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ABSTRACT

This study was on the investigation of the impacstmdents’ assessment on the
quality of education. The case study was Toangoraedvgecondary schools in
Temeke district Dar es Salaam. The researcher daioteexamine the types of
assessment used in secondary schools, student@ptien on assessment as well as
the effects of assessment on quality of educatiderature review was done on the
theories and educational policy in Tanzania. Datllection was done through
question and observation as well as documentaigwefrom NECTA records. The
findings indicate that majority teachers in secapdschools use three types of
assessment which are diagnostic, formative and sdiven Also the findings show
that students understand why they are assessednNothat but also the impact of

assessment on education is revealed.
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CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

Tanzania is at the moment facing one of its gréateselopment challenges. It is
among the countries in the world with the fast gragwopulation with the annual
growth rate of 2.7% however there is a slow de@eansthe annual growth from
1967 to 2012 Census. This growth in population teago hand in hand with the
development and good quality of education. Assessmseone among the important

tools used to measure how quality the product oiiceis.

In organizations, assessment has been used akta tomtrol worker’s performance
on various sectors. It is believed that assessoanhave direct effect on the quality
of education in a country, depending on what, had &hen it is done. Assessment
can also increase efficiency, effectiveness, moraftel profitability in the
organization. When accompanied with reward, assessman arose a sense of
seriousness in performance and hence improve thktygof products or services

offered.

A well performing organization pays attention t@ ttmode of assessment used and
equips their resources used so as to meet thesass@scriteria. Being the key
element in the national economy, education quahiyuld be taken as something not
to associate with politics but something that moistguaranteed so as to ensure
stability in economy. Education as potential tomvpdes desirable and worthwhile

broad and depth modes of thought, skills, attituates understanding needed for the



full development of the human thinking and acti&@TP 1995). Also basing on the
National educational vision which says focuses aoilding a nation with high
quality of education at all levels; a nation whmtoduces the quantity and quality of
educated people sufficiently equipped with the r&itpi knowledge to solve the
societal problems, meet the challenges of developrred attain competitiveness at
regional and global level. We require working ham improving the quality of

education so that we will be able to fulfill thesian.

1.2 Statement of the Problem

Assessment is one essential component of curricutwactice that has great
contribution for effective curriculum operation amdplementation. Assessment is
process for obtaining information in order to maleeision about students learning.
Also, assessment evaluates the progress of leagindrénproves their performance
and it helps in determining if the student has cletegl the required grade or course

successfully.

Students have been assessed time to time, bunatilvid improvement on quality
of education that has yet been revealed. The govarhhas been trying to improve
the quality of education with no success as thditgueeps on dropping day after
day. This has been experienced in education in draaz especially in the years
2010s. Is it true that assessment has any impagtiality of education? This is still

a question.

Rutasingwa (2013) in his research the effectsoafiraunity participation on access

to quality secondary education and post ordinarglleducation in Tanzania reveals



that a high percentage of community members daaket part in the development of
education sector as required. Instead, they okky part in the construction of school
infrastructures and contributing money for vari@etiool needs. Not only that, but
also lvambi V M (2014) revealed that in order foafity of education to be assured,
the challenges ahead of schools are to be elindndtenot, minimized to a

manageable level. This study has found that, neemahat system is employed, the
problems which bring about inefficiency are to biically addressed if the system

is to bear the intended fruits.

1.3 Research Objectives
1.3.1 General Objective
The purpose of the study was to study the impaasséssment on quality of

education service.

1.3.2 Specific Objectives
()  Finding out the types of assessment used in schools
(i)  To evaluate student perception on assessment

(i) To find out if assessment can affect quality ofadion

1.4 Research Questions
1.4.1 General Research Question

To study the effects of assessment on quality o€ation

1.4.2 Specific Research Questions

()  What are the modes of assessment that teaches asedss students?



(i)  How do the students perceive the process of asgetbs@m?

(i) Does assessment have any effect on quality of édu@a

15 Relevance of the Research

This research has impact on the following areas

Students: the study helps to improve the mode assessmeas 40 improve the

quality of education on the students who are thpuilof the process.

Teachers: The study helps teachers to select good modesesament basing on the

time and the level of learners.

Government: The research has revealed the cause of droppintpeomuality of
education hence measures to rescue the situattbimgmovement procedures can be

adopted.

Society: due to changes in the mode of assessment, qudligducation will be
improved leading to improvement in different sesttnat the graduates will work

inn. This will affect the society in general.

1.6 Scope of the Study and Limitations

This study was conducted in Dar es Salaam, Temeke)ving four secondary
schools in Toangoma ward. The study also intendedddress The National
Examination Council which is the biggest and thwlfiassessor of students in the
formal settings. Since the study has been doneimeke district, the results may not

be the same to other districts’ schools. They m#grddue to different factors like



financial position of the parents, educational amass and district support on
education. The study was faced by the followingllenges, financial support was
the first challenge since the financial source chmm the author’s family, media of
communication which is English is not well undeostoby a large number of
secondary school students hence leading to timsucoimg during the filling of
questionnaire. Not only that but also poor supfrarin some teaches due the belief

that filling of questionnaire is a hard task tofpem.



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

The chapter reviews the related literature avadlaimh the problem under study
according to selected themes that are relatedetsttdy. It ends with a conclusion
that high lights the research gap. Focus is onestiudssessment in general, learning
as a lifelong process that requires good modegaxdhing and assessing so as to
enable the country reach to the desired educatiguoality. In addition to that,

definition of different terms used in the studyMa given.

