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ABSTRACT

This study, investigated the influence of leadership styles on secondary school students’ academic performance in Morogoro, Tanzania. Tasks were to: explore the commonly used leadership style, establish benchmark practices on leadership styles that can lead to students’ academic performance and to establish the relationship between school heads’ leadership styles and students academic performance. This study employed cross sectional survey research design whereby data were collected through questionnaires. The data collected were analyzed by using Statistical Package for Social Science (SPSS) software. Chi- square test T-test was employed in testing association between leadership styles and students academic performance. The findings established that democratic leadership styles mostly influence students academic achievement/performance (R-value was 0.932), implying that there is a strong and positive influence and significant at p=0.004 level of democratic leadership style on students academic achievement. For Laissez-faire leadership style, the relationship revealed negative influence on students academic performance and was very weak (R-value of 0.1) and not significant (p=0.072). Autocratic leadership style, although the relationship was very strong (R=0.546, the relationship was insignificant with p value = 0.08. Based on the findings of the study, it is recommended that educational administrators should ensure that head teachers are given appropriate orientations before they are appointed as school heads. And, head teachers are asked to use more democratic leadership style if they want students to achieve or excel good academic performance. 
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CHAPTER ONE

1.0 INTRODUCTION
1.1 Background of the Problem

Based on Laddunuri (2012 TA \l "Laddunuri M. M (2012). Status of School Education in Present Tanzania and Emerging Issues. International Journal of Educational Research and Technology.Vol. 3:1: 0976 - 4089" \s "Laddunuri M. M (2012)" \c 1 ), Tanzania attained her independence in 1961 from British colony. Since independence, the Ministry of Education and Vocational Training (MoEVT) has been recruiting teachers directly from schools (crash programme teachers) and giving them short training ready to overcome the catastrophe of shortage of teachers in Tanzania (Galabawa 2001 TA \l "Galabawa J. C. (2001). Developments and Issues Regarding Universal Primary Education (UPE) in Tanzania Reaching Out, Reaching All-Sustaining Effective Policy and Practice for Education in Africa" \s "Galabawa J. C. (2001)" \c 1 ) as well as coaching teachers in order to be good leaders. That was very important as leaders in organizations mediate and reconcile the often-conflicting expectations of constituents, lack direct hierarchical and reward power and have resource dependence and shifting expectations. 

Organizational leaders derive power from the fact that they are in control of critical resources and are able to dispense them to internal stakeholders in their organizations. This means that they are able to direct internal stakeholders to act in accordance with organizational goals. The extent a leader is successful may depend on their ability to build trust between the parties and create opportunities for each party to fulfill both their individual and collective goals. This requires that such leaders are resourceful and tactful, relying on their personal qualities to assure effective performance in their leadership roles. Leadership processes define, establish, identify, or translate this direction for their followers and facilitate or enable the organizational processes with the aim of achieving the organizational purpose. Organizational purpose and direction can be defined in terms of mission, vision, strategy, goals, plans, and tasks. Leadership is tied to the continual development and attainment of organizational goal. Lack of vision in the management of schools often leads to imbalance in the allocation and use of resources. In this Ayot and Briggs (1992 TA \l "Ayot, H.O., & H. Briggs, (1992). Economics of education. Nairobi. Educational research and publications" \s "Ayot, H.O., & H. Briggs, (1992)." \c 1 ) point out that; poor results in education are related to the resources allocated to it. They are also of the view that input-output studies should be done using learning achieved as seen from students’ examination performance. The impact of school management is an essential element in such studies. 
According to Florence (2012 TA \l "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \s "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \c 1 

 TA \s "Florence A., Y. (2012)" ), educational leaders play important role with the intension to make teaching and learning more effective and to give quality education to students. Leadership style of a head of school really depends on the leaders assumptions about human being, human nature and human learning. These assumptions consciously and unconsciously are the main foundation for decision making and choosing a leadership style (Florence, 2012 TA \l "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \s "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \c 1 

 TA \s "Florence A., Y. (2012)" ;  Suraya & Yunus, 2012 TA \l "Suraya H. W. & Yunus N., J.,., (2012). Principal Leadership Styles in High-Academic Performance of Selected Secondary Schools in Kelantan Darulnaim. International Journal of Independent Research and Studies – IJIRS: 2226-4817. Vol. 1, No.2 57-67" \s "Suraya H. W. & Yunus, N., J., (2012)." \c 1 ).  The successes of a leaders have been taught to be, due to the various methods ranging from the most ‘democratic, autocratic and laissez-fair (Florence, 2012 TA \l "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \s "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \c 1 

 TA \s "Florence A., Y. (2012)" ). Leadership processes define, establish, identify, or translate this direction for their followers and facilitate or enable the organizational processes with the aim of achieving the organizational purpose (Suraya & Yunus, 2012 TA \l "Suraya H. W. & Yunus N., J.,., (2012). Principal Leadership Styles in High-Academic Performance of Selected Secondary Schools in Kelantan Darulnaim. International Journal of Independent Research and Studies – IJIRS: 2226-4817. Vol. 1, No.2 57-67" \s "Suraya H. W. & Yunus, N., J., (2012)." \c 1 ). Different experts have identified different leadership styles and their distinctive characteristics. For example, Florence (2012 TA \l "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \s "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \c 1 

 TA \s "Florence A., Y. (2012)" ) as previously mentioned presented full range leadership theory according to which three leadership styles known as democratic, autocratic and laissez-fair were identified. A democratic leadership style is characterized by co-ordination, co-operation and by collaboration. It the democratic style of management regards people as the main decision makers. The subordinates have a greater say in decision-making, the determination of academic policy, the implementation of systems and procedures of handling teaching, which leads to school discipline and hence academic excellence and overall school performance in the fields of sport and cultural affairs. Autocratic leadership style allows no participation in decision making (Yulk, 2005 TA \l "Yulk, G. (2005). Leadership in organization. New York: prentice Hall." \s "Yulk, G. (2005)." \c 1 ).  Nsubuga (2008 TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1 ), describes the autocratic leadership style as a style where the manager retains most authority for him/herself and makes decisions with a view to ensuring that the staff implements it. He/she is not bothered about attitudes of the staff towards a decision. He/she is rather concerned about getting the task done. He/she tells the staff what to do and how to do it, asserts him/herself and serves as an example for the staff.  Autocratic leaders are generally disliked, as there is no scope for initiative, consideration, and self-development on the part of followers. 
Teachers and students, for example, whose school heads employ the autocratic leadership style, remain insecure and afraid of the authority. This eventually reduces their ability to explore their potential. This style is typical of a leader who tells his employees what he wants done and how he wants it done, without requesting the input/advice of his subordinates. Some people tend to perceive this style as a vehicle for yelling, using demeaning language, and leading by threats and abusing their power. However, under certain conditions the autocratic leadership style is appropriate, especially when one has all the information to solve the problem, when one has little time, and when employees are well motivated. Laissez-fair which is also known as free-rein leadership style a leader who adopts this style would have the work being done effectively by the subordinates. He supplies materials and ideas and only participates whenever the needs be, for example in a school where the head teacher make use of this style, all the affair of the school will be in his possession and the entire staff to make them perform effectively and achieve the organizational goals and objectives. The teachers perform effectively and it also tells on students’ academic performances because the leader or head teacher carried them along in running affairs of the school empowers subordinates to work with freedom and free-will (Ogunyinka & Adedoyin, 2013 TA \l "Ogunyinka1 & Adedoyin (2013). Leadership Styles and Work Effectiveness of School Principals in Ekiti State: Case Study of Ado-Ekiti Local Government Area. Developing Country Studies .Vol.3, No.3" \s "Ogunyinka1 & Adedoyin (2013)" \c 1 ).
Using many scholars’ findings, McCormack (2009 TA \l "McCormack, A., Gamage, D., & Adams, D. (2009).  How Does a School Leader’s Role Influence Student Achievements? A Review of Research Findings and Best Practices . International Journal of Educational Leadership Preparation, Volume 4, No.1" \s "McCormack, A., Gamage, D., & Adams, D. (2009)" \c 1 ) has acknowledged that the role of school leadership is the most significant in enhancing school performance and student achievements. Effective leaders develop school climates and cultures that help motivate both the students and teachers leading to the creation of better teaching and conducive learning environments which trigger higher levels of student achievements. Hence, this study intends to examine the ways in which school leaders’ behaviors affect (positively or negatively) students’ academic performance.

