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 ABSTRACT
Education is an essential factor towards any nation’s development.  Girls’ education in this perception is more crucial, because girls’ education worldwide provides benefits from the family to national level.  For this reason, it is important to examine, and assess the reasons influencing girls’ dropout of schools in Tanzania, specifically in Tanga region, which eventually affects the completion of girls’ education. The purpose of this study was to assess the influence of socio-cultural, economic, and school factors on dropout of female students from government schools in Muheza district, Tanga region.  The study employed descriptive survey research design, 60 secondary school female students were drawn from each of the sampled schools, three from each form (form one to form four) 25 teachers, 5 female traditional instructors.  Moreover, 5-school committee members were purposely selected two from each area of the sample schools.  Simple random and purposive sampling techniques were used in the selection of the sample.  Interviews, questionnaires, and documentary review were used in process of collecting data, and were analyzed by use of both qualitative and quantitative approach. The findings of this study show that, early marriage, costs of schooling, early teen pregnancy and long distance to and from school affect girls’ participation and eventual the completion of secondary education in Muheza district. This study recommends that both the government and parents should motivate female students by providing them with more opportunities and priorities in academic issues.  Build more hostels and dormitories for girls. The government should motivate teachers and increase effort to educate the society on how to eradicate bad cultural practices.  Create awareness and advocacy on the importance of secondary education to girls in the society.
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CHAPTER ONE
INTRODUCTION TO THE PROBLEM
1.0 Introduction 
This chapter reviews the background, and statement of school dropout in   Tanzania, specifically in Muheza district, Tanga region. Moreover the chapter discusses purpose and objectives of the study, research questions, significance of   the study, conceptual framework of the study, limitations of the study, definitions of key concepts of the study and organization of the study are also covered in this study.
1.2 Background of the Problem
The demand for secondary education in Tanzania has necessitated the government of Tanzania to take various measures to expand secondary education, for example, through Secondary Education Development Program (SEDP) from 2005. The expansion has been conducted in order to increase enrollment opportunities to as many students as possible who pass primary examinations to access secondary education.  Secondary education is expected to supply primary school teachers; provide students for all tertiary and higher educational institutions. In addition, secondary education is also expected to supply the majority of people in the work force in the national economy both in public and private sectors (URT, 1995).

The effort to expand secondary education and its subsequent increase in enrollment rates has seriously been interfered with by the problem of dropout.  According to the Ministry of Education and Vocational Training (2005) data showed that enrollment rates of secondary schools in government and non-government schools increased from 109,096 boys and 87,279 girls in 1995 to 279,754 boys (about 20.3% increase) and 244,571 girls (about 22.3% increase). At the secondary school level however, girls enrollment has not only lower but also subject to higher dropout rates hence survival rates have decline as well.  Statistics from various BEST computations done by Bunto (2002) has demonstrated that from year 1990 to 1998, the average dropout rate by forms were 3.9%, 8.9% and 8.6% for form one, two and three respectively.  This is really a huge amount of wastage that both the government and local communities have to bear through use of scarce resources available in the provision of education. 

Worse enough, the trend of student dropout has tended to affect the girls more than boys to warrant special and collective attention by both the government and local community.  Studies by Bunto (2002); the Education Training Policy of Tanzania (1995) and Bendera (1997) indicate that student dropout is associated with poverty and culture.  The argument has been put forward that the majority of the children who drop out of schools are likely to come from poor families because their parents are unable to meet both direct and indirect costs of schooling for their children.   Moreover cultural preferences and practices such as early marriages, pre-marital pregnancies, and preference of schooling for male children, attending initiation rites, historical and religious backgrounds have been cited to be facilitating student dropout. Therefore, the cultural preferences of educating male children and high dropout due to early marriages and pregnancies have contributed to slow growth of participation and survival rates of women at various levels of education.  This can be illustrated more in the table below.
Table 1.1 Reasons of Dropout in secondary schools in Tanzania 2010-2013
	REASON FOR DROPOUT
	DROPOUT RATE IN PERCENTAGE (%)

	
	2010
	2011
	2012
	2013

	Truancy 
	68.8
	33.3
	68.7
	36.2

	Pregnancy 
	6.5
	21.9
	10.3
	20.4

	Death
	0.0
	6.9
	1.4
	6.5

	Illness
	1.1
	6.2
	1.0
	5.4

	Parent/guardian illness
	0.1
	2.6
	0.6
	1.2

	Lack of school needs
	5.2
	12.9
	9.2
	13.9

	Others
	18.3
	16.3
	8.8
	16.4


Source: BEST (2010-2013) National data.

The data in the table1.1 above shows the that rate of student exclusion due to truancy decreased from 2012 to 36.2% in 2013, while exclusion by pregnancies increased from 10.3% in 2012 to 20.4% in 2013, and dropout due to lack of school needs increased from 9.2% in 2012 to 13.9% in 2013.  This portrays that student dropout in Tanzania is worrisome.
Completion of a given cycle of education is more important than incompletion because the latter receive much less social and economic recognition. In Sub-Sahara Africa less than half of the girls who enter primary school finish grade five.  More dropout rates are caused by the continuation of policies of exclusion for pregnant girls and greater public demand for the labor of boys in pastoral communities (Stromquist, 1997). This implies that fewer girls will receive formal education in Africa if little attention is given to the problem.  The introduction of policies that aim to improve equity objectives alone, that is, enrollment without ensuring that survival rates are maintained will not address the problem of the low growth of female representation in various levels of education.   In 2010, 63 % of all secondary school drop-outs in Tanzania were females with truancy and early pregnancy accounting for 68 percent of these drop-outs (CatapultIntern, 2013).
According to the Minister for Education and Vocational Training, Dr. Shukuru Kawambwa, 5,157 girls dropped out of primary schools due to pregnancies in the year 2014; while the number of girls in secondary schools has decreased from 48 to 45 percent. In the last few years Tanzania has become one of the countries with the highest number of child pregnancies causing about 16,999 girls to drop out of school between 2006 and 2009 (Kiisheko 2014).
This study intends to examine the influence of initiation rites, early marriage and pre-marital pregnancies, and socio-economic factors within the communities of Muheza district on drop out of secondary school female students. 
1.1 Statement of the Problem
Girl dropout in secondary schools is becoming a serious stumbling block to our education system despite all the efforts to make education accessible to both girls and boys. Although the enrolment rate of female students has risen, the survival rates shows a variation ranging from 44.6% in 2003 to 46.2% in 2006 at secondary school level (Hakielimu, 2014).    Both economic problems and socio-cultural preferences to educate male children, high dropout rates contributed by early marriages and pregnancies and relatively low performance level by girls account for girls’ high rates of dropout of school (URT, 1995).   President Jakaya Kikwete in his monthly address to the nation, said the number of primary school drop-outs rose to 44,742 in 2006 to 32,469 from the previous year 2005. A total of 7,734 students abandoned secondary school in 2006, up from 6,912 in 2005 “We must find the solution to this problem as soon as possible,” said Kikwete,  ordering arrest of people who made school-girls pregnant and urging parents and community leaders to ensure teenage girls completed school” (IRIN, 2014). 
This implies that the majority of female students who enrolled for secondary education dropped out from school before completing a four-year cycle of their secondary education.  While the reasons for this situation are generally known in the context of Tanzania, no specific study has been done in Muheza district to determine the socio-cultural, economic, and school factors that influence dropout of secondary school female students in Muheza district.  This study therefore seeks to assess the influence of socio-cultural, economic and school factors on dropout of secondary school female students in Muheza district. Unless these influences are clearly known and measures to overcome them are adopted, an increasing rate of school dropout, may lead to wastage of scarce resources available in the education sector, and persistence of illiteracy and poverty rates among Tanzanians.  For that reason, this study is a practical stage to generate such an understanding as far as the promotion of girls’ education and the school dropout of girls are concerned. This understanding will be useful as a point of reference on taking novel action to remedy the situation in Tanzania.

1.2 Purpose of the Study

The purpose of this study is to investigate the influence of socio-cultural and economic factors on drop out of secondary school female students in Muheza district. It is assumed that some socio-cultural and economic factors stand as barriers to female educational development and survival within the schooling system.
1.3 Objectives of the Study
The main objective of the study is to assess the influence of socio-cultural and economic factors on school dropout of female students in Muheza district.  The specific objectives of the study are:
(i) To examine the influence of socio-cultural factors on dropout of female secondary school students in Muheza district.
(ii) To explore the school factors that contribute to dropout of female secondary school students in Muheza district.

(iii) To examine the effects of economic factors on dropout of female secondary school students in Muheza district.
1.4 Research Questions

To accomplish the objectives of the study research tasks and questions were formulated and for each research objective, key questions are posed to guide the study.

i. How do socio-cultural values practiced in Muheza societies influence dropout of female secondary school students in Muheza district.

ii. How do school factors influence dropout of female students in secondary schools?

iii. What are the economic factors that contribute to dropout of female secondary school students in Muheza district?
1.5 Significance of the Study

This study is expected to establish socio-cultural and economic barriers that impede female secondary school students from completing their studies. The study will therefore have the following contributions:

(i) It will contribute knowledge to the existing literature on Muheza people’s culture and its influence on dropout of secondary school female students in the country.

(ii) Secondly, the study will inspire further research on socio-cultural factors and their influence on secondary school dropout of female or male students in different ethnic groups.