2.2 Conceptual Definitions
Assessment: is the act of making judgment abouesiuny (free Merriam Webster).

It is the evaluation of a student’s achievemena @ourse.

Impact: is the measure of the tangible and intangibleceféconsequences) of one

thing’s or entity’s action or influence upon anatken line business dictionary).

Quality: Is the standard of something as measured agaimst things of a similar
kind; the degree of excellence of something (oxfamtine). It is the degree to which

a set of inherent characteristics fulfill requirethe

2.3  Theoretical Literature Review
2.3.1 Introduction
Assessment is an integral part of instruction, tadetermines whether or not the

goals of education are being met. Assessment affdetisions about grades,



placement, advancement, instructional needs, clurit, and, in some cases,
funding. Assessment inspires us to ask these hastigns: "Are we teaching what
we think we are teaching?" "Are students learniritaimhey are supposed to be
learning?" "Is there a way to teach the subjectebethereby promoting better

learning?"

2.3.2 Why Assessing Student

Students are assessed so as to know their knowlekge to get their performance
base, to find out their educational needs, ancgkt@dase on what has to be taught to
them basing on their educational level and requards) Assessment and feedback
are crucial for helping people learn. Assessméoulsl mirror good instruction;
happen continuously as part of instruction; andriole® information about the levels
of understanding that students are reaching. ordier for learners to gain insight
into their learning and their understanding, freguieedback is critical: students
need to monitor their learning and actively evatugieir strategies and their current

levels of understanding

2.3.3 Modes of Student Assessment

In education, there are various modes which camdssl to assess students. The
Michigan state university (2015) states that Assesg can be based on writing an
individual paper, preparing a group presentatidassc participation, attendance,
homework problem sets, exams (essay, short anewatiple choice, true/false), and
so on. Alternatively, when a student performs & tasher than taking a test, it is

called performance assessment. Examples of penfmenassessment include:



debating a topic; demonstrating a skill; conductargexperiment and writing the
results; doing a project; or compiling a portfoldd work. not only that but also
students can assess themselves because selfrasstsacourages students to think
about their purposes in writing and to reflect ohatvand how much they are
learning, also students can evaluate each othaitsgvthrough peer assessment,
this involves the students in evaluation of writioigeach student, it is not necessary
to rate or grade everything. Each student prodboe# want to ensure that students
receive some form of regular feedback. There ar®ws modes which can used to

assess students in educational settings. The naoees

Pre-assessment /diagnostic assessmenhis is a type of assessment given at the
beginning of the school year, or the beginning ofnaw unit of study
(http/edudemic.com). It attempts to quantify whiatdents know about the course.
MSU also adds that before beginning a new topiaarew level of education,
concept or subject in a course, accomplished faoodtmbers find out what students
already know about the topic. Even though theiovikedge may be partial or
incorrect, finding out what their understandings and adjusting teaching strategies
to build on or correct misperceptions will enhastedent learning. Strategies for
determining what students know can be quick, singsid timely. This mode of
assessment is normally used to test students’ ddpain the respective course or

subject.

Some instructors offer self-assessment pre-tegts f@r the beginning day of class
and offer students ways to catch up before thé diag. Others provide time during

the first week for students to do such things. iiégively, you could pre-test prior to



each module, week or topic (MSU 2015). This baseshe fact that students are
never tabula rasa but they have something thattthiek or know regardless of its
being right or wrong. New faculty members who mélipre-assessment strategies

will better meet the learning needs of their stislen

Formative assessment:Is a range of formal and informal assessment proesd
employed by teachers during the learning processrder to modify teaching and
learning activities to improve student attainmemlihe Wikipedia 2015). This is
one type of assessment that is being during theseoor topic or lesson to assess
understanding. This gives students the abilityriovk where are they doing well in
the course or subject matter and where there aek.weis given throughout the

program to monitor students’ progress.

This is also supported by John Cowan of Michiganvehsity. In his article, John
says that formative assessment is to monitor stuldamning to provide ongoing
feedback that can be used by instructors to imptiog teaching and by students to

improve their learning.

Summative assessment Is a type of assessment used to evaluate dtiskning,
skill acquisition, and academic achievement at twaclusion of a defined
instructional period-typically at the end of a i, unit, course, semester, program,
or a school year (edglosary.com). This type of sswent evaluates learning by
comparing it against a set of standards or bendhmidormally this type of

assessment evaluate if students have learnt wlatwbre supposed to learn during
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the entire course. Not only that but also assessoamnbe termed as The Methods of
Continuous Assessment Continuous assessment hisncerethods to evaluate
students. Teachers should have a sound knowledme appropriate methods for
assessing their students that provide a range pbromities for students to
demonstrate knowledge, skills. Moreover, assessmmathods relate to the
procedures the teacher wishes to follow in orderassess the students, these
procedures include self and peer assessment wingctkey strategies to involve
students in taking more responsibility for theirrovearning and involve them in

monitoring and making judgment about aspects af thven and peer’s learning.

Miker (2010) argue that when the students partteifia peer and self- assessment it
helps to involve student to explicit what is imgliaot just checking for error or
weakness. 2.4.1 Self-Assessment self- assessm@ticisss of involving students in
assessing their own performance and students adedyto take responsibility of
their own learning. Harris (1997) mentions thaff-askessment seen as one of the
pillars of learner autonomy one of the fundamergbments of self-directed
language learning is the opportunity for learnessassess their own learning.
O’Malley and pierce (1996) argue that self- assesdns an effective assessment
which involves students and enables them to seae gbssibility for redirection of

their own learning efforts.

