
2012 was 61% for girls and 62% for boys. Ugaretastered 98.3% prevalence in
2005, 94.2% in 2006 for girls and 85.8% for boys.2D10 the prevalence of CP
stood at 81 % for girls and 87% for boys. Also ianZania including Zanzibar the

prevalence is at 72 % (ANPPCAN, 2012).

The use of CP in Zanzibar is a problem since it fesslted into many complaints
from the students and parents about how it is bsekachers. Also, the use of CP
seemed to affect the student psychologically heareresult into poor performance

and behavior to students in the class and outkilelass.

According to a study conducted by German reseascler Tanzania, it was

concluded that regardless of the culture, a childslin CP may develop lasting
psychological harm. Nearly one-quarter of the Kidsl experienced punishment so
severe that they were injured.(Sunday news,19 dgnp@14). In Zanzibar, the use
of CP and the total ban of it is a problem becdhseconfusion often arises from the
fact that most of the times punishment is usedsuee that instructions are carried
out or code of conduct is obeyed. Punishment cdnoes the verb punish which is

traced to the Latin word for penalty or great ldsss this idea of penalty and loss



that is repulsive when considered alongside dismpl This is a question of
conceptualization which needs to be researchednioying the effects of CP as
penalty to students in Zanzibar primary school.

It is therefore important to safeguard teachersetstdnding that to refrain from
using CP does not mean to surrender to exercisgliie. Discipline is necessary,
not only for the safety and well being of the childt also for his or her social,
emotional and cognitive development. Children mistve and teachers need to use
a method that will be not only efficient but willsa respect the rights of the
individual. Therefore this research aimed to examihe effects of corporal
punishment and identify the alternative methods fpoomoting discipline and

learning in Zanzibar primary schools.

1.3  Research Objectives
1.3.1 General and Specific Objectives
The general objective of this study was to exptbeeeffects of corporal punishment

in primary schools.

1.3.2 Specific Objectives

Specifically the study sought to:

(i) Investigate types of corporal punishment used imgnmy schools.
(i)  Examine the effects of corporal punishment.

(i) Identify alternative methods for promoting disai@iand learning.



1.4  Research Task and Questions

Task 1

To investigate types of punishment exercised in Zaibar Primary Schools
Research Questions.

0] What types of punishments are exercised in Zan&banary Schools?
(i) Who exercise the punishments?

(i)  What are the student’s reactions to these punistagfen

Task 2

To examine the effects of corporal punishment to stlents
Research Questions

0] To what extent is CP accepted in schools?

(i) What are the effects of CP to students?

Task 3

To identify alternative methods for promoting discpline in learning in primary
schools

Research Questions

(1) What other methods of promoting discipline in leéagnn primary schools?

(i) What measures to be taken to reduce the effects?

1.6  Significance of the Study
The findings of this study are expected to be ghificance at different levels.The
findings can be used to maintain good discipline stadents by identifying

alternative disciplinary measures to students whsbehave.The study provides



information, which can help the Ministry of Educatiand Vocational Training in
Zanzibar to institute policy on the use of corpgsahishment to pupils.Also, the
study findings can help to eradicate unlawful gisnary practices from educators as
they are blamed for assault, ill-treatment and $sareent of learners. Therefore the
study provides the alternatives to CP that candael in classroom situation during

and after teaching and learning process.

Furthermore the findings can help the school adstrizmiors to formulate their own
rules and regulations on the use of corporal punésit to pupils.Lastly, the study is
considered significant in the way that its findingen serve as a guide for future
academic reference and may become the starting forirother academicians and

researchers who want to research more on corpongimment.

1.7 Definition of Key Terms

For the purpose of this study, the following terased in this study were given the
following operational meanings:

Punishment: Is the infliction or imposition of a penalty adrileution for an offence.
Corporal punishment: Refers to any punishment in which physical forsaused
and intended to cause some degree of pain or discom

Primary school: Refers to an institution in which children recethe first stage of

compulsory education known as primary or elemengdgcation.

1.8 Conceptual Framework
Conceptual frame work is an abstract represemtatiancerned to the research

projects goal that direct the collection and analyd data (David, 2003) David



continue to argue that conceptual frame work iswcgire from which a set of broad
ideas and theories that help researchers to pyopkhtify the problem they are
looking at, frame their questions and find suitdlbéature. So, the research used the
CIPP evaluation model developed by Stufflebeam 32@PP is an acronym for
context, input, process and product. The model ma&k@luation of context, input,

process and product in judging a programmes value.

Inputs Process Products
Policy Assessing the implementation Impacts
Knowledge of the programme. Effectiveness
Support Leadership
Training School environment

Rules and Regulations

Context
Needs

Problem within a defined environment

Figure 1.1: A Modified CIPP Model for Corporal Punishment
Source: Stufflebeam (2003)

In this framework, the concept of context guideel $kudy to trace the needs of CP to
primary pupils and to understand what problems iwith school environment that

made teachers to use CP. The concept of inputeduite researcher to know how
CP is exercised, is there any policy governing iSRhere any rules governing the
implementation of CP and to know if the teachers tained to use CP hence

enabled to know the causes of CP.Also, the cormfgptocess guided the researcher
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to examine how CP is done. If it is done, how iisnitored, who is responsible for
monitoring and if it is supported by school leatigrzs Finally, the concept of
products guided the researcher to understand tpadts of CP and the alternatives if
CP is believed to have harmful effects to learners.

The model guided the study since it helped theareber during the field to note the
different kinds of punishment exercised by teactarschool with their associated
effects and identify alternative methods for promgtdiscipline and learning hence
ensured good flow of data collections from diffdregspondents and participants in

relation to the research objectives, tasks andtiqunssof the present study.

1.9 Limitations of the Study

During the study some constraints were encounteremvever, they were not
methodological but rather practical. In adequatading was a major one, because
the study was self-funded. In this particular ditwra data collection was done in
phases when financial resources were availableorfBg; some respondents and
participants were very difficult to access dueheirt nature of jobs and convenient
time. These were targeted when the researcherradyk time to follow them. The
last one was pressure of work at the researchasitgplace. It was not anticipated

but it affected the time of completion of the study

1.10 Delimitations of the Study
Webster (1935) describes delimitations of the staglythe means to limit, to mark
out the limit or to mark the boundaries off. The et study concentrated only on

one school found in Kisiwandui areas (Kisiwanduifary School) and disregarding
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the other schools surrounding the areas. Alsordbearcher visited the school which
is not more than 20km away from the school he ipleyed. This means that the

study focuses on the school which is close to ediclr. Those that are isolated are
not included in the study.

Furthermore, the findings cannot be generalizethéowhole Islands of Zanzibar

(Unguja and Pemba).But at the same time, this neagrbindication that there is a

serious problem existing in managing disciplinsatools in Zanzibar Islands.

1.11 Organization of the Study

The research report consists of five chapters. fifse chapter is an introductory
chapter which discusses the problems and its bemkng. Chapter two presents the
literature review. Chapter three focuses on theareh procedures and methodology.
Chapter four contains the presentation of findirgsalysis and discussions. The
final chapter presents the summary of the findingsonclusions and

recommendations of the study.
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CHAPTER TWO

LITERATURE REVIEW

2.1  Introduction

This chapter presents the review of the literatafated to the study on CP to pupils
of Zanzibar primary schools. The review is dividetb seven main sections. Firstly
the basic concepts, secondly is experience of cargunishment (CP) in various
countries, thirdly, the kinds of punishment exexdisn schools followed by the
effects of CP. The fifth part is the alternativethzels to punishment. The sixth part

Is studies on corporal punishment and the lastipdine research gap.

2.2  Basic Concepts

2.2.1 Corporal Punishment

According to Marker (2005) punishment is the authtive imposition of something

undesirable or unpleasant upon an individual ougyan response to behavior that
an authority deems unacceptable or a violation arhes norm. The unpleasant
imposition may include a fine, penalty or confingme The individual may be a

person or even an animal and punishment may béedaout formally under a

system of law or informally in other kinds of sdaetting within a family.

According to Grant (1999), punishment is a penaifiicted for an offence. Grant

continues to argue that punishment tells a chilatw$ bad. It does not tell a child
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what should be done instead. So punishment maynaée sense to the child. UN
(2000) describe corporal punishment(CP) as anyspament in which physical
forces is used and intended to cause some degrgmiofor discomfort, most
involves hitting children with the hand, stick, hahoe and wooden spoon.
Furthermore, CP can involve, for example kickingaldng or throwing children,
scratching, pinching, biting, pulling hair or bogirars, forcing children to stay in
uncomfortable positions, burning, scalding or foraegestion like washing children
mouths out with soap or forcing them to swallow Bpices. UN classifies CP as;
domestic CP used at homes, school CP used at sahdgudicial CP as part of a

criminal sentence ordered by a court of law.

Marker (2005) defines CP as a form of physical gment that involves the
deliberate infliction of pain as retribution for asffence or for the purpose of
disciplining or reforming a wrong doer or to detdtitudes or behavior deemed
unacceptable. Marker concludes that, CP usualrsetb methodically striking the
offender with the open hand or with an implemertigther in judicial, domestic or

educational setting.

2.2.2 Primary School

David (2003) described the primary school as theakin which children receive
primary or elementary education between the ageasbofit five to about eleven,
coming before secondary school and after preschibols the first stage of
compulsory education in most part of the world, @dormally available without

charge, but may be a free paying independent school
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2.3  Experience of CP in Different Countries

2.3.1 Corporal Punishment in Sweden

Hundred years ago, CP was common in Sweden and mlfdren experience
severe beatings (Verne, 1992). By 1928, there widficient concern about this
situation that the education Act was amended toido€P in the primary schools and
secondary schools.The prevalence of CP is declinirByveden. In 1996, 47% of all
students, parents and teachers in Sweden opposeth@Rose to 78% in 1996 and
overwhelming 92% in 2000. The population is now aged to all forms of physical
punishment of children. It is considered that #tievement is a result of the laws

affected by the education system (Save the Child@eih?).

The decline in prevalence of CP in Sweden wasbated to the policies, which have
been put in place to govern the rights of the caild to end CP. It is also attributed
to law reforms and programmes established to premositive discipline measures.
Sweden was the first country in the world to bdriams of CP in all settings. The
process of achieving total ban and public partigpawas gradual and it took about
30 years. It was characterized by a mix of intetiems which included law reform,
awareness creation, public education, educatioormptiance monitoring and
evaluation lobbying policy makers and involving ldheén to discuss CP (Save the

children, 2012).

The report of the Government Committee on the CAldise (1990) confirmed the
steady decline of the use of CP among the Swediphlation over the three decades
between 1960s and the 1990s.Proportionally,it edsiaed from more than 80% to

less than 50% and 30% respectively.Interviews watrents in 1980, 2000 and 2006
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revealed a sharp decline in the more serious fafrghysical punishment such as
punching or use of implements. This indicated &utigal decrease of CP (Save the
Children: 2012).1t is important to note that theeshgh law of banning CP was part
of civil rather than criminal code. The aim waseducate, sensitize and change
behavior of the population through civil means.

2.3.2 Corporal Punishment in Kenya

Over the years, CP was common practice in Kenyarevieachers administered
many sticks to primary and secondary students. Hyu2007 Kenya was the 29
state worldwide to prohibit all forms of CP to argén and the second African State
to legally protect children from all CP in all segs including at home (ANPPCAN
Kenya, 2007). The action of Kenya is an exemplarg ahallenging to many of
African countries including Tanzania and Zanzibarparticular where CP is still

used and believed by educators as the way of shdpenbehaviors of learners.

Before the prohibition of CP in all settings asldesd in the new Constitution of
Kenya, for most Kenyan children, violence was aulag part of the school
experience. Teachers used canning, slapping amgpiwh to maintain classroom
discipline and to punish children for poor acadepedormance.The infliction of CP
is routine, arbitrary, and often brutal. Bruisewl a&uts are regular by-products of
school punishments and more severe injuries likkéar bones, knocked-out teeth

and internal bleeding.

At times, beating by teachers leave children pesnty disfigured, disabled or

dead. Such routine and severe CP violates botlydteand International Human
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Rights Standards that’s why the government dectdgorohibit all forms of CP at

Schools (ANPPCN Kenya, 2007).The explanation aljpeside the lessons on the
danger of using CP since it left the fractures ofly parts to the learners and
unsolved conflicts between teachers, parents amksts that's why the government
of Kenya decided to ban it.

Also, the action of Kenya to ban CP in all settiggses us the picture that discipline
can be maintained without using violence and piassible to other African nations
to call for workshops and seminars to discuss thesiple ways of disciplining the
learners and agree to ban CP in all settings witierregion which results into many

effects as experienced in Kenya.