1.2 Statement of the Problem

For the past five years, the status of secondary education had not been stable which had led to unsatisfactory examination results in summative evaluation (Laddunuri, 2012 TA \l "Laddunuri M. M (2012). Status of School Education in Present Tanzania and Emerging Issues. International Journal of Educational Research and Technology.Vol. 3:1: 0976 - 4089" \s "Laddunuri M. M (2012)" \c 1 ). In some schools, especially the community secondary schools (i.e., Ward Secondary schools), majority of students had failed or had not shown good performance in their results which, hindering them for further studies. The students’ performance in form 4 National Examinations in 2010 reveals that the pass percentage for students who score Division I-IV was 54.4% while, 46.5% of students failed (scored Division 0). It can be said that here, nearly half of the students failed in their examinations and only negligible percent (i.e., 1.6%) of students passed with Division I. It is a very bad sign for the education system in Tanzania from the above data as the performance is deteriorating rapidly. However, experiences and records have shown that head- teacher’s leadership style have direct bearing on the overall effectiveness of school because both teachers and students are to perform under the leadership of school head- teacher (Florence, 2012 TA \l "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \s "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \c 1 

 TA \s "Florence A., Y. (2012)" ). It has been found that effective leaders develop school climates and cultures that help motivate both the students and teachers leading to the creation of better teaching and learning environments which are more conducive to higher levels of students’ academic achievements. 
Besides, in most school systems, a school head teacher is required by the systemic authorities to improve student learning and is held accountable for it by building commitments in developing a shared vision for motivating and energizing teachers and students (Ross & Gray, 2006 TA \l "Ross, J.A. & Gray, P. (2006). School Leadership and Student Achievement: The Mediating Effects of Teacher Beliefs. Canadian Journal of Education, 29 (3), 798-822." \s "Ross, J.A. & Gray, P. (2006)" \c 1 ). Besides, the present fall in the standard of education made it imperative to investigate the influence of head- teachers’ leadership styles on academic achievement of secondary schools. This study therefore, aimed at finding out the influence of leadership styles on students’ academic performance and establishing the benchmark of which effects of leadership style may remain or progress academic performance of secondary schools in Morogoro Municipality, Tanzania.
1.3 Purpose of the Study

This study intended to identify major differences on leadership styles in terms of their impact on academic performance.

1.4 Objectives of the Study

i) To examine the commonly used leadership style in secondary schools. 

ii) To suggest and establish benchmark practices on leadership styles that can lead to students’ academic achievements in secondary schools. 

iii) To examine and establish the relationship between school heads’ leadership styles and students’ academic performance.

1.5 Research Questions
i) What are the commonly used leadership styles in secondary schools?

ii)  What are bottom-line/benchmarks practices indices on leadership styles that can lead to students’ academic achievements in secondary schools? 

iii) What are the relationship between school heads’ leadership styles and students’ academic performance?

1.5.1 Research Hypothesis
The following null hypothesis will guide the study:

H1: There is statistically significant effect between school heads’ leadership styles and students’ academic performance in secondary schools.

1.6 Scope of the Study

This study focuses on examining three leadership styles namely democratic, autocratic and laissez-fair and their effects to student academic performance. It will cover ten (10) secondary schools in Morogoro region. The study will examine the impacts of the self-efficacy and head teachers’ instructional leadership skills and ethics that are most likely to foster students academic achievement as a result of the head teachers leadership style. It will only consider academic performance of schools in National Examinations Results (from 2009 – 2013). That is as per the Tanzania National Examination Council released results. 

1.7 Limitations of the Study

The study assumes the following constraints: the research was carried out in some sampled schools (10) in Morogoro rural district (Morogoro Municipality). Although it would have been useful to include more schools to attain a broader understanding of the relationship between leadership styles and school performance in secondary schools in Tanzania. In this study, it was impossible due to inadequate resources (research funds). This narrowed the degree of national representativeness of the findings and the process of deriving into statistical inferences. However, the limitation will not hinder the value of the findings of this study as it is a case study by its nature. Another limitation was most of the recent literature that was accessible was from Western countries, which was not always relevant to the local situation in Tanzania.
So, this study will add value to the existing literature relating on the leadership studies and relationship between leadership and performance of schools in the Tanzania context. The findings of this study may consequently not be generalized to all schools in the country, since different geographical areas may have their own peculiar characteristics in terms of location, the socio-economic status of parents and the culture of schools in relation to leadership styles.
1.8 Significance of the Study

Achievement of excellent academic performance to a large extent depends on organizations leadership. School leaders in Secondary schools play a key role in achieving exemplary performance. All organizations are currently undergoing some type of change. Many of these change programs arise from organized management strategies such as culture change, business process reengineering, empowerment and total quality management. Other change initiatives are driven by the need for organizations to reposition themselves in the face of changing competitive conditions (Wolff 1998 TA \l "Wolff, L.  (1998).Educational Assessments in Latin America: Current Progress and Future Challenges No. 11" \s "Wolff, L.  (1998)" \c 1 ). This study therefore will shed light on the relationship between leadership styles of heads of school and the schools’ performance. This will be useful to authorities who appoint and deploy school head- teachers as well as those who control the performance of secondary schools. The findings will also be used by those involved in supervision and monitoring of schools, where special emphasis will be placed on the factors which influence the school performance in secondary schools. Decision makers in the MoEVT may also benefit from the study, because the findings may guide them in setting leadership benchmarks and prioritizing the allocation of resources in education institutions.
By focusing on the specific leadership factors which influence school performance, the study might motivate future researchers to identify others factors (e.g policy and allocation of resources) with a view to establishing the role each factor in the overall school performance. In terms of the system of performance appraisal of school managers, the findings of the study will also indicate the strength of leadership styles, and their contribution to the welfare and performance of the schools. For those responsible for organizing induction courses for newly appointed school managers, the study would provide some lessons to draw on. The study will also shed light on the view of leadership as involving more than the leader’s personality and focusing on leaders as dominated by headship. In view of this, it is hoped that this study may provide data and information that may be useful for the ministry of education and Vocational Training for formulation of policies, budgeting, planning and decision making that may facilitate pre-training and in-service training of education institutions’ leaders. This would equip the leaders with leadership skills for improving teaching and learning environment and bring about quality performance of students.
1.9 Definition of Key Terms

This study has two major variables, namely, leadership styles and academic achievement. Hereunder, we provide their operational definitions:
· Academic Achievement refers to the secondary schools performance in CSEE results overtime.

· Leadership Style is the manner in which school leaders are providing direction, implementing school plans so as to achieve the desired goals

1.10 Conceptual Framework
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Figure 1.1: Conceptual Framework of the Study 
Source: Researcher (2015).

A conceptual framework helps simplify the proposed relationships between the variables in the study and show the same graphically or diagrammatically (Patrick, 2013 TA \l "Patrick, K.K., (2013).Effect of organizational leadership on academic performance of Secondary schools in Kenya. A Case of Baringo Central Sub County. A Research Project Submitted to the School of Business in Partial Fulfillment for the Award of Master of Business Administration of Kabarak University." \s "Patrick, K.K., (2013)" \c 1 ). The conceptual framework of this study is based on the independent variable namely; Leadership styles. The dependent variable of this study is the student’s achievement/performance in schools. Figure 1 shows how the how independent variable affect the dependent variable under study.The study conceptualized that high achievement of students and CSEE mean score can be influenced by a combination of the leadership styles.
1.10.1 Independent Variables 
The different leadership styles adopted by school heads affect school performance of secondary schools in a number of ways. A variety of leadership styles have been highlighted in the following sections, but most of them can be categorized into three broad styles. These are the autocratic, democratic and laissez-faire leadership styles.
1.10.2 Dependent Variables

The dependent variable in this study is school performance in secondary schools measured according to the school output delivered i.e. school academic means score in CSSE through continuous school improvement. For example, the outcome of student academic performance which is part of the overall school performance, can be in the form of passing examinations, tests, exercises, what the students can practically do, and how the society perceives the student in terms of the satisfaction they derive from the education obtained by the learners.
1.10.3 Moderating Variables

In attempting to investigate the influence of leadership styles on school performance in secondary schools in Morogoro, there are, however other intervening variables that affect school performance. These variables are leaders’ commitment level, Government policy, staffs & learners’ characteristics (behaviour), availability of instructional materials and quality of teaching materials. The intention of identifying these possible extraneous variables is to control them so that they do not affect the study.

CHAPTER TWO
2.0 REVIEW OF RELATED LITERATURE

2.1 Introduction

This chapter presents a review of the past studies and findings related to this study. Definitions of concepts used in this study will also be reviewed to highlight what was said by previous publishers on various issues related to the study. 
2.2 Leadership 
2.2.1 Leadership Definitions

In his study, Omar (2005 TA \l "Omar. (2005). Leadership styles and styles adaptability of deans and department chairs at three research universities. Unpublished PhD Thesis. Washignton State University." \s "Omar. (2005)" \c 1 ) said wrote that, giving out a succinct definition for leadership is very tricky as a result; different scholars have interpreted the concept of leadership differently. He describes the study of leadership as both daunting and enticing. It is daunting because it is regarded as one of the most important and pervasive concepts argued across a multitude of disciplines including educational, political, legal and psychological ones. In addition, both Nsubuga (2008 TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1 ) and Omar (2005) argued that leadership is a subject of much published work produced annually. In addition, its definitions, taxonomies and topologies are numerous, at one time; leadership was noted as having over 350 definitions hence it is actually difficult to achieve only one definition that is acceptable to all. 
Based on Nsubuga, (2008 TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1 ) and Omar (2005) whom studies, the following are some of the definitions that have been rendered: 

· Leadership is the process of influencing the activities of an organized group towards goal setting and goal achievement. 
· Leadership as the initiation of a new structure or procedure for accomplishing an organization’s goals and objectives,
· Leadership is a force that can initiate action among people, guide activities in a given direction, maintain such activities and unify efforts towards common goals and lastly,
· Leadership is a process in which an individual provides direction for other people and carries them along in that direction with competence and full commitment.
2.3 Leadership Theories
Leadership has evolved over time and has taken different forms. Views on leadership theory have been changing over the years. Oyetunyi (2006 TA \l "Oyetunyi.C.O. (2006). The relationship between leadership style and school climate: Botswana secondary schools. Unpublished PhD Thesis. University of South Africa." \s "Oyetunyi.C.O. (2006)" \c 1 ) asserts that the leadership paradigm has changed over the last decades; and that it has transited from the traditional leadership approaches to the new perspectives. He added that, leadership theory recognize that effective leadership depends on the interaction of three factors namely: the traits and behaviours of the followers, the characteristics of the followers and the nature of the situation in which leadership occurs. As such, the following leadership theory provide scholars with a vision and introduce leadership behaviors that may assist head teachers and leaders of educational institutions to better manage their institutions in different situations of which all refered in studies conducted by Oyetunyi (2006 TA \l "Oyetunyi.C.O. (2006). The relationship between leadership style and school climate: Botswana secondary schools. Unpublished PhD Thesis. University of South Africa." \s "Oyetunyi.C.O. (2006)" \c 1 ), Nsubuga (2008 TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1 ) and Omar (2005).