In addition, the primary objective for self -assmsst is to improve the capacity of
the individuals to understand and what and how they learning and take
responsibility for their own learning, also incredbe understanding of the students

of the subject matter being studied. 18 Throughassdessment method students can
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learn from their previous mistakes, identify thairengths and weakness and monitor

their progress.

Moreover, self-assessment can help learner to dotla¢ir own strengths and
weakness and then get them to think about what toagle in order to improve their
level. Through self —assessment method, studentsoniee more effective
independent and confident learners. 2.4.2 Peersassent Peer assessment refers to
the process of involving students in assessing gedormance of their other
colleagues. It is a form of innovation assessmdrithvaims to improve the quality
of learning and empower of learners, peer assedshedps students to making

judgments on the work of the other students.

Orsmond (2004) mentions that peer assessment cageb@ in helping students to
develop their ability to make judgment on the perfance of the other students.
Miker (2010) argues that peer assessment is anriergacomponent in assessment
that helps to realize curricular targets for studetearning. In addition, peer
assessment is a process that involves studentsgrad giving feedback on their

students’ work, and making judgment on what thegena

Peer assessment is an effective process in demglspudents’ critical thinking, and
communication among the other students. Through gesessment method, students
are encouraged to involve in assessing studentsbancesponsible for learning,
encourage students to reflect on their role andridanion to the process of the
group work. Peer assessment focuses on the devetamhthe student’s judgment
skills, also providing more relevant feedback todsnts. In addition to that, self-

assessment encourages students to help eachroffesriactivities.
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2.3.4 Impacts and Importance of Students Assessnten

Assessment as the measurement of what studentseamsing has impact on
achievement and also on how well do they mastaaicetarget skills. Assessments
provide educators with both objective and subjectdata in order to ascertain

student progress and skill mastery.

Not only that but also student assessment accotdirReterson et al 2015 has the
following importance to students, educators, govent and parents: Assessment
results provide qualitative information that helih& school determine how they
might improve courses and/or programs through cbsrig curriculum, teaching
methodologies, course materials, or other areasenitegrated into the planning
cycle for curriculum development and review, assesg results can provide a
powerful rationale for securing support for curtasuand other changes. Not only
that but also Assessment may provide comparatite tti@t can give you valuable
information on how well your students are meeting karning outcomes for your
course or program, or may show how your studentfome compared to those at
similar institutions. An effective assessment paogris required by the education
system for continuing accreditation as evidencehef high school and College's
efforts toward continuous improvement of effectisaching and learning. Most
important, assessment is a tool that leads to incmus cycle of improved student

learning Also assessment is important because:

() Assessment results provide qualitative informatibiat helps educational
sector determine how they might improve coursedaangrograms through

changes in curriculum, teaching methodologies, ssmumnaterials, or other



(ii)

(iii)

(iv)

v)

2.4
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areas. When integrated into the planning cycletwriculum development and
review, assessment results can provide a poweditibnale for securing

support for curricular and other changes.

Assessment results provide qualitative informatibiat helps educational
sector determine how they might improve coursedaangrograms through
changes in curriculum, teaching methodologies, ssmumnaterials, or other
areas. When integrated into the planning cycleforiculum development and
review, assessment results can provide a poweditibnale for securing

support for curricular and other changes.

Assessment may provide comparative data that cam eplucational sectors
valuable information on how well students are nmgethe learning outcomes
for your course or program, or may show hstwdents perform compared to

those at similar institutions.

An effective assessment program is required byeithecational sectors for
continuing accreditation as evidence of the schadferts toward continuous

improvement of effective teaching and learning.

Most important, assessment is a tool that leads tcontinuous cycle of

improved student learning.

Empirical Literature Review

2.4.1 General Studies

Assessment is a dynamic and multi-faceted procébswariable aims. It is used to

in find out how much student has acquired in tewhknowledge and learning
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skills. The assessment can be continuous, finamaxaion or a combination of
both. The method of assessment is not the targetsbimnpact on student learning is

the important.

Continuous assessment includes a range of diffeasaessment strategies and
techniques which are used in classroom in ordegdther information about
students’ learning and used to measure studentsorpeance or achievement.
O’Malley and Pierce (1996) mention that differetfategies of assessment can be
selected by teachers to meet specific purposestadénts’ needs but when teachers
do not use it in a formal way they cannot provigstematic information about the
students’ learning. In addition, the teacher ndedsave strategies and activities for
students in the same class in order to differemtitween the levels of the students
by engaging them in project work. Miker (2010) ¥§uwes that different assessment
procedures must be used by the teacher in any gchalasetting to help students

attain learning targets in the course curriculum.

In addition, good assessment strategies providiesta with opportunities to show
what they have learned. Therefore; there are maifigreht kinds of assessment
strategies that can be given to the student toditdvhat they know and can do. The
principal rationale behind the continuous assessift@h) is to enhance the quality
of education by ensuring that students do not feaithe end of the semester or term
or form four courses to exert study efforts. Idesigned with the aim of sustaining
quality of learning throughout a period of semesteterm. In this respect, the CA is
more important than the final examination as itgeestudents' learning as an on-

going process and helps the retrieval of knowledge. CA is supposed to relieve
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the pressure of examination as it accounts foregp¢age. This fact determines that
the CA has an impact on the overall student's pedace. Continuous assessment
as a method of assessment has important advarsiagess a guidance orientation,
can diagnose areas of weakness, promotes frequerdgtions between students and
teachers, and it's a class room assessment. Digades and problems of CA are
associated with both the academic staff and thdeim@ntation in the universities.
These problems include the staff skills in teststaurction and administration, their
attitude toward CA and student's loss of interesttlaey are being examined

continuously (Reziggalla, et al 2014).