In 2007 the program of “No Kiboko day” was initidtén Kenya with the aim of
creating a friendly learning environment to a chilthe event is marked every™0
day of April each year with sensitizations targgtschools, community members
and administrative bodies. Dissemination of infation is also done through
materials on positive discipline methods, discussiand presentations on positive

discipline methods and effects of CP (ANPPCAN, 2007

Indeed, it is noted that no Kiboko day campaignKienya has enhanced public
awareness on the ills of CP and humiliating punistinand also child rights. Also,
this program made great collaboration between timesity of Education, NGOs and
community members hence help the development ofiyposliscipline guidelines in

Kenya for better learning environments to primamnyg aecondary students.
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2.3.3 Corporal Punishment in USA

In the United States of American, school CP wasffigial punishment for miss
behaviors by school students involving striking siedents a given number of times.
The punishment is usually administered either actbe buttock or on the hands
with an object specially kept for the purpose sashrattan cane, wooden paddle,
slipper, leather strap or wooden yardstick. It also include spanking or smacking
the student in a deliberate manner on a specifit glathe body with the open
hand.Advocates of school CP in US argued thatwiges an immediate response to
indiscipline and that the student is quickly bagkhe classroom learning rather than
being suspended from school. Opponents belieweothar disciplinary methods are

equally or more effective. Some regard CP as na#eor abuse to students.

In the United State, the use of CP is covered leyctimmon law where the school
has the same rights as their parents. In mosegladiere CP is used in USA is
governed by official regulations laid down by gawaents or local education
authorities (cited in http//www. end corporal pumgent. og/pages/progress/reports/)
In USA, CP is prohibited in all alternative cardtisgs in the 31 states. In the
remaining 19 states and the District of ColumMias prohibited in some but not all

settings (cited in http//www.edcorpoal punishmegfpages/progress/repots/).

2.4  Kinds of Punishment Exercised in Schools
2.4.1 Canning
Canning is a form of CP which consists of a nundférits with a single cane. Itis a

widely used form of CP in schools.Caning is useguaish students at school for
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serious misbehavior like fighting, smoking, chegtigangsterism, vandalism and
truancy. Also the students may also be caned foeated cases such as being late
repeatedly in a term.This punishment is appliedh® offender’s buttocks over
clothing using a stick of about four feet long. Téening administered to a student
does not exceed a maximum of six strokes and mmaldy administered by principal,
vice principal, trained discipline master and claschers.

Canning in school can be classified into threegmies. Private caning, this is the
most frequent where the student is caned in theddabiffice in the presence of
principal or vice principal and another memberha staff. Class caning, in this the
student is caned in front of his or her classmatdbe class. Public caning, in this
category the student is caned in front of an asgewoilihe whole school population
to serve as an warning to potential offenders femiosis mistakes like fighting,
smoking and vandalism. Before caning the PrincgraVvice Principal explains the

students offence to the audience.

Canning punishment is applied differently in difiet areas. For example in
Tanzania and other countries like Kenya, Nigerid BISA is applied to both males
and females but in Singapore is only used to pumale students and is illegal to
cane girls. Frankly speaking, this punishment icimcomplained by many people
over the world because of having great pain andsléa the fracture and broken of

body parts like arm and finger.
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2.4.2 Belting

Belting. Is the use of belt made of strong materials a$ia Vike instrument for CP.
This punishment is used as disciplinary measureschools but is also applied
domestically by parents. Belting punishment isnmalty applied in military schools
like in USA for serious mistakes like severe figigti laziness and truancy to naughty
students. It is normally administered by trainescililine masters who ordered the
students to bend over a desk or chair with hisasrbduttocks moving up and back
while being punished.

The punishment is normally applied in the classtahe assembly if the mistake of
the offender is much repeated. In Tanzania thisighument is seldom used in
military schools where most of the students learatnaughty especially boys.Much
complain has been raised about this type of purestiras it causes strong pain with
permanent scars on the pupil’s buttocks which nifasike or her be unable to sit
properly hence make them to miss lessons for s@ye. dnh contrary to the people or
schools where this punishment is used, they argaiehteavy punishment should be

applied to the naughty students so as to make tmamge their bad behaviors.

2.4.3 Hands up Punishment

Hands up punishmenis a form of punishment given in schools where ttiender
has to raise his or her hands above the head apdnsthat position for a period of
time. The time given to exercise this punishmemetels on the class of pupils
where the pupils of standard one to four are givenless than ten (10) minutes and

that of standard five to seven are given fifteeb) (hinutes and above. During this
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punishment the child is not allowed to join hand®rotheir head or to put them

down until the pupil is tired or starts crying.

The punishment is normally applied in the class rehwher students can see. It is
normally applied to a student who makes noise endlass while learning or using
abusive language .The aim of exercising the purgstinm the class is to make the
offenders to feel ashamed and not to repeat theakeid his type of punishment is
much used in India. It is also applied in Kenyaygapore, USA and Tanzania. Many
people appreciate this punishment by believingithatfree from pain and intends to
teach a child on the right behaviors without havimgch pain compared to other CP.
2.4.4 Tawse

Tawse. Is the action of beating hand, it is an em@nt used for CP. It is used to
punish pupils of either sex on the stretched h&nating this punishment the pupils

are usually instructed to hold out one hand, supegddoy the other hand below, this
make difficult for the child to move the hand awhying the infliction of the strokes

where a stick of about three feet long or woodéerris used.

The punishment is normally applied in the classth®y teacher while marking the
books and observe the mistake of poor hand wraimg) failure of student to submit
the working book, in this case the teacher call shedent and use tawse as a
punishment.Most teachers believe that when applange punishment the students
become aware in writing and submitting the workiogks on time. The punishment
is much practiced in Tanzania, India, USA, Kenyantzabwe and Uganda.Many
people complain on tawse punishment as they attatetdwsecauses strong pain to

the hand which makes the students unable to wridpeply. Also tawse leads to the
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broken of fingers of the hand and make the studentaiss lessons for some days

because of caring the broken fingers.

2.4.5 Foot Whipping

Foot whipping Is a form of CP in which the soles of a persongsebfeet are
repetitively beaten with an implement? During tlpgnishment the offender is
required to sit and relax the legs. Then the teatdiess the stick of about three to
four feet and starts to implement the punishmerdrnmilly the punishment is
implemented in class to the naughty students whaatownrite the notes given by
their teachers; miss the lesson without having gmad acceptable reasons, fighting
and using abusive language frequently in the clHss.punishment is more common

in Kenya, Nigeria and Singapore.

People are complaining about this punishment byuiagg that it is directly

implemented to cause strong pain to the pupils lwvmaht result the tearing of soles
of legs. Some people believe that foot whippingigood punishment because it
results into strong pain which make the pupils tange their unacceptable

behaviors.

2.4.6 Spanking

Spanking Is the act of sticking the buttocks of anothersparto cause temporally

pain without producing physical injury. It involvesme person striking the buttocks
of another person with an open hand. During thisighunent the teacher tight the
trousers or skirt of the offender with one hand #redother hand used for beating the

buttocks. The punishment is normally given to lowkrss pupils of standard one,
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two and three when they commit mistake like makiugse in the class, fighting
each other and delay to submit the work to thehacThe punishment is more

practiced in Kenya, Zambia, India, Singapore anazaaia.

The punishment is believed to be good and effectiviee it intends to cause
temporary pain to the students without causingdamage. Some people ignore this
by believing that spanking result into pain whi@ngot teach a child to behave on
good morals at school but act as a drama betweete#icher and students. From the
above explanation it seems that there are diffekgmts of punishment exercised at
school by teachers, the way of exercising diffemfrone country to another and
there is no specific punishment for a same mistaic pupils of the same class and
school in different countries. Therefore, thereneed to find out the kind of CP
exercised by teachers in schools on the basis m#idar environment particularly at

Kisiwandui Primary School.

2.5 Effects of Corporal Punishment

Many studies including the Global Initiatives Ravief Research on the Effects of
Corporal Punishment, show associations betweenocrpunishment and a wide
range of negative outcomes including direct physiam, negative impacts on
mental and physical health, poor moral internalmgt increased aggression in
children poor cognitive development, and damagedilyarelationships (Tozer,

1993).

This means that the children who are punished palgiare less likely to perform

well in school and more likely to have classroorscgilinary problems. In addition
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to this CP has long term negative impact on mearidl emotional health of children
where such punishment may encourage internalizatie@motion and guilty which

can manifest itself to mental health problems sagchnxiety and depression.

Grant (1999) states that it is true that certaipliaption of punishment may produce
fearful and neurotic behavior. Also, Grant argukat punishment will result
students to drop out in their studies, revenge somie time cause disease and
disability. This is due to fear of students to theachers which make them to fill
humiliated, uncomfortable, angry, depressed, letd@amd lose their attention to
studies hence lead them into poor performance.

Murray (2001) states that harsh physical punishméot not improve students in
school behavior or academic performance. In fage cecent study found that in
states where CP is frequently used, schools haverped worse academically than
those in states demonstrated improvements. In tAeierican College Testing
(ACT) scores from 1994 to 2008 states that padthedmost improved their scores

the least.

At the sometime the ten states with the longesbhes forbidding CP improve the
most with improvement rates three times higher ttraose states which reported
frequent use of CP. In addition to this, studentt® were punished felt ashamed of
themselves due to humiliation which made theirqgrenince at school to deteriorate.
Also CP undermined their confidence towards leariience led to drop in their

studies.
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Margaret (1995) argues that CP works against theggs of ethical development. It
teaches children not to engage in a particular \aehadecause they risk being
beaten. But it does not teach them the reasonsetimds for not behaving in a
particular manner.Also, CP lowers the children ssifeem by teaching them poor
self-control and promoting negative expectationttidmselves. Also CP teaches
pupils to be victim by revenging to their teachbence it discourage the use of
reasoning to pupils and the capacity to understaadelationship between behavior

and consequences.

David (1995) says that the use of CP on childrerirdmutes to a perception from an
early age that violence is an appropriate resptmsenflict resolution and unwanted
behavior. It teaches them that it is acceptabiepfverful persons to be violent
towards the weak and to resolve conflict througblerice. This indicate that CP
teaches children that violence is an acceptable @faynposing their views and
power on some one less powerful than themselveseheill result into unresolving

conflict which will divide the people and isolatach other.

Committee on the rights of the child (2011) argtieat CP violates human rights to
physical integrity and human dignity, as upheldtfsyy UN Convection on the rights
of the child and the African Charter on the Righted Welfare of the child. The
committee claims that the use of CP is associatgld wwcreased mental health
problems in children including increased psychatabidistress which may lead to
anxiety, depression, alcohol and drug use, andrgepsychological maladjustment

in those to whom it is applied.
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In addition to personal distress, it may lead toaxious learning of maladaptive
methods of problem resolution by those students witrwess it.Furthermore, the use
of CP sanctions the notion that it is meritorioase violent toward children, there
by devaluing them in society’s eye. It encouragksdren to resort to violence

because they see their authority figures using it.

This is a message that can be reasonably assurfietegatively affect generations
to come. Violence is not acceptable and we mussupport it by sanctioning its
use by educational authority figures (Committeatanright of the child, 2011). It is
argued that children in a school that use CP paedr significantly worse in task
involving the psychological process such as plagpnabstract thinking and delaying
gratification than those in a school relying onduail disciplinary measures such as
time-out. This is according to a new study invotyitwo private schools in West

African Countries (Marker, 2005).

This means that CP does not teach children hovelbawe or improve their learning
since CP does not support children problems solskilgs or their abilities to inhibit

in appropriate behavior to learn.According to thewe explanation there are lots of
effects of CP to students as outlined by differecholars. However, in Zanzibar
these effects are not well documented particuliaryprimary school pupils, hence a

need for investigation.
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2.6 Alternative Methods of Punishment

For many years advocacy for a total ban and elitiwnaf CP has increasingly been
accompanied by efforts to provide alternative fowhgliscipline and correction of
misbehavior. Providing alternatives is importantdagse without alternatives the
campaign for total ban of CP risks emphasizing eratization rather than

empowerment for positive action on the side of ¢avers.

Therefore there is a need of having alternativegchviare non-violent forms of
discipline which value the right and humanity o tthild as propagated by different
scholars.Magret (2005) argues that the positivehatst of discipline not only
enhance classroom behavior but also facilitatenlegr In an atmosphere free of
abusing and demeaning acts and in a classroomotbarad by positive mutual
regard, teachers can maximize their effectivensdgachers and students maximize
their effectiveness as learners.

Not only that but ANPPCAN Kenya (2005) stated thetting clear consistent rules
is alternative methods where children should beertaknow what kind of behavior
is acceptable or unacceptable to their parent @achers. Involving them in coming
up with the rules also ensure that they know whaight or wrong and they are also
aware of the consequences of misconduct beforeRenwdding appropriate and

engaging activities to students is an alternatiethod (Gershoff, 2002).

He contends that a child who is happily engagedniractivity will be less likely to
misbehave as opposed to one who is constantly mrédas nothing interesting to

do. Gershoff stressed that showing interest indthiactivities will make children
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feel appreciated and may not misbehave to gettattethus a positive discipline.
Also safety ensures a child friendly and safe emwirent where the child will be

able to have fun and explore without fear.

Save the children (2008) advocates that talkinguesialg words instead of actions, to
children. The talks with the child about what bebesare acceptable or not, what is
safe or dangerous and why, will be more positiverahtive method of punishment
rather than using CP. They further argued thatrisig to the child to find out why
he or she did or did not do something and encongaghildren generously will help
to boost the confidence of the child and incredssr tself esteem hence the best
alternative methods of discipline rather than us(@B.According to the above
explanation several alternative methods to CP Hmen discussed. In Zanzibar,
these alternatives might not be known to teachedstlae public. If they are known,
they might not be practiced. It is the aim of tresearch to find whether there are
alternative methods to corporal punishment.

