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ABSTRACT
The study focused on parental involvement and fiisces on students’ academic
performance in Korogwe. The study was guided byr fobjectives: 1.to relate
parents’ level of education with students’ acadepedormance 2 to identify how
parents’ income influences the students’ acaderaropmance, 3 to establish how
communication between teachers and parents affeet students’ academic
performance, and 4. to establish how home enviromraiects students’ academic
performance. The study employed sequential mixethods design and it used
interviews and questionnaire techniques to coliieta to inform the audience. These
techniques were also complemented by observatiah dotument. The study
findings showed that majority of parents had loweleof education which is at
primary level. It was noted that parents who haa level of education were less
responsible for children schooling which may hasé to their poor performance.
Moreover, the results showed that low income ofeper made them unable to
provide sufficient home needs and school requirésnéor their children. Low
income in the family also forced some studentsake fpart in the income generation
activities to support the families; thus reducihgit time for learning. The findings
showed that in most cases, great numbers of pavests not attending school
meetings. This situation left students’ problemaiwsd and in long run, it could lead
to students’ failure in their studies. Lastly, thedings showed that students were
involved in various domestics’ chores which consdm®ost of students’ learning

time. The recommendations to address these proldesmwrovided.
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CHAPTER ONE

1.0INTRODUCTION

1.1 Introduction

This study dealt with parental involvement and effects on students’ academic
performance in public secondary schools educatitimapter one is organized in
different subsections which are: background to fmeblem, statement of the
problem, purpose and objectives of the study. Euytithe research questions,
significance of the study, definition of key termsd organization of the study are

also discussed and presented in this Chapter.

1.2 Background to the Problem

Parental involvement in students’ academic perfocea has attracted many
educators and researchers in the field of educatiothe world. For example,
Epstein, Bakker, Davis, Henderson, Lewis and Kedmpose a short list of many
scholars who have spent their time on parentallvevoent. For instance, Epstein
(2002) had argued that, no school improvement lees lzreated without parental
involvement which strengthened parents, teachedmirastrators and students’
partnerships which end into benefiting studentsprowing schools, assisting

teachers and strengthening families.

Historically, parental involvement emerged as comspdon programme since
1960’s and 1970’s in United State of America (USAY Europe as among of other

programmes aiming at encouraging minority low ineoparents to prepare their



children for more successful schools and preveuntaibn delays for children who
at risk (Bakker, Denessen & Brus-Laeven 2007jvds just an appeal to support
lower school children achievers through parent@rirention. For instance, in USA,
during 1967 parental involvement was establishetthaprogramme for low income
kindergarten and first graders students to sust@mpulsory education programmes.
Its execution manifested positive results by eqguigparents with skills on how to
help their children with home works for enhancemanéducation progress. Being
potential in education, attempt to increase patent@lvement in school had made

improvement.

Likewise the Jomtien conference on Education fdr(BFA) of 1990 accredited that
many nations in the world have to ensure efficisr@nagement of education by
involving local community including parents. Thsshecause when parents become
involved in education they will enhance pupils, coamity and users interests to be
traced at the center (WCEFA, 1990). Consequeritig,an ideal for educationalist to
ensure all challenges that are thought to hindeenpal involvement are worked
through particularly in secondary schools whererenity students’ academic

performance is declining from time to time.

Moreover, the Salamanca Conference on Special Eduacheld in Spain 1994
discussed that, parents should be encouragedtioipate in educational activities at
home and schools for the purpose of supervising supgporting their children
learning. Similarly, the government should prompteental involvement through

policy statements that allow formulation of parestkool association with the



intention of enhancing their children’s educatidhe argument draws strong support
on how parents are vital in their children schoglin the way of demanding policy
(blue print) which will act upon constraints thamit parents in monitoring children
education in secondary schools. This would stremgtafforts towards achieving

quality education for all (EFA) (UNESCO, 2003).

Furthermore, the World Education Forum Conferen€e2@00 held in Dakar,
Senegal discussed what the roles that governmeémslds play in enhancing
partnership with all education stakeholders inaigdbarents. This should go beyond
not only in financing education and cost sharing &kso should build in whole
education process and learning for seeking qualégiucation for all

(UNESCO,2000).

This explains how families and parental involvemisnhighly required not only in

financing education but also in monitoring the whtdarning process. However, in
real sense, government in many countries have obly enhanced parental
involvement for seeking quality education, theuaiion that had drawn attention for
many scholars to work tirelessly in exploring hemices for parental school

involvement.

For the case of African countries, parental involeat in education has also
attracted many scholars in relation to its contidou to students’ progress. For
example, in Nigeria, Eze (2002) commented thatemtar are the first teacher at

home and potential in early literacy skills acquasi of their children. Also he



insisted that, higher academic progress can beecsthiif parents become more
conscious and have positive attitude toward legrais well as high performance of

students influenced by the level of parental ineahent.

Studies from South Africa also uncovered that, gheents who perform actively in
homework and study programme of their children ©Gbate to their good
performance. There are schools Acts that createngmas active partners in schools
governance; even though low attendance in pareegtings, lack involvement in
fundraising projects and reluctance in paying stfees in public secondary schools
are the evidence of low parental involvement. Mdognks (2005) study in Kenya
revealed that parental willingness to be involvedupils homework is high with
expectation of fostering students learning and kupenting teachers efforts yet it is
hampered by number of factors. Equally, parentablirement is assumed to be

more mothers’ responsibility than fathers’ respbihisy.

Education policy and various programmes in Tanzahiave shown great concern
on the roles that are played by various educatiakefolders including parents. For
instance, Education and Training Policy in Tanzdfi95) recognizes the roles of
parents in education through decentralization, imctv parents are involved in

education process by financing education througt sbaring and put emphases on

providing education through partnership with comibuURT 1995).

Experiences from schools indicate parents are ddiess to fulfill their

responsibilities of paying school fees, attendiagepts-teacher meeting, contacting



to school about students academic progress anadatiee which is contrary to the
expected aim of the policy. Galabawa (2001) arghas parents and students are
clamoring for quality education for all, especialty democratic education system
that requires parents to be informed, participatktiafluences decision that affecting

their children.

Also, Secondary Education Development Programme FSHDand SEDP I

acknowledges the roles of parents in education dhatlikely to cover education
financing, participating in construction of schdmiildings and ensuring that children
are enrolled in schools, attending classes andetained in education system (URT,

2004, URT, 2010).

Unfortunately, the role of parents in secondarycation to some extent is limited
and much rested on financing and construction ledakbuildings which is not fully
achieved, on the other hand parents’ participagioth commitment in their academic
progress, such as knowing about their childremnd#drce in school, helping with
home works is constrained. Generally, some patgnte little or no involvement in

all levels of education.

Furthermore, in Tanzania, there has been poor meafoce in secondary schools
over the years and efforts are always undertakerdioess the problem. Among the
factors that are associated with the students’ poademic performance are the lack
of facilities in schools, lack of teachers, ind@irie, unfavorable home environments

and parental involvement, Mihayo (200#)is possible that, factors like: low family



income, low levels of education of the parents,rpowolvement of parents and other
family members in the students’ school activitiesynaffect students’ performance.
It is also observed that in Korogwe Town Councinast all public secondary
schools are day schools. Although there are maetora that affect students’
academic performance, the factors related to paremtolvements need to be

considered for investigation.

Therefore, there is a need to conduct an empirioastigation to determine the
effects of parental involvement in students’ academerformance in public

secondary schools in Korogwe town council.

1.3 Statement of the Problem

Various studies (Epstein, 1995; Epstein 2002; K2DQ2; Mihayo, 2004; Sanders
and Sheldon, 2009; Sheldon, 2009) show that theee edfects of parental

involvement on students’ academic performance.rRaravolvement is expected to
provide a good and conducive climate for sociakeliactual and emotional

development of child, further it provides love, @gty, guidance and care that
contributes to good academic performance. Cart@@aR suggested that, parental
involvement is a powerful factor for good as wedlkead for development of some of
basic characteristics of a child that are fundaaleribr father learning in

school.

Despite this fact, very little has been done inZeama and Korogwe in particularly

to investigate into parental involvement and howafiects academic performance in



secondary schools. This study sets out to deterntivge effects of parental
involvement. Specifically will focus on parental véé of education, the
communication between teachers and parents, fanibme and home environment
and how they impact on students’ academic perfocaam public secondary schools

in Korogwe District Council.

1.4 The Purpose of the Study
The purpose of this study was to find out how pilemvolvement is associated

with students’ academic performance in Korogwedaetesecondary schools.

1.5 Objectives of the Study

).  To relate parents’ level of education with studeatademic performance in

Korogwe selected secondary schools.

i). To identify how parents’ income influences the smid’ academic
performance in Korogwe selected secondary schools.

lii).  To establish how communication between teachers pamndnts affect the
students’ academic performance in Korogwe selestedndary schools.

Iv).  To establish how home environment affects studeatatlemic performance

in Korogwe selected secondary schools.

1.6 Significance of the Study

It was expected that the outcome of the study wbeldignificant to different levels

including school, district, regional and natioraél. This would bring awareness to
educational planners, policy makers, educationatiadtrators and community at

large to make sure that, there is good parentalwewment at all school level.



The study was expected to provide inputs on howehset up is needed to facilitate
the students’ learning as various roles of the rgaren financing, supporting

(nutrition) and counseling would be revealed insisg) the students to learn.

1.7 Delimitation of the Study
The study was delimited to cover public secondaskosls in Korogwe town
council. The researcher will collect data to soeesdary schools in Korogwe town

council.

1.8 Definition of Key Terms

1.8.1 Parental Involvements

In this study, parental involvement has been useché¢an the way the parents are
involved in education activities of the children. ihcludes the way the parents
communicate with the school on education mattersy parents assist the children
with conducive learning environment at home, elguying school uniform,

providing nutrition, encouragement and follow ups school assignments.