2.3.1 Behaviour Theory
Behaviour theory examine whether the leader is task oriented (initiating structure), people oriented (consideration), or both. It centred into two major forms of leader behaviour namely: employee-centered/consideration and production-centered/initiating structure. An employee-centered leader is sensitive to subordinates’ feelings and endeavours to fulfill their concerns (Ross & Gray, 2006 TA \l "Ross, J.A. & Gray, P. (2006). School Leadership and Student Achievement: The Mediating Effects of Teacher Beliefs. Canadian Journal of Education, 29 (3), 798-822." \s "Ross, J.A. & Gray, P. (2006)" \c 1 ). On the other hand a production-centered leader has, as the major concern, accomplishment of the task. While it is desirable that a leader be high on both considerate and initiating structure, but assert that it may be difficult to match a leader’s behavior with effectiveness if appropriate behaviour cannot be linked to different situations, as situational factors affect the effectiveness of the leader’s behaviour. It is the bid to give consideration to situational factors that led to the birth of situational/contingency theories. Oyetunyi (2006 TA \l "Oyetunyi.C.O. (2006). The relationship between leadership style and school climate: Botswana secondary schools. Unpublished PhD Thesis. University of South Africa." \s "Oyetunyi.C.O. (2006)" \c 1 ), Nsubuga (2008 TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1 ) and Omar (2005) models suggests five styles of academic administration: 1) care-taker, 2) authority-obedience, 3) comfortable-pleasant, 4) constituency-centered and 5) team oriented. The optimum style is identified as team administration, which is characteristic of leaders who must score high on both concern for institutional performance and concern for people.
2.3.2 Normative Decision Theory 

Normative Decision Theory is a theory of leadership that focuses on the correct norms or standards of behaviour for leaders to follow. Although it focuses on correct norms in decision-making, it is concerned with the extent to which leaders allow their subordinates to participate in decision-making. It proposes five styles of leader behaviour ranging from the autocratic style in which decisions are made solely by the leader to complete participation by subordinates and during which decisions are reached through consensus. Under this theory, the most effective style of leadership depends on the importance of the decision, the degree to which subordinates accept it, and the time required making the decision. Leaders must be flexible in selecting the decision making approach that yields maximum benefits in terms of quality, acceptance and time constraints.
2.3.4 Cognitive Resource Theory 

Cognitive resource theory is an approach to leadership that focuses on the interaction between leaders’ cognitive resources like intelligence, technical competence, job-related knowledge and job performance and stress. The level of the leaders’ cognitive ability is related to the nature of the plans, decisions and strategies that will guide the actions of the subordinates (Bolarinwa, 2013 TA \l "Adeyemi, T.O., & Bolarinwa, R., (2013). Principals’ Leadership Styles and Student Academic Performance in Secondary Schools in Ekiti State, Nigeria. International Journal of Academic Research in Progressive Education and Development . Vol. 2, No. 1 ISSN: 2226-6348" \s "Adeyemi, T.O., & Bolarinwa, R., (2013)" \c 1 ). This means that the better the leaders’ abilities to lead; the more effective the plans, decisions and strategies in education. Therefore, if the subordinates support the leaders’ goals and if the leader is not under inordinate stress, then the leaders’ programs are likely to be implemented (Ross & Gray, 2006 TA \l "Ross, J.A. & Gray, P. (2006). School Leadership and Student Achievement: The Mediating Effects of Teacher Beliefs. Canadian Journal of Education, 29 (3), 798-822." \s "Ross, J.A. & Gray, P. (2006)" \c 1 ). 
Cognitive theories have important implications for perceptions of the leaders’ effectiveness. In many situations, leaders may not have measurable outcomes other than social attribution, or the tendency of their constituents to assign to them the credit or blame for unusual institutional outcomes (Nsubuga, 2008 TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1 ). From this perspective, leaders are individuals believed by followers to be responsible for particular events. Leaders themselves, in the absence of clear indicators, are subject to cognitive bias that can lead them to make predictable errors of judgment and to over-estimate their effectiveness (Oyetunyi, 2006 TA \l "Oyetunyi.C.O. (2006). The relationship between leadership style and school climate: Botswana secondary schools. Unpublished PhD Thesis. University of South Africa." \s "Oyetunyi.C.O. (2006)" \c 1 ). This theory depicts an approach to leadership in which leadership effectiveness is determined by the interaction between the leaders’ personal characteristics and aspects of the situation. 

2.3.5 Path-Goal Theory

 Path-Goal theory is the leadership theory that focuses on the kinds of behaviours leaders should exercise to allow their subordinates to achieve personal and organizational goals (Oyetunyi, 2006 TA \l "Oyetunyi.C.O. (2006). The relationship between leadership style and school climate: Botswana secondary schools. Unpublished PhD Thesis. University of South Africa." \s "Oyetunyi.C.O. (2006)" \c 1 ). Leaders can increase their subordinates’ motivation, satisfaction and job performance by administering rewards that depend on the achievement of particular goals. Effective leaders will help employees reach personal and organizational goals by pointing out the paths they should follow and providing them with the means to do so. However, under this theory, the leadership style that was most effective depends on characteristics of the situation and of the subordinates; although in most instances leaders must be flexible and adopt whichever style is called for (Bolarinwa, 2013 TA \l "Adeyemi, T.O., & Bolarinwa, R., (2013). Principals’ Leadership Styles and Student Academic Performance in Secondary Schools in Ekiti State, Nigeria. International Journal of Academic Research in Progressive Education and Development . Vol. 2, No. 1 ISSN: 2226-6348" \s "Adeyemi, T.O., & Bolarinwa, R., (2013)" \c 1 ). 
 2.4 Leadership Styles

Leadership style has already been defined in this study. It should be noted however, that leadership styles are as many and diverse as there are definitions and concepts of leadership. Different researchers and academicians alike have come up with different leadership styles. Every leader in every organization performs certain roles/tasks for the smooth operation of the organization and improvement of organizational performance (McCormack 2009 TA \l "McCormack, A., Gamage, D., & Adams, D. (2009).  How Does a School Leader’s Role Influence Student Achievements? A Review of Research Findings and Best Practices . International Journal of Educational Leadership Preparation, Volume 4, No.1" \s "McCormack, A., Gamage, D., & Adams, D. (2009)" \c 1 ), Adeyemi and Bolarinwa (2013 TA \l "Adeyemi, T.O., & Bolarinwa, R., (2013). Principals’ Leadership Styles and Student Academic Performance in Secondary Schools in Ekiti State, Nigeria. International Journal of Academic Research in Progressive Education and Development . Vol. 2, No. 1 ISSN: 2226-6348" \s "Adeyemi, T.O., & Bolarinwa, R., (2013)" \c 1 )  and (Nsubuga, 2008 TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1 ). The manner in which the leader performs these roles and directs the affairs of the organization is referred to as his/her leadership style (Nsubuga, 2008; TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1  Oyetunyi, 2006). Leadership style therefore is the way a leader leads. Some leaders are more interested in the work to be done than in the people they work with, whilst others pay more attention to their relationship with subordinates than the job.

2.4.1 Autocratic Leadership Style

Based on Bolarinwa (2013 TA \l "Adeyemi, T.O., & Bolarinwa, R., (2013). Principals’ Leadership Styles and Student Academic Performance in Secondary Schools in Ekiti State, Nigeria. International Journal of Academic Research in Progressive Education and Development . Vol. 2, No. 1 ISSN: 2226-6348" \s "Adeyemi, T.O., & Bolarinwa, R., (2013)" \c 1 ), Nsubuga (2008), TA \l "Nsubuga K.K.Y, (2008). Analysis of Leadership Styles and School Performance of Secondary Schools in Uganda. Submitted in fulfilment of the requirements for the degree Doctor Education in the Faculty of Education at the Nelson Mandela Metropolitan University.Pp 16-18." \s "Nsubuga K.K.Y, (2008)." \c 1  and Oyetunyi (2006), autocratic leadership refers to where the manager retains most authority for him/herself and makes decisions with a view to ensuring that the staff implements it. The autocratic leader gets vested authority through the office more than from personal attributes.  They explained a little more that, the autocratic leader is an authoritarian. He directs group members on the way things should be done. He also gives orders which are to be obeyed whether or not the members of staff have initiatives. All powers are concentrated in his hand such that when he is away, it would be difficult for the staff to know what to do. Power and decision-making reside in the autocratic leader. He seeks little group participation in decision-making.
Advantage 
Autocratic leadership can be beneficial in some instances, such as when decisions need to be made quickly without consulting with a large group of people Cherry (2015 TA \l "Cherry  K. 2015.What Is Autocratic Leadership? Retrived from http://psychology.about.com/od/leadership/f/autocratic-leadership.htm on 26/03/2015" \s "Cherry  K. 2015." \c 1 ). Some projects require strong leadership in order to get things accomplished quickly and efficiently. Have you ever worked with a group of students or co-workers on a project that got derailed by poor organization, a lack of leadership, and an inability to set deadlines? If so, chances are that your grade or job performance suffered as a result. In such situations, a strong leader who utilizes an autocratic style can take charge of the group, assign tasks to different members, and establish solid deadlines for projects to be finished. In situations that are particularly stressful, such as during military conflicts, group members may actually prefer an autocratic style. It allows members of the group to focus on performing specific tasks without worrying about making complex decisions. This also allows group members to become highly skilled at performing certain duties, which can be beneficial to the group.
Disadvantage 