2.4.2 Studies in African Countries

In the research by Barret et al 2006 with the tdacept of quality in education done
in low income countries, the approaches to educajiality reviewed covered three
main educational goals namely:- human fulfilmepteparation for the world of
work and contribution to social progress and sodm@nge. Also in this research the
key dimensions of quality were elaborated which effectiveness, efficiency,

equality, relevance and sustainability.

2.4.3 Studies in Tanzania

A research done by Joseph (2005) on teachers’ atmiiv and its impacts on the
quality of primary education in the districts ofridindoni and Kilosa revealed that
late promotions and unsystematic training oppotiesmifor teachers undermine their
moral and commitment to their jobs which directffeat the quality of education.
Another research done by Ivambi V M (2014) on dHewof education

decentralization on quality of education a casedystof Morogoro municipal,
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revealed that in order for quality of educatiorb®massured, the challenges ahead of
schools are to be eliminated if not, minimized tmanageable level. This study has
found that, no matter what system is employed, gtablems which bring about

inefficiency are to be critically addressed if #ystem is to bear the intended fruits.

Also Rutasingwa O. 2013 in his research the effettsommunity participation on
access to quality secondary education and postamgievel education in Tanzania
reveals that a high percentage of community membersiot take part in the
development of education sector as required, timdy take part in the construction
of school infrastructures and contributing monewy Various school needs. Also in
his research he reveals a poor participation ofroanity in educational matters due

to unfaithfulness of local government leaders.

2.6 Research Gap
Considering the above reviewed empirical literagurg is evident that a good
number of similar researches have been done, ttiuhste are gaps left which can

be in terms of time or research area.

2.7 Conceptual and Theoretical Framework

Independent Variables Dependent Variables

Students’ assessment Quality education

\ 4

-Modes of assessment -Good performance
-Students perception -Human fulfillments

-readiness for the world of work

Figure 2.1: Conceptual and Theoretical Framework
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Barret et al (2006) have done a similar researclownincome African countries.
This research has been done in an area with diffexdture, geographical location
and covered a wide range. lvambi V M (2014) did t@search on the effects of
decentralization on the quality of education takiagcase study of Morogoro
municipal. This research left a gap in area as altime. This study will fill the
existing gap left by previous literature specifigahe impacts of assessment on the

quality of education in Dar es Salaam.

2.8 Policy Review

The Education and Training Policy (ETP) of 1995alié®s the main purpose of
secondary education as to provide 10 opportunitesearners to acquire essential
knowledge, skills and attitudes so that graduaseshave sufficient qualities to join
professional training and institutions of higheueation. In this policy, the guiding

philosophy is education for self-reliance. Edumatifor self-reliance emphases
meaningful learning in which three major aspecte anderlined: cognition,

psychomotor (skills), and attitudes.

This type of learning is identified by the followgnindicators: participation,
involvement of theory and practice, integrity, ddehce, self-development,
acquiring Life Skills, appreciation of equity, déwmging entrepreneurship skills,
creativity, curiosity, initiative/discovery, and ethability to analyze and make
assessments. Assessment methods for the Secondacatien Curriculum shall
emphasize the competence based teaching and lgafitiase methods shall probe

students’ understanding, reasoning and criticalkihg rather than their ability to
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return memorized facts. The methods shall incllRertfolios, Rating scales and
rubrics Checklists, Oral presentations, Projectkw@ractical tasks to demonstrate

performance skills, Written essays or reports, #sial for example of texts.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1  Overview

This chapter present research methodology that baee employed in the study,
research approach, research design, area of tg, stwdy population, sample and
sampling techniques, instruments for data collectivat have been used, validity

and reliability of the instruments for data colleatand data analysis.

3.2 Research design

According to Kothari (2010) research design is éineangement of conditions for
collecting and analysis of data in the manner #iat to combine relevance to the
research purpose with economy in the procedure.stindy was designed to show
the plan, approach and strategies of investigabgnfollowing format of the
respective objectives of the study. The researepared questionnaires whose data
were quantitative. The data were interpreted frdra tesponds’ opinions and
attitudes and the responses were recorded in ncehdéarm. Also the researcher

used quantitative research technique to presdhtatical data.

3.2 Research Strategies

For the purpose of this study both research phgbgohave been used that is
quantitative and qualitative. The researcher hasl upiantitative design to obtain
different measurements of data and qualitativegmet obtain different views and

opinions from people.
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3.2.1 Area of Research

This study have been conducted in Toangoma, Temieke-es salaam, the ward
Toangoma has been selected because it has a godieénaf secondary schools both
government and private schools. Not only that, dlsb the area is suitable for the
researcher since is working in one among the sesgnsthools in the same ward
hence making budgeting easy as well as data cameaécoming easy. The findings

will be used to generalize the education situaitioDar es Salaam.

3.2.2 Survey Population

Population is the group of interest to the researchhe group to whom the
researcher would like to generalize the resultghef study (Frankel 2000). The
population under this study comes from four secondahools in Toangoma ward
Temeke, Dar es Salaam. This has included teaclnerstadents in the respective

schools.