1.8.2 Student’s Academic Performance
In this study academic performance is readymadelestis academic results
measurements that are obtained from examinatioedsibbs (weekly tests, terminal

examinations, annual examinations).

1.8.3 Parents

In this study parents means father, mother or gaasf students.



1.8.4 Public Secondary School

In this study public secondary school are schoaienhby government.

1.9 Organization of the Study

The study was organized into five chapters. Chamter contains the background to
the problem, the statement of the problem, objestiof the study, research
questions, significance of the study, limitationtbé study, definition of terms and
organization of the study. Chapter two covered rbigzal framework, literature
review related to the study and the research gapth&more, chapter three
concentrated on presentation of the research melibgpgd while chapter four is
about data presentation, analysis and discusSGirepter five presents a summary of
the study, recommendations and conclusions basirteofindings. The last section

provided the list of selected references and agpesd
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CHAPTER TWO

2.0LITERATURE REVIEW

2.1 Introduction

This chapter reviews the literature related todfugly. It is organized in different sub
sections that include; theoretical literature rewigarents or guardians level of
education and its effects on their children acadepgrformance, the relationship
between parents income and students’ academic rpefe, communication
between teachers and parents to the students’ rmcagerformance and learning at

home and students’ academic performance and résgapc

2.2 Theoretical Literature Review

This study was influenced much by Epstein’s Frantewgpstein’s Framework is a
framework containing six important factors. Thiarfrework is based on findings
from many studies about what factors are most g&ffeevhen it comes to children’s
education (Epstein, 2009). Those six factors areeniamg, communicating,

volunteering, learning at home, decision-making armllaborating with the

community.

In parenting, it insists families with parentingdachild rearing skills, understanding
child and adolescent development, and setting hmonditions that support children
as students. For example, parents play a key makelping students to get to school
on time every day. Schools can help families urtdadsand carry out this parenting

responsibility in a number of ways (Epstein, 208pstein 1998). With this aspect,



11

all families may establish home environments whare conducive to support

children to learning at school.

Communicating refers to how best to design and eonan effective two-way
communication that is school to home and home hoal¢ about school programmes
and their children’s progress. This will bridge thep between parents and schools,
which exist due to inadequate information betwearepts and teachers. It can be
achieved through conferences with every parergagtionce a year, with follow-ups
as needed. Part of parents’ names and contagbdeas in students’ admission
forms, there should be special desk to ask patentgister again as the way to trap
their commitment into serving the school. Voluniegr Parents need to be recruited
and organized for help and support. It is belietred, most parents are professionals
and others are businessmen while others are tdlentearious aspects, so they
should be organized and start volunteering and teglghers in various aspects. This
reduces the burden teachers experience when magiiudents’ progress (Epstein,

2002; Burke, 1998).

Learning at home provides information and ideadatoilies about how to help
students at home with homework and other curriculel@ted activities, decisions,
and planning. In practice, may seem difficult bapgtein 1998) provides workable
sample practices. These include provision of iimfation for families on skills
required for students in all subjects at each lésreh; information on homework
policies and how to monitor and discuss schoolvairkome; information on how to

assist students to improve skills on various ckas$ school assessments, provision



12

of regular schedule of homework that requires sitgdéo discuss and interact with
families on what they are learning in class; cadeadvith activities for parents and
students at home, family mathematics, science, reading activities at school,
holiday learning packages or activities; family tipation in setting student goals
each year and in planning for high schools so aketp them aware of future

obligations and creating desire to see their chiitr future.

Decision making refers to including parents in sghaecisions and to developing

parent leaders and representatives. Collaboratiitly tve community pertains to

identifying and integrating communities’ servicesdaresources to support and
strengthen schools, students, and their familiezhEof these factors can lead to
various results for students, parents, teachingtioes and the school climate. In
addition, each factor includes many different pcast of partnership. Lastly, each
factor poses challenges to involve all families @ndse challenges must be met.
That is why Epstein (2009) considers it to be ingar for each school to choose
what factors are believed to be most likely to stsisie school in reaching its goals
for academic success, and to develop a climatdliahee between homes and the
schools. Even though the main focus of these sitofa is to promote academic
achievements, they also contribute to various tedol both parents and teachers

(Epstein, 2002).

When looked critically the model has practical adility in guiding how the
parents should play their roles in guiding the etid learning to realize good

academic achievement. For example function of tbengunication. It is now
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apparent that those schools which strengthen themedation between the teachers
and the parents they are able to communicate orfatiters that may impede the
students’ education development and the earlyvatgron may be set by parents at
home like finding addition time for the students téke remedial studies during
school holidays. But this can only be informed tlglo the school report to the
parents. This has to mean that the schools whitb faovide comprehensive report
to the parents are hindering the student performderause the parents cannot

know what measures they should take about thes and daughters on learning.

2.3 Parents Education Level and Students’ Academic Pesfmance

In developed countries, research findings from badults’ education and early
childhood intervention programmes note that themalevel of education is one of
the most important factors influencing children dieg level and other school

achievements (Clark, 2007). More highly educatecms have greater success in
providing their children with cognitive and langeagkills that contribute to early

success in schools (Chen, 2007). Therefore, thisem#hose students to achieve
higher than those whose parents are of low educéicel. In the same view, Davis
(2005) argues that, households with higher level education stress on the
importance of education for their children becatlssy perceive education as a tool
for overcoming ignorance and poverty. The studyicaigd that, literate parents
focus more on giving their children education aedde spend time on helping their
children with their homework and checking what thehildren have learned at
school. The evidence suggests that literate parftisw closer their children

academic progress by purchasing books, monitotigy tchildren and providing
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stimulating experience (Jensen & Seltzer, 2000)es€hcontribute to students’

achievement.

Education of parent predicts the possibility anel guality of parental involvement.
The study of Georgiou and Tourva (2007) reported, tharents’ education is related
to the extent to which parents are involved to ¢higdren education. The research
findings suggested that, the amount of schoolirsg ffarents received, have effects
on how they structured their home environment ama they interact with teachers
and their children to promote academic achievembatyever, it might not be
always the most important factor to which particytarent devotes resources for

their children (Henderson & Mapp 2002).

In Tanzania, it has been established that pooritzsrare more likely to be illiterate.
llliterate parents are not spending money on tbleildren education as compared to
their better off counterparts (Dachi, 2000). Pasewnith low level of primary
education are the ones who are illiterate and dovale education much. To the

contrary, qualified parents are more likely to \ea&ducation.

The above observation is consolidated by Kapin@d42who studied the impact of
the parental socioeconomic status on the acaderhieveement in secondary schools
in Tanzania, he established that the parents wgh hcademic qualification and
formal occupation know the importance of educatmtheir children and they were
not reluctant to support them in paying fees, bgyaooks and provision of funds for

remedial classes known as tuition.
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2.4 Parents Income on Students Academic Performance

The responsibility of training a child always liesthe hand of the parents. Parents of
different occupation classes often have differéyies of child rearing, disciplining
their children and different ways to reacting teithchildren. These differences do
not express themselves consistently as expect#itkicase of every family; rather
they influence the average tendencies of famileesdifferent occupational classes
(Rothestein, 2004). In line with the above assertiblill, Castelino, Lansford,
Nowlin, Dodge, Bates and Pettit, (2004) had algued that income of parents do
not only affect the academic performance, but asy create difficultness for
children from low background to compete well witieir counterparts from high
socio economic background, under the same acadaminment.

Different studies that have been conducted in dgesl countries show that parents’
income has impact on students’ academic performaho®ss all families, parents
face major challenges when it comes to providingnogd care and education for
their children. Families which economically and iatlg well-off support students’
learning and make pupils learning by making congeidiome environments that
provide learning variety and they send their cleitdto quality schools (Thomas,
2011). Parents from low-income households, fadecdif in providing their children
with extra classes and educational materials dleetio low income and low attitude

towards education.

The study conducted in Nigeria about the effectparental socio-economic status

on academic performance of students in selecteabtsby Ogunshola andidewale
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(2012) indicated that, there was significant relaship on socio-economic status and
educational background in relation to studentstlagaic performance in the selected
area. In addition to that, other researchers inehNagincluding Eze (2002), Craig
(2003), Hill et al., (2004) and Rothstein (2004)dhalso asserted that status of
parents does not only affect the academic perfoceaf students but also make it
impossible for children from low socio-economic kgmund to compete well with
their counterpart from high socio-economic backgwnder the same academic
environment. Ogbu (1981) had analyzed the schodélyperformance of blacks in
America; the findings indicated that, their loweerformance is an adaptation
maintained by two processes. The first is thatcksdabccupy social and occupational
positions that do not require high educational ifjoations. Secondly, the job

shortages and other hindrances generate doubts thieotalue of education.

In developing countries some researchers indichtée family financial ability

determines students’ academic performance. Thestsidvith parents who are well-
off are more likely to perform better in academiattar while poor family

background are said to encounter more problemshéir tacademic than their
counterpart does (Cooper and Crosner 2007). IntiaddiClark (2007) argued that,
education related activities as well as the fanbckground are factors that
stimulate students’ education aspiration and motwato achieve and perform well
at school. Lack of necessity resources tends tectafthe children level of

participation in the educational process, theifitgtio interact with teachers and to
think critically and their commitment to school,noe this situation leads to the poor

academic performance.
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Puja (1981) studied on the effect of social ecomofactors on pupils’ performance
at primary school levels and found that pupils’fpenance in both English and
Mathematics was different depending on the basisdicational level of their

parents or guardians. Children from non-educatednts scored poor grades in both
subjects compare to those who parents are edudateithermore, Mbilinyi (1984)

argued that, poor families from some householdseglw priority to school

activities whose children were kept busy herdiraghgring and performing domestic
chores after school session. In addition, to tkaidies conducted by Guraywa
(1995) in Dar es Salaam showed that, the socigtes high social economic status
do support their children by providing them withtrexclasses. The inequalities
observed from primary school level extend to higbdumcation levels and intensifies
in wealth and educational achievement between rmnldrom advantage and

disadvantage family background.