2.7  Studies on Corporal Punishment

2.7.1 Tanzania

Manyresearches have been conducted in Tanzani@mwmg Corporal Punishment
(CP) but the awareness to ban it is still low andhde of government and care takers

because the punishment has continued to be practice

A study carried out in Tanzania (TEGINT, 2007-2048)an initiative to transform
the education of girls in Northern Tanzania fourdattin Tanzania 70% of
community members and 87% of girls support the ithed, It is not advisable for

teachers to beat a girl who comes late to schoshasnight have been taking care of
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a sick relative. The study involved surveys witlb 29irls and young women aged
11-22 and 91 community members (The institute ofidation and Action Aid,
2003). Another report on CP in Tanzania Primaryd®thin conflicting capabilities
found that in Tanzania CP is legal but is limitedfour strokes that can only be
administered by a head teacher (MoEVT, 2008). Degis policy regular teachers
have been reported to administer CP at recurringrvals in a vast number of

government primary schools in Tanzania.

The report showed that many students have beeectatljto problems like broken
parts, tearing of uniform, fears and conflicts asuit of CP (MoEVT, 2008). This

indicates that continuing use of CP might causersg\problems to students which
are not well known to teachers, parents and publicthe side of Zanzibar as a part
of Tanzania there is a need of the present stuah®mn study was conducted in
Tanzania and 448 individuals participated: 254 heex and 194 students, all from
the government and private primary schools in &iftgegion of Tanzania where 14
students and 14 teachers were interviewed. It wasd that CP was the most
common form of punishment in primary schools. Thajanty of the teachers

supported its continued use, but believed in mdieraAlso, it is observed that

students and teachers were unaware of nationaltavestrict CP.

However, there was an agreement between studedtteaohers that CP was used
for major and minor student offences such as meeh and tardiness. Students
reported disliking the practice and believed it wasffective and resulted in
emotional as well as physical distress (MOEVT, 9008 results of the study

showed that teachers are not given training onighoy the punishment. They used
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CP differently and make it as a norm of schoolwelt Normally, norm takes long
time to form and the transition of one norm to &wottakes long time too because it

involves the action of re-learning new ways of pérey.

Also, a new study conducted by German researchefanzania has concluded that
regardless of the culture a child lives in, CP ndaylasting psychological harm
(Sunday news, January 19, 2014).The researcheervelols that primary school
students who were beaten by teachers or family reesnin the name of discipline
tended to show more than less behavior problemaddiition to this, it is observed
that parents aim to educate children through CPinstead of learning good social
behaviors, the beating is often resulted into thposite effects which harm the
child.During the study, 150 students aged 10 -d#&ry old were interviewed, 95% of
them said they had been physically punished at lease in their lifetime by a
teacher. The same percentage reported physicaslpuant from parents. Majority
of them said, they had been beaten with stickstsb@unched and slapped or
pinched. Nearly one-quarter of the kids had expegd punishment so severe to the

extent that they were injured.

The studies showed that, CP is common method ofspoment among Tanzania
schools despite of the negative effects resuliah fit. Also the studies indicated low
awareness of parents and educators in investig#timdginds of CP to be used to
pupils of primary school, examining the effects @P and identifying the best
alternatives that is why the punishment confuses ldarners and raises hot

debate.From the above explanation, the studies weralucted in Tanzania
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Mainland and not in Zanzibar specifically at Kisivdi Primary School, so there is
a need to conduct a study at Kisiwandui Primaryo8thso as to understand the

effects associated with the use of corporal punesitm

2.7.2 Zanzibar

According to the research conducted in schoolsoaffsregion in Unguja Island in
2005 showed that,90% of the children who were untered said that CP made them
to lose interest of learning because of fearing tieachers, create conflict between
students and teachers and cause physically bodyaganMOEVTZ: 2005).In
Zanzibar, it has been reported that 10 pilot prinshools have adopted safe school
contracts through a participatory process involtgmrchers, parents and children and
have banned CP as a measure of discipline. Alslaren in 6 schools have access

to a safe and confidential complaint-report mecsmanfior CP.

The results showed that CP is practiced to pupilsame parts of Zanzibar and
seemed to affect them academically. This is dutheofact that fears resulted from
CP made the students to hate their lessons byglosterest hence led to failure.
Also, the conflict among teachers, parents andestisdhindered the educational
development. This stressed the need of more rds&abe conducted to examine the
punishment to be used as an alternative to CP gprasolve the existing effects and

ensured conducive learning environment to learners.

However, in Zanzibar, there have been suggestiansthe forms of positive
discipline based on the type of behavior to be esklrd. This includes preventive,

supportive and corrective discipline. Preventivecqiline targets how to prevent
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misbehavior and is explored through the developroéhbme rules and procedures.
Supportive discipline applies positive reinforcemneand praise to create
opportunities for children to feel successful awdcteate a home or classroom
environment conducive for learning. Corrective giboes seek to suppress and
positively redirect misbehavior when it occurs (Bletionary Government of

Zanzibar, 1988).

Zanzibar on the other hand has indicated positiitetor ban CP. Even though
remains lawful there is no explicit prohibition 6P in early childhood care and in
day care. For older children the practice remaavgul under the education act of
2011 which state that “no child shall be subjedtediolence, torture or other cruel,
in human or degrading punishment or treatment grcaitural or traditional practice
which dehumanizes or is injurious to physical anental well being’(MoEVTZ,
2005). From the above research reports conduct@dnaibar, it is obvious that the
findings were not specifically from Kisiwandui prary school that is why the
researcher wants to find out the effects of CP, wis exercised, who is allowed
to punish the students and what are the alternatethods of punishing the students

at Kisiwandui Primary School.

2.8 Research Gap

The literature reviewed suggests that, in Zanzdosporal punishment has not been

adequately studied or even given serious atterdemause teachers and parents are
still exercising it. This is very unfortunate besapas pointed out before, CP has

serious effects to those inflicted. No research Ib@sn conducted particularly at
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Kisiwandui Primary school to see whether CP is @ged and its effects. The

present study seeks to bridge this gap.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents the methodological aspecthefstudy. It describes the

geographical location of the study, research desigd approach to the study, area
of study or population, sampling techniques andpdamize, research instruments,

ethical issues and data analysis.
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3.2  Geographical Location of the Study
Geographically, the islands of Zanzibar are siwiatethe Indian Ocean. It is about
85km (53miles) long and its broad point is abouQ&r Zanzibar is estimated to

have 1,300,000 people according to 2012 natiomeduse

The people of Zanzibar are of different colors,emdribes and religion. The main
economic activities of the people in Zanzibar agecalture, fishing and tourisms
where the government and the people depend on Huotséties as their source of
income and foreign money. Administratively; Zanziba subdivided into five
regions including North Unguja, South Unguja, UrbEast, South Pemba and North
Pemba. Literally, Zanzibar is a growing state eated to have 5,000 graduates from
the internal and external Universities every ydadyng different professions and
different levels of degrees.Climatically, Zanzikiarexperiencing tropical climate
characterized by having moderate rainfall and teatpee. The study was conducted
in Urban West region in Unguja Island where KisidanPrimary School is located.
3.3  Research Design

Research design is an activity — based plan; basdtie research objectives and it
guides the selection of source and type of infoimnatDavid; 2003). He argued that
research design is not arrangement of conditionsdblecting and analyzing data in
a manner that it aims to combine the relevancehefresearch purpose. Again,
research design do not relate to any particulathatetor any particular type of

collecting data or any particular types of datanyAesearch design can, in principle,
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use any type of data collection method and careitBer qualitative or quantitative

data.

This study used the case study design where om®sdfisiwandui Primary School
was involved. The organization for collecting datas descriptive survey based on
cross — sectional design. David (2003) depicts thedcriptive survey involve
gathering data that describe events and descréied#tia using both qualitative and
quantitative data. Again, the author adds threeacheristic feature of descriptive
survey under cross- sectional design. First, itthasability to search large number of
information at a short time, second; it providesyeand low cost of distribution and
third; it often uses visual aids such as graphschradts. Furthermore, the descriptive
survey helps to organize data into patterns thagrged during data analyses and
describe events and then organizes, tabulatesgtdegnd describes the data hence

the cross-sectional design was preferred to be fasehis study.

3.4  Approaches of the Study

The following approaches were used at this study.

3.4.1 Quantitative Research Approach

Quantitative research is generally associated with positivist paradigm. Thus,

quantitative research usually involves collectimgl @onverting data into numerical
form so that statistical calculations can be madkanclusion drawn (Cohen, 2011)
This approach involve the use of numbers to agbessformation which can then

be evaluated by using statistical analysis whidberahe researcher the opportunity

to dig deeper into the data and look for greateamne.
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Also, this approach provides the fundamental commecbetween the empirical
observation and mathematical observation by anajyaiata with the help of
statistics which yield an unbiased result.Objettiis very important in quantitative
research where the researcher takes great canith @vn presence, behavior or

attitude which might affect the research result.

3.4.2 Qualitative Research Approach

Qualitative research is the approach which is Wguadsociated with the social
constructivist paradigm which emphasizes the slycanstructed nature of reality.
It is about recording, analyzing and attemptingutzover the deeper meaning and
significance of human behavior and experience,uttioly contradictory beliefs,
behaviors and emotions. Researchers are intergstgaining a rich and complex
understanding of people’s experience and not iaipisty information which can be

generalized to other larger groups (David, 2003).

At this approach, researchers tend to be induetivieh means that they develop a
theory or look for a pattern of meaning on the $asi the data that they have
collected. This involves a move from the spectficthe general and sometimes
called bottom-up approach.In this approach, tha gatollected in textual forms on
the basis of interaction with the participants.s@\ht this approach, the researcher
uses methods which give participants a certainedegf freedom than forcing them
and try to create the atmosphere to enable peomapress themselves. This may
mean adopting a less formal and less rigid apprd@hthat used in the quantitative

research.



36

3.6  Area of Study

The area of this study was Zanzibar town wherewdsdui Primary School is
situated. The study involved the people from Shangslichenzani, Kikwajuni,
Mkunazini and Kisiwandui areas where most of thedshts and teachers come
from. The study also involved the educational cgfifs from the Ministry of
Education and Vocational Training in Zanzibar. étesting the population, the study
considered gender balance and equality. The steldgted this population to ensure

good access of information relevant and accuratthéostudy.

3.6  Sampling Techniques and Sample Size

3.6.1 Sampling Technique

According to Cohen (2001), a sample is a represeatgroup drawn from the
population in such a way that the findings from slaenple can be generalized. Also
sample involves the analysis of large populatiorerghbias is minimized and the
chance of every member.Sampling is dependent ony ritaings mostly on the
research questions. If the objective is to study @escribe a specific situation, then
the non-probability sampling methods like purposseonvenient. Non-probability
sampling is a kind of sampling technique where eaember of the population has
different probability of being chosen at any stdgeing the sampling process. Also,
when the objective is to generalize about the figdj it is necessary to apply
probability sampling methods. Probability sampliag kind of sampling techniques
where each member of the population has the saotslpitity of being chosen at

any stage during the sampling process.
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3.6.2 Sample Size

A sample is a small group of people chosen fronargd group of people. The
sample of this study obtained by using the randampding. Cohen et al (2001)
argue that random sampling is a kind of samplichreue where each individual is
chosen randomly and entirely by chance such thel @adividual has the same
probability of being chosen at any stage during sampling process. Kisiwandui
Primary School has a total of 1470 students inalgd65 girls and 605 boys. The

number of teachers is 70 including 45 female teacaed 25 male teachers.

According to Kothari (1990) the corhans correctiormula used to calculate the
final sizes of participants, the selected sampe should be greater or equal to 5%.
From this point of view the sample of the presémtlg was selected as follow:

Five percent of female students were 43 and male ®8@.Five percent of teachers
according to Kothari caused the researcher to Banadl number of representation.
So, in this case the researcher used purposefdtgei to get a bigger number of
teachers. Therefore the researcher selected 1ersaiacluding 8 female and 7 male
teachers. Also, in case of parents and educatioffeders, the researcher used
purposeful selection by selecting the number ofigpants who were able to give
the proper and relevant information of the studyeréfore the researcher selected 10
educational leaders including 5 Head teachers a@dfiéers of education from the
Ministry of Education in Zanzibar and seven pardi)s Therefore, the study used
the sample size of 105 respondents including 3@ staldents, 43 female students, 7

male teachers, 8 female teachers, 10 educatiorrieadd 7 parents.
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3.6.3 Categories and Number of Respondents
A total of 95 respondents participated in the stullyis includes 63 students, 15
teachers, 10 educational leaders and 7 parentsTdble 3.1 shows the number of

respondents with respect to their categories.

Table 3.1 Categories and Number of Respondents

Category Females Males Total
Expected | Responded| Expected| Responded| Respondents

Students 43 37 34 26 63
Teachers 8 8 7 7 15
Educational 5 5 5 5 10
leaders
Parents 3 3 4 4 7
Total 59 53 50 42 95

Source: Field Data (2014)

Data tabled in Table 3.1 denotes variation of radpats by categories in which 63

(66.31%) were students, 15 (15.79%) teachers, A®3%) educational leaders and

7 (07.37%) were parents.