3.3 Research Designs

Research design is the conceptual structure wittiith research was conducted.
The function of research design is to provide foe tcollection of relevant
information with minimal expenditure of effort, terand money (Ranijit, 2005).The
key respondents on this study are the teacherstadénts from the four Toangoma
ward secondary schools which are Toangoma, Star8eyGeorge and Malela
secondary school. Teachers have also been inckideel they are the ones assessing

the students.

According to Kothari (2204) p56 sample size referthie number of items to be

selected from the universe constituent a sampliisncase a total of 50 students and
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10 teachers will be involved which is suitable sémfor collecting information
about the impact of student assessment on thetgjafleducation. The sample has
been selected randomly from the population. Dudinee factor and trying to

minimize errors, only this sample has been workedugh.

34 Variables and Measurement Procedures

Two key variables were measured in undertakingstudy as presented in the Table

below. The variables are students’ assessmentuwaldygeducation.

Table 3.1: Variables and Measurement Procedures

variable Unit of analysis Measurement
Student assessment teachers Modes of assessment
Quality education students -students’ performance

-human fulfillment

-readiness for the world of work.

3.4.1 Methods and Instruments of Data Collection

Data sources refer to all information a researgjathers for his or her study. The
researcher has used two types of sources whictprareary and secondary data
(Mugenda 2003). The study used primary data whiatehbeen collected using
guestionnaire and the secondary data are informatiained from already prepared
material which includes documentaries, records,kbp@nd researches done by
others. The primary data is important because ihe one carrying the current
information. The data will be captured directly frothe respondents using

guestionnaires.
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3.4.2 Validation of Instrument

Since research requires a proper instruments tsée in and information collection,
the researcher was duty bout to validate his instnts before going to the field to
start conducting interview and send questionnait@sthe respondents. The
instruments in question form were given to five peoand the supervisor before
they were put in use and where there were correctamd amendment, all were

accommodated before they were employed for dataatmn process.

3.5 Data Processing and Analysis

Questionnaires which have been filled by the redpats have been edited for errors
and inconsistencies that might occur during datdectmon process. Data of
qualitative nature have been transcribed, sorteldcaded while data of quantitative
nature have been entered, cleaned and analyzeg desscriptive analysis with the

help of statistical package for social science PS

3.6 Reliability and Validity of Data

Data reliability is a state that exists when datadifficiently complete and error free
to be convincing for its purpose and context. Ithis ability of data to repeat when
the research is done more than once (Morgan L 2)200is the extent to which
results are consistent overtime. Validity impliggpkcability and usefulness of the
data obtained through such reliable design andhallway to conclusive findings
(Kothari, 2007). It ighe extent to which data, conclusion or measurensewell-
founded and corresponds accurately to the realdw®liability of the tool was
made by piloting the questionnaires before a cohemsive exercise of data

collection to see if the tool can give consist&sjponse from different respondents.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION

4.1 Introduction

This chapter presents findings and analyses thewrss$ess the impact of student
assessment on the quality of education in Toangaara secondary schools. The
study was motivated by the debate that has beestirexiamong education stake
holders on the form two students filtering througle form national examination.

The analysis bases on the study’s specific objestiidata have been collected from
four secondary schools in Toangoma ward, Toang&tamley, Malela and George

kongowe. Toangoma and Malela are community schoble Stanley and George

kongowe are private schools.

4.2 Characteristics of the Respondents

4.2.1 Sex of the Respondents
Among the characteristics of the respondents tleaie wonsidered by the researcher

is sex. How the distribution of sex was is tabudatethe Table 4.1:

Table 4.1: Distribution of Respondents by Sex

Sex Number Percentage
Female 24 48
Male 26 52
Total 50 100

Source: Field data 2015
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respondents distribution by sex

m female

H male

Figure 4.1: Respondents Distribution by Sex

This distribution shows that there was a small edéhce in the number of
respondents in each sex, it was the author’s wistave a balanced number, but due
to various factors, a difference was inevitablea&grom sex, education level was
also another thing that was considered during riesearch. The study included o
level students, teachers of diploma level and atschers of degree level, the
following table and figure show how these respomsierere distributed according to

their level of education.

Table 4. 2: Respondents Distribution by Level of Edcation

Level of education Frequency Percentage (%)
o-level students 50 83.33

Diploma 06 10

Degree 4 6.67

Total 60 100

Source: field data 2015
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Figure 4.2: Respondents Distribution by Education level

One among the objectives of this study was to discthe type of assessment used
by secondary school teacher of different educdtweel. This study has discovered

the following as shown in the table and the figoeéow.

Table 4.3: Types of Assessment used by Secondanh8al Teachers

Types of assessment used Frequencgy Percentage
Formative 1 10
Summative 1 10
Formative and summative 2 20
Diagnostic, formative and summative 6 60

Total 10 100

Source: field data 2015
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Figure 4.3: Types of Assessment Used by Secondaigh8ol Teachers

Continuous assessment has certain methods to &vatialents. Teachers should
have a sound knowledge about appropriate methaodssgessing their students that
provide a range of opportunities for students tonaolestrate knowledge, skills.
Moreover, assessment methods relate to the preeetle teacher wishes to follow
in order to assess the students, these procedwkslé self and peer assessment
which are key strategies to involve students inngkmore responsibility for their
own learning and involve them in monitoring and mgkiudgment about aspects of

their own and peer’s learning.