However, other literature suggest that, the mostumate predictor of students’
academic performance is not parent income, educhdieel or even social status but
the extent to which the parents create conducimglyabackground that encourage
learning, set expectations for achievement andréutareers, value education and
become involved in their children education (Mwanik973; Hyneman, 1976;
Ngorosho, 2003). Parent may be rich or educatedflthey do not prioritize their
children learning their abundant wealth and theiucation level would have no
significance effect on their children school acki@ent. Therefore, availability of
good living condition and capital value at home may necessary influence pupils’

academic performance in school subjects. What miatieer it is how the pupils use
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the facilities to support their school learning @¥gsho, 2003). In other words,
students’ from poor family environment could penfiolas high as those of rich
family background if they make optimum use of aafalié resources at their disposal

and get the necessary encouragement.

Well off families who valued education engaged tthehildren in households’
activities during weekends. Similarly, other sdwdit children to tuition while others
requested older siblings who had complete schosufiport their young sister and
brother. Komba (2010) furthermore notes that, sparents who valued education
ask their children to spend more time in schoold¢hsd when others were leaving
school premises those spend two to three extrashimurrevision. Though Dachi
(2000) and Komba (2010) had established that, legome families with larger
family size enrolled only few children at a time ae to reduce cost and others

children waited for their turn.

The responsibility of training a child always liesthe hand of the parents. Parents of
different occupation classes often have differéyies of child rearing, disciplining
their children and different ways to reacting teithchildren. These differences do
not express themselves consistently as expect#itkicase of every family; rather
they influence the average tendencies of familtesdifferent occupational classes

(Rothestein, 2004).

In line with the above assertion, Hill, Castelihansford, Nowlin, Dodge, Bates and

Pettit, (2004) had also argued that income of garda not only affect the academic



19

performance, but also may create difficultness ctaldren from low background to
compete well with their counterparts from high soeconomic background, under
the same academic environment.

Different studies that have been conducted in dgesl countries show that parents’
income has impact on students’ academic performaho®ss all families, parents
face major challenges when it comes to providingnogd care and education for
their children. Families which economically and iatlg well-off support students’
learning and make pupils learning by making congeidiome environments that
provide learning variety and they send their cleitdto quality schools (Thomas,
2011). Parents from low-income households, fadecdif in providing their children
with extra classes and educational materials dleetio low income and low attitude

towards education.

The study that had conducted in Nigeria about tfexts of parental socio-economic
status on academic performance of students intsdleschools by Ogunshola and
Adewale (2012) indicated that, there was signifiaa@ationship on socio-economic
status and educational background in relation udesits’ academic performance in
the selected area. In addition to that, other rekeas in Nigeria including Eze
(2002), Craig (2003), Hill et al., (2004) and Ra¢ns (2004) had also asserted that
status of parents does not only affect the acadesriormance of students but also
make it impossible for children from low socio-eocamc background to compete
well with their counterpart from high socio-econontiackground under the same

academic environment. Ogbu (1981) had analyzedsc¢heolwork performance of
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blacks in America; the findings indicated that, itheower performance is an
adaptation maintained by two processes. The firshat, blacks occupy social and
occupational positions that do not require highcadional qualifications. Secondly,

the job shortages and other hindrances generatggabout the value of education.

2.5 Communication between Teachers And Parents and Stedts’ Academic
Performance

Durojaiye (1976) explains that, parents and teaches most influential from early
period of schooling in child life. Parents norma#iiart to possess education and
teachers extend it. He emphasize the importanbermk cooperated with school and
establish good financial relationship with teachef®is means that, children
intellectual potential for successes in school atlan depends in initial efforts of
parents in cultivating this potential so as to prepconducive learning environment.
Harbison and Hanushek (1992) argued that, studiesdocational performance
particularly in developed countries invariably icatie that, learning occurs in the
home is much more important than that which ocdusanool. The quality of
education at home is typically reflected in the eadional level of parents, their
income level and other indicator of social econostatus of the family. Parent or
family input to education which include the levélboth mother and father education
exert a positive or negative and generally sigaific influence on student

achievement.

Parental involvement in education has been a twipicterest for many years among

those who are concerned with improving academigaement for children (Hoover



21

and Sandler, 1997). After reviewing the literatuHenderson and Mapp (2002)
indicate that student achievement is most commadelyned by report cards and
grades, grade point averages, enrolment in advariasdes, attendance and staying
in school, being promoted to the next grade, angraved behavior. Many
researchers recognize the important role and stpmsitive bond between homes
and schools play in the development and educafichilren (Sanders and Sheldon,
2009; Richardson, 2009; Sheldon, 2009; EdwardsAdidded, 2000; Henderson and

Berla, 1994, Epstein (1998).

The theories put forward have been supported, eaffirmed, by numerous studies
that have shown that, good cooperation betweenotgHmomes and the communities
can lead to academic achievement for students, elsas to reforms education.

Research has also shown that successful studerdstrang academic support from
their involved parents (Sheldon, 2009). Furthermoesearch on effective schools
where those students are learning and achievirgycbasistently shown that these
schools, despite often working in low social andremmic neighborhoods, have

strong and positive school-home relationships (8endnd Sheldon, 2009; Sheldon,
2009). More importantly, these effective schoolgehmade a real effort in reaching

out to their students’ families in order to brirgpat liaison and cooperation.

Sanders and Sheldon (2009) maintain that schoalsnie successful when a strong
and positive relationship among students, pargéagshers and the community has
been established. All students are more likelyxjgeeience academic success if their

home environments are supportive. The benefit tiadents of a strong relationship
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between schools and homes is based on the devatbpiteust between parents and
teachers. According to Epstein (1995) studies sdatwat, most teachers would like
to have the families of their students involvede finoblem is that few of them know

how to go about getting the parents to participaig be involved.

2.6 Learning at Home and Students’ Academic Performance

Dave’s model developed by Bloom (1984) shows fispe&ts of home environment
that influence the academic performance of a chiidom identifies five home
environment processes namely: Work habits’ of #eilfy, which refers to degree of
structure and routine in home management and thehasis or lack of it in

educational activities over leisure activities aiehool hours and during holiday.

Secondly, academic guidance and support which declparents’ frequent
encouragement on schoolwork and their knowledgstwdents’ progress at school.
The ability and quality of help provided by home &zhool related tasks includes
adequate space and time for revision, relevantagqaiel and availability of learning

materials.

Thirdly, intellectual stimulation which is done biamily members to provide
intellectual interest to the students, for examfite, type of reading which is done,
the nature and extent of conversation about id@ad,nature of intellectual model

which parents provide.

Fourthly, language model and quality of languagedusy the parents and taught,

either direct or indirectly to the child.
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Lastly, is academic aspiration and expectation whiocludes the parents’
knowledge on the students’ current schoolwork dredfarents’ aspirations for the

standard of the children educational achievement?

Kapinga (2014) is in line with the above positiohese suggests that the home set up
such as space, furniture (chairs and tables), homoees distribution, silence and
reading rooms provide encouragements for the stadertake studies at home thus
contribute to better academic achievements. Lu2@44) also consolidates the
above observation on the roles of the parents aiitting students’ academic
achievement when established that the heavy agmallwork at home, bricks
making and involvement in the petty businesses gmitre students hindered
academic performance among the secondary studentsral Korogwe District

Council.

Family being the first and major agency of socatian plays an essential role in
styling children’s life. It has been shown that mos children who are successful
and well-adjusted come from home environment whgred relationships exist

between children and their parents, so parentalwewment is much more likely to

promote students school success when it occurkercontext of consistent home
environment (Steinberg et. al., 1992). Whether marare helping and support their
children school life can directly affect their pemal and social development as well
as their academic success (Gecas, 1971; HarrisGaodall, 2008; Jeynes, 2007).
This is to say, parental involvementakes a positive contribution to children’s

educational achievement. Epstein (1992) arguesstiaients at all grade levels do
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better academic work and have more positive schibitlides, higher aspirations, and
other positive behaviors if they have parents whe aware, knowledgeable,

encouraging, and involved.

Richardson (2009) shows that, schools need morm@\viement from parents since
the chief benefits on their children’s educatioa higher grades, positive behavior
and attitude and more effective schools. Accordiog(Epstein, 1995) parental
involvement in their children’s education takes warious forms. For instance,
parents may be involved by volunteering at schoammmunicating with the school,
participation in school decision-making, or suppwtlearning at home. According
to Hoover and Sandler (1995), parents agree tegtliave an important role to play
in home-based activities when it comes to childsdearning. These home-based
activities include, among others, monitoring thehild’s school work and progress,

discussing school related issues with their claitd] assisting with homework.

Students generally feel well when parents help theno better at school. In a study
by Patall, Cooper and Robinson (2008), 95% of sttedeeported that they did better
in school at least some of the time when they weckhelp with homework from
their parents. Studies have shown marked impromenre students’ academic
achievement when their parents are involved widirthomework (Keith and Keith,
1993). Readiness for school learning especiallyfopsance at secondary level
depend much on home set up, the home activitieSyation by parents availability
of relevant extra reading materials in the formteoft books and kind of guidance

available at home. Also, frequency communicatioreguired between school staff
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and parents to discuss ways to help their childHowever, evidence suggests the
most of these contacts are often school initiatéoh{ba, 2010). All these are pre
requisites for children preparation for examinasicand for good performance at

school.