3.7  Data Collection Methods and Instrument

Cohen etal (2001) described the data collectiorhaukt as the range of approaches
used in gathering the information, which are taubed as a basis for inference and
interpretation, for explanation and prediction. efiéfore this research used the

following instruments.
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3.7.1 Interview

Interview is a conversation between two or moreppeavhere questions are asked
by the interviewer to elicit facts or statementsirthe interviewee (Spradley, 1979).
The researcher interviewed teachers, parents, edoahleaders and some of the
students who were not able to answer the questiorss given questionnaire by
writing properly especially standard one and twalents. The mentioned groups of
people were interviewed because the researchezvbdlithat these have different
backgrounds and opinions which made the researcthask them in depth and
probing questions hence helped to get a lot of rm&tion on how corporal
punishment is exercised and what are their viewghissue. The researcher used
interview as one of the research data collectiothote because this instrument
provided deeper understanding of the social phenomeexplore the views from
different people, minimizes barriers in data cdil@t, and in some instances allowed
the researcher to develop mutual trust which altbwemooth flow of the

information.

3.7.2 Questionnaire

A questionnaire is a research instrument consisifregseries of questions and other
prompts for the purpose of gathering informatiamirthe respondents (Cohen et al.,
2001).The researcher prepared questions in a segusaer and distributed them to

the respondents for answering. It was used to &achnd educational leaders. In
guestionnaire the researcher got the required nrdton from the questions which

needed numeral numbers and short answers hences@rihie consistency in the

kind of data collected.The researcher used quesion as a research instruct
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because it is considered capable of collecting aflinformation within a relatively
short time. This method is cheap to use, do natireqnuch effort, provide very
high response rates and has standardized answegramiike it simple for the

researcher to compile the data.

3.7.3 Documentary Review

Documentary review is the use of outside sourcesuhents) to support the view
point or argument of an academic work (Cohen; 200Ihe documentary review
included the newspaper, government publicationmrte to the MOEVT and school

reports.

Various published and unpublished working documants record from libraries of
various departments and education institutions wesed by the researcher in
collection of secondary data to see how many stsdsad been affected by CP, how
CP was exercised, who was allowed to punish thédgpupeasures taken to reduce
the effects of CP and its prevalence in the schboésefore, the researcher used
documentary review as one of data collection methechuse this method was cost
effective and contained the information about theqomenon which the researcher
wants to study. This helped the researcher to naakelusive decisions when they
were compared with the responses obtained throtigdr mstruments.

3.8  Ethical Issues

Research ethics involved the application of fundatiadeethical principles to variety
of issues in conducting a scientific research. Aghtre ethical issues which were
observed in this study was voluntary participatafnrespondents which required

people to be free in providing opinions and viewpagkt from that, the appointment
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made to all respondents and participants were aiedwas per-every interviewee’s

convenient time.

Before any interview, a prepared consent form wasiged to each interviewee to
read and sign as an acceptance to voluntary geation in this study. This was in
view toDavid (2003) who argued that “during the e@xh the researcher is
compelled to develop an informed consent form fmtipipants’ right to sign before
they engage in the research”. This form acknowlsdat the participant’s rights
have been protected during data collection. Therinéd consent form is found in

Appendix 1.

3.8.1 Data Analysis Procedure

Data analysis refers to the examining of what hesnbcollected in a survey or
experiment and making deductions, inferences ampating decision-making.
David (2003) notes that research data are procefis®adigh editing, coding,
classification and tabulation.The data collectedugh interview and documentary
review were organized into order to answer theaesequestions. Then analyzed
and summarized according to the research taskraiiddual respondent by sorting,
coding by defining each issue, the frequency tlsstue occurs to provide a
meaningful report.

The data collected through questionnaire were ifledsand translated into
frequency and percentage by creating an excel @s¢altoding the data by defining
each data,entre the data into the database angraribk data by keeping them in a

tabular form and graphs to draw some inferencege@lto corporal punishment at
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Kisiwandui Primary School. Information that couldtrbe quantified was subjected

to content analysis.

CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION
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4.1  Introduction

The study aimed at examining the corporal punishn§€R) in Zanzibar primary

school. The findings are organized and presentedrding to the research tasks
which sought information on the kinds of corporalinghment exercised at
Kisiwandui Primary School, the effects of CP an& thlternative methods of
punishment.Both interview and questionnaire weredut obtain data from 56
students’ 12 teachers 5 educational leaders andrénts making a total of 78
respondents who participated in the research. Deotamy review was also used to

collect information from the school.

4.2  Types of Corporal Punishment exercised in Zanzar Primary Schools

The first research task intended to investigatesyqf corporal punishment exercised
by teachers to pupils of primary school particylalisiwandui, how they are
exercised, who exercise the punishment and studeaistions towards the corporal

punishment.

4.2.1 Types of Corporal Punishment Exercised By Behers
Through questionnaire and interview it was found that there were several kinds
of CP which the students were subjected to in mespdo the types of offences

committed in the school as outlined below:

Working in the school garden

This was a kind of CP which the students were stbgeto in school where they
were required to work in the school garden. Actutlde students have to work in the
school garden at around mid day up to four o’clatien the sun is very hot. The

punishment is subjected to students who absentsilgas from school without
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having proper reason. This punishment is difficbéicause the time when the

students have to work in the garden interferes wfitier duties like studying.

This type of punishment has made the students welale some problems like
headache because of the heat they are subjectratitg the time of working in the
garden. In addition, what make this more of a Cthas the products from the school
garden are shared among the teachers and not utlents who were the main

producer as one of the student complained stating:

“After working in the school garden and plantingetlerops,
during the harvesting, it is us students who dand the
harvests are taken by the teachers. So, we punishbdnefit

the teachers”.

Canning.

This punishment administers strokes of cane to dffender's buttocks. The
punishment is subjected to students who have cdeunibffences like fighting,
failing to give a right answer in the class andirigito secure the required marks of
above 50% in tests provided by teachers in thescl@anning have made the
students who were not above average to work hadd pmmform better in both
internal and external tests hence leading to goediopnance. During the
implementation of the punishment, some student&ldped wounds which take a

time to get cured as one standard seven studenéntad,;
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“Sometimes when you are canned a week can pags stil
having wounds on your buttocks which do not allow tp sit

properly in the class”.

This showed that, the punishment make the studenssiffer as it failed them to

attend school properly hence failure to conceniratbeir studies.

Hands up

This was pointed out as a kind of CP given to &clwhere he or she was required
by the teacher to rise up the hands until the ®macthinks the student has
experienced enough pain. During the punishmentsthéent is not allowed to put
down his or her hands. Once the student puts dberhands without permission
from the teacher, the teacher can beat the studémta stick at the buttocks. The
punishment is normally given to the students ofidéad one up to three. The causes
which lead to the provision of this punishment int# noise made by students in the
class and coming late to class after break time @nhe students from standard one

said that:

“When we make noise in the class and disturb ottlasses, a
teacher can come in our class and giving us hagdpunishment.
| dislike this punishment because it results tocorgr pain on

shoulders”.

Hands up punishment make students to experienae gtaiheir shoulders and

disabled them to write for some times. It has beemd out that such punishment
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promotes commitment among students on how to spiesid time and on caring

others’ activities without making disturbance.

Sleeping
It was explained to be a kind of punishment givestudents who are ordered by the
teacher to sleep on the table. The punishment nisalty given to students when
they are making noise while the teacher is in #asscmarking books or prepare
notes. One student from standard four said that;

“Once the teacher hears noise in the class he @& siders the

students to sleep on the table without considenthg has made the

noise”.

Another student from standard three claimed that;
“Teachers are unfair because when some student® maise, they
order all the students to sleep on the table witransidering other
students who have been revising their notes heneeattion of

sleeping on the table waste their time”.

The study revealed that sleeping punishment affédeshardworking students by
wasting their time to sleep because at the timenvdtkeer students are making noise
some are studying and revising their notes, sarfgrall to sleep will diverge their

attention and interests in studying.

Spanking
This was another kind of punishment exercised bhglters at the school where the

teacher beat the buttocks of students with an dyae. During the punishment the
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teacher tight the clothes of a student with onedhahile the other hand beats the

child’s buttocks. Normally the punishment is givienstudents to inflict temporary

pain due to the mistake they commit at school. &fregandard one teacher said that;
“When a student pee and make noise in the claabydys apply

spanking by beating the student on his or her lolitd

The study noted that, the spanking punishment tesoto strong pain on the
buttocks of students hence made the students torieeangry and hate their teachers
as one of the standard two students said,;

“One day | was beaten by my English teacher foringkoise in

the class by using his open hand at my buttocks. péin that | got

was as if | was beaten by a stick....... oh......Fromdagtl hated

that teacher whenever | see him around the schmopound”.

Tawse

This had been mentioned as another kind of punishrexercised by teachers at
school. During the provision of this punishmentpisi were instructed to hold up

one hand supported by the other hand below. Themetiicher beat the pupils at the
palm of the opened hand by either a stick or ar dégpending on what is available

around.

In this punishment it is difficult for the child tmove the hand away during the
infliction of strokes. It is normally applied todlstudents of standard one, two, three
and four who use abusive language in school ansetdho fail to do their home

work. The study found out that, tawse is applieffecently by different teachers
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since there is no uniformity of which instrument b@ used in exercising the
punishment as one of the student from standardlémuented:;

“I support the canning punishment because all thachers use

stick to beat us but tawse is a worse punishmecause some

teachers use sticks while others use rulers whalse severe

pain”.

Touching and pulling ears while moving

In this punishment the students are instructedtch their ears while moving here
and there using their hands where the right handhtéhe ear of the left side and the
left hand touch the ear of the right side. The ifigd revealed that, going late to
school, remaining unfaithful to teachers, speakmlgpish, fighting, not becoming
attentive to classroom instructions and fail toversquestions asked by teachers

were the main reasons that made teachers to @spuhishment.

In addition to this, it was noted that the punishtn@ade the students to use much
energy when implementing it and become tired atethé. This was supported by
one of the students who said:

“l get tired with drizzle after doing the punishnteto the

extent that | cannot do anything immediately untélax for

some minutes”.

Moving up and down
In this punishment the students are required toengy and down while the hands

touch their ears. When exercising this punishmerttents are ordered by the teacher
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to move up and down while the teacher is countinghow the start and the end of

one action as one of the standard four studends sai

“During the punishment the teachers count one upnto where
one means down and two means up. The studentst rdpea
counting while doing the action. Sometimes thehegcmay clap
their hands which means after one clap the studgmtdown and

the other clap they go up”.

The researcher found out that, the punishmentvisngio the lazy students and those
who like to sleep in the class as one of the stuilem standard two commented,;
“| dislike to sleep in the class because my teackidrorder me

to move up and down until become awake again”.

Furthermore, the study noted that, the punishmeiktenthe students tired and loose
interests on the subjects of teachers who use puslshment.Therefore from the
findings it was revealed that, majority of studeatsisiwandui Primary School had
been subjected to different kinds of punishmentsetool including canning,
spanking, tawse, touching ears while moving, wagkimthe school garden, moving

up and down, sleeping and hands up to differentakes committed at school.

Furthermore, the study revealed that, most of thdests at Kisiwandui Primary
School complained so much about the ways theithacexercised punishments to
them. Their complaints were on the ways of punighgapils without having proper

rules and regulations to govern the exercise asst difficult to differentiate a small
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and big mistake. On the other hand some studemee@dgo have deserved to such

punishments.

It is therefore concluded that, teachers are ndittweened on how to punish pupils.
There is a need for teachers to try alternativeswgich as counseling so as to treat
pupils in a lovingly manner and encourage themhigirtworks. Where possible
corporal punishment should be used and exercisespbgial teachers in accepted

ways under the school rules and regulations.

4.2.2 Who Exercised Corporal Punishment?

The magnitude of teachers who used CP at KisiwaBdbpol was captured by the
number of students who reported that they were ipaljg punished at school by

different teachers. Through interview and questamas 63 students pointed out the
teachers who had administered CP at school. Tlzeatshined is summarized in the

Table 4.1.

Table 4.1: List of Teachers and their FrequenciesotAdminister CP

Person Frequency Percentage
Head Teacher 8 12.69%
Deputy Head Teacher 5 7.95%
Teacher on Duty 28 44.44%
Class Teacher 10 15.87%
Subject Teacher 12 19.05%
Total 63 100%

Source: Field Data (2014)
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Data tabled in Table 4.1 present teachers who fthdingstered CP and their
frequencies in which teacher on duty constitutegehpercentage of 28 times
(44.44%) compared to 12 (19.05%) times by subjeather,10 (15.87%) by class
teacher, 8(12.69%) by head teacher and 5 (7.95%gpyty head teacher.The above
data showed that CP was preferred as tradition#iadeof maintaining discipline in

school and is applied by everyone in authoritychbsl| except the prefects.