(iii) Furthermore, the study will help other stakeholders including the Ministry of Education and Vocational Training, TAMISEMI and NGO in formulating policies which will address factors that influence female students drop out in secondary schools. 
(iv) Based on the study findings will recommend steps to be taken in order to lessen, and eventually eliminate the number of dropouts in schools.                                 
1.7 Conceptual Framework of the Study

The model used to develop the conceptual framework for this study is adapted from Bunto (2002) on the relationship between the predictor variables, precipitating variables, and the decision to drop out. Two categories of variables are used to guide the framework for this study. The predictor variables comprise of socio-cultural determinants such as societal motive and attitudes towards girls education; involvement in initiation rites. The predictor variables act as the root cause leading to factors that may precipitate decision of a student to withdraw from school.
Precipitating variables are those characteristics that come as a result of pressure from predictor variables that the student may display sooner or later before the decision to drop out of school. The precipitating variables for that matter may include early marriages, pre-marital pregnancies; truancy; involvement in sexual practices; psychological disturbances; lack of educational support and poor academic performance.

The study is based on the assumption that predictor variables lead to precipitating variables which in turn may influence the decision of the student to drop out of school. Societal negative attitudes and motives towards girls’ education may lead to neglect of educational support to female students, truancy and poor academic performance.  Involvement of school girls in initiation rites may facilitate their desire to engage in sexual practices, early marriages and pre-marital pregnancies. Lack of school facilities and economic instabilities may influence poor academic support and follow up; truancy; psychological disturbances; and poor academic performance to predict early school withdrawal. The major components of the overall conceptual framework are summarized in Figure1.1 
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Figure 1.1: Adapted from Bunto (2002) on relationship between the Predictor Variables and Precipitating Variables and the Decision to Drop out from school. 
1.8 Limitations of   the Study

Firstly, the assessment of cultural practices may involve some sensitive personal or family issues such as family life styles, which usually influence respondents not to provide genuine responses. This is because individuals may not want to disclose “secrets” regarding their private lives.
Secondly, some target respondents especially female student dropouts may not be available for interviews because they may already have been married to distant places or shifted from their former areas of residence to settle away from the intended area of study.  The tracing of socio-cultural factors to female students’ dropout was also difficult; moreover reaching initiation ritual trainers was difficult because ritual training in Muheza district has been conducted secretly during this decade because the practitioners are afraid to arrest by the government.
Thirdly, the study concentrated mainly on socio-cultural, economic and school factors alone as independent variables against school dropout of female students as dependent variables, which may inadequately provide a clear picture of the problem. 
1.9 Definitions of Key Concepts as Contextualized in the Study
Cultural factors: In this study, cultural means those factors, which contribute to female students dropouts in relation to initiation rites, training, early marriages, and early pregnancies.  It is also a way of lifestyle, customs, and values that characterize a certain society.
Economic factors: These are factors that reflect a measure of an individual’s or family economic and social position in relation to others, based on income, education, and occupation whereas to some extent, it determines the girls’ education achievement.
School factors: In this study school factors are those factors which influence girls to drop out of school.  These factors include teaching and learning facilities, learning environment, toilets, and sanitary tools for girls, form repetition, teacher absenteeism, distance to and from school, risk of sexual harassment, shortage of teachers, corporal punishment, and poor academic performance. 
 Dropouts:  In this study, dropouts simply mean students who leave school for various reasons without having completed fully the course of secondary education.  Here the concept does not include dismissal caused by indiscipline and death of a female student studying in these schools.

Unyago: In the study unyago refers to initiation rituals aiming at preparing and training girls, who have reached puberty into womanhood, how to behave well, sex education, self-reliance, and taking care of their future husbands.  The period of this training, varies from two weeks to two months depending on a particular tribe.
Initiation rituals: These are the transmission ceremonies, which target to train both girls and boys into understand adulthood and its obligations in the community.  It is during these ceremonies that cultural practices of a certain tribe are familiarized to the girls and boys.         
1.10 Organization of the Study
This study comprises five chapters.  The first chapter entails background of the problem, statement of the problem, purpose of the study, objectives, research questions, significance of the study, conceptual framework of the study, limitations of the study and definitions of key concepts as contextualized in the study.  Second chapter entails the literature review, introduction of literature review, socio-cultural, economic, and school factors on dropout of female students in secondary school, and knowledge gap.
Third chapter presents the research methodology, area of the study, research design, population, sample, and sampling techniques, research approach that involves both qualitative and quantitative approach, methods of data collection, validation of data collection tools, data analysis procedures and ethical and legal considerations.   The fourth chapter will entail research findings and discussion and finally chapter five provides the conclusion and recommendations of the study.
CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter reviews the literature related to the problem of school dropout in Tanzania and elsewhere in the world. The purpose of this review is to find out what has already been done in order to determine what remains undone about the contribution of cultural and socio-economic factors, including the influence of poverty, poor and extended families, the effects of initiation rituals, female genital mutilation and unwanted pregnancies on dropout of female students in Muheza district.
Dropping out means leaving a school or group for practical reasons, necessities, or disillusionment with the system from which the individual in question leaves. Most commonly, dropping out refers to a student quitting school before he or she graduates or avoiding entering a university. It cannot always be ascertained that a student has dropped out, as he or she may stop attending without terminating enrollment (Wikipedia).
Secondary school dropout is a universal phenomenon, which affects all countries around the world. In Spain for example, which is among the developed countries, studies show that, in 2013, 23.5 percent of people aged 18 to 24 in the country had left the education system before completing compulsory education (The Local, 2014).
2.1.1  Socio-Economic Status (SES) of the  female student Dropouts
Literature demonstrates that socio-economic factors determine not only academic performance, but also school survival rates of the students. It has been observed that children from poor families are likely to drop out of school simply because their parents can hardly sustain their academic economic demands. Poverty therefore has negative influence on schooling because in poor agricultural or pastoral societies for example, sending and keeping children at school may mean loss of potential earning power.  Girls and boys are therefore, expected to provide labour support to their families on farm activities or cattle rearing (Raju, 1973; Ayinga, 1997). This tendency in developing communities to value children as potential asset and prospective labour force have facilitated  truancy  and children to drop out of school.
 Studies by Berstecher (1972); Okeje (1996); and Bunto (2002) mention significant contribution of financial constraints to school dropout of many children from relatively poor families because parents may not have regular income to meet all school requirements for their children. Sending children to school involves both direct and indirect costs which parents or relatives are required to bear on their shoulders. School children need both direct and indirect costs, for example of textbooks and writing materials such as exercise books and pens or pencils; school meals; clothing and transport costs which consume large share of parents’ economic resources. Children from poor socio-economic background are likely to drop out of school as they will always lack necessary material support because their parents cannot afford all those educational expenses for their children. Therefore sending a child to secondary school in Tanzania costs a lot of money since education is neither free nor cheap.  (Bunto, 2002). 
The findings by Shuma (1980) and Hyera (2005) demonstrate that girl dropout of school as problem that is greatly associated with economic status of the families. The studies observed more girls from poor families dropped out of school than those from well-off families. The implication is that more girls from poor SES background engage in sexual exploitation to get money to cater for their personal and school requirements because their parents were probably unable to meet their demands. The opposite may be true that well-of families may not have their daughters engaged in sexual practices for money (Hyera, 2005).
Evidences from other studies have indicated that, background of the parents’ behavior of students to drop out of school is socially connected to low educational status of the parents or relatives in which a child has grown up.  Nkoma (1979) in his study on truancy and dropout of school children in Pangani district found that children who played truant and who dropped from schools belonged to not only economically poor families, but also  to the parents who had no or little formal education. The findings suggest that educated parents motivated their children for schooling and supported them academically, leave alone the follow up they usually make follow up to school for academic welfare of their children.
Together with the vital socio-cultural preference in favor of males, the economic factor, particularly in terms of poverty and hunger, is probably the most influential in adversely affecting female participation in education, especially in rural areas. In such harsh economic circumstances, both direct and hidden costs to a family of sending daughters to school are perceived by parents to be prohibitive in terms of the provision of books, uniforms as well as the loss of vital help at home and on the land. In most cases, the contribution of females is unpaid and they may have little or no experience of the handling of money, which further reduces their status and power, but increases their vulnerability.  Because of the patriarchal predominance, investment in a girl's schooling is wasteful since it benefits the family into which a girl marries rather than her own. In the more privileged classes, investment in the education of females may be an advantage in 'marrying well'. In such classes, the more educated the girl is, the more bridal prize Mzee (the old man – the father) attracts. Otherwise, the girl child is at times viewed a ‘commodity’ with certain economic value (Wanjohi, 2012).

2.2 The Influence of Poverty on  female student Dropouts
Poverty remains the main challenge to the improvement of girls’ participation in secondary education. Since secondary education is neither free nor compulsory, school fees represent a major obstacle for parents in keeping their children in school, thus increasing the risk of girls’ dropping out of school. Furthermore, the low value placed on girls education by parents, is often related with the high level of adult illiteracy, particularly among women. This has resulted in the strengthening of the perception among girls that education has little importance, therefore reinforcing the vicious circle of women’s illiteracy and girls’ low educational achievement. 

Family poverty appears to be the critical factor for many children in Rwanda not graduating from high school. Poverty seen as a multifaceted concept that involves mainly economic and social elements, appears to influence the demand for schooling, not only because it affects the inability of households to pay school fees beyond basic free education, but also because it is associated with a high opportunity cost of children going to school (Mutabazi, 2014).