2.7 Research Gap

Much of literature in both developed and developicguntries revealed that,
academic performance is influenced by parents’lireraents factors. With increase
of poor performance in Tanzanian secondary schadatsimportant to find out what
are the problems which lead to poor performancehobdigh there are different
factors which lead to poor performance, parentsolvement is one of factors
affecting academic performance, as indicated bfemdiht scholars: (Epstein, 1995;
Epstein 2002; Kim, 2002; Mihayo, 2004; Sanders &tnkldon, 2009; Sheldon,
2009). However, these studies have not examinel@th the parents’ involvements
as an important aspect which affects academic pedioce. Moreover, researches on
the effects of parental involvements on academifopmance of public secondary
schools in Tanzania are limited. Furthermore, aifioEpstein’s Framework offers
rich model to study parental involvement and acadgmerformance, no study in
Korogwe has used this theoretical framework to gutd investigation. Therefore,

this study is an attempt to fill this gap.
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CHAPTER THREE

3.0RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents the research methodologiesvérs components of research
design, area of study, targeted population, saraptt sampling procedures, data
collection methods, procedures used in data caleend analysis, at the end of the

chapter, the ethical issues are also presented.

3.2 Area of Study

The study was conducted in Korogwe District in Tanggion. The researcher chose
Korogwe district purposely because, there are 38ipgecondary schools, of which
32 of them are day schools and only one schoob#&ding. Also all these schools
are taking students from different wards in Korogugtrict. Since students attend
school and they go back to their homes, the horttimge were considered to affect
them in their studies. So the nature of schoolirglen(day school) was expected to
provide insights on the parental roles influencalmacademic achievement, hence,
the district with its schools were considered fovestigation in this study. The
population of Korogwe district engages in diverser®mmic activities ranging from

big production industries, farmers, as well as mag people and petty business.

Characteristically the area is monoculture in rttommunity comprising of people
dwelling from Tanga region and different religioosientation. For that matter

people have common culture whose custom are usgdide people behavior and
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ways of life. Also Academic performance of the &ni$ is very low to compare to
other district in Tanga. The study explored dethilgformation that indicated how

family background contributes to students’ perfonce

3.3 Research Approach

Research approach is the plan that enables tharchee to come up with solution to
problem under study (Best and Khan, 1998). Given rithture of objectives, the
currebt researcher used sequential mixed methodhich both quantitative and

qualitative approaches were employed. Qualitatmgr@ach allowed the researcher
to gain deep and clear understanding of the respunkihowledge, feelings and

experience regarding parents involvements anchftsence on students’ academic

performance.

In addition, the approach was used because it geovihe researcher with flexibility
in questioning through verbal explanation. Quatitieaapproach was used to gather

and analyze data on students’ academic performance.

3.4 Research Design

A research design is arrangement for collection andlysis of data and all the
procedures that will be employed to build the studlgcording to McMillan and

Schumacher (2010) descriptive research design islyneoncerned with describing
and explaining events as they were, as they ar@sothey will be. This study
employed the case study design in order to getrigitign of the characteristics of

parental involvements in their children academidgrenance. Thus, the researcher
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collected in depth information from the respondearisl analyzed it in order to be
able to explain how parents’ involvements influemmademic performance of the

children.

3.5 Target Population

Target population refers to the total number ofjectbor total environment of
interest to the researcher (Best and Khan 2006¢. tahgeted population, in this
study included four public secondary schools, headchools, normal teachers,
selected students in those 4 secondary schoolqamedts of the students around the
school. Their involvement in this study was basedtloe fact that, they were
expected to provide data in terms of their expegeand views on the extent to

which their parents are involved in school acadgperformance/affairs.

3.6 Sample and Sample Size

3.6.1 Sample

A sample is a small group of people that represdvaracteristic of the target

population. There is no fixed number or percentafjsubject that determines the
size of an adequate sample, instead it may depeon tne nature of population of
interest and the data to be gathered and analyest Gnd Khan 2006). The study
was conducted in four (04) selected public secondahools out of 33 public

secondary schools at Korogwe district Respondersided 40 students, where by
10 students were selected from each school andofiteem were form four and

other five were form three. From each school B2liers were selected while three

teachers were selected including academic masseipline masters and teachers on
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duty. In addition, four head teachers were selecotexlin each school and 40 parents
were selected. Total sample were 96 respondentam@auy of sample is shown in

table 3.1 below.

Table 3.1: Composition of Respondents from Selecte@econdary Schools-

Korogwe
Number | Category No of respondents| Sampling technique
1. Students 40 Simple random
2. Parent or guardian 40 Purposive
3. Teachers 12 Purposive
4, Head teacher 4 Purposive
Total 96

Source: Field Data (2015)

3.6.2 Sampling Techniques

Samplingis the process of selecting a number of individiralsuch a way that they
represent the large group of which they were sete@WicMillan and Schumacher,
2010). Then purposive sampling was used due ta#tere of the study whereby
teachers, students and parents were purposely textleto provide reliable
information to the researcher. Four teachers walected from each school
including head of school, academic master, disuplinaster and teacher on duty.
Heads of schools was included because they are awlannistrators implementing
academic programme in selected schools. Academstemaliscipline masters and
teachers on duty were selected as they were expdotegive their view on
experience concerning the study. Parents who wevelved in this study are
important because they are the ones who are takiregof their children at home and

who help them in doing homework as well as follogvan their academic progress.
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Students were used in this study because they smught to provide valuable

experiences on how their home settings is impadmgheir studies.

3.7 Data Collection Techniques

3.7.1lInterview

This technique is popular because it is flexibled grarticipatory. Interview is
participatory, as it requires both the intervieveerd the participant to join in an
interactive conversation (Best and Khan, 1998)erinéw is sub divided into

structured and semi structured interviews.

In this research the researcher used semi-strucioterview questions because they
allowed flexibility in maintaining the course of terview and responses by
classifying question to ensure that the requirefbrimation was tapped from

respondents.

The interview helps the researcher to use limitedetavailable with every

interviewee. It also helps the researcher to wstded deeper of the interviewees’
experiences, feelings and perspectives. Interviewsimple because the interviewer
has freedom to change some questions accordingeteetiction of the interviewee

(Patton, 2004).

Therefore, the researcher used face to face ietertd collect information from
students and parents on the influence of paresnsgl lof education, parents’ income,

communication between teachers and parents andifgaat home and students’
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academic performance at school. Parents and gunaravare interviewed in their
homes during the researchers visit and this obdetive appointment made and
agreed. Gray (2009) holds that interviews must beefally recorded during
interview to avoid distortion of information whiakiould affect the research results.
The current researcher therefore used both fietd taking and the phone device to
record the interviews. Later both methods of reicmyddata were checked and
compared to see what information was mis-recorégglication of more than one
method in data recording reduced the errors thatldvbave happened in the data

recording using one recording device.

3.7.2 Questionnaire

This study employed questionnaires containing botfen ended and closed
questions. The researcher used questionnaires deetla@ study is concerned with
variables that cannot directly be observed sucheass, opinions, and feelings of the
respondents. Such information is best collectedutlin questionnaires (McMillan
and Schumacher, 2010). Further Gray (2009) stresdsthe questionnaire is a
useful tool where the researcher can employ ibttect the people’s opinion on the

nature and effective of the programme.

In this study therefore the question was suitedaillecting the respondents’ opinion
on the effects of the parental support on academitevement of the students in
selected secondary schools in Korogwe district cbuhe method is economical,
respondents in distant locations can be reachedrenduestions are standardized,

anonymity can be assured and question can be miittespecific purpose. Also it
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enabled the respondents to answer question easithow wasting time. The

researcher administered questionnaires to stsidenas to get information on the
effects of parents’ level of education, parentome, communication between
teachers and parents and home environment on $su@d@ademic performance at

school.

3.7.3Documentary Review

The purpose of reviewing documentary sources wasloav the researcher to have
better understanding of what has been said orenritbout the subject under the
study. Best and Khan (1998) explain that in analyzhe documents the researcher
might use sources old data like records, reporistgal forms, letters, diaries, books
and other academic works, periodicals, catalogsgigbi, court decision, pictures,
file and cartoons. In this study, examination ressubere used as a documentary
source. The students’ academic records were obltdnoen the academic offices.
These indicated the students’ weekly tests, terin@nd annual examination results

for 2015.

3.7.4 Observation

Observation is a fundamental and critical methothqiiiry for it is used to discover
complex interactions in a natural setting. It githe researcher an opportunity to
look at what is actually taking place in the sitoiatrather than relying on second
hand information, Best and Khan (1998). In thisdgtuthe researcher used
observation and recorded what was going on in mdiffe families and schools in

general.
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3.8 Data Analysis

The data obtained through questionnaire were ozgdniand computer excel
programme was used to convent the data to grapvarsip the level of the academic
achievement at various schools in Korogwe seconslengols. The interviews were
read first, then the responses were organized drfmur themes and the report of the
interview was supported by quotes from informaritse interviews followed the

thematic approach.

3.9 Validity and Reliability of the Research Instruments
The researcher through the process of data cadfecind analysis of findings
ensured validity and reliability of the instruments this study, the researcher

employed pilot study, peer review and triangulation

3.9.1Pilot Study

The researcher ensured the validity and reliabiitythe research instruments by
piloting the instruments before the actual datdectibn. The researcher conducted
pilot study at Old Korogwe secondary school andoived six respondents that
included one teacher, one parent, the school hedithaee student3he information
obtained from the pilot study enabled the resear¢heimprove the items of
questionnaire and interview guide accordingly. Thssisted the researcher to
conduct the research more successfully. The curresearcher exposed the
tools/questionnaire to the supervisor who due ®dtility identified the areas for
doing improvement. This included matching the goesiaire and interview with the

research objectives.
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3.9.2 Triangulation

The triangulation is process used in research twease the credibility of the
research results (Silverman (1997, Merriam 1995his study, the credibility of the
research results was increased by applying mone ¢ime method. This involved
employing the questionnaire, the interviews anddbeuments. The results obtained
from questionnaire method were therefore crosskatewith interviews method and
then the documents. Example, poor examination testlhimed to prevail in
Korogwe after being said in the interviews was srosecked in the document that

contained examination results.