4.2.3 Students Reactions to Corporal Punishment
This research question aimed at examining the stiglesaction against corporal
punishment. Through questionnaire and interviewyas revealed that students had

different reactions when punished as outlined below

Aggressiveness was pointed by 35 (55%) of the pupd a reaction after being
subjected to corporal punishment. The pupils arghatl once they were subjected
to corporal punishment, they became very aggres$ivs made them lose interest
of learning. The idea was different from that of (26%) pupils who said that, they
had a tendency of running away from school durind after being subjected to
corporal punishment. The pupils argued that, sonmetiit was better to run away
because teachers were very threatening when pogisias one student said:
“l used to run away from school when | see the dkeaing face of a

teacher who exercises corporal punishment to me”.

Also, 9 (15%) pupils pointed out that fighting withe teacher was a negative
reaction to corporal punishment. The pupils argtied teachers were upset when

exercising corporal punishment and this causediptpibecome angry and hold the
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hand of the teacher and the stick to stop the pomest to proceed. This usually
caused the teacher to use the other hand to beapupil which finally causes
emotion and the pupil start to fight the teacheawFstudents 3(5%) had the view
that, pupils accepted the punishment given by &achi he pupils argued that, to run
away or to fight with their teachers was not a sotuto their problem hence

accepted the punishment.

The views from pupils about their reaction afteringe subjected to corporal
punishment revealed that teachers exercised CePrelitly. This led to different
reactions by the pupils which made them to hate teachers and consequently led
to poor performance. Teachers’ views seemed quifereht from the pupil's
opinions. Some teachers, 7 (46.67%) said that)gouped abusive language during
and after being subjected to CP as their reacfléns created poor relationship
between teacher and the pupils which consequesdlyd conflict as the pupil would

like to revenge.

The findings further showed that 5 (33.33%) teashegre on the view that, pupils
run away from school during and after the punishimEinis was caused by the anger
developed by the punished students who then dd¢oiden away from school to

escape such punishment. This case made the stodergs lessons for some days. It
was revealed that, some teachers exercise thehpoeidg when they were very angry
so when this was noticed by pupils, they run awefpte they were punished. Other

teachers, 3 (20%) said that, CP made pupils tkestRupils used to strike not to be



53

subjected to CP. Unless the teacher use forcestdifcult for such pupil to agree

to be punished.

The teachers points of views were that, pupil'sctiea against CP affected the
learning process. When pupils run away or strikeytmiss lessons and minimize
the time for studying which consequently made #ahers not to cover the syllabus
at the end of the year. The study has also notdptlpils should be educated about
maintaining good discipline. In this case goodtreteship between parents, teachers
and pupils will increase hence help to strengthen gupil’s status at school and
reduce the consequences of CP. This is supportdddogaret (2005) who argues
that positive methods of discipline not only enteamtassroom behavior but also

facilitate learning.

The views on pupils’ reaction were further solidittb)om parents. Five (71.43%)
parents commented that, pupils became aggresseelsing subjected to CP. The
parents argued that, it was easy to notice thaptipls had been punished because
they became very aggressive with ugly faces whew taturned home from school.
They looked depressed and dislike talking to anywhen they were assisting some

domestic chores like cooking.

The remaining 2 (28.57%) parents said that, pugiécted differently when they
were subjected to corporal punishment. Some rurydveen school as a negative
reaction against the punishment while other puggbcted positively by accepting
the punishment as a way of maintaining disciplineemw they commit different

mistakes at school.
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Based on the parents’ views, the study noted tieatetwas a need for parents to
support teachers in using more positive methodshid upbringing so as to reduce
the reactions of pupils to corporal punishment.sThill make the pupils to feel

happy and comfortable because it will improve tigeiod morals and performance at

school.

Furthermore, the findings from the educational caffs revealed that students had
different reactions during and after being subjgdi® CP which seemed to affect
them and the school. This was revealed by 6 (608tgecs who said that, pupils
used abusive language as a negative reaction toT@IB. made the teachers to
become angry and reacted negatively to the pupfisa result teachers continue to
use CP which consequently caused pupils to reactimally run away from school.
Again, 3(30%) educational officers said that, psipdtrike and refused to be
subjected to CP. They strike by running away fraimos| when teachers wanted to
subject them to CP. Sometimes pupils hold the hanthe teacher to stop being
punished them. This made teachers to become amgrystart to use force which

finally cause problems to pupils.

Another 2(10%) officers said that, after the impéation of CP, the punished
pupils had a tendency of beating their classmateslaughed at them. This negative
reaction of pupils created poor relationship amtbregn and lack of cooperation. The
officers were also with the opinion that, fightiaghong the pupils was a reaction
against CP. The officers argued that, sometimesh&ra were not fair when

punishing pupils. They exercised it differently.hely canned different number of
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strokes to pupils who committed the same mistakés @reated conflict between the

teacher and pupils which finally led to fighting.

In conclusion, the study findings about the pupitsactions to CP showed that, the
punishment was ineffective in ensuring changesedfalior and discipline among

pupils. Therefore there was a need for teacherspanehts to understand CP as a
serious threat to children’s development which seetimediate measures to reduce

its effects.

4.3 Effects of Corporal Punishment
The second research task was intended to investihat extent to which corporal

punishment (CP) was accepted and its effects tdspofpprimary school.

4.3.1 Acceptance of Corporal Punishment in School

This research question was intended to exploreexbent of acceptance of corporal
punishment to pupils of primary schools. Most dddigers and students confirmed
that CP was used in schools as a means of maimgaidiscipline. Through
guestionnaire and interviews, it was found out tDBtis highly accepted to be used

to pupils of primary school as seen below.

Four (40%) heads of schools including two Head ®féstand two Head Mistresses
were asked to provide their views on the use obCsthool where two of them said
that the use of CP had been in schools for so [bhgrefore CP is a part of school
culture in Zanzibar which must be perpetuated st asaintain a discipline. One of

them was on the opinion that CP is easy and quidpply therefore it must be used
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at schools to pupils to instill good morals. Agamme head of school was on the
opinion that CP should be used in molding good Wienaof pupils because other

methods of maintaining discipline beside CP weedfattive.

It was noted that corporal punishment is the ongywf changing the improper
behavior of primary pupils. This was supported by2R%) District Educational

Officers. The officers believed that students hdkie tendency of examining
teachers’ reactions through their intentional nkista So, in order for teachers to

maintain their status and discipline; they are sgpg to use corporal punishment.

Furthermore, corporal punishment should be maiathimt school to ensure
everything is on the right way including attendarafestudents, discipline and
performance. This was the opinion of 2 (20%) edaoaoat officers from the Ministry

of Education in Zanzibar. One of the officers itsitis belief on CP where he
explained that, even himself was a naughty studenhg his schooling at a certain
primary school but when his parents and teacherslel@ to use CP, he changed all
of his improper deeds and became a good boy wlemddtl school every day,

respected others and did the school works on temedperformed well at school.

Besides the acceptance of CP the findings revehbdcorporal punishment should
not be used because it intended to create feaudests. This was an opinion of one
director from the Ministry of Education. The Directinsisted that, primary pupils

needed much care, guidance and counseling to etimireeducational performance

at school.
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From the above point of views of educational offscet seemed that most of the
educational leaders have a belief that, CP is tilg method of discipline which

makes the child to have good discipline towardeishAlso, the study noted that the
educational leaders supported CP because mose dtldents nowadays dislike to

study, so using CP will force the students to teke and respect their studies.

During the interview, fifteen teachers were asl@grovide their opinions on the use
of CP in schools. The study showed that 6 (40%)hes were on the view that CP
should be used in schools because it was necefwsanyaintaining discipline, CP

should be reintroduced to deal with indisciplinesshools and in the absence of it

discipline will be worse.

It was pointed out by three (20%) teachers thapaal punishment should be used
because in the absence of it the teacher had horaytover the pupils as it taught
the learners to respect their teachers. It wagWadi by 2 (13.33%) teachers that, CP
should be used in schools because it is the mdsttee way of maintaining
discipline in schools and helped to build the cb@maof pupils. Again, 2 (13%)
teachers agreed the use of CP in schools becaheip4 to instill fear into children

to enable them learn better.

Furthermore, two (13.33%) teachers who introdudezinselves as class teachers
agreed with the use of CP as the only way of maimg and ensuring discipline in
the classes. It was revealed by teachers that $t meamal to have one or two

students who misbehave in the class. Such stugemtsiade others to engage in
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improper behavior like fighting, beating others argihg abusive language. So, due

to this, teachers were using CP to instill goodavédrs and morals.

Students were always committing unexpected behaviehich needed strong
punishment. Punishment which could make the stgdeat to repeat the mistake
and made them to behave well was CP. Sometimebdaesatried their level best to
counsel pupils and yet they miss behaved. The dpsbn was to use corporal
punishment. These were the reasons which make nalasth seven teacher who
introduced himself as a discipline master to agvéb the use of CP to pupils of
primary school.Furthermore, the findings showed teachers were not prepared to
maintain discipline in schools without the use &.Ohis was due to the fact that

most of them agreed that CP was necessary for anaiimg discipline.

During the interview, seven parents were askedawige their opinions on the use
of CP in schools. The findings showed three (42.8f%ents supported the use of
CP by saying that CP dealt with undisciplined stuslend when the children knew
that CP was not allowed would misbehave. Anothezett{42.86%) parents accepted
the use of CP by having a strong belief on it whiegy said that the discipline
practices of using CP was not a new thing in Zaazds it was applied at home by
parents and was deeply rooted in the traditiorheirtreligion (Islamic) as a way of
maintaining discipline to naughty children who tket to follow instructions given

by their parents.

Another parent who introduced himself as a retteatther accepted the use of CP in

schools by believing that CP taught the learneratwdas right if teachers did not
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use it and what was wrong when teachers were usiagainst bad behaviors in

schools. One parent did not say anything when reduy the researcher to provide
his views on the use of CP in schools.Thereforeofhirions of parents showed that
CP was accepted at home and therefore supporteel tised in schools as a way to

maintain good characters and morals to pupils wisbhemaved.

Through questionnaire and interviews, 63 studemi®vasked to provide their views
on the use of CP in schools and the results wertollsv; Fifty one (80.95%)
students accepted the use of CP in a moderate Magge students argued that they
deserved to be punished when they did mistakesxtwuin the way their teachers
exercised it. The students said that, they feanetksof their teachers because of the
harsh punishment they exercised like unknown nusbércane subjected to them,
when they made mistakes. Other students complahmdsome teachers punished
them in a moderate way with few numbers of strokdsle others used harsh

punishment for the same mistake.

It was further revealed that, the use of CP at alcivas against humanity .This was
the opinion of eight (12.69%) students who claintledt, when they made some
mistakes at home no one punished them, so evemablseachers should follow the
way of their parents. Four (6.35%) students did sayt anything when required by

the researcher to provide their views on the ugerbin schools.

The opinions from most of the students showed #tatlents were ready to be
punished by their teachers when they made someakesstbut there should be

specific regulations governing the way the punistinshould be exercised. Such
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regulations could define clearly the kind of pummnt to each mistake committed
by the students at school. The researcher thohghtithen the teachers defined the
punishment to each mistake the probability of stisléo commit serious mistake
would decrease and there would be less complanois fthe students on the

punishments exercised to them.

In conclusion, most of the respondents agreed emusle of CP at school. It is noted
that CP has high degree of support from the culame is accepted by most of
Zanzibarians who are rooted in the Islamic cultwrech allow CP.The study also
revealed that there was no specific regulationegorg the exercise of CP that was
why it was highly practiced, accepted and exercidéiérently both at home by
parents and schools by teachers compared to Eurauoeentries like UK where the

government has restricted laws governing CP taladmil (Sweden,1949).

4.3.2 Effects of Corporal Punishment to Pupils oPrimary School
This research question aimed at examining the tsffeiccorporal punishment (CP)
to primary pupils. The data obtained revealed @fathad both positive and negative

effects to pupils of primary schools as out linedblw:

4.3.2.1 Negative Effects of Corporal Punishment tBupils of Primary School

The findings revealed that, corporal punishment)(®Bd a drawback on the
behavior of pupils because of its negative effactie following ways:

CP developed fear among the students. The stwealet that students did not feel
comfortable with their teachers both in and outsitle class due to severe

punishments which they were subjected to as sugghdnt 22 (34.92%) students.
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Due to fear, students did not have peace of mindmnvthey were in class with their
teachers who always punished them. This made tigests not to concentrate well
on their works provided by their teachers like slamd home works instead they
thought about the punishment which would be subgedtd them when they got
wrong as one student lamented,;

“Teachers in school are always looked as enemiesrnthey

come to class, they can give a punishment whendgonot

give a correct answer. This make us feel uncomitetavith

the teachers due to the poor relationships”.

Corporal punishment has physical consequencesadt moted that pupils suffered
physical injury as a result of CP such as brokenebp infections and physical
illness. These physical consequences were paimfcihitdren themselves and costly
to families. Injuries could affect children’s phgal development and could have
economic impacts on the entire community. The ideas supported by
twelve(19.05%) students. A good example of phystcaisequence was withessed
when one student of standard five claimed that:

“Teachers beat us badly when we are late. My fribad scar

on the buttocks and backbone which resulted frartehacher

who hit her so hard”.