While autocratic leadership can be beneficial at times, there are also many instances where this leadership style can be problematic (Cherry, 2015 TA \l "Cherry  K. 2015.What Is Autocratic Leadership? Retrived from http://psychology.about.com/od/leadership/f/autocratic-leadership.htm on 26/03/2015" \s "Cherry  K. 2015." \c 1 ). People who abuse an autocratic leadership style are often viewed as bossy, controlling, and dictatorial, which can lead to resentment among group members. Because autocratic leaders make decisions without consulting the group, people in the group may dislike that they are unable to contribute ideas. Researchers have also found that autocratic leadership often results in a lack of creative solutions to problems, which can ultimately hurt the performance of the group. While autocratic leadership does have some potential pitfalls, leaders can learn to use elements of this style wisely. For example, an autocratic style can be used effectively in situations where the leader is the most knowledgeable member of the group or has access to information that other members of the group do not. The follower becomes dependent on the leader and his personal development is jeopardized. 
2.4.2 Democratic Leadership Style

Democratic leadership in an organization refers to the redistribution of power and authority between employees and managers to provide employee involvement in decision-making. The democratic style of leadership emphasizes group and leader participation in the making of policies. Decisions about organizational matters are arrived at after consultation and communication with various people in the organization. The leader attempts as much as possible to make each individual feel that he is an important member of the organization. Communication is multidirectional while ideas are exchanged between employees and the leader. In this style of leadership most policies derive from group decision.  The leader is involved in policy formation but does not dominate group action.

Advantage 

· Office politics that can threaten the growth and development of a working environment can be reduced with the help of a democratic style of leadership. All the people involved use their skills together for the completion of a certain task and hence, almost all ideas are taken into consideration and carefully debated. 

· Communication gap is reduced. Tension between the leader and team members is decreased as a result of which fear of rejection and denial also reduces this makes all sorts of issues addressable. An autocratic leader, on the other hand, would have certain demands and expectations from his subordinates which make the employees fear the leader. 

· A positive work environment is created. This means that a culture of junior workers getting a fair amount of responsibility and challenges is encouraged. When there are the right vibes among employees, work becomes more pleasurable. 

· They say two minds are better than one! Same applies here. When creative ideas are all put into the same box, great benefits are reaped. Companies run with this motive in mind that every single individual has some characteristics that fulfill the objectives of the organization. 

· Employee turnover reduction. A democratic leadership makes people feel empowered at work as it is essentially performance based. A majority of the workers appreciate this method of management as it secures them a safe future with the company. 

Disadvantage 

The possibility of the sidelining of leadership initiative as a result of majority group decision is emphasized. Additionally, McCormack (2009 TA \l "McCormack, A., Gamage, D., & Adams, D. (2009).  How Does a School Leader’s Role Influence Student Achievements? A Review of Research Findings and Best Practices . International Journal of Educational Leadership Preparation, Volume 4, No.1" \s "McCormack, A., Gamage, D., & Adams, D. (2009)" \c 1 ) placed selected individuals into various groups with different leadership styles. The styles chosen were democratic, in which group decisions were made by majority vote, equal participation was encouraged and criticism and punishment were minimal; autocratic, in which all decisions were made by the leader and participants were required to follow prescribed procedures under strict discipline; and laissez-faire, in which the actual leadership activity of the group leader was kept at a minimum, allowing the participants to work and play essentially without supervision. The groups with democratic style of leadership were the most satisfied and functional in the most orderly and positive manner. The number and degree of aggressive acts were greatest in the autocratically led groups. 
2.4.3 Laissez-Fair Leadership Style

Laissez-fair leadership refers to is a type of leadership style in which leaders are hands-off and allow group members to make the decisions. Contrary to these leadership styles, the laissez-faire leadership style is the kind of leadership that makes provisions for the individual to have dominant roles in decision-making and in the exercise of power. The style allows complete freedom to group decision without the leader’s participation. Thus, subordinates are free to do what they like. The role of the leader is just to supply materials. The leader does not interfere with or participate in the course of events determined by the group. The group lacks direction because the leader does not help in making-decision.  

Advantage 

1. Every follower has the opportunity to make decisions. 

2. The boss just watches you work and learn as a team you don’t get yelled at.
3.  The people knowing what they are doing, can do what they do.
4.  You all get to share everyone ideas.
5. Your boss supervises, with no contribution.
Disadvantage 

1. This style can easily lead to anarchy if allowed to function for a long period of time.

2. There is no power or authoritarian leadership directly established
3.  You are given no orders or direction as to what to do
4. Work doesn’t always get done on time, or done right
5. Your boss has no contribution or support to the team
6. No order is established.
2.5 What Determines a Leader's Style? 

Leadership Style is most often viewed as a dependent variable where the focus is on how does leadership style influences individual behaviour, attitudes, and group/organizational performance.  The Determinants of Leadership Style approach asks what factors influence a given leader's dominant style and how is leadership style developed.  In other words, why does a leader use a particular style?  Like all behavioural patterns, the style that a leader uses is based on a complex developmental process involving many variables.

2.6 Leadership Styles and Students Academic performance

Mwamuye (2012 TA \l "Mwamuye,.  et al (2012). Role of Leadership in Performance of Primary Schools in Kenya: A Case of Mombasa District . International Journal of Business and Commerce. 2, 21-36: 2225-2436" \s "Mwamuye,.  et al (2012)" \c 1 )’s study noted that to improve students’ performance head teachers were required to ensure management of the schools was enhanced and that effective headship by head teachers was prerequisite to good performance of schools. The study emphasized on the central role in offering school leadership by the headmaster as the one supposed to mobilize and coordinate all the school stakeholders and resources towards the school goal. In so doing, school heads’ leadership influenced school governance, instructional organization, and school climate, which in turn directly affected student academic performance.
In their study, Nyagaka and Odongo (2013 TA \l "Nyagaka, E. & Odongo J.A. (2013). Leadership Styles of Headteachers and Their Impact on Students’ Academic Performance in Secondary Schools, Nyamaiya Division, Nyamira District, Kenya. Journal of Educational and Social Research.Vol. 3 No. 3.: 2240-0524" \s "Nyagaka, E. & Odongo J.A. (2013)" \c 1 ) indicates that the secondary school head teachers are charged with the responsibility of running schools by addressing themselves to six major administrative tasks: Curriculum and instructional task, School community relationship task, Finance and business administrative task, Staff personnel task, Pupil personnel task and School plant task. It is obvious that there is no monopoly of a particular style of leadership claiming to be the perfect one leading to improved school performances and student achievements (McCormack, et al., 2009). School head teachers are required to be more flexible in adapting appropriate leadership styles with the creation of collaborative working environments with higher-levels of commitment, motivation, ownership, developing, trusting and healthier school cultures, facilitating higher productivity and increased student achievements. 

2.7. Leadership Style in Secondary Schools

More specifically, dimensions of leadership style depict the way in which a leader (a) attempts to influence the behavior of subordinates (Goal Attainment Function); (b) makes decisions regarding the direction of the group (Adaptation Function); and (c) his or her balance between the goal attainment function and the maintenance function of the group.From the review of leadership theory and leadership style, it is obvious that there is no one best leadership style. Leaders are rarely totally people--or task-oriented. Thus, leader, followers, situations all influence leadership effectiveness and therefore an integrating of leadership theory seems appropriate.  This type of approach reflects an escapist mentality that will settle for anything as long as he gets out of the present dilemma. 
In that regard, is there a more excellent style of leadership?  There must be another style of leadership that can provide for the upward mobility of followers void of the super-ordinate-subordinate syndrome; facilitator leadership with vision. Based on faith paths, servant hood may be another model, which has broadened understanding of leadership. The difference between the leader who is servant first and the one who is leader first manifest itself in the care taken to make sure that other people's highest priority needs are being served. The servant leader will always be experimenting with new ideas, new methods, and hypothesize as he seeks to empower the privileged as well as the least privileged in society (Muijs & Reynolds 2010 TA \l "Muijs & Reynolds. (2010). Teacher-level effects in school effectiveness research: First findings of a longitudinal study. 27/12/2010" \s "Muijs & Reynolds. (2010)" \c 1 ,  Anderson et al., 1988 and Patrick, 2013 TA \l "Patrick, K.K., (2013).Effect of organizational leadership on academic performance of Secondary schools in Kenya. A Case of Baringo Central Sub County. A Research Project Submitted to the School of Business in Partial Fulfillment for the Award of Master of Business Administration of Kabarak University." \s "Patrick, K.K., (2013)" \c 1 ).   