Another triangulation method used was of more tbae site; where the current
researcher used to collect data using more than reesearch site (Semkiwa
secondary school, Nyerere secondary school andk@Gtdgwe secondary school).
Sites improve the reliability of data than if theidy had relied on the single source
for data collection. Lastly, the triangulation apgch employed varied sample where
the students, the parents and the teachers weotvéavto inform the study on the
effects o the parental hood has on the academiewhent of the students in

selected secondary schools in Korogwe.

3.10 Ethical Consideration

Gray (2009) insists on the need of the researah@bserve the principle of ethics
when conducting research. This is because therdéd cbea some danger the
respondents may experience or harm if their vieves kmown to their superiors.

Furthermore, it is not recommended to violet tiglatriof individuals for the reason of
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searching knowledge. So the researcher in the filste needs to establish an
informed consent to ask the respondents to respahicdigly and without being
forced. Then, since it is not possible to estintai danger the respondents may
experience the researcher has to change the nameibg them codes and protect
them for any harm or embarrassment from those sperin this study the
respondents’ names were hidden and the responeents asked to participate
willingly and anyone who was not interested wasvedld to with draw at any time
during research processes. Further, the currerdargser obtained a research
clearance letter from the Directorate of Researuth Rostgraduate Studies, which

allowed accessing various schools in data colleagtidcorogwe district
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CHAPTER FOUR

4.0DATA PRESENTATION ANALYSIS AND DISCUSSION OF FINDIN GS

4.1 Introduction

This Chapter presents data, analyses them and @atvéme discussion. The findings
are presented under four objective themes. Thegetokes themes are, parents or
guardians level of education on their children @erfance at school,
parents/guardians income and students’ academiforpemce, communication
between teachers and parents/guardians to thenssu@eademic performance and

learning at home and students’ academic performance

4.1.1 Characteristics of the Respondents
This section represents respondents’ informatiorthie study; head of schools,
teachers, parents/guardians and students. Thependests come from public

secondary schools.

Table 4.1 Heads of school profile in the sample sobls (N=4)

School| Head of School Sex Professiona School Leader
Codes Qualification Experience by Years
A H1 Male Degree 10
B H2 Female Diploma 16
C H3 Female Degree 4
D H4 Male Degree 2

Source: Field Data (2015)

Table 4.1 represents numbers of head of schoolrsYeaexperience as heads of

school range from two to sixteen and there were males and two females.
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Although a head teacher in school B was diplomaldroWhile the rest three were

degree holders.

4.1.1.1Teachers

Twelve teachers participated in this study. In eachool, three teachers were
selected including academic master, teacher onahdydiscipline master. Table 4.2
represents characteristics of sampled teachersregtirds of sex, professional grade,

and years of teaching experiences.

Table 4.2 Characteristics of Sampled Teachers

Sex Number Percent
Male 08 66.7
Female 04 33.3
Total 12 100
Professional grade Number Percent
Diploma 05 41.7
Degree 07 58.3
Total 12 100
Years of teaching experience Number Percentage
1-10 09 75
11-20 03 25

Total 12 100

Source: Field Data (2015)

Table 4.2 indicates that there were 12 teacheitsdimg 08 (66.7%) males and 04
(33.3%) females. However, 05 (41.7%) of them aptodna holders and 07 (58.3%)

are degree holders and they have one to twentyg yéaeaching experiences.

4.1.1.2Students
There were 40 students whereby 22 (55%) were naaldsl8 (45%) were females.

All students selected in form three and formrfdasses whereby 05 students were
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selected in form four and 05 students were selantéatm three in each school.

4.1.1.3Parents
There were 40 parents who participated in the stuldgre by 25 were females and
15 were males. Their educational experience rafrges non-formal education to

higher learning.

4.2 Students’ Academic Performance

Students’ academic performance was assessed obai® of midterm tests and
terminal examination results for the year 2015.aDatere collected through the
documentary review at school. To assess the le¥ehcademic performance
students’ scores were categorized into five gragfllows A’ 81-100% (Excellent)
B’ 61-80% (Very Good) C’' 41-60 (Good) D’ 21-40 (BakF’ 0-20 (Failed). Data was

finally summarized and presented in Figure 4.20deWs:
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Figure 4.1: Distributions of Students Scores, N=40

Source: Field Data (2015)
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The findings summarized in Figure 4.1 indicate timajority of students 47.5%%
scored grade F’ which is the lower grade and failurAlso 25%of the students
scored grade D’ and 17.5% scored grade C’ only d®%e students scored grade
B’, however, no any student who scored grade Atha terminal examination.
Generally examination performance was not goochasetwas no any student who

scored grade A’ and only few scored B'.

4.3 The Parents or Guardian Level of Education and Studnts Academic
Achievements

This objective was meant to investigate the parentguardian education level on

the involvement of students’ academic performaridata were collected using

interview from parents and questionnaire from stisleTherefore parents/guardians

were interviewed to indicate the different levefseducation they had reached in

order to determine how it influenced academic aam®ent of the learners.

® No schooling
® Primary level
u Secondary level

B Higher learning

Figure 4.2: Responses from Parents And Guardians

Source: Field Data (2015)
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Data on education levels as shown in Figure 4.2cate that out of 40 (100%)
parents interviewed 23 (57.5%) had a primary lexfeéducation, 09 (22.5%) of
them have secondary education and only 05 (12.58d)Higher learning level of
education. However, 03 (7.5%) parents/guardians riecer received any formal

education.

Also, students were asked through questionnaireatuun level of their parents so as
to know how it can lead to their school performarigata shows that 4.5% of their
parents did not attend to any formal learning whi®5% have primary education
although 24.5% have secondary education and 11f3%e students show that their

parents have higher learning.

In addition to that, students who were leaving vgtiardians showed that, 33.3% did
not attend in any formal learning while 50% havemary education and 16% of
their guardians have secondary education. Thesknga indicate that majority of
parents and guardians had a primary education lekiéé others did not attend to

any formal education.

The education level of parents/guardians has palgicpowerful for the

improvement in the academic performance of theiddn because if parents have
primary level of education or non-formal educatibey cannot help students who
are in secondary level of education. Clark (20@f)orted that the parent level of
education is one of the most important factor ieficing children reading level and

other school achievements. Moreover, Lam (1997kmMesl that the children of
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formally better-educated mothers are more likelybto good academic achievers,

compared to the children of poorly educated mothers

These finding also concur with Puja’s (1981) firghiron her study about the effects
of social economic factors on pupils’ performandepamary school levels in

Tanzania. It was found out that pupils performaaicboth English and Mathematics
differ on the basis of education level of parentggoardians. The children whose
parents are not educated scored poor grade in daudifects compared with those
whose parents were educated to higher level themndary education. Thus, it was
learned that pupils from educated parents thaigis &ducation perform better than

those parents with primary and secondary education.

Although both illiterate and semi illiterate paremntith feeling of poor performance
may not be able to encourage their children onr theidies. Thus, the academic
performance of such children is greatly or sigwifity hindered. It could be
interpreted that the parents that were with lowelef education might be sufficient
enlightened about the needed success of theirehikelducation. In such a case, they
assist and encourage their children to be adeguateblved in their academic
activities and hence provide them with basic nedu® might enhance their
performance. In the same community both categdloes and high income) knew
each other and educating the children might becoompetitive to close gap of
disparity among the children in the same commumitgreover, Craig and Ronald
(2004) show that parent cognitive ability was sabsally associated with parental

education and parental occupation only to somenéxigsociated with offspring.
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4.4 Contribution of Family Income on Students’ AcademicAchievement

It was a challenge to measure parental incomedmtba of study because most of
the students did not know their parents or guaslianome per month. Therefore,

the researcher used interview for parents and garegdn order to know the level on

income of the students’ parents per month. Theareber wanted to know levels of

income of the parents or guardians in the field tuehat reason the researcher
categorized them into high income and low incomesg®nses on levels of income

has summarized in Table 4.3.

Table 4.3: Parents/ Guardians Level of Income

Income Category Income level in TShs per Month Parents/Guardians
Low income 50,000/- to 150,000/- 27
High income 200,000/- to 700,000/- 13

Source: Field Data (2015)

4.4.1 Students in Engaged Income Generation Activities ah Its Effect on
Learning

Low income in the family also forced some studentsake part in the income
generation activities to support the family andntselves so that they can get their
basic needs. The results from students’ questioarshiows that other students were
engaged in income generation activities and parehds not stop them and
encouraged them to concentrates in school issueweter, other parents do not
want their children to engage themselves in theseiges and students were forced
to do so. Therefore, this situation can lead torpoerformance and can affect
academic performance in most public secondary d¢sham students do not attend

lessons.
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The parents were interviewed on the involvemertheir children in assisting them
to generate family income. The responses indictttati some children look for a
paid job, while others disclosed that their chitdraccompanied them to their
business. One of the parents with a child in schoolnveiled the following
information:

| am a mama lishe working near my home. | alwagk @issistance from

my daughter because | cannot do it alone. Whencsehees back from

school, she helps me prepare food for the busifids= we do business

until late in the night. When we go back at homedawyghter is too tired

to do any academic work. Although | knew she néausto revise and

do her homework, our economic situation cannotvalioe to free her for

private studies.
Also one parent of a student in school B said:

| used to pay school fees to my child but | dogneg him pocket money.

When he comes back from school he drives a motte @fyodaboda) so

as to get some cash. Ssometimes | thank God bebaugsts money for

the family. Also heis used to doing this work dgiiveekends.
On the whole, the parents responses indicate ¢ina¢ $orms of child labour exists in
most of low income families as they involve thehildren in income generation
activities. A child who works at the expense ofcaaing is in child labour (URT,

2001). This kind of child labour has an impact dildren academic performance as

most of them concentrated more on business thaheinstudies.