This showed that, corporal punishment led to negadifects to children rather than
success. It did not help children to learn what waeng with their behaviors
because of the physical consequences like brokets & the body.Very few

students, 3 (4.76%) students were on the view tlmaporal punishment made the
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students to feel bad, shy and unhappy after beingsped by their teachers in
school. Students felt shy in front of their frieratsd feared losing friends as they felt
humiliated and uncomfortable to face their frienBlemetimes students lost attention
to studies, felt depressed, angry, let down, fekuecessful and scared.The study
revealed that friendship between the punished stsdand unpunished students
dropped day after day because the unpunished stusemetimes refused to talk to

the punished students hence resulted into the drgmb their friendship.

Also, corporal punishment resulted into disunityosmg the students. This was
revealed by 5 (7.94%) students who lamented thatptefects tend to be isolated by
other students because they were the ones who gebroases to the teachers who
finally punished them. Due to that reason, theqmsfwere not allowed to join group
discussions of their colleagues as one of stanskaren students said;

“Due to the heavy punishment given by teachers edhusy

mercenaries of teachers (prefects), we have tendedolate

them to the extent of not allowing them to join digcussion

groups”.

This showed that the behavior of solitary life amadhe students at Kisiwandui
Primary resulted from the corporal punishment whibk students were always
subjected to in the school by teachers.Again, aatppunishment has led to
development of destructive behavior to studentssd@tool. This involved the
destruction of classroom properties like chairslegsand books from the library. For

example during the study it was found out thatteofatextbooks, chairs and tables
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worth to 15 million shillings had been destroyed diydents at different schools
(MOEVT, 2010).The study has noted that corporal igument had developed
aggressive behavior to students. This bad beha¥idestroying school properties if

not checked could lead to a more distractive bamavi

Furthermore, during the interview fifteen teacheese asked to explain the negative
effects of corporal punishment. Four (26.66%) teashvere on the opinion that CP
had emotional and psychological consequences. \&hédren were beaten, they
often felt angry and ashamed at the same time hatedl These teachers continued
to say that when they forced children to toleratjistice, teachers damage their
sense of dignity and self-confidence. Children rhighop trusting adults who
repeatedly use CP to them. The study also reveéladédeachers were using CP as an
inherited punishment without considering its efée@$ one of the teachers said;

“| was beaten and | learned to behave better”.

The study noted that, negative experience of usorgoral punishment could lead

children to depression in their studies, thouglitswicide and aggression towards
others. Also, corporal punishment had behaviorasequences. This was due to the
fact that impinge was an acceptable way of imposimgy views on someone less

powerful than themselves as 3 (20%) of the teachkisned. This was revealed

when teachers said;

“Good teachers are always in control of their stat&.

This means that, teachers thought the only accleptedy of treating children was to

exercise extra powers over them, controlled theoh rmade them to comply with



64

teachers’ wishes. The study showed that, teached CP as last resort without
advising students or used other alternatives. Whas revealed by one of teacher who
said that;

“When nothing else works, a stick is necessary bdat. It is

my duty to make sure children behave well. If I'dpanish

them, they will get out of control”.

Again, CP resulted into strong pain. This was paindut by four (26.67%) teachers
who argued that they have been told in their litlest learning occurs when
associated with pain. The teachers continued tatsgtyduring their schooling they
were taught to believe that without a threat ofieksthey would be lazy and would

not exert the effort required to learn new things.

The study revealed that most of the teachers atvKislui Primary School preferred
the use of CP. The teachers have never been thaghto discipline students. They
only punished the pupils in the way they were poeis They experienced problems
of CP from pupils and yet they continue to exerdisas a traditional way of

punishment.

Apart from teachers, during the interview severepts were asked to give out the
effects of CP. Most of them agreed to be practidedpite of the effects. Four
(57.14%) parents believed that CP caused stromgtpaiupils. These parents argued
that, teachers exercised CP differently where sofitkem caused strong pain when
punishing pupils. The same parents said CP lowerschildren’s self esteem by

teaching them poor self-control and promoting negagxpectations of themselves.
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The view was supported by 2 (22.22%) parents tlgparal punishment made
children to be victims. The parents argued thatetlvgas a strong belief that people
who were subjected to CP were made stronger apijitared them for life. Today
we know that CP does not make pupils stronger rédtmeakes them weaker as they

fear their teachers hence lose interest on studies.

It is noted in the study that, corporal punishmatgrfered the learning process. This
was due to the fact that teachers did not carértieeof punishing the students. They
could inflict punishment while teaching. Other teexs used corporal punishment as
a technique of teaching as said by one parent.p@hent further added that CP on

children interfered with their intellectual, sengand emotional development.

The study found out that many of the parents prefeteachers to continue using CP
but at the minimum level in such a way that it ddawt affect the children’s ability

to learn. It was therefore thought by the researtiegt parents strongly believe that
without corporal punishment which inflicted painpapils there was no successful
leaning. Thus teachers should be allowed to bgaitspun order to make them active
when studying.Views on the negative effects of ooap punishment were further

solicited from educational leaders including hetdahools, educational officers and
directors from the Ministry of Education in Zanzib&our (40%) officers presented

their views concerning the effects of CP by outiqithree effects as outlined below:

Firstly, CP made protection of the child to beidifft. This was because the practice
of CP was tolerated by society members hence maglehildren to lose faith of

protection from the society. Secondly, CP contebluto a society characterized by
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submissive citizens where individuals had learmethftheir earliest years that being
a victim is a natural phenomenon. Thirdly, CP iased the use of violence in the
society and legitimized it in the eyes of the secieg generations.Another two
effects of corporal punishment were pointed by &h¢80%) officers. Firstly, CP

promoted a double standard of life in the socifilgus, CP contributed to two

categories of citizens which were children and &dwhere it would be possible and
acceptable to assault children. Second, CP dideamth children to cooperate with

the authority but it forced children to comply witie rules.

Also, three (30%) other educational officers pr@ddheir opinions on the effects of
CP. Firstly; they said CP made children to feeklgnsad and abandoned. Second,
CP had developmental consequences. The officetgedrthat many children who
experienced CP on a regular basis feared to try thavg. They felt ashamed of
themselves due to regular humiliation. They neeuede time to learn social and
academic skills. Their performance at school detated and their abilities to form

healthy satisfying relationships were severelyaéd.

Thirdly, CP reduced the teacher-child relationshipe child’s relationship with
teachers could be damaged by CP because such memshcould encourage
mistrust and hostility towards teachers. So, thmuld damage other aspects of
teacher-child relationships and affected the trastl love on which all such

relationships were based.

The study further noted that most of the educatioffecers preferred the use of CP

in a moderate way where there must be clear regnfathat govern teachers to
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exercise them. Also, teachers should be trainedh witlys of counseling and
punishing the pupils so as to reduce the effect€®fto pupils. Furthermore the
study revealed that children who were punished iphijg were less likely to

perform well in school and more likely to have sla®m disciplinary problems.

In conclusion, the study found out that CP was noor@mon in schools where most

of the students, parents, educational leaders eachérs felt that teachers had the
responsibility to control children and needed tatlghildren to teach them discipline

hence disregarded the effects associated withabeUCP. It was further noted that,

some teachers felt that they preferred CP to pmdiisciplined children who would

perform well academically.

They supported this without thinking on alternasitbat would help to reduce the
effects of CP so as to create a good and condeciveonment for better learning
and success of the child. This is what has beentgubiout by Magret (2005) who
argues that, in an atmosphere free of abusing ardedning acts and in an
classroom characterized by positive mutual regéedchers can maximize their

effectiveness as teachers and students maximizeeffectiveness as learners.

4.3.2.2 Positive Effects of Corporal Punishment tBupils of Primary School

When in the field, it was revealed that CP had sasheantages on the behavior of
the students. Through interviews and questionndimas found out that there were
several positive effects of corporal punishmergrimary pupils as out lined below:
Corporal punishment helped to maintain discipngong the students, since having

a good discipline is a good indicator to successyvds found that most of the
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students who were subjected to CP had been in gostion to respect their

teachers by doing what they were instructed byheacin and out of the class. This
was supported by 41 (65.08%) students. This haatemlegood relationship among
the students and resulted into the introductionhef discussion groups which had
helped to improve students’ performance as onén@fstudents of standard seven

said;

“Due to the respect among us, there is great coafi@n among
the students which has made those who cannot dfierdtudying
materials like textbooks to have access throughrispaand

borrowing from each other hence made us to perfoetter”.

The findings showed that the respect of the stgdenats due to fear of the CP which
was inflicted to those who went against the schatds and regulations. Also, the
study noted that corporal punishment led to pasitoontribution towards the
behavior of pupils of primary school.Further, camgdopunishment helped to
maintain cleanliness and smartness among the dtudgnschool. Due to the
punishment of eight strokes exercised in schoolyas found that smartness and
cleanliness among the students had been mainthemalise they had been made to
put on uniform when in and outside the school. FHad made the students found in
the school to be smart as compared to studenteyobther school as supported by

14 (22.22%) pupils.

Furthermore, five (7.94%) pupils supported the itleat, classroom bad behavior

had deteriorated and performance had improved aldkeet introduction of corporal
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punishment in school. The same number of studert® wn the view that, the
administration of corporal punishment made studeatdollow the regulations.
Students claimed that going against the regulatiorsehool resulted in CP. So, this
made them not to go against the school regulat&tes being inflicted.The study
has noted that, corporal punishment helped to engood educational development
to pupils. This is due to the fact that, pupils @ezady to work hard, respect teachers

and follow the school regulations to avoid CP.

Apart from the students, teachers explained thieiws on positive effects where
nine (60%) of them thought that, CP had developedhabit of hardworking among
the students at school. This is because the swideated to get lower marks and
grades in the weekly and monthly tests which conlike them to be punished. A
good example was pointed by one teacher who said;

“The number of students in standard five is 32 @086 of

them had never got marks below 50% in Mathemasss t

due to the fear of being punished by their teacher”

Furthermore, the findings revealed that CP hadduetp develop the self-esteem in
some students at Kisiwandui Primary School whiclden@em to work hard in order
to achieve the highest grades.Corporal punishnezhtd the development of good
morals and clear minds among the students. The sawetaled that students tried
as much as possible not to commit mistake liketiinghand smoking because all of
these mistakes were subjected to heavy punishmenagaeed by six (40%)

teachers.On the side of educational leaders inofudeads of schools, officers from

the Ministry of Education and Directors of educatitheir views on positive effects
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were different from that of pupils and teachersrgooal punishment had helped to
develop the habit of time consciousness and comenitramong the students. This
was due to the fact that most of the students iofgy school did their class and
home works on time and did not waste any time ag thared to be punished as said
by 8 (80%) educational officers. CP made the stisdenutilize the time effectively
because they did the right things at the right tifke attending in classes, spending
the break time properly and doing their activitibat they were given by their
teachers. This was supported by one of the edundtiofficer who had been a
primary teacher as he said:
“The fear of the punishment has led the studenkeé&p time

in each activity they do at school”.

Another two (20%) educational officers said the o068€EP at school made students to
become responsible citizen in the society. Theaddis argued that, the use of CP
made the pupils to care on what they were, toldtanght by elders at school and at
home hence ensured their commitment on whatevegshihey were doing. Views
on the positive effects of corporal punishment wkngher solicited from seven
parents. It is argued that CP helped to contrdtodm. These parents argued that, it
was the duty of teachers to control children ogiaade them on how to behave and
learn from their mistakes. So, the use of CP teresd the students as they fear to be
punished, but as soon as teachers remove the,ttiregiupils were likely to repeat

the original behavior as supported by five (71.43#ents.

Also, corporal punishment helped pupils to leaghtifrom wrong. Two (28.57%)

parents argued that, they were beaten as childrdnitadid them no harm. They
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further said, it helped them to learn right fromowg, and it showed that, the adult
who punished them love and cared for them. Generattong belief on CP by
teachers, parents and educational leaders had thdeMinistry of Education and
Vocational Training to change attitudes of schealdership towards CP. Therefore
the researcher noted that, in Zanzibar CP hastadegree of acceptance, approval
and is believed as the only disciplinary way thatpked teachers at school and

parents at home to change the behavior of naugiityrasbehaved children.

4.4  Alternatives to Corporal Punishment
The third research task was intended to identifg #iternative methods for
promoting discipline and learning, and measuresedficing the effects of corporal

punishment to pupils of primary school.

4.4.1 Alternative Methods of Maintaining Discipline and Learning to Pupils of
Primary School

When in the field, the researcher found out thapal punishment (CP) was a

common punishment which was mostly used by teacaedsisiwvandui Primary

School. The punishment needs to get alternativesause of having so many

negative effects. Through questionnaire and inéevsj it was found out that there

were several alternative methods for maintainirggigiine and learning as out lined

below:

Sixty three students were asked about alternatové® used. Their opinions vary in
relation to the alternatives suggested. Guidamcecaunseling was mentioned by

39 (62%) pupils as a good alternative. This shdaddgiven to students in a kind
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manner so that they can get proper information etimuproblems and mistakes that
they commit at school. This could help to reduaephbssibility of students to engage

into problems like fighting at school.