2.8 Research Gap

The development of a transformational leadership theory owes much to the fact that organisations had to face rapidly changing environments that required leaders to articulate new visions, foster new cultures, and breed new mindsets involving changes in basic values, beliefs and attitudes of subordinates. Shared leadership models, promoted in several studies of leadership (Agunloye, 2009 TA \l "Agunloye,  O. O (2009). Turning Around Chronically Low-Performing Schools: A Diagnostic Framework and Conceptual Model. American International Journal of Contemporary Research Vol. 1 No. 3. Centre for Promoting Ideas, USA" \s "Agunloye,  O. O (2009)" \c 1 , Patrick, 2013 TA \l "Patrick, K.K., (2013).Effect of organizational leadership on academic performance of Secondary schools in Kenya. A Case of Baringo Central Sub County. A Research Project Submitted to the School of Business in Partial Fulfillment for the Award of Master of Business Administration of Kabarak University." \s "Patrick, K.K., (2013)" \c 1 , Peterkts, 1996 TA \l "Peterkin M.S.V. (1996). Leadership style and learner outcome in Adventist secondary schools. 18th International Faith and Learning Seminar.West Indies College High School Mandeville, Jamaica. Institute for Christian Teaching Old Columbia Pike Silver Spring, MD 20904 USA. Pp 7-16" \s "Peterkin M.S.V. (1996)" \c 1 , Florence, 2012 TA \l "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \s "Florence A., Y. (2012). Influence of Principals’ Leadership Styles on Students Academic Achievement in Secondary Schools. Journal of Innovative Research in Management and Humanities 3(1): 2141-8217.(pp. 113-121.)" \c 1 

 TA \s "Florence A., Y. (2012)" , McCormack 2009 TA \l "McCormack, A., Gamage, D., & Adams, D. (2009).  How Does a School Leader’s Role Influence Student Achievements? A Review of Research Findings and Best Practices . International Journal of Educational Leadership Preparation, Volume 4, No.1" \s "McCormack, A., Gamage, D., & Adams, D. (2009)" \c 1 ) within the sectors, provide a contrast with the assumption in much of the literature that leadership is linked to a role, and open up the possibility that several people within a centre/service may be involved in leadership. 
All past leadership theories have a focus on certain behaviour patterns and the implications of these patterns for leader performance. Researchers have yet to define the relationship between leadership in different perspectives industries and education is among few to mention. 
Additionally, as the number of both schools and participants in this study is limited, as well as time schedule together with limited funding, the findings might not be fully representative for all the secondary schools as well as teachers countrywide. Therefore, detailed study in the future may be necessary to fill pertaining gaps and or uncovered details.
CHAPTER THREE
3.0 METHODOLOGY

3.1 Introduction

This chapter contained a write up of the details of the research design that was employed in this study. It provides information on the target population, sampling procedures, data collection methods, sources and types of data to be collected as well as data analysis techniques.
3.2 Research Design

As pointed by Kothari (2009 TA \l "Kothari C.R(2009). Research Methodology: Methods and Techniques. New Age International Pvt Ltd Publishers" \s "Kothari C.R(2009)" \c 1 ), research design is the plan of action through which researcher organizes his or her work from data collection, organization and data analysis. There are several research design to be used in a research, but are dictated by the nature of the study being undertaken (Babbie, 1991). The study adopted a cross sectional survey research design as used by Mwamuye (2012 TA \l "Mwamuye,.  et al (2012). Role of Leadership in Performance of Primary Schools in Kenya: A Case of Mombasa District . International Journal of Business and Commerce. 2, 21-36: 2225-2436" \s "Mwamuye,.  et al (2012)" \c 1 ). 

3.3 Area of the Study

This study was carried out in Morogoro region and specifically in Morogoro rural district. The area was selected because it can be easily accessible as well as based on research budget and sampling weight it can be sufficiently managed. 
3.3 Targeted Population

There are 226 secondary schools in the Morogoro region. The target populations for this study were heads of secondary schools, their deputies and secondary school teachers. 

3.4 Sample and Sampling Procedure

The sample size under this study was taken from the selected ten (10) public secondary schools in Morogoro rural district in Morogoro Municipality. These were selected basing on accessibility as well as from the schools, 10 heads of schools (i.e. one from each school) will automatically was involved in the study due to their managerial positions (heads of school) and are also main informants on the practiced leadership styles in secondary schools.; Moreover, 50 teachers were randomly selected. These were expected to provide information on feedback information of their administrators. Hence, the study has a total of 60 respondents.
3.5 Types of Data Collected
3.5.1 Primary Data 

In collecting primary data the questionnaires were used. The method for obtaining primary data was selected for the purpose of achieving in-depth investigation of the analysed objectives. To make sure that relevant and clear information are collected, structured questionnaire with both open and closed-ended questions were used in questionnaire surveys. There were two kinds of respondents of this study. Heads of schools (n=10) and teachers (n= 40) prepared to participate in filling of the questionnaires.

 3.5.2 Secondary Data

The secondary data was collected by revisiting the available documents on student performance of selected schools. The aim was to gather information on students academic achievement and the conditions that foster that performance of which were academic, environmental and or head teachers leadership styles or policies.
3.5.3 Data Collection Instruments 

The instrument that was used for data collection for this study is questionnaire developed by the researcher. The questionnaires were made up of three sections; the first section (A) had open-ended statement that elicited background information on the respondents’ job designation (head teacher or teacher) and demographic data of respondents. The second section (B) (1st objective) comprised items on the practiced leadership styles (Democratic, Autocratic, or Laissez- faire) of which had 12 statements. 
These items were used to ask the head teachers to indicate a degree to which they agree or disagree with the statement. It described their behaviour; by ticking any of the five Likert scale of 1= ‘strongly disagree’, 2= ‘disagree’, 3= ‘neutral’, 4= ‘agree’ and 5 ‘strongly agree’. For the second objective, the researchers put the third section. This section covered head teachers skills and comprised three parts, A, B and C with 18 items on curriculum and instructional leadership and these items were structured  on a four point scale of: to very great extent (4), to great extent (3), to low extent (2), and to very low extent (1). Part B consisted of 14 items on the curriculum and instructional leadership competencies needed by head teachers. Items in Part C there was structured on a 4-point scale namely of very highly needed (4), highly needed (3), just needed (2), and not needed (1) respectively. 
3.6 Validity and Reliability of the Instruments

According toPatrick (2013 TA \l "Patrick, K.K., (2013).Effect of organizational leadership on academic performance of Secondary schools in Kenya. A Case of Baringo Central Sub County. A Research Project Submitted to the School of Business in Partial Fulfillment for the Award of Master of Business Administration of Kabarak University." \s "Patrick, K.K., (2013)" \c 1 ), reliability is a measure of the degree to which a research instrument yields consistent results or data after repeated trials and validity is the degree to which results obtained from the analysis of the data actually represent the phenomenon under study. In determining the phase validity of the instruments, the structure, layout, sequence, alignment and configuration of the questionnaire was examined. In conducting the content validity of the instruments, items of the questionnaire were matched to the research questions in order to determine whether or not the instruments actually measured what they will suppose to measure. The observations that were made by the expert used to effect necessary corrections to the instruments. The reliability of the instruments was then determined using the test-retest reliability technique and only the questionnaire was subjected to the test of reliability. In conducting the test re-test reliability for the questionnaire, the instruments were administered to respondents drawn from outside the study area of which Kayenzi Secondary School was involved.
3.7 Data Analysis Procedures
Data collected by questionnaires were analyzed quantitatively. The data were analyzed by the use of Statistical Package for Social Science (SPSS) software. The data were edited for completeness and consistency. Then, questionnaires were coded to enable the responses to be grouped into various categories. The data was analyzed using descriptive, regression analyses. Descriptive statistics will measure information such as percentages and means. Chi- square test  and T-test was employed in testing association between variables, i.e. leadership styles and students performance. The documentary review focused particularly on government policy documents relating to secondary education, government statutes, strategic plans and reports. Other documents relevant, to the study that was used include; schemes of work, lesson books, registers, records of work covered and attendance records as well as minutes of School Management Committee, staff and other stakeholders meetings. The data that was collected through documentary review was examined to determine the level of involvement and motivation of various stakeholders by using content analyses by breaking them into small meaningful parts. 
3.8 Ethical Implications 
In the process of data collection, ethics was a major consideration. Gaining the trust of the respondents who provided information about their personal information as well as ensuring confidentiality was maintained and was paramount. During data collection, the study aimed to incorporate an open and transparent research approach, where the aims and purpose of the research was shared with the subjects. 

CHAPTER FOUR
4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION OF RESEARCH FINDINGS

4.1 Introduction

The chapter begins by presenting data where response rate followed by demographic characteristics of the respondents. This is followed by the presentation of the findings and interpretation based on objectives i.e. leadership styles employed by the head teachers as well as views of teachers on leadership styles they use together with that of their superior on students academic achievements. Later on, the study focuses on the testing of hypotheses of the study. In doing this, the analysis is based on both quantitative and qualitative data analysis and interpretation. The results and discussions have been interpreted according to the research objectives and research questions. The research objectives were:
· To examine the commonly used leadership style in secondary schools. 

· To examine and establish benchmark practices on leadership styles that can lead to students’ academic achievements in secondary schools. 

· To examine and establish the relationship between school heads’ leadership styles and students’ academic performance.
Based on the above objectives, the following were the research questions;

· What are the commonly used leadership styles in secondary schools?