2.3 The Impact of Low-Economic Families on Girls Dropout

Families, schools, and communities influence students’ decisions to drop out in several ways. For example, students living with both parents have lower dropout rates and higher graduation rates compared to students in other living arrangements. The employment status of parents and their  incomes play roles, as do parenting practices. These include monitoring a child’s progress in school, communicating with the school, and knowing the parents of their children’s friends. Students also are more likely to drop out if they have a sibling who did so (Rumberger and Lim, 2008).

Studies show that dropout is a global concern, which needs to be addressed.  For instance in the United States of America, The National Education Association reports that students from low-economic families were six times more likely to drop out of school than wealthy classmates. The rates and imprisonment rates are significantly higher for high school dropouts, and 80 percent of prisoners in 2001 lacked a high school diploma. Dropouts are also more likely to be unemployed, and those who are employed earn less than students who complete high school (Mullin, 2014).
2.4 Cultural Factors  Influencing  female student Dropout
Cultural factors including early marriages and parental preference for a ‘wife and mother’, religious attachment, and initiation rites have a pervasive influence on the situation of female education. Studies by Ndimba (1996) and Hyera (2005) indicate that the majority of female students drop out of school because of pre-marital pregnancies. The findings show that the parents still cherish the culture of marrying off underage daughters in an attempt to earn dowry and social status.  The culture also forces the school girls to leave school as soon as they are of marriageable age.  In Nigeria parents prefer to marry off their female children when they are 12 years old for fear of possibility of getting pregnant outside the wedlock (Clarke, 1978).  
In Tanzania the Law of Marriage Act No. 5 of 1971, Section 13(1) sets the minimum age of marriage for girls at fifteen years, but under section 13(2), a court may give permission for a girl as young as 14 to get married.  This subsection contradicts with that of 17 (1) that states a female who has not attained the apparent age of 18 years shall be required, before marrying to obtain consent of her father, mother or guardian.  According to the Clerk of the National Assembly (1971) Tanzania Marriage Act, 1971,   this contradiction provides a room for parents to take advantage of the Act, and decide to marry their female children instead of supporting their secondary education. This is because the parents consider it as pride and respect to marry their children in the society, and thus contributing to female dropout.  According to Gwyneth (2013), this situation is intolerable as girls at this age are still in teenage hood and hence contribute to dropout in secondary schools.   
Study by Kassimoto (1987) reveals that western cultures, which are penetrating into our own culture through filming, novels, newspapers and magazines, television programmes and pornography, have persuaded many of our youths, including school children to adopt them. The effects have been to influence many female and male students to involve themselves in various behavioral malpractices, including sexual activities. The effects of their involvement have made some female students pregnant and automatically drop out of school as a result of this.

According to Ssekamwa (1997), pregnancies and early marriages have been the principal barriers to girls’ participation in education at all levels. He observed that when girls reach marriageable age their parents would cut short their stay at school to look for young men to marry them. As a result, parents begin to develop the notion that sending a girl to school is a waste of resources.  When the economy is in crisis education for boys are encouraged.  Instead, African indigenous education preferred girls not to attend school because; it leaves the daughters at home helping with domestic chores. Thus, these cultural preferences and practices play an important role in reducing female enrollment and survival rates in various levels of formal educational systems. 

According to Shuma (1980), nomadic societies like the Maasai of Arusha have developed negative attitudes towards school learning.  Their cultural beliefs in cattle raising and raiding support nomadic way of life therefore schooling which involves a settled life does not appear to favor them and their culture. Therefore, in nomadic societies, enrollment and survival rates of schoolchildren are unacceptably very low. 
This is a similar case study done in Somalia, the delivery of basic education was urban oriented, and the disparity is more explicit depending on the degree a certain region is nomadic.  Regions which people derive their livelihood from livestock have had the lowest primary school enrollment. Due to labour intensive nature of the herding economies children of pastoral nomads are significant contributors to the household income through their labour, even from an early age.  Among these communities, children are viewed as economic assets.  Such economic benefits are cultivated in the short term, the children being useful to help the family raise livestock, hence parents need to maintain their children’s contribution and at the same time avoid the costs of schooling, and thereafter leading to girl’s dropout as being the main victim (Jama, 1993).
2.4.1 The Impact of Initiation Rituals on Girls Dropout
Young women approaching adolescence are in a transition phase of their lives. They face the cultural tradition of initiation rituals that take place when women reach puberty.  Although initiation rituals are becoming less frequent, these practices exist in rural areas.   The number of girls who undergo these rituals is unknown, their prevalence deserves discussion. These initiation rituals are viewed as important cultural traditions and perceived negatively by many teachers (Bendera, 1999).     
Bhalalusesa (2000) and Stambach (2000) have indicated that, initiation rites pull girls out of the classroom during their first menstruation cycle. This isolation lasts for at least one week when the girls only see their female family members (Bendera, 1999).  After this imposed seclusion, the women hide away into the forest for three to five days where they are taught the benefits of traditional rituals (Unyango) “good manners, hard work and respect for elders; how to take care of themselves during menstruation, traditional sex roles and the submission of women to their husbands (Bendera, 1999).  Girls’ absence in the classroom during this time interferes with their education.  Local communities struggle with the issue of ensuring their young girls are educated according to customs, but also comply with laws regarding education.

According to Bhalalusesa (2000), the contrast between cultural norms and modern schooling is hard for girls to be self-confidence, especially when they may not have a say in what happens to them. Young girls also feel pressure to submit to the same initiation rituals as their elder family members to preserve culture (Stambach, 2000).   Stambach also noted that some women endure these initiation rituals privately because it is illegal to conduct them in Tanzania and the schools prohibit them strongly, while other girls openly engage in the rituals. These girls do not typically plan to go to secondary school and believe that, it is essential to respect tradition.  Even though specific initiation rituals are not as common in Tanzania as before, girls continue to have restrictions placed on them when they reach puberty (Sutton, 1998). 

Although initiation rituals are becoming less common in many Africans countries, some countries still practice such rituals for example in Zambia specifically among Bemba speaking people; girls go through an initiation ceremony called Chisungu.  This rite of adolescence is intended to teach girls the traditional roles of women.  During the ceremony, there is much drumming, dancing, singing, and drama and many more.  All this portrays that, in some African nations it is not a bad thing or forbidden so long as it does not interfere and affect girls education (Bemba Forum, 2015). 
2.4.2 Female Genital Mutilation (Circumcision) 

Circumcision  is  another  ritual  that  generates  similar  impasses  to  those  who  pass through  initiation  ceremonies.  Circumcised  girls  not  only  perceive  themselves  as adults,  but  also  have  negative  influences  on  their  uncircumcised  peers.  They may become rude to teachers.  They often reject schools as they perceive them as institutions for “children” (Teshome, 2002).
Frequent  absenteeism  and  reduced  performance  leads  them  to  drop  out  from schools and eventually  to marry. Together  with  the payment  of bride  price  and early marriage,  circumcision  functions  to enhance  the  social  status of teenagers  and act as  a  mechanism  for  shortening  female  sexuality  and  premarital  pregnancy.  Due  to emphasis  placed  on female  virginity  before  marriage,  these practices  were perceived  to increase  economic  returns  to  the  family  through  bride  wealth (Teshome, 2002).
Studies conducted by Women's Global Organization a non- governmental organization, found that many girls in the Tharaka region in Kenya quit school as soon as they undergo FGM, which is still widely practiced there and in other parts of Africa. Sometimes FGM is performed on girls as young as 12 or 13years old, who most often drop out of school to marry and start a family.  In Kenya, the practice includes a ceremony to perform the cutting, followed by a month-long seclusion for the wounds to heal, during which the girls are often beaten, and then a big family and community celebration is done.   Because of the harmful physical and psychological effects of the practice, it inhibits most girls who undergo it from finishing their education (Kimonge, 2011).  The map below shows the prevalence of FGM in African countries, which is a severe situation, which needs to be addressed.
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Figure 2.1: A Map showing countries where Female Genital Mutilation is practiced in Africa.  Prevalence of Female Genital Mutilation by Country (UNICEF, 2013).
The rationale of this map is to show how some countries in Africa have the highest percent of FGM practices, which affects the accomplishment of girl’s education.  These countries are Somalia, which has 98%, Guinea 96%, Egypt 91%, Mali 89%, Sudan 88%, Sierra Leone 88%, Gambia and Burkina Faso 76% and Ethiopia 74%.
2.5 Early teen Pregnancies as a Factor  female student Dropout 

In many cases, young girls discover themselves unable to complete their education due to family pressures to marry, and sexual harassment. According to a survey carried out by Tanzania’s Ministry of Education in 2010, more than 16,000 girls dropped out of school from 2008 to 2010 due to pregnancy.  