The above idea was supported by two (28.57%) pai@md two (20%) educational
officers who insisted that guidance and counsetiagld direct the way learners
should behave. It also helps to strengthen th&'shiluman dignity and increase the
respect between the children, teachers and passntthat no child would be

subjected to CP. Further, guiding pupils who haddcmted mistakes will make them
aware of that mistake. In this case the pupils \@dkn through their mistakes hence
provided an immediate response to indiscipline.$tuely noted that guidance and
counseling helped the students to realize whetiney had conducted a mistake or
not. Also, it made the students to be alert natntke mistakes hence it helped to

boost morale of students at school environment.

The findings revealed that 16 (26%) students weréhe view that, students should
be given appropriate and engaging activities lilebales, writing essays, sports,
dramma, music and games. This was due to the Hacttat child who was happily
engaged to such activities would be less likelynisbehave as opposed to one who
was constantly bored and had nothing interestindotoSuch activities like debates
and essay writing helped to improve the studeatgjliage skills. Also, co-curricular
activities like sports and games helped to unite gtudents by creating a friendly
learning relationship hence making them to respea another and reduced the
possibility of conducting mistake like fighting, ing abusive language and finally

able to create an environment which is free from CP
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Few students, 8 (12%) said that, showing intereshild’s activities and rewarding

them was a best alternative. This enabled a childave fun and feel appreciated.
Also, rewarding a child who had good behavior malteer students to behave like
the rewarded student hence helped to improve thevie among the students.The
study has noted that showing interest to childivaies and rewarding the students
who are well mannered helped to encourage the itside have good discipline as
they would expect support and reward from theiclieas hence made them feel

happy all the time and reduced the possibilityafducting mistakes at school.

Suggestions on the alternative methods of punishmere also provided by
teachers where 10 (66.66%) teachers had the opihainteachers should be given
training which will help them in maintaining classm control without resorting to
violence or aggressive techniques like CP. Thenitrgi should be given to them
during the pre-service and in service training s@ocaincrease the ability of teachers
to employ behavior management techniques that prpoo-social classroom
interactions among the students hence will pronpatgitive learning environment
which is free from CP. The idea was also suppdnted (20%) officers who insisted
that teachers should be trained on the technigtiesanaging pupils so as increase
their ability to employ good and acceptable behavio pupils of primary school.

Second, setting clear school regulations helpeddace misbehaviors.

The study revealed that, training will help teashter make appropriate changes by
having proper classroom management skills of cdlimgoand maintaining discipline
to students. The training is important because ntgjof the teachers believed that

without CP discipline cannot be maintained.
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The findings showed 3(20%) teachers supporteddise that, having clear consistent
rules involving students, parents and teacherganmstbn making about school issues
which affect them was an alternative to CP. This dae to the fact that involvement
of students, parents and teachers on school id#kesdevelopment of school

disciplinary rules and regulations can help to hegaod consensus on which kind of

punishment to be used at school.

Furthermore setting clear rules by involving pasetgeachers and students will help
students to know what kind of behavior is accegablunacceptable to their parents
and teachers so as to make them aware of the amrsses of their misconduct at
school. This is supported by ANPPCAN Kenya (2008pwgtated that setting clear
consistent rules is alternatives methods where&@nl should be made to know what
kind of behavior is acceptable or unacceptable dliw/e idea agreed by two (20%)
officers who said that clear regulations will explavhat is supposed to be done and
the limit. This would enable the pupils to be awafavhat they should do as going
beyond school regulations will be the source oithie be subjected to corporal

punishment.

Furthermore, teachers should require studentsrii@ & statement describing the
negative effects of their behavior or to apolodiaethe mistakes in front of their
classmates. In this case students will learn throtgir mistakes since they are
required to write a statement describing the effettwhat they did. The information
provided will make them regret hence make them pphaThis will initiate the

students to apologize for what they did and conth@in not to repeat the mistake.
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Apart from teachers, parents were also intervietegarovide their views in which 3

(42.86%) parents commented that teachers musalmed:. They have to be trained
on how to discipline students. In training, teash&tould be equipped with different
ways of punishing primary pupils like working inh&ol garden instead of using CP.
Also, the findings showed 2 (28.57%) parents suggethat, to set a good example
or set good role model is a good alternative whmaeents and teachers should
behave in a good manner in such a way that thdoiren would imitate from them

hence would behave well and reduce the chancenafuming a mistake.

The study revealed that parents and teachers shotilexpect children to grow up
differently from what they see around them. Thisangethat children will grow and
behave as their teachers and parents, where ihfgaaed teachers misbehave also
the children will grow with bad habit but when teacs and parents behave well by

valuing and respecting each other, the childrehaisb be like them.

Views on the alternatives to corporal punishmentewéurther solicited from

educational officers where 3(30%) of them were \li opinion that parents should
be involved in school programmes by encouragingnthe attend school meetings.
In this case they will be told about their childsehehavior at school hence to be in a
better position to advise their children to havedionanner and behave well at
school. Involving parents in school programmes Wélp to develop good people
who will benefit the society as they will be focdsen constructive and development

issues like education.

Another three (30%) educational officers said thlagre was a need to create an

environment which will demonstrate that studente amlued, respected and
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understood. The emphasis should be on positive atidnal exchange between
teachers and students. In this case students wallé and respect their teachers all
the time hence would be difficult for them to contlmistakes since they know that,

their teachers valued and respect them.

Generally, the study noted that giving alternatit@€P is very important because it
deliberately support the child development intoirdéde and accepted behaviors.
Also, the researcher revealed that without altéraatthe campaign for total ban of
CP in Zanzibar Primary Schools will fail becausevding alternatives will help to

create a friendly environment, promote social aogndive ability to students and

ensured good discipline.

4.4.2 Measures to be taken to Reduce the Effectis@orporal Punishment

This research question was intended to exploraertéasures to be taken to reduce
the effects of corporal punishment. Through quest&ire and interviews the study
findings revealed the following measures:

It was suggested by 31(49.21%) pupils that teactleosild be educated on how to
punish pupils, manage the class and disciplinecladad which will help to create
conducive learning environment. This can ensureable behavior of pupils at
school hence help to control them in engaging iwamnted behaviors. They further
claimed that there should be a trained disciplesecher at school, one who will be
able to exercise punishment in relation to the lohdnistake committed by pupils.
This will educate pupils on what is supposed talbee and what not. The teachers
should know how to counsel pupils before givingmthgunishment at the same time

to understand CP to be a threat to children.
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The above idea was also pointed out by 10 (66.6é%ghers, 3 (30%) officers and
one parent who argued that, teachers were notttasm how to discipline pupils.
This made them to exercise it differently while lerpenting it in relation to the age,
sex and health of the pupils. So, there was a teerdin them to reduce the conflicts
and effects of CP rooted from the way teachersosen the punishment. They
insisted that if there are no trained disciplinacteers CP should be exercised by
head of school. The head of school in his directitay himself administer CP or
delegate his authority in writing to all or any niean of his staff provided that the
member or staff authorized may only act with thachef school on each occasion
when CP is administered. This will help to avoigmvteacher in schools to exercise

CP hence minimize the effects.

Further, teachers were highly advised to rely onrempositive methods of
punishment which were free from torture to pupilsis was pointed out by13 (20%)
pupils who argued that, positive methods of diseglike guidance and counseling
ensured the dignity of pupils at school hence hetpecontrol pupils’ misbehaviors.
Meanwhile, 19 (30%) students supported the ideta phgpils should be punished by
teachers of their respective gender where femaf@lpshould receive CP from
female teachers. Where there is no female tead¢tsshaol, the head of school may
authorize in writing a male teacher to administBr even the head himself so as to

reduce the effects of CP exercised by male teatbdesnale pupils.

From the above pupils’ views, the study noted thadst of the pupils accepted the
practice of CP at school but they complained on hbe teachers exercised the

punishment. They thought that different styles géreising CP led into effects
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which needed to be solved. Further, CP should beirastered only on serious
breaches of school discipline or for serious ofencommitted inside or outside the
school. This will limit teachers in using CP to gvenistake hence to rely on other
methods of promoting discipline like counseling @riwill finally release pupils’

effects from punishment.

On the basis of teachers’ views, the study noted, tine effects of CP were well
known among teachers and could be avoided by ngitiiem on how to discipline
the pupils of primary schools. Also, teachers ndeslgpport from the society on
using more positive methods of child upbringing. Miews on the measures to be
taken to reduce the effects of CP were also provideparents where 4 (57.14%) of
them said that, CP should not be exercised byetheher who witnessed the offence
of the pupil. It was revealed that, most of timectsueachers exercised the
punishment when they were very angry. In this ctee teachers might cause

problems to pupils when forced to resort to CP wduegry.

Again, two (28.57%) parents agreed with the ides, tthere is need of reducing the
stress of work on teachers. It included giving theetter wages and allowances. This
will help to reduce teachers’ stress and anger wherking and punishing pupils
hence motivate them and create friendly learningrenment which had no physical
harm.Apart from pupils, teachers and parents viegsicational officers were also
interviewed where four (40%) of them said that ¢hehould be a regulations
governing CP. The regulation should show how, whd at what circumstances

should pupils be subjected to CP. Also, the regaiashould indicate the minimum
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and maximum number of strokes an individual pupild be subjected to in relation

to the kind of mistakes committed. This will alezachers in using CP.

Other 3 (30%) officers were on the view that, s¢bahould set clear rules and
regulations on CP. This will show how the studemmssupposed to behave and what
they are not supposed to do at school. In thisadn the pupils will behave in a
good way by clearly knowing that going beyond witte school rules and

regulations may cause him or her to be subjected CP

Generally, the study noted that, having differemtasures aimed at minimizing the
effects of CP is an important issue to be taken axcount among teachers and
parents. This is because the study revealed thatog&® not teach a child on how to
behave properly. CP has temporary change on bahawmib it may even make it
worse. Not only does it reinforce some problemshehavior, but also it teaches a
child that physical force is the way to resolve ftiots. This is also argued by
UNICEF (2007) which stated that discipline is neseeg, children misbehave and
teachers are needed to use a method that will bery efficient but will also free

from harm, torture and respect the rights of tlihviluals.

4.5  Discussion

The use of corporal punishment (CP) to primary Isuis controversial among the
people. Many of them believed that physical punishirwhen used appropriately
can be an effective form of discipline. Also; othdrelieved that when CP is used

will result into unwanted behavioral outcomes.
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The issue of banning CP to primary pupils is stilhtested because its continuous
use at schools resulted into many questions andytiite among peoples and scholars
who had different opinions about CP. There are aingy debates in the media,
staffrooms and governing bodies about the use gfocal punishment. Different
scholars had provided their views about CP. Thiviohg are the arguments from
different scholars about the kinds of CP to be usedchool to pupils of primary

school.

The research findings revealed that CP was a compomishment exercised by
teachers at Kisiwandui primary school. This maderésearcher noted that CP was
accepted by teachers and the society as the onjyofvanaintaining discipline at
school. On the other hand, the findings revealed there were other disciplinary
methods like warning the students, guidance ancdsmling the child which could

help to reduce the misbehaviors.

Mwamwenda (1989) agreed that there is a great me@ewbntrol and guide the
behavior of a learner since he or she cannot glesstinguish between what is right
and wrong. The question of how to control the beraand the mechanism to be
employed raises a very strong argument. Some peoglesd in favor of CP while
others argued for its banning. Those who argueitsdavor said it was “easy to use”

while some say that it was the only language tamlkers understand.

Steve, Graham and Eddy (2000) supported CP to bd at school because the
punishment discourages the bad behaviors of leariibey consider CP as a method

of gradual shaping of behavior of individuals binfercing each step that moves a
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person closer to the desired response. These angsiimeicate that CP was the best
method of changing learners’ behaviors and was@tgg to be used by teachers so

as to encourage the learning process.

David (2002) argued that CP should not be usedlaidds instead teachers should
use alternatives ways like warning, guidance andnseling in maintaining the
discipline of students. He continued to argue @Rtis not justified because it was
sometimes used routinely, unreasonably and unfauthich did not lead to any
change. He further claimed that there were plergnples of individuals who were
not subjected to CP at school and had become sfatadults with good discipline.
On the other hand there were some individuals warewsubjected to CP but failed

to fulfill their potentials in their lives.

The above arguments showed that learners coulddoglthed without using CP

and it is evident that teachers of Kisiwandui Priyn&chool are not able to discipline
students through other means than CP. So, therenéed for teachers to be trained
on alternative methods of punishment.Again, Mwanaee(1l989) argued that the
use of CP causes improper behavior where therebbas gross misbehavior
involving unbridled disrespect for school regulaso He continued to argue that

students need to be subjected to painful stimuliestd undesirable behaviors.

The argument is supported by other scholars inetudonel (1998), Robbins and
Montlata (1993) who believed on the practice of &Rl its extinction at school.
These scholars believed that CP shaped the leabedraviors. When students are

aware of CP they become alert and obedient to thathers and do what they are
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supposed to do at the right time. This is conttargection 28(1)(d) of the Bills of
Rights which states that, every child has a righbé protected from maltreatment,
abuse or degradation. This is why there is a calah end of CP in schools. (Save

the children, 2000).