·  What are bottom-line/benchmarks practices indices on leadership styles that can lead to students’ academic achievements in secondary schools? 

· What are the relationship between school heads’ leadership styles and students’ academic performance?
4.2 Data Presentation and Interpretation
4.2.1 Response Rate 
The study had targeted to sample (N) 10 schools of which n=10 were head teachers and n=50 Teachers, all conducted within Secondary schools in Morogoro Municipality. For teachers, the response rate was 86% (n= 43) and for head teachers the responses were 90% (n=9). This response rates were considered suitable enough to give a true reflection of the issues under study.
4.2.2 Analysis of Demographic Characteristics of Respondents 
It was important to analyze the background characteristics of the various respondents of the study; that is the head teachers and teachers who participated in this study. Their characteristics have a strong bearing on the study’s findings relating to the hypotheses.
4.2.3 Age of Teachers 
The age of teacher respondents was analyzed. The findings revealed that more than half of the teachers (71%) who participated in the study were between the ages of 30 and 44 years, followed by (23%) between the ages of 45 and above  and a small percentage (6%) between the ages of 18 and 29 years. Since the majority of teachers in secondary schools in Tanzania are in their thirties (30s) this explains why the study was dominated by participants from this age group. 
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Figure 4.1: Age of Respondents in the Researched Area
Many of the opinions on the relationship between leadership styles and their influence on school performance in secondary schools emerged from (30-44 years) teachers and there were few opinions expressed by the other age groups. Judging from head teachers, about (56%) were Male while (44%) females and the majority of them (67%) were above 45 years of age, followed by (33%) had 36 and 44 years age. 
Academically, 89% of head teachers were graduates while 11% hold postgraduate qualifications. For the latter case, this could be because it is the minimum requirement for employment in most schools hence the majority of the respondents were of the graduate level of education. The above 45 years age, (55%) were having job experience of more than 5 years, while the remained percent (45%) were those with less than 5 years of job experience. 
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Figure 4.2: Percentage of Respondents’ Job Experience in Years
The significance of this is that the MoEVT and the school foundation bodies deploy older people with the appropriate experience and maturity to manage schools and their complex problems. 
4.2.4 The Commonly used Leadership Style in Secondary Schools

This objective were purposely speculated because, educational leaders play important role with the intension to make teaching and learning more effective and to give quality education to students and thus their performance. In this view, it was necessary to find the impact of head teachers’ leadership style on school performance. The assumption within this objective was that, apart from other factors students performance is the function that can be defined in terms of what leadership style the head teachers apply. Data were collected by using questionnaires. The questionnaires were designed and made up of section elicited information on demographic data of respondents. Other section comprises items on influence of different Leadership Styles (Democratic, Autocratic, Laissez- faire). These items asked the head teachers to indicate a frequency that best describes their behaviour; by ticking any of the four (5) Likert scale. To balance the answers teachers were also asked to describe their head teachers’ leadership style. Overall, most of head teachers of the researched area are democratic (70%). Based on sex of respondents males head teachers were autocratic (53%) and female head teachers were democratic (68%). When looking to job experience, head teachers with less than 5 years experience were practising autocratic leadership (43%) style. The findings are as presented in the Table 4.1 below.
Table 4.1: The Commonly used Head Teachers Leadership Style in Secondary Schools Based on Sex, Job Experience and Academic Qualification
	Attributes
	Leadership styles (%)

	
	Democratic
	laissez-faire
	Autocratic

	Overall head teachers responses
	70
	20
	10

	Sex
	M
	31
	16
	53

	
	F
	68
	26
	6

	Job experience
	<5 Yrs
	32
	25
	43

	
	>5 Yrs
	35
	32
	33


This is might be due to reasons that where the majority of them were young and inexperienced, tends to be very directive because they want to get “quick results” in order to grow faster through the ladders. But experienced (more than 5 years experience) have seen it all. Generally they balanced their leadership styles which are (35%) democratic, (32%) laissez-fair and (33%) autocratic. In terms of academic qualification, the study also revealed that more educated head teachers tend to use democratic leadership style (87%) than graduates head teachers (79%).
4.2.5 Benchmark Leadership Practices and Styles that can Lead to Students’ Academic Achievements in Morogoro Municipality Secondary Schools
Table 4.2: Relationships between Head Teachers Commonly Leadership Style with Age and Job Experience in the Study Area 
	 
	Head teachers leadership style
	Age
	Job experience

	SN 
	
	18-29
	30-35
	36-44
	Above 45
	<5 Yrs
	>5 Yrs

	1
	Democratic
	19
	23
	33
	44
	40
	62

	2
	Laissez-faire
	27
	32
	36
	41
	34
	26

	3
	Autocratic
	54
	45
	31
	15
	26
	12


On other hand, this objective were included because, based on Cotton (2003) study that that sometimes there is a limit of which students performance may be influenced regardless proper leadership style used. He insisted that the ingredients of this drawback may be influences by gender, age and school environment, as well as test scores, examination results and students’ ability to apply what is learnt. Cottons assumptions were tested by comparing the head teacher’s leadership styles and extraneous variables and demographic characteristic of respondents. The study stipulated that, where these variables influenced positively or negative students’ performances, the study then draw a bottom line or threshold level for each leadership style. The second line of research is what is focused primarily on the principals’ role as an instructional leader. In this context, data were collected by using questionnaires. The researcher in this study interrogated the initiative structures undertaken on leadership styles and instructional leadership competences by head teachers. However, the relationship depended very much on how teachers experience directives and or leading indicators from their head teachers. When teachers of different ages and job experience were asked to rate their head teachers’ leadership style the results showed that, teachers belonging to age class 18-29 (54%) suggested that their head teachers are autocratic while older teachers with age class > 45 years (62%) suggested that their head teachers are democratic. Same was observed when job experience were computed i.e. less experience teachers viewed head teachers as autocratic while experienced teachers viewed head teachers as democratic. 
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A graphical representation of the above results is as shown in the figure below.
Figure 2.3: Graphical Representation of Teachers’ Reactions on Commonly Head Teachers Used Leadership Style on Secondary Schools in the Study Area in Morogoro Municipality
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Middle aged teacher with age rank 36-44 view that their head teachers are more or less having character of democratic (33%), laissez-faire (36%) and autocratic (31%). Additional to that, cross tabulation and correlation analyses were run to assess the feeling of teachers in order to speculate if the leadership style of their head teachers have influenced and fostered good environment for them to teach students and thus improve students performances. The results showed that, there were strong relationship between head teacher leadership styles and teachers’ willing to teach students and thus improve students performances of which with Phi coefficient (phi =0.976) that showed that the relationship between the variables is very strong. Furthermore, other school characteristic and head teachers characteristic reflected by their leadership styles were computed in order to see if there is any positive or negative influence to student academic performance. The results showed that, regardless age and sex, promotion, high pay and involvement of teachers into the school’s day to day activities are very potential factors to inspire teachers to get into the class to teach.  Other variables are as shown in the figure below. 
Figure 4.4: Other Indicators of Student’s Academic Performance Based on Age and Sex
Then, Pearson correlation and chi square analyses were also conducted to find the significance levels of the variables above. The results showed that the there were positive and significant correlation of probability value (p-values ≤0.05) for many variables from leadership styles and teacher’s opinion perspectives (bench marks) and the details are as shown in the table overleaf. 
Table 4.3: Pearson Correlation r -value and chi Square Probability Analyses p Value at p ≤ 0.05 are sig.  n= 43

	SN
	Teacher’s perspectives
(bench marks) on student’s performance
	Head teacher leadership styles

	
	
	Democratic
	Laissez-faire
	Autocratic

	
	
	Pearson correlation

r -value
	P value are sig. at p ≤ 0.05
	Pearson correlation r -value
	P value are sig. at p ≤ 0.05 
	Pearson correlation

r -value
	P value are sig. at p ≤ 0.05

	1
	Promotion
	0.525*
	0.037 **
	0.873*
	0.001**
	0.402
	0.064

	2
	High pay
	0.369
	0.002**
	0.627*
	0.049
	0.061
	0.048*

	3
	Better work environment
	0.544*

	0.004**

	0.489
	0.054


	0.355
	0.621



	4
	Job security
	0.653*
	0.000**
	0.548*
	0.002**
	0.762*
	0.096

	5
	Involvement
	0.497
	0.029**
	0.461
	0.457
	0.127
	0.106

	5
	Communication
	0.201
	0.098
	0.409
	0.221
	0.411
	0.077

	6
	Respect
	0.562*
	0.902
	0.199
	0.024**
	0.996*
	0.028**

	7
	Team work
	0.375
	0.022**
	0.474
	0.755
	0.476
	0.559

	8
	Clear and timely command
	0.191
	0.101
	0.883*
	0.003**
	0.754*
	0.004


Note: * R-value is bigger than 0.5 (Pearson correlation) which implies good correlation between variables in question.  And, ** means the probability value at p ≤ 0.05 are significant (i.e. there is significant differences between head teacher leadership styles and teachers desired achievement perspectives/bench mark). 
4.2.5 The Relationship between School Heads’ Leadership Styles and Students’ Academic Performance
Table 4.4: Descriptive Statistics Analyses Results Indicators of Academic Performance Employed by the Schools’ Heads in the Researched Schools
	SN
	Performance
	Teachers
	Head teachers
	Sum of Mean average
	Mean sum Rank
	Decision

	
	