 Parents and families aggressively discouraged some girls to enroll in secondary school and instructed others to try to fail so they could drop out without arousing suspicion (Gwyneth, 2013).  In fact, in 2007, 21.9% of all girl drop outs recorded in Tanzanian secondary schools was due to pregnancy while 12.9% was attributed to lack of school needs, including school uniforms, materials or tuition (Mack, 2009). 
2.6 The Impact of Traditional Beliefs on Girl Dropout
In most local communities, it is culturally believed that educating girls is a waste of time and money as they will eventually get married and that education benefits the families they marry to.  In a study conducted in Turkana in Kenya by John (2012) shows that, parents   of Kaaleng division in the study area have negative attitudes towards taking their daughters to join schools.  They would like them to be a sign of acquiring wealth.  This was done in order to satisfy their personal interest but not of their daughters. Girls also were subjected to family chores hence sidelining them from joining education centers and primary schools. Hence, as a result those girls may have a negative attitude which impact on education standards (Kenya news, 2012).
2.7 School factors as influencing factor to girls dropout:
 School factors are factors pertaining to the school that persuade a female student to drop out from school. According to the State University (2011) and Nekatibeb (2002), these factors are long distance to and from school, teachers’ attitudes and teaching processes, gender biased in curricular and classroom environment. All these factors affect female participation in secondary school and may contribute to drop out.  Many schools have inadequate classrooms, teachers, teaching and learning materials and facilities. Teachers lack motivation due to poor working environment. Teachers’ attitudes and practices including corporal punishment, which affects mostly girls, can be among the source of female students dropping out from school. Gender sensitivity and appropriate school facilities are other factors that can lead female students to drop out from school. Sexual harassment and abuse by teachers and boys is another school factor that can contribute to female student drop out.  

According to the World Bank (1999) country study citing Mason and Khandker (1997) findings discovered that distance to and from school is one of the factors that are causing female students to drop out from school. In many countries in Africa the distance to and from school has become an obstacle to girls’ education. The situation is much worse in rural areas due to schools being located at long distances from where the individual student lives. The situation in urban schools is different where schools are built at a shorter distance from where people reside. There are few exceptions where schools are built at long distance and a student can access public transport to get to school.  Contrastively, in rural areas schools location require a child to walk longer distances in turn the student gets tired when reaches at school, and this may lead to poor concentration to learning. Beside this tiring experience undergone daily by a student, the girl child at the same time needs to worry about her own safety, and temptations from men.  Studies done in Guinea by the World Bank (1999) show that schools that were built at close distances motivated female students to attend school. While the study findings in Mali show that for schools that were built far away, discouraged girls in pursuing their education due to long distances to and from schools.

Studies by Oxaal (1997) show that from the inaccessibility of these facilities, female students suffered most because female related private issues were not fully addressed in school. These included water facility, toilets, and healthy facilities, such as medicine, matron, guidance, and counseling staff. For example in Bangladesh, parents are unlikely to send their children to school if they lack toilets. The learning environment has been well recognized as inadequate in Sub-African countries due to low level of economic development and poverty.  Most learning institutions are in shortage of teachers, supply of classrooms, teaching and learning materials.  In many countries, teachers are paid relatively low salaries compared to other sectors or they are not paid regularly, and the result is teacher absenteeism, teachers’ lack of motivation due to poor working conditions.   There are situations where schools and teachers are forced to search for alternative incomes from parents or use of students in income generating activities.  This situation has had a negative impact on girls’ education, because it discouraged parents from sending girls to school or shortens the time spent on teaching and learning (Nekatibeb, 2002).
 According to Lema, Murage, Ngola, Crouch and Washika (2000)  the single most repeated reason women and girls give for not reporting sexual harassment or rape remains ‘fear of being accused of provoking it’.
2.8 Knowledge Gap
Even though there are researches done which resemble and may perhaps carry the same content of the study, Assessment of the Influence of socio-cultural, economic, and school factors on dropout of secondary school female students in Muheza district, Tanzania has not been done.  The researches done by:
Shuma (1980) was concerned with family background factors that contribute to dropout rates in Tanzania primary schools a survey of Pare in Same district, and Nkoma, (1979) in a research, which was conducted in Pangani district assessed the truancy and dropout in Tanzania Mainland primary schools. Ndimba (1996) wrote on girls’ primary education in rural areas with reference to dropout case study done at Tarime district.  
All these researches have not examined in combination a variety of factors which contribute to girl dropouts in secondary schools as is the case for this study.  Apart from that, the previous researches did not specifically focus on secondary schools girls from Muheza district as the subject of study. 
CHAPTER THREE: 
RESEARCH   METHODOLOGY
3.1 Introduction
This chapter describes the methods and procedures employed in the process of data collection and analysis. Other aspects included in the methodology chapter include the area of study, description of population, sampling procedures, instrumentation for data collection, research ethical and legal considerations.
3.2 Area of study

The area of study was Muheza district, in Tanga region situated in the Northern Eastern part of Tanzania.  Educational wise, the district is considered backward as compared to other districts in the region, where school dropout particularly of female students in secondary schools is unacceptably high (Hyera, 2000 and Ndimbo, 2005). Apart from that, the district is considered as ethnic group or society that abides cultural practices to girls in the transition to adulthood as most important thing to undergo.
3.3 Research Design

The descriptive survey research design was employed in data collection for the study. Cohen and Marion cited in Ndabise (1992) indicate the importance of survey approach that it enables the researcher to collect data at a particular point in time with the intention of:
(i) Describing the nature of existing conditions.

(ii) Identifying the standards against which existing conditions can be compared.

(iii) Determining the relationship that exists between the specified events.

The survey method is also preferred because of its ability to manage the collection of data from a large sample of people relatively quickly and in-expensively (Ary,  Jacob and Rzavieh, 1996).   The methods are suitable in the collection of data on people’s beliefs, attitudes and opinions and behaviors about social phenomena. They are capable of determining the incidents distribution and inter-relationship between independent as well as dependent variables (Kerlinger 1983). 
3.4 Research Approach

This study has used a qualitative approach supported by quantitative approach.  The qualitative approach was employed because it was considered appropriate in finding out factors that influence female secondary school students to dropout from school by investigating perceptions and attitudes of the respondents.  This approach allows for a comprehensive description of cultural, economic and school factors conveying the complexity of situations so as to present the reader with sufficient information about dropout of female secondary school students in judging the researcher’s interpretation of the phenomenon.  The data in numerical form were presented by using quantitative approach.
3.5 Population, Sample size and Sampling Techniques 
The following section describes the population of the study, sample size and the sampling techniques that were used in the selection of respondents
3.5.1 Population

Ary, Jacob, and Rzavieh (1996) define population as all members of any well-defined class of people, events or objects from which possible information about the study can be obtained.  It is a group of units with common characteristics of which the researcher is interested. The population of this study included all secondary schools in Muheza district, secondary school  female dropouts; secondary school  female students, and traditional instructors ‘or trainers in initiation rites commonly known as “Kungwi” in Kiswahili language.

3.5.2 Sample size and Sampling Techniques   

A sample is a small group or subset of population, which a researcher selects for the study and from which generalization is made about the characteristics of the population, (Ary, Jacob, & Rzavieh, 1996). To determine the representativeness and size of the sample, the qualities and characteristics of the population were observed and the purpose of proper selection of sample procedures should always be to produce respondents who will represent characteristics of the population of study (Leedy, 1980).
3.5.3 Sample schools

The process of selecting the participants of the study in a sample from the population is referred to as sampling technique. To get sample schools from Muheza district, a simple random sampling procedure was employed to select a total of five schools.  This was done using a list of all schools available from the District Education Officer (DEO).   The selected schools did not include boarding schools which enroll most of their students outside the district of Tanga because they may hardly have the required characteristics as they are being attended by students from different socio-cultural backgrounds. 
3.5.4 Sampling of respondents 
The sampling of respondents was done by using purposive and simple random sampling procedures. 
3.5.4.1 Secondary school girls sample

This sample included five secondary school female students from each of the sampled school. Three from each form (form one to form four).  These 12 female students were selected using simple random technique from a list of their names available in their respective schools in order to get representative sample. The female students provided important information of socio-cultured backgrounds and their influence on dropout of secondary school female students in Muheza district.
3.5.5 Female traditional instructors 

Five traditional instructors in the initiation rites were purposely selected to form their sample, two from each area where the sampled school is located. These instructors were believed to be experts in giving traditional instruction to young girls and therefore provided important information about the role of initiation rites in influencing behaviors of girls and their impact on schooling. This was proved to be right after the field was work done, whereas an elderly traditional instructor helped out by sending the researcher to the other female traditional instructors, who eventually gave me an appropriate assistance, which contributed to the sum up of this study.
3.5.6 Teachers
Five teachers were purposely selected, two from each area of the  sample schools.  This is because female teachers and also other teachers are believed to have a close relationship and knowledge on how the cultural values affect girls education.   Apart from that, matrons, disciplinary masters/mistress were believed to have a more direct interaction with female students in relation to their problems. Female students feel free to express themselves to them in case they encounter any problem rather than male teachers or even disciplinary masters/mistress.  This proved to be right after the field was work done.
3.5.7 School committee members

Five school committee members were purposely selected, two from each area of the sample schools.  They were chosen with the assumptions that, they are players in the determination of the student’s backgrounds in relation to the school drop out rates. Hence, they provided important information on to this study.  They were subjected to interviews during the carrying of the study.
3.6Methods of Data Collection

This section provides a description of data collection instruments that were used in the data gathering process. The instruments included structured interviews, questionnaires, and documentary review.
3.6.1 Interviews

The interview schedules included both open-ended and closed-ended questions, which intended to obtain first hand information from the parents of the female dropouts and traditional instructors. The female traditional instructors provided information on the role of initiation rites in influencing behaviors of young girls and its related effects on schooling.  Elderly women interviewed the respondents in case the researcher will not be accepted to interview them, due to various reasons such as age. School committee members were interviewed and provided useful information.  Female dropouts were also interviewed and provided useful information.  
According to Singh (2012), the following are the advantages of the interview method: 
i.  Is a good technique for getting the information about the complex, emotionally laden subjects. Can be easily adapted to the ability of the person being interviewed.

ii. Yields a good percentage of returns compared to such data collection tool as the questionnaire.

iii. Yields perfect sample of the general population.

iv. Data collected by this method is likely to be more correct compared to the other methods that are used for the data collection.