Miker (2010) argue that when the students partteipa peer and self-assessment it
helps to involve student to explicit what is imgliaot just checking for error or
weakness.From the Table 4.3, it can be seen th@iritgaare using three types of

assessment, which are:
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Diagnostic assessmentyhich is the type of assessment that is often daklen at
the beginning of a unit of study to assess thdsslabilities, interests, experiences,
levels of achievement or difficulties of an indival student or a whole class
(Sydney 2015). This type can involve formal measunets (e.g. 1Q/aptitude tests,
fitness tests) that are used to establish a ggapoint or baseline OR informal
measurements (e.g. observation, discussions, qoegj). Also this assessment
informs programming and planning, and learning &ad¢hing methods used, as well

as assessment choices.

Summative assessmens the type of assessment that assists you to judgenents
about student achievement at certain relepaitits in the learning process or unit of
study (e.g. end of course, project, semester, anig year)It can be used formally
to measure the level of achievement of learningcaes (e.g. tests, labs,
assignments, projects, presentations .elcgan also be used to judge a program,

teaching and/or unit of stuaffectiveness (that is as a form of evaluation).

Formative assessments the practice of building a cumulative record stfident
achievement Usually takes place during day to day learning eerpees and
involves ongoing,nformal observations throughout the term, coussmester or

unit of study

It is used to monitor students’ ongoing progresd &m provide immediate and
meaningful feedbacklt also assists teachers in modifying or extendthgir
programs or adapting thelearning and teaching methodghis is very applicable

and helpful during early group work processes.
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4.2.2 Students Perception on Assessment
During this study the following was discovered tase in student’s mindset about

assessment

Table 4.4: Students’ Perception on Assessment

Student Perception Frequency Percentage (%)
A help on giving a picture of what a studentis 30 60
capable of
A guide to widen knowledge 10 20
A help in knowing weakness 3 6
A preparation for National Exams 5 10
A help to increase speed in answering 2 4
questions

The above findings show that 60% of the samplegiees that assessment is helpful
in showing one’s picture of what is capable of aedce knowing where should the
next step land. In addition to this, it has als@rbaliscovered that most of the
students avoid escaping assessment sessions &syst @ big role in their final

exams.

Though a number of opinions have been given thald#tdd above are the ones
which appeared in large number in the students’stiprenaire. Others which
appeared and seemed to be in students’ minds lae-liexams are punishment,

exams are filters, exams are helpful tools to obiaim four national certificate.
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Table 4.5: Form Four National Examination Results B10 (Single Assessment)

School Div 1 Div 2 Div 3 Div 4 Failed
Malela 0 0 7 47 103
George kongowe 0 0 6 28 10
Stanley 4 13 20 20 0
Toangoma 2 3 15 70 151
Source: NECTA 2014
160 -
mdivi
140 +~ mdiv2
120 +~ wdiv3
mdiv4d
100 7 = failed
80
60
40 v~
20 +
0 T T 1
Malela George Stanley Toangoma
Figure 4.4: Form four 2010 NECTA Results
Source: NECTA results 2010
Table 4.6: Form Four 2014 Results (Double Assessnign
school Div 1 Div 2 Div 3 Div 4 Failed
Maela 0 4 3 34 18
george 0 8 16 44 17
stanley 12 17 1 0
Toangoma | O 4 3 34 18

Source: NECTA 2014
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Figure 4.6: Comparison of Double and Single Assasent
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4.2.3 Discussion of the Findings

This chapter has opened up the field findings adyaed and represented in the
previous sections. The discussion is based on pargparticulars of respondents, the
types of assessment used, students’ perceptiossmsaEment, impacts of assessment
basing on the comparison between single assessgenss and the double assessed

students form four results.

4.3.1 Characteristics of Respondents

4.3.1.1 Sex of the Respondents

Basing on the sex of respondents, the findingsaledethat 40 (66.67%) were male
and 20(33.33%) female. Since the sample size watoraly selected, out of the 60
respondents it was likely to get small number ohdée as compared to male. This
has conformed to the actual ratio of the Tanzambc® Force as per Tanzania

Report Book (2009).

4.3.1.2 Age and Education Level of Respondents

In this study, 83.33% of the respondents were utiierage of 20 years who were
larger number than 16.67% who were above 20 yé&us.of 60 respondents who
participated in this study, 50 (83.33%) were o<lestudents, 6 (10%) were diploma
holders and 4(6.67%) were degree holders. This stibat, a large number of the

respondents are the students who are affectedlgliveith assessment.

4.3.2 Impact of Assessment on Education
This study has revealed that there is a relatigndtetween assessment and

educational outputContinuous assessment can cause an effect on tloé $tRdents
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in two ways: The first is by the percentage it asde for on the overall student
assessment. In this concern, the percentage ofati@svaccording to the variations
in medical school curricula or the administratidhat governs the assessment in
general. In literature, the percentage of CA rarfgeh 10% or even being the single
method of assessment without FA. The second istident's overall achievement.
Student's achievement is influenced by the amofirknowledge of skills being

tested or the tools or the instrument that usedenCA.

According to Van der Vleuten and Schuwirth (20@Bg CA is valid as an
instrument that measures what is purposed to lessesd. CA encourages students to
learn on an-going basis. This manner of learniryipes a feedback to the students
about their learning and enables teachers to khevateas of strength and weakness
of the learners, and interfere with it. CA includa strategies implemented by
teachers to a certain the knowledge, the undernsigrahd the skills gained by
students. Furthermore, it is the frequent intecaxstibetween teachers and students

that enable teachers to know the strength and vesslkof the learners.