	Mean
	Rank
	Mean
	Rank
	
	
	

	1
	National Examination Results targets
	3.89
	1
	4.1
	1
	4.0
	1
	Agree

	2
	Internal School Examination Results
	3.23
	4
	3.17
	3
	3.2
	4
	Neutral

	3
	Number of students able to join Form Six for regular intakes
	3.33
	2
	3.48
	2
	3.4
	3
	Neutral

	4
	Appropriateness of teaching methods and regular tests
	2.9
	6
	2.85
	6
	2.9
	6
	Disagree

	5
	Student discipline
	2.38
	7
	2.21
	7
	2.3
	7
	Disagree

	6
	Schools infrastructure (e.g. library, labs, desks etc)
	3.02
	5
	2.93
	5
	3.0
	5
	Neutral

	7
	Head teacher’s ability to work harmoniously with teachers (Student academic performance is dependent on the leadership style I use”)
	3.89
	3
	3.79
	4
	4
	2
	Agree


Although the researcher in this case regarded performance in the context of the overall School academic means score in CSSE outcomes the study sought to compare it by establishing other suitable indicators of academic performance employed by heads of schools. This is because the study believes that, school performance in secondary schools may be explained by the prevailing style of leadership. Both head teachers and teachers were asked a question “Student academic performance is dependent on the leadership style I use”. About 87% of respondents strongly agree that academic performance is dependent of teachers’/head teachers’ leadership style. Then, this variable was analyses by using descriptive statistics analyses of which the overall means of other suitable indicators of academic performance employed by the schools head in the researched schools. Details are as shown in the table below.
Based on the results above, overall means responses for the academic performance indicators of both teachers and head teachers showed that both National examination results targets (4.0) and head teachers’ ability to work harmoniously with teachers (Student academic performance is dependent on the leadership style I use) have high influences (4) on student academic performances meaning that head teachers leadership styles play very good role either positively or negatively at different strengths.
To justify the significance level of these variables with respect to leadership styles, analysis of variance statistical significances Confidence Interval (CI) 95% at  P-values ≤ 0.05) using Mann-Whitney U-Test for differences between groups (leadership styles) to students academic indicators the following results in Table 4.5 were noted.
Table 4.5:  Leadership Style and Level of Influences of Student Performance
	Leadership styles
	Respondents n=43

	
	Pearson Chi-Square (R)
	P-values at 95% CI (Asymp. Sig. at p ≤ 0.05 (2 – tailed)

	Democratic 
	0.932
	0.004

	Laissez-faire 
	0.101
	0.072

	Autocratic
	-0.546
	0.081


The findings on above established that democratic  leadership styles influences student’s academic achievement/performance due to the fact that, Chi-square R-value is 0.932. This implies that there is a strong and positive influence of democratic leadership style on students‟ academic achievement because the R-value nearly equals to 1. Additionally, the relationship is also significant at p=0.004 level. For the case of Laissez-faire leadership style, the results showed that it is also positively influence students academic performances as the R-value is positive 0.101 and not significant (p=0.072). 
Although is positive the relationship is very weak. The laissez-faire head teacher tries to give away his powers and does not follow up progress. In most cases, laissez-faire head teachers do not prompt good academic performance because they are too liberal and flexible. This is why their overall performance is often poor. The findings revealed that autocratic leadership style strongly (R=0.546) influence students academic achievement but the relationship is insignificant with p value = 0.081. The result indicated that the autocratic leadership style negatively influence academic achievement because the r value is negative as they adopt harsh leadership style which are widely detested by teachers and students alike. It implies that the more autocratic leadership styles are used, the poorer the influence on academic achievement.
4.3 Discussion