This implies that some children are deprived thaght to be cared for by their
parents in the society and engaged in jobs instéacbncentrating in education.
Subbarao, Mattimore and Plangemann (2001) repdhadSub Saharan countries

have already a higher proportion of children wogkthan any other region, with 29
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percent of children aged 5 to 15 years being ecaraiy active. ILO’s (2001)
observed on the nature of the works that childreMakete District showed that in
poor families, children were supposed to assistili@nby engaging in income
generating activities, the nature of activitiesingeheavy and tiresome. This
observation also extends the findings establighyetlunas (2004) who established
that many of the Kwangunda secondary schools stsdeere not able to perform
better in their national form four examination beeém 2009 to 2012 because most of

the time they were involved in home activitiesnwdking brick for business.

Parents /guardians were interviewed to indicatekihds of occupation are engaged

in. During interview, they were asked to specifgittoccupation. Table 4.3 present

summaries of their occupation and their responses.

Table 4.3 Parents/ Guardians Occupation and their Bsponses

Occupation No of parents Percentage
Formal employment 5 12.5
Petty business 17 42.5
Farmer 12 30
Doing domestic work 6 15

Total 40 100

Source: Field data July — August 2015

The findings in Table 4.3 reveal that out of 40gpés/guardians 17 (42.5%) were
engaged in petty business such as selling thirgs tbmato, onion, fish, fruits,
vegetables, and food. However, 06 (15%) of themewswing domestics works,
12(30%) were engaged in faming activities and 053 parents/guardians were in

formal employment in formal, including private apblic sector.
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Study finds that large numbers of parents and gaasdwere employed in non-
formal sector. Most of parents or guardians weren@to engage in petty business
and faming which they earned very little income asttiers female are doing

domestic works and depending on their husbandsoidde basic needs for them.

However, most students in public secondary schaoés from the low income
families, which imply that families could not mestme of their needs including
school fees payments. This leads to failure to sizhool fees or contributions and
purchase of school requirements causing childreangage in income generation
activities which result into poor performance asstmaf the time they are not in the

classrooms attending lessons.

This finding concurs with Ngorosho (2003), Drew &elgi (2004) in which it was
revealed that low parents’ income lead to inabildypay school fees. Parents sent
their children to engage in income generation &as/which results in children poor

performance.

Respondents revealed that parents’ income wasmeager and could not cover fees
and other contributions and yet sustain the famégds. Occupation determines the
guality of one’s life and the entire home envirominthat in turn may influence the
child’s physical and mental development. The figdishow that some students do
not have any economic problem, which can affecir therformance, but children
themselves do not use their time effectively saoagerform better in their studies.
However, not all students who are from public seleoy schools are from low

families’ income.
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Mdanda (1997) reported that poverty is more clodelged to backwardness in
schoolwork than to dullness. Unemployment couplétth wmall wages is the sole
causes of poverty. Such factors as poor foode lgteep and unhygienic domestic
conditions may have a harmful effects on the chilBalth which may result in a
lowering of his capacity to learn. This may rob harha background and general
knowledge, which is accepted as self-evident bytraosools. When a child comes
from a good home where the parent provides suffiior the needs of his family
and where there is adequate opportunity for intali@ interests, the foundations are
firmly laid by the time the child goes to schoolowkver, in the case of the poor
child, the father and mother may not, as a restiltacking finances, have the

opportunity or the desire to stimulate the chilgkliectually.

4.5 The Communication between Teachers and Parents andtudents’
Academic Performance

Two important aspects of school and parents/guasdiartnership were examined in

this objective. The first was the extent to whiargnts were attending to schools so

as to look for the continuation of their studemntsl gecondly, the approach used by

the teacher to influence parents to attend schoabrder to cooperate with the

teachers about their children academic achievenigatta were gathered through

interview and questionnaire.

Through interview with parents’ researcher askethay were active to the issue of
follow up their children academic progressiven&&sy few parents this is 09 out of

40 parents show that they were attending schootingseand were going to take
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academic report of their children but 31 parentsad#0 parents were not attending
to school at all. One of the parents with a childschool A supported school and
parent partnership and said that:
| usually go to school to look for my children besa you may found
that some students are walking around the towrou@0 am. When you
ask them why they are there, they will tell you,th@ere is no transport
for them to go to school.
This findings show that some parents are followtimgjr children to school
SO as to make sure that they are attending to eimalothey are performing
better in their studies. However, other parentsewsot willing to go to
school to follow academic performance of their dtgh; this is shown by
evidence of interview of both parents and studehitiss comments proved
that parents ignored their responsibilities of mgkiollow up of academic
progress of their children. One of the parents vatlthild at school B
complained that she does not have time to go toad@nd said:
Why should I lie, | do not have any time to godioa®l. It is not possible
for me to leave my duties and attend to parentgtime or to take report
of my child. My child attends school every dayh@ugh she is here
today, it is because we have not finished payirlpaicfees. Teachers
are not friendly, that it is why they have decidedend back home our
children because they have not paid school feagree | get the money
| will pay the fees.
This parent continues to say:
Our president Kikwete said that no student shafishstudies because of
fees. But | wonder about this school. Today theyd deack home our
children. What shall we do now? As you see, wehame trying to

prepare fish with my family and the money whichwileget by selling
fish, will allow me to pay fees.

Another parent in school D complaining that:
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How can | attend the school meetings while | doses the importance

of education to our children? Since | started payscthool fees for my

first and second born, one of my daughters becamgnant when she

was in form two and my son failed examinations.ddeided to leave

home in 2011 to find money in Mererani Arusha.
Not only parents that revealed they were not attentb school meetings but also
students were reported through questionnaire bedit parents were not attending to

school where they were required. It was shown 14B7.5%) were attending to

school but 25(62.5%) were not attending to school.

Through interview, heads of schools said that thegd to have school meeting in
their schools, which made them to meet with patentalk about studies and all
iIssues relating to education of their children. Tihding shows that, in most cases,
great numbers of parents are not attending scheetings. Also teachers through
their interview revealed that, most of parents @oé fully involved in children’s
school progresses they are busy with their owrviies. One of the teachers in
school C insisted that:
Parents are not involved fully in their childrenaatemic matters, hoping
that teachers are the only ones to make sure stsidare doing well in
academics. They are busy with their duties anddbeven to attend to
school meetings. Only 30% of parents used to ati@sghool when they
are required. Some of parents do not even buy Heir tchildren the
necessary school facilities including exercise lsp@iens and pencils.
The result from the findings shows that some pardotnot cooperate with school to
look education matters of their children. This afton leaves students’ problem

unsolved and in long run, it can lead to failur@gademics. However, when students

performs poorly in their final examinations, thargnts used to turn all their eyes
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and fingers to teachers forgetting that parentspamt of the cause of children’s
failures. Frequency communication is required betwschool stuff and parents to
discuss ways to help their children. Jubber (196gdrted that parents and teachers
are most influential from early period of schoolimgchild life. Parents normally
start emphasis of education to children and teackgtend it. He emphasize the
importance of home cooperated with school and #ksktabgood education
relationship with teachers. This means that childietellectual potential for
successes in school education depend initial sffoftparents in cultivating this

potential so as to prepare conducive environmariefrning.

The fourth objective was to establish whether le@ynat home has effect on
academic achievement of the students. This obgatiended to look if parents are
checking exercise books and assisting their chldnetheir studies at home and if
there is any supporting materials which help clitdro study at home and what kind

of activities do students do when they are at home.

4.6 Learning at Home and Students’ Academic Performance

4.6.1 Checking Exercise Books and Assisting Children in Aeir Studies At
Home

The research findings reveals that large numbeaoénts do not check their children

exercise books because they do not know Englisguiage which is used in

secondary schools learning, this is due to low ll@feeducation. However, other

parents do not have time to help children in ts&idies. During interview, parents
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were asked if they help their children in theirds&és but one of parents in school C
explained:
| do not help my son because he knows everythaigtiley have been
taught at school by the teachers. | hold just pmynievel of education.
How can | help someone who is studying at a hidgnezl like form four?
English language is a big problem to me.
Another parent revealed this in relation to paestipport at home on the
assignments:
| used to look the exercise books for my childned assist them in their
home works. My first born helps his young brottue, tbecause he has
finished form six and is now waiting to join thavansity.
A student revealed that parents do not help thethain studies. Therefore 22(55%)
out of 40 students were not getting any acadenppat at home and only 18(45%)

were getting academic support at home althoughretivere getting support from

their relatives.

The response from parents and students revealéadntbst students are not getting
support from their parents due to low level of extion of their parents. Other
children got support from their elder siblings elatives while at home. It was found
that parents with low education neglect to makdovolup of their children’s
education. When children return from school suatepa are not in a position to see
what students were taught in schools and identiftakes in their children works or
discover whether students works have been markesl Were not in a position even
to read together a book with their children andé¢e how conversant children are in

reading information from the book. All these pek lead to deterioration of the
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students and hence poor performance. Muola (2040his study reported that
parents with a habit of being close to their famifjf not only find it easy to provide
for the physical needs to their child, but will @lbe in a position to give him

attention, encouragement, stimulation and suppibint lws schoolwork.

4.6.2 Talking with Children on the Importance of Education and Provide
Assisting Materials
Researcher wanted to know if parents were talkiny wheir children about the
important of education and providing assisting male related to academic issues.
Also researcher wanted to know if they were enagingatheir children to study at
home. The findings show that most of the parenteevt@king with their children
about the importance of education. Example onenpaeported:
| used to talk with my children about the importariteducation and
gave them many examples of other people who hadeedtand they
have good life. One of the examples | gave wasneighbor who has
good and strong house because invested in educ&isther | informed
that we cannot even afford to have three mealdpgrbecause we don’t
have income to buy food and good income comesdomd education.
Another parents said:
| discussed with my children and told them thatwit education they
will suffer much and they will blame others andksassistance all the
times. Also, | told them that they can own theingwoperty if they work
hard at school.
Although most of parents were talking the importaieducation to the children,
but there were other parents who they have no tintigscuss with their children

anything about their studies. Almost all studenipp®rted that their parents or

guardians told them the importance of educatioom K2002) in his research
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findings indicates that parental involvement makegpositive contribution to
children’s educational achievement. Parental inealgnt is much more likely to
promote adolescent school success when it occurshén context of an

authoritative home environment (Steinberg et 892).