According to Singh (2012), the following are however the limitations of using the interview method: 
(i)
 An interview is a time consuming process.
(ii)
 It involves high cost.
(iii)
It requires highly skilled interviewer.
(iv)
 It requires more energy.
(v)
 It may sometimes involve systematic errors.
(vi)
 It is more confusing and is a very complicated method.

 Despite of these limitations, the researcher was able to cut off costs, by using public transport such as motorbike popularly known as bodaboda.  Thereafter time was less consumed by ensuring that, all the interviewee were gathered.  Systematic errors such as humanly possible mistakes were overcome.
The interview guides are attached in Appendix 2. is the interview guide for initiation trainers, Appendix 5 is for secondary school committee members, and Appendix 4 is for female dropouts.
3.6.2 Questionnaires 

The questionnaires consisted of a mixture of open and closed- ended questions. This method was used to get first hand information from both secondary school female students and female dropouts, together with secondary school teachers. There were open and closed ended questionnaire items. Open-ended questions gave freedom for respondents to air their opinions.  Kothari (1990) comments that a researcher can easily administer questionnaires plus the fact that the method is economical enough to collect a considerable amount of information at a relatively low cost in terms of money, time and materials. The questionnaires contained questions based on subjects’ experience of their own culture including the role of initiation rites; early marriages and pre-marital pregnancies; instability of marriages; and societal expectations and attitudes towards girls’ education and their influence on dropout of girls from school.  
According to Jones (2006), the following are some advantages of using the questionnaire in data collection. Questionnaires are;

(i) Cost effective

Questionnaires are cost effective compared to other research collecting instruments using interviews. The questionnaire could be distributed to a larger population over a shorter period of time. This is especially true for sample populations that cover a large geographical area. The questionnaires can be mailed or delivered electronically. Electronic questionnaires can be constructed so that data is sent back to researcher immediately.

(ii) Reduction of bias

The reduction of bias is another advantage of using a questionnaire in the data collection process.  The questionnaire is presented to all subjects in the same way and there is no middleman that interprets the data while it is compiled.  The questionnaire will not be influenced by researcher bias and the researcher cannot not influence answers by using verbal or non-verbal cues.

(iii) More anonymity

Using a questionnaire is an advantage over interviews because of the anonymity of the questionnaire. The subject only releases personal information if there is a demographics portion of the survey. Even if there are demographics, these are usually questions about age, gender or race. The participant can turn in the survey, and under proper data collection procedures, is safeguarded from having her identity known.
(iv) Rare phenomenon

Because a questionnaire can be dispersed across large geographical areas, the researcher can pick up on rare phenomenon that a similar questionnaire that is narrower in scope cannot do.  

According to Routledge (2004) the following are some of the limitations of using questionnaires:  The questionnaires are:
i. Inadequate to understand some forms of information, which include changes of emotions, behavior, and feelings since this study has used both research methodologies.

ii. Phenomenologists state that quantitative research is simply an artificial creation by the researcher, as it is asking only a limited amount of information without explanation.
iii. Lacks validity.
iv. There is no way to tell how truthful a respondent is.
v. There is no way of telling how much thought a respondent has put in responding to the questionnaire items.
vi. The respondent may be forgetful or not thinking within the full context of the situation.
vii. People may read differently into each question and therefore reply based on their own interpretation of the question, which includes what is 'good' to someone may be 'poor' to someone else, therefore there is a level of subjectivity that is not acknowledged.  The importance of presenting the questionnaire so as to minimize such limitations.
viii. There is a level of researcher imposition, meaning that when developing the questionnaire, the researcher is making own decisions and assumptions as to what is and is not important, and therefore they may be missing something that is of importance, for the required data as per the set specific objectives.
The questionnaires for secondary (1) school female students, (2) female dropouts, (3) and teachers are found in Appendix 1, 4 and 3 respectively. 
3.6. 3 Documentary review

This technique was used to collect information from official documents available at school such as admission registers and attendance registers in order to obtain information about students’ reports on student dropout from respective schools.  The use of documentary review as a method of data collection has some advantages and disadvantages.
According to Essaytree (2014) the following are some advantages of documentary review:
(i) Researchers can access information by simply visiting the resource centers or just browsing the internet. 
(ii) It is less expensive compared to surveys and ethnography.  For surveys, one has to do a pilot study for nearby secondary schools via the head teachers, who assisted on and then do actual field data collection incurring traveling expenses. Experimentation may involve use of scientific apparatus that have to be purchased.  The only cost involved in documentary research may be miscellaneous expenses. 
(iii) Accessibility of obtaining secondary data sources. For example, information on ancient histories, which cannot be found by interview, surveys or archaeological data that has been documented but the sites have changed can only be obtained from libraries or museum.  
According to Essaytree (2014), the following are some limitations of documentary review:
(i) Information obtained may be biased. 
(ii) Personal biases and prejudices could have influenced past work that was documented by authors. 
(iii) Despite of these limitations, the researcher was able to cut off costs, by using public transport such as motorbike popularly known as bodaboda.  Thereafter time was less consumed by ensuring that all the interviewee were gathered.  Systematic errors such as humanly possible mistakes were eliminated. Apart from that, all the necessary data were collected from the office of heads of schools, teacher’s office, and academic masters.
The documentary checklist is found in Appendix 6.  
3.7 Validation of Data Collection
According to Kerlinger (1983), the quality of data gathering instrument is dependent on whether the instruments can measure what they are supposed to measure. The validation of the instruments was done during the designing stage by seeking expert opinion from my supervisor. The questionnaires planned to gather information from secondary school female students, was tested to female students at one of the secondary schools in Muheza, which was not in the sample of the study.  The interview guide was planned to gather information from the traditional instructors, and school committee members. All these procedures helped in rectifying any inconsistency and ambiguities of the data collection instruments. 
 3.7.1 Data Analysis Procedures

The analysis of data was done by using both qualitative and quantitative methods. Data collected from documentary review, interviews and questionnaires were subjected to content analysis. According to Silverman (2001) in the use of content analysis a researcher establishes a set of categories before counting the number of instances that fall under each category. Data from secondary school female students’ questionnaires were coded; quantified and categorized according to their respective research questions. The data were tabulated, frequented and responses calculated into percentages from which interpretation was made to reveal their view of the influence of socio-cultural, school, and economic factors on drop out of female students. 
Data gathered from school committee members, teachers, and the female traditional instructors through interviews was narrated. These data was analyzed to reflect the subjects’ views of the influence of socio-cultural, school and economic factors on dropout of female students. The tables and graphs were essentially used for organization and summarization of data.
3.8 Ethical and Legal Considerations

Ethical standards were strictly observed in planning and conducting the study. The subjects were protected from psychological and social risks during the research procedures. The study was conducted under informed consent of all the subjects after they were fully informed of the purpose of the study in order to give them a complete free choice to participate.
Thirdly, the researcher observed the right to privacy of the subjects by asking them for their permission before collecting individual personal identifying information. In addition, the researcher held herself responsible for security and storage of personal identifying information and is controlling access to it by unauthorized individuals.
3.8.1 Research clearance letters

Letters for permission to conduct this study was obtained from relevant authorities including the Open University of Tanzania – OUT, Regional Administrative Secretary, and DEO office in Tanga region.  These clearance and permission letters are found in Appendices 7 and 8 respectively. 
3.8.2 Assurance of confidentiality 

The researcher guaranteed confidentiality by not revealing identity of the respondents.  Moreover the information collected was confidential, and unauthorized individuals were not able to access it.  Additionally, the researcher assured the respondents that the information collected was for the purpose of the research and not otherwise (Liberty University since 1971).
CHAPTER FOUR
 PRESENTATION ANALYSIS AND DISCUSSION OF THE RESEARCH FINDINGS
4.1 Introduction

This chapter presents the analysis and discussion of the research which sought to assess the socio-cultural and economic factors that caused female students in government secondary schools in Muheza district to drop out from school. The findings are analyzed and discussed on the bases of the following study objectives: 

(i) The influence of socio-cultural factors on dropout of secondary schools female students in Muheza district.

(ii) School factors that contributes to female students dropping out of secondary school in Muheza district.

(iii) The effects of economic factors to female students drop out.