The Proportion of success in CA is more than FAdue to the fact that CA is
formed by multiple short assessment tools. Thesds tasually target a limited
amount of knowledge or required skills. Carrillpoeted that CA is associated fewer
numbers of course drop and improvement of the amedachievement of students.
Student's achievement in CA may be influence by-pnattice of the CA and the
students' achievements in their academic activifiéal-practice includes what is
associated with the academic staff such as tesstction, administration and

implementation; and those associated with attitudesrd the CA. These can lead
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to unreliable results. The increase in the succaes for the CA is associated with
high success rates in the FR. This suggests tleaCth can predict the students'
performance of the FRs. Showed that high succdss m the CA are associated

with the FRs and the student's achievements wéter hean the FA.

The high percentage of correlation between botha@é FA with the FR is justified
since both are included in the FR. The CA showsdridevel correlation and this
demonstrates a greater impact on the FR. Manyestuatid the present study showed
the CA had an impact on the FR of students. Thigarhdemonstrated as the high
correlation between the CA and FR and the presearicsignificant difference
between both. Correlation confident between CA thied=R supports these findings
from figure 6 which shows the difference betwearnshts who went through single
assessment and those who went through double ass#sst is vivid that the
performance of those under single assessment wastpan those under double
assessment, these results shows the importancerrof tivo national exam as it
awakes the morale of students to study rather lieamg reluctant and only wait for

the last form four national examinations.

Basing on the national curriculum for secondaryosthiwhich says that this shall be
taken at the end of form two, the students shaf pihis examination for promotion
to Form Three. The results of this examination Isbalused as part of continuous
assessment in the form four examinations. No ezatd shall be awarded for the
student who sits for this examination; the authaygests that this statement in the
national curriculum should not be taken as a phtasstay there but as practical

guide towards quality education.
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4.4 Summary

In this chapter, the study findings have been mrieske basing on the research
questions, research objectives and the conceptakfvork. Also it has been noted
that Continuous assessment has an impact on betlsttident's results and their
methodologies of learning. Serious attention shbeldlirected towards the tools that
are used in the CA. Training of teachers in bothnesettings and implementation is
important as they have a direct effect on the nudlogy of assessment. The

following chapter will be on the discussion, corsitun as well as recommendations.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction
This chapter gives a summary of the findings ole@iduring the study, conclusion

basing on those findings and the recommendatiaaighie researcher offers.

5.2 Summary of the Main Findings

This study has the main objective of finding o tmpact of student assessment on
the quality of education. This has been revealeddmgparing the final performance
of the form four results under single assessmemly (examined once by NECTA)
and those who were assessed twice by NECTA( in fovanand form Four). The
study has also shown that teachers use the thpss tgf assessment during the

program time which are diagnostic, formative anchsative.

The diagnostic assessment is normally used to @aregstudents in the respective
classes basing on their academic ability. Not eéhét but also this study has found
out students understand the importance of assessamdhey say that assessment
gives them a picture fo what they are capable dfteance knowing their weaknesses
become easy, it guides the in widening their kndgéeas well as preparing them for

the final exam.

5.3 Impact of Assessment on Education
From the study, it has been noted that the increasé&requency of student

assessment makes them to perform better in thé dxam and also makes them
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acquire the required knowledge in a good qualityisTs because assessment forces
students to seek and understand well what hasthaght in the classrooms. Wiliam
D et al (2010) says that formative assessment fwisithe assessment done during
the program) has a great impact on the output tyudlagree with him because even
this study has revealed a difference between tas#ents who were assessed in
form two, and those who were not assessed by NE@Térm two. P Knight in his
paper says “Students can, with difficulty, escaenfthe effects of poor teaching,
they cannot (by definition if they want to gradyatscape the effects of poor
assessment. Assessment acts as a mechanism tol gtattents that is far more

pervasive and insidious than most staff would epared to acknowledge.

It appears to conceal the deficiencies of teaclisgnuch as it does to promote
learning. If, as teachers and educational devetppge want to exert maximum

leverage over change in higher education we musfraat the ways in which

assessment tends to undermine learning. Knighéteh#ihat assessment brings good
results in the end, so it is important to have gowades of assessment, done in
regular bases before, during and at the end obgr@m. This is also supported by
Graham and Claire who says that “what influences gtudents most is not the

teaching but assessment.

5.4  Other Findings of the Study

This study has also found out that apart from @&ssest being important in ensuring
quality in education; it also plays a big role ichsol setting. Assessment makes
student to reduce truancy, this has been reveajedodking at the students’

attendance during exam times and during the noaahing. Students say that what
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the teacher teach in the class can be obtainedaksband from the internet, but it's
hard to miss assessment and assess yourself ugikg br the internet and send the
records to your teacher. Also this study has diem that, the results of assessment
are highly related to the teacher to studentsbratVhere the ratio is 240:1 or less
that 240:1 performance is high (e.g. Stanley Seaogndand when the number of

students increases to more than 240 to one tegmréormance drops.