On the other hand parents do not buy books and othterials which are needed
by their children to support them in their academsues. This support depends
on parents’ education, income and how they valugca&ibn. Some students
blamed their parents, they said that, at schogl tiere getting everything from
their teachers, but they were not getting the motweypuy books and other

materials for studying from their parents.

According to the questionnaire by students, 22(558lents out of 40 students
complained that no any supporting material at htima¢ can help them in their
studies. While only 18(45%) students out of 40 tegubthat, they have materials
in their home that can help them in their studidsose materials include books,
pamphlets and exercise books from their relatives Wwave already completed

ordinary level of education.

This finding implies that most parents were talkthg importance of education
to their children but they were not buying them maing materials’ at home
and this is due to low level of education and ptwamong the families. The
availability of children’s books was a problem dedrning material in home was

scanty. This shows that parents think that whair ttlgldren get from school
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were enough to make them to have good academiorpehce. Further, such
parents provide minimal support to their childrelueation. Buying a book to a
child is a problem. Although Muola (2010) has exma that the high level of
education, which often goes with high occupatiastatus, means that the parents
will be able to provide the necessary learninglitaes and to assist the child with
schoolwork. This parental involvement, which cobkllacking in parents whose

education and occupation are low, may have a ntoiya&ffect on the child.

4.6.3 Other Activities Performed By Students At Home
It was seen that most students during weekendsifidschool hours participates in
households’ activities rather than studies. Moshimmn domestic works performed
at home were cleaning the house, cleaning of uggn&tching water, income
generating activities and petty business. Accordiaogthe field data, through
interview by parents and teachers and questionfi@ne students show that, most
activities performed include cleaning followed bgoking fetching water and
income generating activities. Some of the inter@dwwarents noted that they ordered
their children to do much of their work during weekls because in those days they
were available at home. A parent in Mtonga plaa daad:
| work as mama ntilie. During weekends my childdenfarm works,
washing their clothes, and help me in my pettyrimss (prepare and
selling food near our home). Nevertheless, myhast is not involved
in this, as she goes to Madras.

Another parent told the researcher:

When my children are back from school and duringkeeds, they fetch
water, clean the house, and wash clothes, cookjomg to the market
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and doing other home activities. They have to asssbecause their

mother has a baby to attend to.
In order to prove the information obtained fromdents’ interview was done by 12
(100%) teachers from each selected schools. They asked to explain from their
experiences what do students perform at home aftieool hours but 11(91.7%)
teachers said that students are doing domesiiites, others are playing only,
looking television, care for their young brothedasisters, and others doing income
generating activities. Only 1 (8.3%) said that thesre studying and doing school
activities. One of the teachers in school A commeént

They are doing informal jobs such as driving motgcle (bodaboda)

and day workers. Most of them concentrate in egmioney and others

are allied with groups of using drugs (ganja).
Another teacher in school C explained:

They do activities such as cooking washing, takiage of their young

brother and sisters cleaning, attending petty bessnand sometimes

doing homework for the few hours.
The researchers noted through observation that mimmiuworks vary from one
family to another depending on number of childrenthe family, which range
between two and seven. It was observed that, hoor&swhabits depend on the
number of siblings and age. Those families wheeretrmore than one growing

children works was normally shared, but when hehar was alone he or she have to

fulfill all role by her or himself.

This comment proves truth that learners are peifagrmany domestic works and

they do not have the time to study at home. Howevexras found that domestic
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works were related to academic achievement of thdests it was proved that
participation in domestic works alone would noteatfstudents’ performance what
matter most was the extent and duration of padiep. The researcher asked
parents and students whether domestic works afssdemic performance but most
of them said that it is not affecting academiciaebment of the learners but other

agreed that it effect while other were not knowat@ll.

It was clearly shown that the way of bringing upldien differs from one society to
another. At the same time, the value and norm®ooks/ are transmitted from one
generation to another, it has been revealed thaanga as in other societies parents
are responsible for management and guidance of tioene places, that is to say
parents or guardians are responsible for day torgiaying of their households. The
training of those who stays with parents that igdcbn starts from early age, until

they grow up, and these children imitate the ach@inbers.

In addition to that, the above explanation revedted parents or guardians and other
members of the family believed that those pupild taparticipate fully in family
activities. There is also a certainty that partatipn in those activities help to prepare
children for the future lives. In that case mostepés regard the failure to participate
in those activities as a wrongdoing and they haveet punished. However, there are
some works, which are fulfilled according to genlilez fetching water for girls and
income project for boys. Therefore, it could bedghiat domestic works are part and
parcel of lives of children. Domestic works moréeofburden students because they

do not get enough time to study at home. Larson\&mna (1999) reported that
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after school hours few students spend their timeddimg home works and school
activities others spend their time in watching &®n, spots, reading, internet
games, doing households activities and part tim@l@yment. Malekela (1983)

investigating the performance of boarding secondsehools established that
boarding students performed better than those kmnuday schools. Day scholars
students especially girls, spend a lot of timeamd domestic work instead of under
taking private studies and doing homework. Cam@@Q)l%hows that several studies
have examine American adolescent overall after @lchours they use time in

academic activities and this lead to positive impatheir academic achievement.



57

CHAPTER FIVE

5.0SUMMARY, CONCLUSSION AND RECOMMENDATIONS

5.1 Introduction

The aim of this study was to investigate paremabivement and its effects on
students’ academic performance in public seconslengol in Korogwe DistrictThe
previous chapters showed various aspects of thielggno Chapter one dealt with
background to the problem, review of the relatéerditure was done in chapter two.
Chapter three dealt with research methods and st addressed the objectives
in chapter one and in chapter four the researahings was presented, analyzed and
discussed. This chapter provides summary, conaiugi@ recommendation of the

study.

5.2 Summary of the Study

The purpose of this study was to investigate threrga’ involvement and its effects
on students’ academic performance in public seagnsizhool in Korogwe District.
Four research objectives and questions were fotedif® guide the data collection
on the respondents. The study used Epstein’s Frarkes a theoretical framework,
which shows variables and facilitating factors timiluence academic performance
of the students. The literature review focused enegal information related to
research dimensions informed by the objective efdtudy, empirical studies under

taken in developed and developing countries afthimzania in particular.

The sample of the study comprises forty studéweslve normal teachers, four head
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teachers and forty parents. The study utilized dhiapproach. Data collection was

done through interviews, questionnaire, observadiwhdocumentary review.

5.3 The Findings of the Study

5.3.1 Parents or Guardian Level of Education on the Acadaic Performance

This findings indicated that majority of parentsdgiians had low level of education
which is primary level. It was noted that parentsiglians who had low level of
education were less responsible for children scéhgolwhich lead to poor

performance in selected secondary schools in Koeadjgtrict council.

5.3.2 Effects of Family Income on Students’ Academic Aclevements

It was found that the low income of parents/guarsimade them unable to provide
sufficient home and school requirements for thkildcen. Low income in the family
also forced some students to take part in the ircganeration activities to support
the families for themselves so that they can geit thasic needs. This was found to
affect academic achievement of the children. Howewgh-income families viewed
payment of school fees and other contribution &sr@dble. The study also found
that large numbers of parents/guardians were eraglay non-formal sector. Most
of them were found to engage in petty businessfaming which they earn very

little income and others are doing nothing, butedepng on their husbands.

5.4 The Effects of Communication between Teachers andakents to Students’
Academic Performance
The result from the findings shows that some pareot not cooperate with school

by making follow-up on education matters of théldren. The finding shows that,
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in most cases, great numbers of parents are rwtdiiy school meetings and others
do not know school programmes at all. This situatieaves students’ problem

unsolved and in long run, it can lead to failurghiair studies.

5.5 Effects of Home Environment on Students’ Academic &formance

The response from parents and students revealédnthst students are not getting
academic support from their parents due to low ll@feeducation. The research
findings reveals that large number of parents dbaheck their children exercise
books because they do not know English languagehmvias used in secondary

school curriculum.

It was also found that most of parents were disngsthe important of education to
their children, but there were other parents whd ha time to discuss with their
children anything about their studies. The studyp ainplies that most parents were
not buying their children supporting materialshaime and this is due to low level of
education and poverty among the families. It wasébthat many students were
involved in various domestics’ works including feittg water, cooking, cleaning,
and income generation activities. Those activibeasume most of students’ time,
which they could use for studying. The length amdj@iency of their participation in
domestic woks greatly affected students’ academtiteaement because they lacked
time to study at home, they arrived to school &td slept in class because of being

tired.

5.6 Conclusion

Based on the findings of this study itasncluded that parents’ involvements in
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academic achievement of the students is very imptrBoth low and high-income
students need cooperation from their parents thalidcpromotes effective learning
and their happiness. Factors like income, educdgieel of parents, domestic works
and home environment affect academic achievemehttheo learners. The low
income and low level of education of parents/guangimade home environment less
conducive as family fail to provide sufficient ma& and support necessary for

students’ academic achievements.

In addition, some parents do not cooperate witloaicto look education matters of
their children which lead to poor performance. Afsaverty in students’ families
leads to frequent and prolonged participation imdstic works. As a result, they left
with limited time for doing school activities likeevision, private study and
homework. This indicates that children rights aiated at household level, parents

and the guardians are answerable for this.