4.2 The Key Findings of the Study

 The study confirmed categorically that in Muheza district that there is the problem of female students dropping from school before completing full secondary school cycle. Participants interviewed, and  questionnaires respondents agreed that female dropouts in secondary school is really a problem in  the district. They agreed that cultural and economic factors contributed to the problem of female students drop out from school. The extent to which each factor influenced the problem is discussed and analyzed on individual basis. Opinions on measures to be taken were discussed during investigation.
4.3 Economic Factors Influencing Female students Dropout 
Questionnaire respondents were asked to rate the extent to which specific direct costs contributing to girls dropping out of school. A list of specific school costs were given to be rated, using “High”, Average”, “Low” options. Table 4.1 displays the ratings of the specific school costs. 
Table 4.1: Ratings of the relations of specific school costs with female dropouts 

	Specific direct school costs
	Relation of specific school costs & female dropouts 

	
	High


	Average   
	Low



	Costs related to school fees 
	65%
	20%
	15%

	Cost related to school contributions
	61%
	29%
	10 %

	Cost of textbooks
	52%
	30%
	18%

	Cost of clothing or uniform
	31%
	57%
	12%


Source: Responses from Students and Teachers Participant’s Questionnaires (2015)
The findings in Table 4.1 show that 65% of questionnaire students and teachers respondents revealed that costs of school fees were high in such a way that they contribute to female student dropouts. Whereas this cropped up from the current situation of economy of the country, whereby the USD is one dollar is equivalent to Tsh.2000.  These situations show that most parents fail to afford these costs, hence contributing to failure or eventually dropout of girls in secondary schools. The literature review in chapter two showed that students whose parents were poor and could not afford school fees, have been sent away from school, placed in separate rooms, away from other students, they were named and shamed during school assembly. In this area of study, it was found that in demanding payment of school fees; sometimes punishment was applied to a student who had accumulated debts of school fees (Bunto, 2002).
Moreover 61% of respondents revealed that costs related to school contributions such as payment for desks, caution money, ID, school tag, health, security, motivation for teachers, stamp, a ream of paper and meal contributions contributed to female school dropout. Others are for examination; mock (10,000/-), form II exams (5000/-) and form IV exams (10,000). A parent with two or more children in secondary school cannot manage to afford all those costs. This situation is likely to affect a female student to drop out of school because parents may decide not to use their meager incomes to the education of their children especially their daughters, as seen in chapter two that most parents prefer to educate boys than girls.
Furthermore 52% of the students and teachers respondents agreed that costs of textbooks were also high. During group discussion with students, it was discovered that it is very normal for a student to study from form I to IV without getting access of any textbook.  57% is the average percentage in Muheza district, this portrays that the costs of school uniforms averagely contribute to female students dropout. 
During the discussion on direct costs that are influence female students to drop out of school, one student who was a friend of one of female dropout said her friend had dropped out from school because her parents could not afford to pay school fees and other school direct costs such as textbooks, uniforms, school contributions, and other necessary school materials. As noted in literature review in chapter two, it was explained that due to poverty most parents were always broke, this is because some parents obtained their income by selling fruits and other types of crops, or on conducting other small businesses (Mutabazi, 2014). Respondents in the interviews recommended that school contributions, costs of school fees, cost of textbooks and other costs should be lowered or else the government should take the responsibility to pay for these.

4.4 Socio-Cultural factors influencing female dropouts

The study sought to determine cultural or traditional factors that affected female students to drop out from secondary schools in Muheza district. Students and teachers respondents for the questionnaire were asked to rate the extent to which a list of socio-cultural/traditions and practices hindered female education in their local areas. A list of types of cultural practices was given to rate using “High,” “Average” and “Low” as choices. The findings are summarized in Table 4.2.
Table 4.2: The influence of culture/tradition on female student dropout 
	Cultural practices
	Extent to which cultural practices hinder female education

	
	High 
	Average 
	Low 

	Early marriages
	71.4%
	28.6%
	-

	Bride price (BP)
	72%
	15%
	13%

	Early pregnancy
	75%
	17%
	8%

	Early teen abortion
	
	
	5%


 Source: Responses from Questionnaires by Students and Teachers (2015)
The findings from Table 4.2 indicate that early pregnancy was rated (75%). There were other cultural practices which were also found to cause female students to drop out of school. As seen in chapter two in, the survey carried out by Tanzania’s Ministry of Education showed that more than 16,000 girls dropped out of school from 2008 to 2010 due to pregnancy (Gwyneth, 2013).  
Early marriages were rated highly by 71.4% of students and teachers respondents in the questionnaires that early marriages is one of cultural practices that caused female students to drop out from school. During interview with one of the school committee, one male committee member explained on cultural and traditional beliefs and practices that were causing female students dropping out of school, said experience shows that girls were not performing well in examinations, and they get pregnant and drop out from school. This discouraged some parents not to give much value and support to female education instead they influence their daughters to get married because the process brings income to the households. It was also noted that parents fear their daughters will get pregnant which will bring shame to the family. As a result, parents prefer a girl child to get married rather than continuing with school. Ssekamwa (1997), as indicated in the literature review supports these findings. During the interview with school committee members, one female member narrated as follows:
Some parents in this area due to cultural reasons and respect they marry off their daughters especially when they reach the age of 17, 18 or even below that for fear the girls will get pregnant and bring shame to the family and village.  
Apart from this situation, during fieldwork it was discovered that abortions among school girls was a widespread problem that needed to be addressed.  This was found out in Mtindiro secondary school, whereby one teacher recommended as follows:
The government should combat early pregnancy and early marriages and impose heavy fines to those men or boys who impregnate school girls, because these factors were viewed to be highly influencing female students to drop out of school in this area. 
Furthermore, it was suggested that the society needs to be educated on the effects they were causing to their daughters, and that not educating girl children was a violation of human rights to education.

4.4.1 Impact of Initiation ceremonies or rituals to female student dropout 
The findings shows that initiation ceremonies to school girls highly contributed to their dropout from secondary school due to the following reasons as narrated by one of the female initiation trainers during the interview.
One of the impacts of these ceremonies to school girls is that we teach or train them ways of how to handle their future husbands and family as whole, respect for elders, taking health care during menstruation, and general hygiene.  These trainings include different sex style for their husbands, and this may influence girls to practice it with their boyfriends, which in turn can cause early or unwanted pregnancy, and hence girl drop out from school.
In an interview with the initiation trainers one experienced in training girls in these rituals explained other reasons as to why these training can contribute to school girls’ dropout.
You know that these days, girls know many things concerning relationships, and when you combine that with the training we offer them they find themselves mature enough to start dating or even getting married.  Apart from that the training we give takes about two to three months, which can affect the girls’ studies. As seen in chapter two the literature review showed that initiation rituals play part in influencing female student dropout from school (Bendera, 1999).  
4.5 Education level of parents of female student dropouts
 In the interview with female student dropouts they were asked to indicate the educational levels attained by their parents. The general findings of the study point out that many parents were primary school leavers, followed by secondary school leavers. Table 4.3 presents a summary of findings on the level of education of parents.
Table 4.3: Educational level of parents whose daughters dropped out of school 

	Division 
	Illiterate 
	Primary level
	Secondary level
	High school level
	University or college level

	Songa 
	20%
	65%
	15%
	
	

	Mkuzi
	15%
	35%
	50%
	
	

	Kilulu
	5%
	35%
	58%
	
	2%

	Kwafungo 
	20%
	72%
	7%
	1%
	


 Source: Responses from School Committee Members Participants Interview (2015)
Findings in Table 4.3 indicate that the majority of parents were either illiterate or primary school leavers. Few parents attained secondary school, high school or university level of education. Only 2 % succeeded to attain university education and 1% attained high school. 
This finding shows that a very small percentage of parents attained adequate level of education that could help to influence their daughters in terms of support and obligation. This result corresponds with that  of a study  conducted in Pangani (Nkoma 1979), which showed that children who played truant and who dropped from school belonged to families which were economically poor or had parents who had no or little formal education . On the other hand, findings of this study reveal that illiterate parents were not interested in educating their daughters since their interest was on bride price obtained from marriage and prestige from the community that one’s daughter was married. Apart from that most parents had a view and attitude that educating girls was a burden that was of no importance and unbeneficial to the family.  
 In an interview session with one of female dropout student, she explained the impact of the parents’ low level of education towards her education as follows.
One of the reasons, which contributed to my dropout of secondary school, is the low level of education attained by both parents.  They could not see the importance of my education simply because I was a girl and even if they educate me eventually, I would get married and all the fruits of my education that is employment will benefit my husband and not them.
4.6 School Factors Influencing Female student Dropout

The study aimed to find out school factors that influenced female students to drop out from secondary school in Muheza district. Respondents in the questionnaires were asked to evaluate using “High”, “Average” and “Low” ratings. Results of the findings are summarized in Table 4.3:

Table 4.4: School factors influencing female dropouts 

	School factors influencing dropouts
	Extent to which school factors influence female dropout

	
	High
	Average
	Low

	Lack of gender sensitive separate facilities
	40%
	35%
	25%

	Form repetition
	47%
	33.3%
	19.7%

	Teacher absenteeism
	65%
	28%
	7%

	Distance to and from school
	70%
	22%
	8%

	Risk of sexual harassment by boys
	42.8%
	28.6%
	28.6%

	Lack of teachers
	65%
	28%
	7%

	Corporal punishment
	21%
	29%
	50%

	Poor Academic performance
	67%
	23%
	10%


     Source: Responses from Questionnaires Students Participants 
The findings from Table 4.4 above shows school factors that influenced female students to drop out of school. Items that were rated high were distance to and from school. This coincides with the findings from World Bank (1999) which revealed that the longer the distance between home and school, the less likely were children to be enrolled and be retained in school. Also girls were likely to attend school if they lived with their immediate family than if they lived with distant relatives (World Bank, 1999).  During the discussion with one female student respondent at Mkuzi secondary school she pointed out that due to long distance from home to school, girls were tempted by motorbike riders popularly known as “boda boda” men to give them a free ride to school.  In offer of free ride usually ended in sexual relationship and eventually pregnancy which ended up in dropout from school.  The results further show that some contributing factors to female dropout included; lack of teachers (65%), teachers absenteeism (65%), risk of sexual harassment by boys (42.8%) poor academic performance (67%), form repetition (47%).  The rest of items were rated average and low as seen above. 