5.5 Conclusion

The main objective of this study was to find ow tmpact of student assessment on
the quality of education, from the study and therétures that the author has passed
through, the importance of assessment have beealesl Just by taking a simple
comparison between the students who were filterddrim by the form two National
assessment (students under double assessment@eddfy the author) and those
who were not filtered (students under single assest as referred by the
researcher), a difference in performance is easlilgerved that is students who
passed through form two national examination filra performed well that those
who were assessed in form two as a normal schotihe This shows that students
study seriously when there is something to berathilike scoring the required form
two average marks. The researcher concludes liygséfwe want to improve the
quality of education in our country and increase thbility of our graduate
competition in the world market, assessment shbaldaken seriously and filtering

of those who will not reach the assessment avergered should not be avoided”.

In data collection, questionnaires were used whigtre administered to the

respondents in two groups which are the studendstla® teachers. This tool was
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selected because it is easy to use and offersdnedd the respondent. Data were

then analyzed using descriptive method with the béISPSS.

The results obtained have shown that there isadioal between student assessment
and the quality of education which is the outpuhisTteaches the educational
stakeholders that it is important to consider assest, modes of assessment, time

and frequency so as to get a good quality education

5.6 Recommendations

From the Education and Training Policy (ETP) of 39®at describes the main
purpose of secondary education being to providexppities for learners to acquire
essential knowledge, skills and attitudes so thadwgptes can have sufficient
qualities to join professional training and ingiibas of higher education, the author
recommends assessment during program to be takewsas it is the one which

shows real what a student is capable of and whatti€apable of. It is much better
to delay the time of a student to get out of schoalher than agreeing letting
him/her go while having no ability to continue Wwifurther education as the policy
says, by saying so, the author tries to show theegsity of form two national

examination and the average filtering.

5.7 Suggested Areas for Future Studies

This study was conducted in Temeke -Dar es salaang dour schools as a sample,
the same study can be done to other schools,alssti regions to see its efficiency.
Also this study has involved teachers and studemlg | encourage the same study

to involve other educational stake holders like thericulum planners to find out
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their views and opinions on impact of assessmermjuatity of education. The future
research can be on the impacts of students’ assaessm academic output, impact

of students’ assessment on teachers’ performargsessment and educational

motivation and so on.
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APPENDICES

Appendix I: Questionnaire to be administered to tle Secondary School
Teachers

INTRODUCTION AND INSTRUCTIONS

My name is Calviner Augustine, a student at the rOpmiversity of Tanzania,
undertaking a master degree in Projects Managem@stpart of my studies, | am
currently conducting my research into: ~— Impactsstudents’ assessment on the
guality of education” a case of Toangoma ward séleoy schools. | am interested to
hear and get your views on how assessment cart gfiatity of education, through

short questionnaire which individual student witkaver for about 15 minutes.

Many questions are in form of multiple choices imieir the right one to the
respective student will be selected by circlingr Bther questions, a space for

answers is provided.

No need to write your names on the paper.

Thank you in advance for your assistance in thidyst

1. gender
Male

Female

3. What is your level of education?

Diploma ( )
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Degree ( )
Master's  ( )

4. How many students in your program participate iary@ssessments?

5. To what extent has your program used student legoutcomes results for
each of the following? (write large extent, mediwuon’t use it)
Preparing self-studies ..........cccooe i iii i v e e
Revising program learning goalS .cc.c.....ocovviiiiiiiiiiiineneenns

Determining student readinessAfdevel work

6. How important are the following factors in prompgtiyour program to assess
student learning outcomes?
High importance
Moderate importance
Minor importance

Not important



46

7. How many types of assessment do you use in youhiteg/learning
Process................

Which are
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Appendix 1l: Questionnaire to be administered to he Secondary School
Students

INTRODUCTION AND INSTRUCTIONS

My name is Calviner Augustine, a student at the rOpmiversity of Tanzania,
undertaking a master degree in Projects Managem@stpart of my studies, | am
currently conducting my research into: ~— Impactsstudents’ assessment on the
guality of education” a case of Toangoma ward séleoy schools. | am interested to
hear and get your views on how assessment cart gfiatity of education, through

short questionnaire which individual student witkaver for about 15 minutes.

Many questions are in form of multiple choices imieir the right one to the
respective student will be selected by circlingr Bther questions, a space for

answers is provided.

No need to write your names on the paper.

Thank you in advance for your assistance in thidyst

A. Demography

1. Whatis your sex? a)male b)female

2. Howold are you? a) 13yrs b) 14yrs c) 15gl)sl6yrs e) 17yrs and
above

3. In which form are you? a) form one b) form twofa)m three d) form four

B. School attendance per week

1. How many days do you miss school in a week? a) 2 d) 3
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N

How long have been in this school? a) less thgs &) one to two yrs c¢)
three to four yrs
3. Did you attend preschool program? a) Yes b) No
C. Class assessments
1. How many tests do you do per month? a) one b)¢yvmore than two
2. How many times do you do exams per year? a) ondeite c) more than twice
3. Apart from tests and exams, what other ways aré itsassess your learning? a)
class quiz b) end of topic questions c¢) groupgassents
4. Who receives the feedback? a)my parents b) myself
5. Do you think tests and exams are helpful in yowcation? a) Yes b) No
D. Self-explanatory questions.
1. The results of tests and exams you get back, dohtékp you?

How?

2. What do you think can improve quality of

LT [ (o= 11[0] 0 [P
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3. As a student, do you agree on being tested?

LAY S

4. If you were given a chance to change somethinglicational system,
what would you

(0] 1 = 1 1o T

6. What would you advice the National Examination

(070 18] 4 (o] | 17T