Also, Edward (1995) supported the above Bills whenargued that CP should be
banned and apply disciplinary actions to learneyscarrective measures to bad
behaviors. Such actions are like command the ptpitgy attention to what is going
on, ignore the misbehavior and praise the posiielavior, and give the pupil a long
hard look to show that you are not pleased withtviteaor she is doing. These can

help to improve the learners discipline at school.

The above arguments from scholars indicate thatleggimacy of using CP to
primary pupils is still a debatable issue to teaglprofession. This is due to the fact
that CP has got advantages on the side of leainelsding shaping of their
behaviors and having good commitment in doing tix@irks. On the other side CP
has got harms to learners like destruction of sttelautonomy, creates fears among
the students to their teachers and broken of thdy marts like the arms and
fingers.Therefore, it is argued that since CP l@sagvantages to learners, it should
be used only to naughty learners and there is a mh&eteachers to put more
emphasis on the alternative methods of punishmémthyvare not harmful to the

learners.

Several arguments for and against CP in relatiothéoeffects associated with the

use of it to primary pupils were pointed out. Tleseaarch findings revealed that
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many of the respondents including students, teackeducational leaders and parents
believed that CP is a best method of promotingiplise to students despite of the
negative effects like broken of body parts, podatren between teachers and

students, and development of conflicts.

The findings noted that, the continuous use of @B ¢ot more ills than returns.
Students are scared of teachers who use CP heocsgmalization of students and
their teachers. Also, it hinders students’ freedomexpression on personal or
academic issues as a result it contributes to pediormance of students in their
studies. On the other hand, it was found that C8urexa discipline among the
students hence helped to shape the pupils fronabddinpleasant deeds to good and

targeted behaviors.

The views are supported and rejected by differehblars as; Soneson and Smith
(2005) reported that CP is a necessary part ofinging child’s good behavior and

educational success, believing that children I&mm smacking and beating. If they
are not smacked or beaten, some values will nadogired. Such values are like
respect parents and teachers, sense of right amtgywcompliance to rules and hard

work, thus, without CP, children will be spoilt amddisciplined.

Porteus et.al (2001) rejected such arguments. Haay that CP does not stop
indiscipline because the same learners are beiatgidor the same offences over
and over again. Also, CP does not impact on everyothe same way, so it is unfair
to assume that beatings can determine the sameoowts to every child.Again,

Stewart (2002) with the same vein argues that tiemo clear evidence that CP
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leads to better control in the classroom, enhanoeial character development in
children or increase students’ respect for teacbexgher authority figures. This is
because CP does not instruct a child in correctavielrs and without the
replacement behavior being taught, nothing of inappate behavior will take place.
On the basis of the findings it had been noted ithaas wrong to think that the use
of CP in schools was totally inappropriate and #hdae solely blamed for all the
wrongs with relation to learner’s discipline. Inns® instances CP yielded positive

results as far as the improvement of discipline e@gerned.

Again, Mwamwenda (1989) believed that, using CRas child abuse if it is only
used as a last resort. Mwamwenda continued to dfgiealthough teachers do not
endorse frequent use of CP, they believe it woelsh&ive to say that it has no place
in the maintenance of discipline because it camde as a last resort to children
who do not respond to other methods. This canitaillearning and it may, in fact,
be the only kind of treatment that will produceisfactory behavior in some
instances. Therefore CP can be used to discousdjbdhavior and encourage good

work.

Porteus (2001) challenged the above argumentsduyray that there is evidence that
CP is not used merely as a last resort but isctefli regularly. He continue to argue
that if CP is regarded as a last resort, it mag learners to consider other positive
forms of discipline as unimportant and so resolieetie ineffective.On the basis of
the present research findings, it had been provad tlassrooms with fewest

behavioral problems are run by teachers who areritied to non-violent ways of
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discipline and child centered approaches comparethtsrooms where CP is highly
applied by teachers.
CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter summarizes the findings of the studg¢ presents conclusions and
recommendations on the use of CP in primary schdeb, included in this chapter

are suggestions for further research.

5.2 Summary of the Study

The study aimed at investigating the corporal pumisnt (CP) in Zanzibar primary

schools particularly Kisiwandui Primary School. Teidy employed three basic
research tasks to meet objectives of the studysdkaeere kinds of CP exercised by
teachers at school, effects of CP to primary pupitsl the alternative ways of

promoting discipline and learning in Zanzibar Pniyn&chool.

The reviewed theoretical and empirical studies frdeveloped and developing
countries indicated that canning, hands up punisiyn®ot whipping, tawse,
spanking, belting, touching and pulling the earsrking in the school garden and
cleaning the school environment were the kinds aohighment exercised in
schools.The literature review revealed the effe€t€P to students such as physical
body damage, fear, stress, violence to learnessetgn drug use and discouraging

the students cognitive ability of thinking, doirfgrigs and making decision.
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Again, the literature revealed that setting cleamsistent rules at school, providing
extracurricular activities, showing interest in Idls activities, talking and using
words instead of actions were the alternative nusthaf promoting discipline and
learning at school.lt was further revealed in titerature that, physical punishment
of children led to less internalization of moral rms, more physical, verbal
aggression and physical fighting. Thus, the morgsigal punishment the child
receives the more disobedient the child becomeso,Ahe literature showed that
people who were more likely to use physical punishion children had themselves

been on the receiving end of physical punishmemnithey were children.

Furthermore, the literature showed that, the aciCBf itself is different across
countries and it vary in how frequently is usedwHorcefully administered and how
emotional aroused. Each of these qualities detesnihe outcomes. This made
Scholars to differ. Some agreed its use as the dislgiplinary way for shaping
pupils behavior while others doughty its use. Thieughty rely on the fact that, CP
does not teach children the appropriate behaviiead, it breaches the fundamental
human rights of child. It is also found to be aetitrto the health development and
welfare of children as an ineffective form of d@oie.The methodology section
described the area of the study, the sample anglsentechniques. The sample
comprised 95 respondents including students, tescleglucational leaders and
parents and the data were collected by using aqueslires, interview and

documentary review.
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5.3 Findings and Conclusions

The findings of the study were presented in accwdawith the research tasks
namely, types of corporal punishment, effects spowal punishment and alternative
methods for promoting discipline in learning.Witkspect to the task number one,
the study tried to identify types of corporal pummeent exercised by teachers in
Kisiwandui Primary School. It was found out thavesal types of punishment were
exercised. These were such as; canning, workintpenschool garden, hands up
punishment, spanking, tawse, catching and pullarg @/hile moving and moving up
and down. These punishments were subjected to rdgidehen they committed
mistakes like lateness, truancy, absenteeism, gaamitment of doing school work
provided by teachers, fighting, failure to answaesfions asked by teachers in the

class and poor discipline.

In addition to this, head teachers, deputy headht¥a, teachers on duty, class
teachers and subject teachers are the people whimiater CP to pupils at school.
Therefore it can be said that teachers were ndttveethed in applying CP and there
was poor understanding on how to exercise CP arteauhers hence most of them
experienced a lot of challenges when using it andents experienced problems

when their teachers administered CP to them.

In accordance with task number two, the study redeahat fear, physical
consequences like damage of body parts, Feelingahddunhappy, lack of unity
among the students, development of destructive i@isa emotional and
psychological consequences, behavioral consequepeas, decreases children’s

self esteem, interference of learning processgeasing of submissive citizens and
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breaking of teacher child relationship were theatieg effects of CP. Also changing
of behaviors, hardworking, improvement on cleanrees$ smartness, development
of good morals, good commitment to pupils and pragéization of time are the

positive effects of CP to pupils of Kisiwandui Pem School. Therefore it can be
said that, there was a need to involve learnedsawing up the code of conduct and
design types of punishments to be used to disceuragngdoing and misconduct at
school so as to reduce the negative effects asedamth the use of CP to pupils of

Kisiwandui Primary School.

With regard to task number three, the study revkealeveral alternatives to CP.
These were guidance and counseling, setting cleasistent rules and writing of
statements, explaining the mistakes, involving pi@rein school programmes,
creation of conducive learning environment, pravisbf extracurricular activities,
training teachers on alternative methods, being nobdel and showing interests on
child’s activities. Therefore it can be said thiéte staff members of Kisiwandui
Primary School were not aware of alternative meshiod promoting discipline and

learning that was why most of the teachers relidg on CP.

In conclusion, the study found that, CP was a past practice at Kisiwandui
Primary School. More important was the fact thatsig¢ent use of CP stems from
support and belief of teachers, parents and edunadtieaders as a good way to
discipline children. Therefore the researcher timbutpat CP policy should be

enacted to guide implementation, teachers, pammissociety at large should be
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educated on the identified harmful effects of CRI dhe available alternative

methods for promoting discipline and learning.

5.4  Recommendations

Based on the findings of the study recommendatames given according to the

research tasks

5.4.1 Punishments Exercised in Zanzibar Primary Swols

It is recommended that:

() The department of Education in Zanzibar should miegg workshops and
meetings to capacitate teachers on the managermehsaipline in primary

schools.

(i) Teachers should be educated on the use of alteenaethods of discipline,
with an emphasis on employing evidence-based behawd other techniques

S0 as to maintain control of the discipline to p&ipt school.
(iif) Extracurricular activities should instead be usegart of punishment.

(iv) The students should first be given warning bef@enpunished.

5.4.2 Effects of Corporal Punishment
It is recommended that:
() Counseling programs for teachers staffed by pradeally trained persons

should be established.

(i)  Corporal punishment should be administered by $pedisciplined and

trained teachers.
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(i) There must be a limit on the number of strokes atst@ared to pupils.

(iv) Corporal punishment must be reasonable and regardravity of the offence,

age, sex and health of pupil.

5.4.3 Alternative Methods for Promoting Discipline
It is recommended that:
(1) Teacher trainers should ensure that while undeggadiaining the student
teachers are equipped with alternative methods istigline and how to

exercise it.

(i) Parents and society at large should be educatatieoharms of CP and on

which punishment is better for promoting disciplineschools.

5.4.4 Suggestions for Further Studies

The study aimed at examining the corporal punishnmedanzibar Primary Schools.

There were issues that have raised questions ¢edl to be resolved, which means

conducting further research. Some of the relatsdeis which need further research

were the followings:

() The study was conducted in a confined small arehwtvas Kisiwandui
Primary School. It is recommended that similar gtbhd conducted in a wider
area of the Island of Zanzibar so as to get a ghéaure on the kinds of
corporal punishments exercised by teachers at &laoal their effects to the

learners.
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(i) A study to be conducted to see students’ reactiomard CP and how it

affects their performance.
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APPENDICES

Appendix |: Participation Consent

You are requested to give your consent to partieipato a study that aims at
examining the Corporal Punishment in Zanzibar Priyn&chools. Your participation
is due to the fact that you are among the stake®land thus a potential respondent
in this study. You are requested to respond honéstthe few questions, on your

knowledge, experience and opinion.
Confidentiality.

The information gathered will be treated with cdefitiality in such that only the
researcher will access the given information inrtrev form. In any way, the given

information will not be linked to your individuabme during report writing.

Benefits.
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There is no direct benefit for your participation this study. However, your
information and views will contribute to better wmstanding of Corporal

Punishment in Zanzibar Primary Schools.

Participation into the study is voluntary. You hate right to decline to participate
or to withdraw from the study at any point of tiderview without saying the reason
for your withdrawal. If you agree to participatetanthe study, please give your

signature.

Signature of the respondent ..................c.ceeeveeveeen Daten el

Signature of the interviewer ..................... Date.....................

Appendix 1l: Questionnaire for the Students

1. Name of the school ...,
@Age .......oeeninnn.
(b) SeX..vvvvvinannn.n.
2. Which kinds of corporal punishment are subjettestudents in your school?

3. What makes the child to be punished?
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Does corporal punishment help to change a chitdacter?
(@) Yes (b) No

Explain your answer

What is the reaction of a student after beingighument?

What are your views to continue use or abandoporal punishment?



7.

8.

97

What are the effects of corporal punishment?

Who exercise punishment in your school?
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Appendix llI: Interview Questions for Teachers andEducational Leaders

1. What are your views towards corporal Punishment?

2. What kind of corporal punishments are exercisesthool?

3. Is corporal punishment applied at homes?

4.  What are the positive effects of corporal punishifen

5. What are the negative effects of corporal punistithen

6. What are your views on the use of corporal punisitriteschools?

7. What alternative punishments to corporal punishnvamich can be used in
schools?

8. What makes a child to be punished?
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Appendix 1V: Interview Questions for Parents

1. What are your views towards corporal punishment?

2.  What kinds of corporal punishment are used in gaiool?

3. Is corporal punishment applied at home?

4.  What are the positive effects of corporal punishtden

5. What are the negative effects of corporal punistithen

6. What are your views on the use of CP at School?

7. What alternative punishments to CP which can bd usschools?

8. What makes a child to be punished?
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Appendix V: Interview Questions for Students

1. Whatis your attitude towards CP?

2.  What are the kinds of CP used?

3. Is CP applied at home?

4.  What are the positive effects of CP?

5.  What are the negative effects of CP?

6. What alternative punishments to CP which can bd usschools?
7. What are your views on the use of CP at school?

8. What make a child to be punished?
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