During focus group discussion with teachers, one female teacher said they have only two female teachers in Kwafungo secondary school. This meant that they did not have enough female teachers who would be role models to girls in their school. She said their adequate presence would have inspired and encouraged girls in educational achievement and struggle. This is because it is not easy for only two female teachers to attend to all female students, encourage them, counsel them and assist them during their course of studies.  During this research, it was found that many schools have an insufficient number of female teachers, which can be a contributing factor to gender insensitivity in  the schools, and hence influencing girls to drop out in secondary schools (State University, 2011), Nekatibeb 2002).
CHAPTER FIVE

SUMMARY, CONCLUSION, AND RECOMMENDATIONS
5.1 Introduction 
This chapter presents the summary, conclusion, and recommendations of the research findings. The goal of this study was to assess the socio-cultural and economic factors that caused female students drop out in government secondary schools in Muheza district.   In this chapter the main findings of the study are summarized, concluded and   recommendations made.
5.2 Summary 
Women and girls form a large part of the nation’s population, these need education as one of the social services to reach each individual successfully in order to achieve one of Millennium Development Goals (MDGs). Basic education, which comprises of secondary school education, is an essential right of every citizen. There are a number of problems which hinder implementation of this objective to be achieved. One such problem in Muheza district was found to be that of female students dropping out of school before completing the secondary school cycle.

 This study sought to determine the extent and nature of early withdrawal of females from secondary schools and the factors that cause this problem. In order to understand the magnitude of the problem the related literature was reviewed.   The specific objectives of the study were:

(i) To examine the influence of socio-cultural factors on dropout of female secondary school students in Muheza district.

(ii) To explore the school factors that contribute to drop out of female secondary school students in Muheza district.
(iii) To examine the effects of economic factors to female secondary school students drop out in Muheza district.

The literature review pointed out several socio-cultural and economic factors that influence this situation.  To implement the study the following procedures were adopted:  the development of a research proposal, selection of research settings, population, pre-testing instruments, administering instruments, data collection, data analysis and interpretation, and finally report writing. Instruments of data collection comprised of questionnaires, guided interviews, and documentary reviews. The sample population included female students, teachers, school committee members, and initiation ceremony trainers. 

The main findings of the study showed that in all sample schools, girls indeed dropped out of school before completing their studies. The dropout trend showed that the number of dropouts was decreasing in subsequent years.  Findings revealed that efforts were made to reduce female dropouts from secondary school in the district.

The individual characteristics of the dropouts revealed that the highest percentage of female students who dropped out of school were between 14-19 years of age. Parental income for families with female dropouts was generally low.  Direct school costs were rated as the as the main factor that influenced on female student dropouts from school.  The second important factor influencing female student drop out was costs associated with school contributions, uniforms, and textbooks as influencing female students to drop out of school. 

Cultural practices were also rated to have a big influence on the drop out of girls in this area. They cited factors such as, early marriage, early pregnancy, sexual harassment and unyago, which were the most negative cultural practices leading to female students to drop out of school. It was noted that attitude of respondents as expressed in questionnaire were positive towards female education because parents were willing to send their daughters to school. Despite the society’s cultural practices and beliefs, there were parents who had struggled through and managed to attain secondary education for their daughters.
5.3 Conclusion

This study originated from the experience of the author and initial surveys conducted at the local and district levels which later called for this study. The findings show that dropout of female secondary school students in Muheza district was a serious problem.  There are measures taken by the government indicating that it is trying its best to combat the problem, still the problem persists in many districts in the country, as is the case of Muheza district in Tanga region. 
Even though direct school costs are considered highly to affect female student dropout, however the study has determined the most important factor for female dropouts was related to the costs of school contributions, costs of textbooks, uniforms, and school fees.  Another contributing factor was related to cultural practices and traditions including early marriage, engagement, early pregnancy, these practices significantly contributed to female student dropout in the district. The school environment also plays a significant part in increasing dropout of female students.  The shortage of teachers, sexual harassment, inadequate toilets, textbooks, long distance to and from school, and the use of corporal punishment were found to be significant factors in influencing female students to drop out of school. A suggestion was given that vocational training should be enhanced in order to provide skills to female school dropouts. It was also suggested that female school dropouts should be given a chance to resume studies after dropping out from school.

5.4 Recommendations on factors influencing female dropouts

Based on the study findings, the following recommendations are made: on reducing the impact of socio-cultural and traditional practices, the government needs to increase its efforts on enlightening the society on the negative effects and how to eradicate those bad practices. This can be done through raising campaigns using NGOs, posters, newspapers, media, leaflets etc. Moreover, religious organizations like churches and mosques should educate the society the importance of educating female children and assisting them to complete school. The Marriage Law Act of 1971 should be amended so to make age of marriage to be 18 years and above.  This will protect girls from parents who force their children to get marriage due to their age. 

Both the government and parents should motivate female students by providing them with more opportunities and priorities in academic issues.   Moreover the government should enact stronger laws for those causing early pregnancy to schoolgirls. The society should give equal opportunities on enrolment, retention, and school completion for girls and boys. With regard to the problem of distances to and from school whereby girls face temptations on the way, the government is urged to build dormitories and girl hostels in order to avoid this problem. Girl hostels should have a matron to supervise them in schools. 

The government should create a more conducive working environment for teachers, and motivate them to be attracted to work in remote areas. Allocate female teachers where there are no or few. Corporal punishment should be reduced and administered wisely at school level. Parents should guide and support their female children in terms of school necessities in order for them to be motivated to complete their secondary education.  Parents should also collaborate with teachers in providing information at school on their children’s behaviors. Teachers should make close follow-up on girls who have undergone cultural practices such as initiation ceremonies.  Teachers should also arrange seminars, debates, or meetings to educate girls on the challenges of dropping out of school, and how initiation rituals can potentially affect their education.
5.5 Recommendations on further studies

This study was limited to Muheza district in Tanga region. It is recommended that similar studies should be conducted in other districts of Tanga region where no similar studies have been conducted.  Related studies will reveal comprehensive understanding and recommendations on the influence of socio-cultural, economic and school factors in government secondary schools or private schools.  
This study assessed only the socio-cultural, economic, and school factors influencing girls dropout in secondary schools it is recommended that further studies should be carried out to assess or scrutinize the influence of political factors and also what could be the community attitude towards female student dropout.
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APPENDICES

APPENDIX 1
QUESTIONNAIRE FOR FEMALE STUDENTS

Age: …...

Name of your school: ………………………………………………………

Please circle the correct response where applicable
i. To what extent do initiation rites such as unyago contribute to female dropout in your school?  
a. High

b. Average

c. Low

ii. Did your fellow female students drop out from school due to cultural or economic factors?   Yes or  No

iii. To what extent do initiation training provided to fellow students influence early pregnancies. 
…………………………………………………………………………………
iv. Briefly explain why initiation rites or ceremonies in your society contribute to early marriage.

………………………………………………………………………………
v. Do parents due to cultural values of your society influence their female children to get married instead of continuing with their secondary studies?  Yes or No
vi. If your answer for question VI is Yes, give at least two reasons for this situation.

…………………………………………………………………………………
vii. Do those female students who have undergone initiation ceremonies inspire to practice what they learnt? 

…………………………………………………………………………………

viii.   To what extent does initiation training such as unyago contribute to female dropping out of your school?  Briefly explain
…………………………………………………………………………………
ix. Explain major economic and cultural problems you think are contributing to the drop out of female students from schools.

…………………………………………………………………………………
x. How the following shortages in the learning environment affect female education? 

                                                                      High             Average           Low

     Inadequacy of classrooms                                    ____               ____               ____

     Shortage of instructional materials                      ____               ____               ____

     Lack of textbooks                                                  ____               ____              ____

     Lack of gender sensitive separate facilities           ____               _____           ____

     Form repetition                                                       ____               ____            ____

     Teacher absenteeism                                              ____                _____          ____

     Distance to and from school                                 ____                 _____          ____

     Risk of sexual harassment                                    ____                  ____            ____

     Corporal punishment                                           _____               _____         ____

     Poor academic performance                                  _____                _____         ____
     Inadequate number of teachers                              ____                _____         ____

xi. What is the level of education of your parents?
a. Primary school level     
b. Secondary school  level

c. High school level

d. University or college level

THANK YOU FOR YOUR COOPERATION
APPENDIX 2: INTERVIEW GUIDE TO INTIATION TRAINERS (MAKUNGWI IN KISWAHILI)
i. Kuna faida gani zinazotokana na mafunzo ya unyago kwa wasichana?
ii. Ni kwa kiwango/kiasi gani unyago unachangia wasichana kupata mimba wakiwa bado wapo shuleni.

iii. Je ni kweli kwamba unyago unashawishi wasichana kuolewa kabla ya kumaliza elimu yao ya sekondari?

iv. Inasemekana kuwa, wasichana waliofundwa na makungwi wanashawishika kujaribu kwa vitendo mafunzo hayo, na hivyo kujiingiza katika mahusiano ya ngono kabla ya ndoa?  Nini mawazo yako?
v. Ni muda kiasi gani unaotumika katika unyago?  Je mnafanya nini kuhakikisha kuwa muda wa mafunzo hauingiliani na ratiba ya shule?
vi. Ni mafunzo ya aina gani hasa yanayofundishwa kwenye unyago?

vii. Kuna ukweli gani, kwamba unyago (kufundwa kwa mwali baada ya kuvunja ungo au kubalehe) kunachangia wasichana kupata mimba na hivyo wakijikuta kukatisha masomo yao?