5.7 Recommendations
Based on the findings and conclusion of this stindyresearcher recommendations

are as follows:

5.7.1 Recommendations for Action
i.  School system should introduce and make sustainadleseling unity to
deal with students. This will help to solve sometlad problems originating
from their parents as well as helping them to cafik those problems. This

has to mean that school guidance and counselingohbe strengthened in
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secondary schools to respond to the needs of gsiddio their home settings
do not encourage home learning.

ii. Local government at ward level should advise pareatcooperate with
school administration through close supervisiorthair children academic
progress and through balancing of domestic chordsstudies at home. This
will improve performance of students.

lii.  Government under the Ministry of Education and \Mmrel Training should
make sure that the students who are selectedriidgain one are selected in
the schools around their ward to avoid long distaftom home to school.
Otherwise, the government should provide schookstisr students to avoid
waste time in between homes and schools. Alterglgtiyprovision of hostels
for students in public secondary schools is reconted for students who
otherwise walk long distances to school. Lastlg ¢fovernment should also
provide education to the parents and community sota know the

importance of education for their children.

5.7.2 Recommendation for Further Research

It is suggested that a similar study should bedooted in other districts especially
in Tanga region using a bigger sample than thighés was done in only four

secondary schools. Furthermore, research shouldcdmelucted to investigate

differences in academic performance between daglach students and boarding
students in public secondary school in Tanzanianned. Additionally, a gender

study to investigate how girls and boys are affitte home set up in their academic

achievement is recommended.
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APPENDICES
APPENDIX 1: Questionnaire for Students
Introduction
Dear student, this questionnaire seeks informatiothe parents’ involvement and its effects
on students’ academic performance in public seagnsizhoolin Korogwe district. Please
kindly respond to the following question as reqgadsinformation from this document will
be confidential and in no way will it be commun&éto another person.
Please note: Your name should not appear anywhéhésidocument.

Please cycle the appropriate response(s)

A: Personal Information
1. How old are you please?
2. What is your sex?
a. Male
b. Female
3.  How many are you in your family?
4.  Which form are you?
a. Form3
b. Form4
5.  What kind transport are you using from home to stho
a. Bus
b. Bicycle
c. Foot

d. Other specify please..........................
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6. If you are using foot, how much time do you usaiwk from home to school?
a. Less than one hour
b. One hour
c. More than one hour
7. Do you have both parents?
a. Yes
b. No
8.  If no, whom do you stay with?
a. Mother
b. Father

c. Guardians, specify please.................c.cevenen.

B: General information

Education

9. What is the level of education of your father?
a. No schooling

b. Primary level

(9]

. Secondary level
d. Higher learning

10. What is the level of education of your mother?
a. No schooling

b. Primary level

(9]

. Secondary level

o

. Higher learning
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11. For those who are living with guardians. What i® teducation level of your
guardians?
a. No schooling

b. Primary level

(@]

. Secondary level
d. Higher learning
12. Do your parents or guardians look education taiq@ortant for your life?
a. Yes
b. No
13. Do you discuss together with your parents or gaaslithe issue of going to father
studies?
a. Yes
b. No
14. Are your parents or guardians aware about your@apens in education?
a. Yes
b. No
15. Can you tell me what is your expectations.............ccoevviiiiivcvnee e,
Income
16. What is your father’s occupation?
c. Formal employment
d. Petty business
e. Other employment (Specify) .......ccovviiiiiiiiiiiiiiien,
17. What is your mother’s occupation?

a. Formal employment



18.

19.

20.

21.

22.
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b. Petty business

c. Other employment (Specify) .......cooovviiiiiiiiiiiiie,

What is your guardians occupation?

a. Formal employment

b. Petty business

c. Other employment (Specify).........ccovvviiiiiiiiiiiiinn.

Are you aware about your parents or guardians irecpen month?

a. Yes

b. No

If yes what is your parents income per month in ZBaman shillings
Are your parents or guardians giving your basicostmeeds like school fees and
uniform?

a. Yes

b. No

If yes, how often

Every term

Only once per term

If no how do you get your needs including schoolesfe and other

Communication

23.

Does your parent or guardians visit school whenthey are required?

a. Yes

. No
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24. Do your parents or guardians have a good relatiprith your teachers?
a. Yes
b. No
25. Does the school communicate with your parents aardjans concerning your
academic progress?
a. Yes
b. No
26. If yes, which means of communication do the teacised?
a. Memos
b. Phone calls
c. News papers
d. Other communication (SPECIfY .......cccvvirii e )
27. Is there any parents or guardians meeting in ychod?
a. Yes
b. No
28. How often per year those meetings are held?
a. Once per year
b. Twice
c. Others specify.......
Learning at home
29. Do your parents or guardians check your exercigi$d
a. Yes
b. No

30. Do your parents or guardians assist you to do asggt at home?



31.

32.

33.

34.

35.

36.

75

a. Yes

b. No

Which facilities are available at home, which capgort your study?
a. Books and past papers

b. Only books

c. No any supporting materials

Do your parents or guardians encourage you to sittlpme?

a. Yes

b. No

Are you given any kind of academic support/assistaat home?

a. Yes

b. No

If yes how do your parents or guardians suppoisassgou in
studies..........oeeiiennn.

What activities do you perform before school hours?

a. Cleaning

b. Fetching water

o

Prepare children for school

o

Cooking

)

. Doing nothing

What activities do you perform after school hours?
a. Private study

b. Tuition and private study

c. Domestic work and private study

your



37.

38.

39.

40.
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d. Only domestic works

How much time do you take to do them?

a. lhour

b. 2hours

c. 3hrs

What common activities do you do over weekends?
a. Private study

b. Tuition and private study

c. Domestic work and private study

d. Only domestic works

How long it takes to accomplish those activities?

a. 1-2hrs

b. 3-4hrs

c. 6+ hrs

Do these activities affect your school performaacd attendance?
a. Yes

b. No

Thank you for your Participation
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Appendix 2: Interviewing schedule for Parents or Gardians

A. Personal information

1.

2.

Do you have a child? Yes or No

If yes, how many children do you have?

Do you have a child who is at school? Yes or No

If yes, how many children are in secondary school?

For those who are at school what level of educalmgou prefer them to reach?
Explain please....

Why are you educating your children?

B. General information

Education level

8.

9.

Have you ever going to school?

What is your educational level?

10.What are your expectations with regards to youldtheducation?

11.1s your child aware of your expectations?

12.Do you have discussions with your child about etlanaand his/her interests?

13.Do you find education to be important for your dRilDo you belief your child is aware

of that?

14.What do you belief you as parents or guardian aarndorder to prevent your child

from dropping out of school before graduating wnfirfour?

Income

15.What is your occupation status?

16.What is your current job situation?
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17.How much do you earn per month in Tanzanian skith

18.How about your income level, is it satisfactorytmr family needs? Yes or No

19.1f no, how can you afford to pay school fees anteptneeds for the children and at
home in general?

Communication

20.How often does the school contact you?

21.How often do you contact the school?

22.What is the main reason for this communication?

23.Do you have a good relationship with your childad¢hers?

24. Are you aware of school policies and programs?

25. Do you feel like the school is trying to reach ¢twityou as a parent and to develop a
partnership with you?

26.1f your child has a problem at school, do you fihd school responds to it effectively?

Learning at home

27.Do you find it important that your child does his/thomework?

28.Do you emphasize to your child that he/she dodadrisromework?

29.What is your attitude towards your child’s homewdiRo you find it too much or too
little?

30.Do you assist your child with his/lher homework?

31.Do you monitor your child’s homework? Do you makeeshe/she does its homework?

32.Are you aware of all the subjects your child isrtéag at school and what he/she is
learning in each subject?

33.What major activities do your children at home rhoperform before school hours?

34.What major activities do your children at home rhoperform after school hours?
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35.What major activities do your children at home rhoperform during weekend?
36.What are your general view on the parental involeets and its effect on academic

achievement in your school?

Thank you for your Participation
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APPENDIX 3: Interview for Head of Schools

A) Personal information

1.

2.

3.

4.

School.....................

Years in teaching profession ............

Years of experience of head of school.......

B) General information

5.

6.

How many students in your school ............................
Do you ever receive complains from students thay tre facing any problem in their
home place. Yes ()orNo ().
If yes what are these problems
Do parents or guardians cooperate with school sconeeademic matter of their
children?
Yes () or No ()
a. If yes how
b. If no why
What are parents or guardians attitude and expaesatowards education of their

children?

10.What are your comments’ on students’ attendancenaonal school and evening

classes?

11.a). Do you prepare progressive report for studenparents? Yes () or No ()

b). If yes how did those report reach to the parent

12.From your experience what activities do studentfop®a at home?
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13.How do those activities performed at home affecadamic achievement of the
children?
14.What is your general view on the parental involveteeand its effect on academic

achievement in your school?

Thank you for your Participation
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APPENDIX 4: Interview for Teachers

A) Personal information

1. Name ofschool .............cooovviieinnn.

2. Job title/official position.............ccoveviiiii e ann .. (Academidiscipline or TOD.)
3. Years in teaching profession...................cccceenee.

4. For how long have you been teaching in this schoal...........................

B. General information
6. How can you rate the academic performance of yigesnts?
7. Is there any different in performance between sitglef low and high income families?
(Yes or No)
If yes, explain how and why................
8. What do you think can be done by parents or guasdia improve performance of their
children?
9. How does income of parents or guardians affecteroadperformance of students?
10.1s your school having evening classes? Yes () N
If yes;
a. Are parent willing for their children to attendeatening program?
b. Is there any contribution in those classes?
c. Can parents afford to pay for it?
11.Does the school communicate with parents or guasdi@® present the academic
progress of their children?

12.From your experience what activities do studentfop®a at home?
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13.Do you think those activities in question 08 abdwve effect on performance of
students? (Yes or NO)
Ifyeshowandwhy...............c.ooeviiiin i,
14. Are parents or guardians aware of school policesgmograms?
15.What are your general view on the parental involeets and its effect on academic

achievement in your school?

Thank you for your Participation