ASANTE SANA KWA USHIRIKIANO WAKO
APPENDIX 3: QUESTIONNAIRES FOR TEACHERS 
The key purpose of the study is to examine socio-cultural and socio-economic factors that contribute to the drop out of female students in secondary schools in your district or area. You are among those chosen to participate in the study. Thus, the researcher kindly requests you for information and your willingness to support this work. The researcher believes that you will find the questionnaire interesting and I look forward to receiving your responses. All information acquired from you will only be used for the purpose of this research, and will be treated confidential.

Fill in the gaps or circle one of the given alternatives 

i. Name of School ………………………………………..

ii. Number of female students in your school………………..

iii. Number of female dropouts in your school………………..

(i) What is your opinion concerning the following statements on school costs and female students dropout.    

a. Direct cost of schooling has direct relationship with female students’ dropouts.  Yes or No  
b. Parents are willing to meet direct costs but female students are not committed.  Yes or No
(ii)   How can you relate cultural practices with female dropouts in secondary schools? 
…………………………………………………………………………
(i) What are the cultural implications of initiation ceremonies in Pangani society to secondary school girls?

…………………………………………………………………………………………………………………………………………………………………………
(ii) What do you perceive as to the reasons why these girls have dropped out of school?
………………………………………………………………………………………………………………………………………………………………………..
(iii) What is the required duration of initiations, and how does this affect schooling of female students?
…………………………………………………………………………………………………………………………………………………………………………
(iv) To what extent do initiation rituals (unyago) contribute to early pregnancies?

a. High 
b. Average

c. Low

(v) To what extent do economic factors such as school fees contribute to female students drooping out of school?

a. High 

b. Average

c. Low

(vi) How many female students have dropped out of your school over the last three academic years? .................................................
(vii) What is your opinion in solving the problem of female student dropouts due to cultural factors?
…………………………………………………………………………………

 How the following shortages in the learning environment affect female education? 

                                                                                High             Average           Low

     Inadequacy of classrooms                                   ____               ____               ____

     Shortage of instructional materials                     ____               ____               ____

     Lack of textbooks                                                  ____               ____              ____

     Lack of gender sensitive separate facilities           ____               _____           ____

     Form repetition                                                       ____               ____            ____

     Teacher absenteeism                                             ____                _____          ____

     Distance to and from school                                 ____                 _____          ____

     Risk of sexual harassment                                    ____                  ____            ____

     Corporal punishment                                            _____               _____         ____

     Poor academic performance                                  _____                _____         ____

     Inadequate number of teachers                              ____                _____         ____

THANK YOU FOR YOUR COOPERATION
APPENDIX 4: INTERVIEW GUIDE FOR FEMALE DROPOUTS
1. What was the name of your school? 

2. How old are you?

3. What is your marital status?

4. How many children do you have? 
5. Mention direct costs that you think are playing role as an obstacle to female students’ education? 
6. Explain if your participation of home chores contributed to your drop out.  

7. Examine cultural and traditional practices that hinder the completion of girls schooling.
8. From your experience, explain school factors that are contributing to the dropping

      out of females from school.                                                           

9. Can you determine and name any successful educated girl (s) in your area? Where is 

      she (are they) and what is she (are they) doing?

10. Discuss what you perceived of your employment opportunities or the chances to find

      jobs after completing your education.  

11. Explain factors that actually contributed towards your drop from school.
12. What is the level of education of your parents?
    THANK YOU FOR YOUR COOPERATION
APPENDIX 5: INTERVIEW GUIDE FOR SCHOOL COMMITTEE MEMBERS
i. Kuna ukweli gani kwamba, wanafunzi wa kike wanaacha au wanakatisha masomo ya ya sekondari kwa sababu ya unyago?

ii. Je kuna ukweli wowote kwamba, wazazi wao wanachangia watoto wa kike kuolewa badala ya kuwaendeleza na masomo?

iii. Ni jinsi gani mila na desturi kama vile unyago zinachangia kuathiri wasichana kupata mimba wakiwa bado shuleni?

iv. Ni baadhi ya mila gani za hapa, zinachangia wasichana wa sekondari kukatisha masomo yao, kwa sababu ya jinsia?

v. Kwa maoni yako, ni hatua zipi zichukuliwe katika kutatua tatizo hili la wasichana kukatisha au kuaacha masomo yao kwa sababu ya unyago au matatizo ya kiuchumi? 
vi. Ni kwa kiwango kipi mazingira na vifaa vya kufundisha na kujifunzia kwenye shule huchangia wanafunzi kuacha shule? 

ASANTE SANA KWA USHIRIKIANO WAKO
APPENDIX 6: GUIDE QUESTIONS FOR DOCUMENTARY REVIEW COLLECTION

(i) Can you please provide admission register for all female students in your school?
(ii) Can you also provide me with attendance register of one of the classes, which has dropouts specifically looking at female students?
(iii) Are there any other documents such as suspension letters of students who have been suspended due to socio-cultural or poor attendance?
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operational on the 15t March 1993 by public notes No. 55 in the official Gazette. Act number 7 of 1992 has now been
replaced by the Open University of Tanzania charter which is in line the university act of 2005. The charter became
operational on 1t January 2007. One of the mission objectives of the university is to generate and apply knowledge
through research. For this reason staff and students undertake research activities from time to time.

To facilitate the research function, the vice chancellor of the Open University of Tanzania was empowered to issue a
research clearance to both staff and students of the university on behalf of the government of Tanzania and the
Tanzania Commission of Science and Technology. The purpose of this letter is to introduce to you Ms SALIM,
BAHJA , HD/E/783/T.2011 who is a Master student at the Open University of Tanzania. By this letter, Ms SALIM,
BAHJA has been granted clearance to conduct research in the country. The title of his research is “Assessment of
the influence of socio-cultural, economic and school factors on female secondary school students
dropout in Muheza district. The research will be conducted in Muheza district April 8t 2015 to May 30t 2015 The
period which this permission has been granted is from 07/08/ 2015 to 06/10/2015.

In case you need any further information, please contact: The Deputy Vice Chancellor (Academic); The Open
University of Tanzania; P.O. Box 23409; Dar Es Salaam. Tel: 022-2-2668820

We thank you in advance for your cooperation and facilitation of this research activity.

Yours sincerely,

(o

Prof Hossea Rwegoshora

For: VICE CHANCELLOR

- THE'OPEN UNIVERSITY OF TANZANIA
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PRIME MINISTER’S OFFICE
REGIONAL ADMINISTRATION AND LOCAL GOVERNMENT

Te: 027 2642421
Fax: 027 2647752
E-mail: rastanga@pmoralg.go.tz

Regional Commissioner’s Office
P.O. BOX 5095
TANGA

In reply please quote:

Ref. Na. DA.258/288/03/79 08™ April, 2015

District Administrative Secretary
P.O.BOX 70
MUHEZA

RE: INTRODUCING MS. BAHJA S. SALIM

Kindly refer to the above heading.

I hereby introduce Ms. Bahja S. Salim who is a student at the Open
University of Tanzania performing Master Degree.

Ms. Bahja S. Salim has been granted to conduct a Research on “An
Assessment to the Influence of Socio-Cultural and Economic Factors on
Drop out of Secondary Sclool Female Students in Muheza District” from
08/04-30/05/2015.

The main objective of this note is to request your cooperation and support
while conducting her research activity.

o
For: REGIONAL ADMINISTRATIVE SECRETARY
TANGA

Copy: Regional Administrative Secretary
TANGA - (to see in file)

) Ms. Bahja S. Salim (HD/E/783/T.2011)
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Simu: 027 2641105

Fax : 027 2641414
Idara Elimu Sekondari,
S.L.P 20
Muheza

Kumb. Na.MUH,/§# s< / T 90 { & 9/4/2015

Mkuu wa Shule,

Songa, Kilulu, Mkuzi, Mtindiro na Kwafungo,
MUHEZA

YAH: UTAMBULISHO WA MS BAH][-( S. SALIM
Shufu kichwa cha habari.

Mtajwa hapo ni Mwanafunzi wa Chuo Kikuu huria (OVT) katika ngazi ya shahada ya
Uzamili.

Atakuwepo katika kituo chako cha kazi kuanzia tarehe 8/4 - 30/5/2015 kwa lengo la
kufanya utafiti wake juu ya kutathmini na kuangalia sababu kubwa zinazopelekea
wanafunzi wa kike katika Shule za Sekondari Muheza kuacha Shule kutokana na sababu
mbalimbali.

Ni matumaini yangu makubwa kuwa utatoa ushirikiano wako kwake ili afanikishe masomo

yake.
Gwakisa L.

Kny: MKURUGENZI MTENDAJI WILAYA
W
MUHEZA oAt
Nakala: Mkurugenzi Mtendaji Wilaya,

; Y
MUHEZA - Aione kwenye jalada. s




Precipitating Variables


Early Marriages


Pre-marital Pregnancies


Truancy


Involvement in Sexual Practices


Lack of Educational Support


Poor Academic performance


Psychological Disturbances


Low economic families


Learning environment











Predictor Variables





Involvement in initiation rites


Societal negative attitudes and motives 


Poverty


School facilities





Decision to Drop out of School
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