The study established that more than half of the teachers who participated in the study were below 40 years of age. This had implications on the leadership styles employed by the school head teachers. The younger the teachers the more authoritarian the head teachers tended to be. The results are in support of  Nsubuga (2008), where the idea of having to coerce the subordinates by their leader is necessary especcially when an employee is not readyand or has inadequate skills and lacks motivation to get the job done. The appropriate leadership strategy is to be very directive. In such a situation the head teacher, tells such teachers what to do, how to do it, and supervises them closely to make sure the work gets done the way required. Although it is also not uncommon to find staff who know what to do, but won’t do it anyway.
On the contrary, more mature teachers appeared to be at peace with more democratic leadership approaches and they could even perform well under a laissez-faire style of leadership. The perceptions of the leadership styles of the head teacher by the young teachers differed from that of the older ones. They constantly looked to the head teacher for guidance even when his/her leadership approach appeared democratic. 
The age and academic qualification as well as job experience of the head teachers, however, found to be a critical factor in influencing the leadership style employed. Older head teachers, higher academic qualification and experienced head teachers tended to lead by pointing all three leadership styles to different age groups. The study results, is in consistent with that of Otton (2005) that, while proper leaders should employ a unique style in school set up, there are three other factors that also influence which leadership style to use. The head teachers’ personal background, the personality, knowledge, values, ethics, and experiences the head teacher has what he thinks will work and the subjects being supervised. He further asserts that employees are individuals with different personalities and backgrounds. The leadership style head teachers use will vary depending upon the individual employee and what he or she will respond best to. The school, the traditions, values, philosophy, and concerns of the school will influence how a head teachers acts.
Roberts (2004) is also in consistent with the study that different leaders have different perspective of leadership hence has to employ a unique style to handle such. He further says that their different nature of the subject’s personalities ensures that a leader has to come up with a style that will counter the varying personality of the subjects a style that is unique and the one that renders a better leadership quality to the subject. Therefore every leader has a unique style to counter the nature of the subjects. However, because most of the head teachers, who participated in this study were above 45 years, it could be inferred that head teachers probably become more democratic with age, professional maturity and experience. 
When teachers of different ages and job experience were asked to rate their head teachers’ leadership style younger teachers (54%) suggested that their head teachers are autocratic while older teachers > 45 years (62%) suggested that their head teachers are democratic. For the older and experienced teachers however, it was discovered that many teachers who had taught for 5 years and above recommended their head teachers as democratic. The reason is because, probably, because the head teachers involved them in decision-making, because they also possess some leadership experience. Other reasons for this observation could be in line with the fact that they have had a chance to work in various schools and have experienced different ways of doing things. The different challenges they have faced at the end of the day have enabled them to automatically suggest a variation in leadership styles and a proper variation in leadership styles as head teacher cannot boast of one style of leadership. On top of that, they used much of average of each style, probably due to their rich experience, and thus have taught them that the situation around the school could be change the leadership style they use. 
The results are in agreement with the study conducted by Allen (2009 TA \l "Allen (2009) Leadership, a communication perspective Waveland Press. Styles of Leadership\"Assortment" \s "Allen (2009)t" \c 1 ) and Rich (2003) that that leaders employ different leadership style to tap the different situation that arises from the school, which may change under various conditions. The situational leadership style allows a manager to direct the activities of workers at different skill levels under various situations. An effective leader has the ability to adapt his style to the changing needs of the company and workers. Additionally, the leaders choose the style to employ based on the situation because of different situational factors arising from the subjects. He furthers asserts that a good leader has to always strategize and think of a way to conquer the situation that arises by employing different styles. By doing so the leader is able to handle the situation in a manner that the subjects appreciate hence the leaders choose the styles they employ based on the situation as has been supported by the majority of the head teacher respondents. Consequently, leaders choose different styles according to the situation because they want to avoid bias in leadership hence they only employ a leadership style depending on the situation. When ages of head teachers were analysed, young and inexperienced head teachers were autocratic. This is particularly true with the head teachers who wanted to appear or emerge as charismatic leaders and as the only ones with the vision and knowledge to push the school to greater heights. From the researcher’s observations and experience, this often emerged during head teachers’ transfers because they seem to avoid further collapse of performances. It was also observed that, they would also not feel shy to say that in the whole school and among a staffs of well-qualified teachers, they were the only ones with a vision for the school and capacity to run it effectively. 
This phenomenon of charismatic leaders in relation to the school’s performance is also explained very well by Nsubuga (2005) who observe that charismatic leaders seek control by controlling others; they initiate a kind of relationship that is meant to cause other people to be dependent on them. The high level of experience and maturity of many head teachers was vital in adding value to the trend of findings for this study. It should be noted however, that while the policy of appointment of head teachers favoured those with long years of service and experience, it locked out the young inexperienced but energetic teachers. Some of those with energy and fresh enthusiasm could have performed better if afforded an opportunity to do so. Apart from the sort of management practices employed by head teachers, other factors that influence of student academic performance in secondary schools include the quality of teachers, staff motivation and remuneration. All of these imply that it takes more than leadership style alone to have an effective improved school academic performance system. Starting with head teachers’ quality, the quality here is reflected by the level of education. Therefore, it was clear from the study that the head teachers are changing them to become democratic and to laizzes-fair unless they are equipped with certain knowledge after attended postgraduate studies. Hence, there is a need for a continuous professional development program for the head teachers. Given the education reforms and the many challenges, which come with the reforms, educational leadership is increasingly becoming a big concern. Secondary schools today are faced with challenges that emphasize the demand for effective leadership. 
This coupled with the changing nature of schools, characterized by increasing enrolment of mixed students’ populations from different backgrounds; demand that head teachers with good leadership skills direct the school towards good performance and academic excellence is increasing at a faster rate than ever before. Such head teachers do not just require training in general education administration, but specialized training which is capable of imparting the necessary management and leadership skills. For any reforms to succeed, head teachers, as gatekeepers, must be up to the task and hence the need for continuous professional development. Additional to that, motivated employees are always looking for better ways of doing their job, and are usually concerned about good relationship between teachers and the head teachers thus good learning environment for students. Indeed head teachers have the capacity to make teachers’ working lives so unpleasant, unfulfilling, problematic and frustrating that they become the overriding reason why some teachers do not perform as expected and some have to leave the profession. It can also be determined by school climate as set by the head teacher. If the head teacher sets a conducive and supportive atmosphere in the school, staff will be motivated. Teachers want to feel good and proud about what they are doing. They feel more valuable if they are meaningfully involved in real decisions that affect them. The above statements are in line and support the study conducted by Steyn and Niekerk (2002 TA \l "Steyn, G. M. 2005. The changing principalship in South Africa.n schools Educare, 31: 251-274." \s "Steyn, G. M. 2005." \c 1 ). Motivation comprises more than human needs.Therefore, for leadership to succeed, will need to have a reliable and committed staffs.
Furthermore, another factor that was noted in the study apart from leadership style that indicated to foster student academic performance was tests and examination among few. Every responsible school sets its target in an examination as a test for its improvement in performance. In doing this, most schools set their target on national examinations and work hard in order to achieve the target. This suggests being a better academic indicator and shows the determination in both the teachers and students to perform. Achieving the target in the national examinations depicts a picture of a school that is determined to perform and has put up necessary measures to ensure they perform hence it is an academic indicator. 
Martin (2001 TA \l "Martin, L. (2001) Leadership as pedagogy, capital development and school effectiveness International Journal of Leadership in Educational Development 1 (1), 37-46" \s "Martin, L. (2001)" \c 1 ) is also in consistent that national examinations target provides a common measure of students’ achievement for the entire examinations done before and depicts a picture of a school that is determined to perform and has put up necessary measures to ensure they perform hence it is an academic indicator. Achievement of national examination target also show a well-coordinated cooperation between the teachers and the students under an umbrella of good leadership style of a head teacher. Finally, democratic
laissez-faire
autocratic leadership style as said earlier were the main variables the study wanted to deceit their impacts on student performance in the study area. Results show that autocratic leadership style negatively influences academic achievement because they adopt harsh leadership style which is widely detested by the teachers. It implies that the more autocratic styles are used, the poorer it influences student academic performance. The study of Charlton (2000 TA \l "Charlton G. 2000 .Human habit of highly effective organization. Pretoria,Van Schaik" \s "Charlton G. 2000." \c 1 ), supported the findings of the study as it found out that head teachers who use strict control measures are likely to face students and teachers resistance and an increase indiscipline because the (teacher and student) tend to protest against dictatorial measures used. 
Teachers do not want commanding authority makes them lose morale and they neglect their duty or even think of part timing in other schools which increases the labour turnover. Autocratic leaders use force to get things done, this leads to low performance. They are too strict and they exert unnecessary authority which discourages teachers’ performance. They use a commanding language to ensure results. The autocratic leadership style cannot work in a school environment because it is too strict to ensure effectiveness. The autocratic head teachers also met the description of task-oriented leaders who had to do whatever it took to accomplish the task, irrespective of the plight of the staff. This is why sometimes school performance had to decline instead. Also the documentary evidence in a paper by Nsubuga (2005) indicated that, teachers hate harsh administrators of which consecutively make students academic record decline tremendously. On other hand, head teachers’ democratic leadership style influences students‟ academic achievement positively.  The study results is in line with the findings of Mumbe, (1995 TA \l "Mumbe, O. G 1995. Leadership and teacher job satisfaction of primary schools in Busia sub district of Uganda: Unpublished Masters Dissertation. Kampala: Makerere University" \s "Mumbe, O. G (1995)" \c 1 ) , because it motivated teachers to work with head teachers to achieve school objectives. This is because when you have good leadership everybody is likely to be involved and where everybody is involved, there is likely to be accountability. Having good performance is part and parcel of being accountable. So the leadership style matters in improving performance. This is especially very important when on issues concerning academic progress, more especially on issues concerning management of student preparation time, issues on co-curricular activities, challenges affecting particular subjects, issues related to the inter-school exchange programs such as seminars and study tours and the purchase of the various academic facilities such as textbooks. On how this had influenced performance, teachers pointed out, that adequate consultation has enhanced cooperation between the students, teachers, head teachers and parents. This has gradually improved academic performance. So the head teacher whose approach is bottom up is likely to be more successful. From the above therefore it was worth noting that the democratic leadership style can yield better school performance if properly implemented.  
The work of Nsubuga (2005) is in line with this. Through supporting and encouraging team work, good cooperation and other factors such as good remuneration of all staff, motivation of staff and students have influenced student academic performance. For a democratic oriented head teacher to perform better there must be good management who are eager to implement strategies that would lead to a good academic achievements and also a collaborative arrangement in decision making across all level in the school should be made available. Finally, the study revealed that there although there is positive relationship which however week, but there is no significant influence of laissez-faire leadership styles on students academic performance. Probably because head teachers who use this style tend to fail to follow up on those they have delegated tasks to and consequently performance declines and or no impact noted. The decision where they leave everything to the mercy of their teachers, some of who may lack the necessary skills and competence to execute the work is no not administratively healthy. It should be noted that, others may simply not like to work unless they are supervised, especially young and inexperienced teachers. The study supported the study of Nsubuga (2005) found out that the groups were unproductive if their supervisors avoided exercising control over their subordinates. 
This indicates that laissez-faire leadership style allows neglect and lack of follow up on activities, which may water down concerns towards effective student academic achievements. Laissez-faire leadership style is not the best style to use in a school organization because complete delegation without follow up mechanisms may create achievement problems, which are likely to affect the schools effectiveness. It should be noted that, as much as teachers have to make decisions regarding academics, the head teacher has to monitor and approve the decisions because he/she is the head of the school. Whatever goes on wrongly he/she has to be answerable to as a leader. However, this style may work well when trying to build team harmony, increase morale, and improve communication or repairing broken trust among staffs. The laissez-faire leadership approach when properly implemented does not fully imply autonomy and irresponsibility of subordinates. The answer lies in the fact that if the subordinates are skilled, self starting and professionally mature, they may need autonomy and freedom in decision making with the directive boundary specified by the head teacher, the school or even the task itself. In this case, there is no need for head teacher intervention. Within these boundaries, the school head teacher should permit the already competent and motivated subordinates to complete their assignments in the manner they think best, but under staff who needs directives to navigate through difficult situations this style can leave them leaderless and helpless. This were evident especially for the older and experienced teachers when they were asked to rate their head teacher leadership style.

CHAPTER FIVE
5.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction

This chapter presents the summary of the objectives of the study, conclusions and the recommendations based on the findings of the study.

5.1.1 Summary
This chapter focuses on a discussion of the findings in relation to the research objectives. In addition, the demographic characteristics of head teachers and teachers are also discussed in relation to school performance.  The study sought to analyze the leadership styles of head teachers and school performance of secondary schools in Morogoro Municipality. It was a study that used the mainly quantitative methods. It adopted a descriptive, regression analyses and Chi- square test and T-test was employed that helped in establishing the relationship of leadership styles and school performance. 
In this regard, data for this study was collected on the independent variable, which was leadership styles, and that of the dependent variable, which was students performance. The relationship between the two variables was investigated in order to determine the strength of their relationship existing between them. Together with observations during school visits, interviews were also conducted with head teachers and teachers to identify other factors affecting school performance and the effectiveness and relationship between leadership styles and school performance. The researcher discovered on the basis of an extensive literature review and the in-depth research undertaken that head teachers adopt a range of leadership styles. However, for the purposes of this investigation, the researcher examined the relationship between leadership styles in general and students’ performance, and later analyzed three leadership styles in relation to school performance. The researcher analyzed three leadership styles namely democratic, autocratic, and laissez- faire.  Overall, most of head teachers of the researched area were democratic. The findings on above established that democratic leadership styles influences students’ academic achievement/performance. While noting the many challenges and demands made on the head teachers during the execution of their tasks, the study underscored the need for the development of leadership skills amongst head teachers.
The study established that unless head teachers are well equipped with leadership skills in management, they would not be able to improve school performance significantly. Additionally, the result indicated that the autocratic leadership style negatively influence academic achievement as they adopt harsh leadership style which are widely detested by teachers and students alike. That means the more autocratic leadership styles are used, the poorer the influence on academic achievement. The study established that effective students’ performance requires democratic leadership, amongst others, which is recommended for education leaders.
5.1.2 The Commonly used Leadership Style in Secondary Schools

Overall, most of head teachers of the researched area are democratic (70%). Based on sex of respondents males head teachers were autocratic (53%) and female head teachers were democratic (68%).  The age and academic qualification as well as job experience of the head teachers, however, found to be a critical factor in influencing the leadership style employed. Older head teachers, higher academic qualification and experienced head teachers tended to lead by pointing all three leadership styles. Therefore the study results mean that every leader has a unique style to counter the nature of the subjects. However, because most of the head teachers, who participated in this study, were above 45 years, the study inferred that head teachers probably become more democratic with age, professional maturity and experience.  The different challenges they have faced at the end of the day have enabled them to automatically suggest a variation in leadership styles and a proper variation in leadership styles as head teacher cannot boast of one style of leadership.
5.1.2.1 Autocratic Leadership Style of Head Teachers and Students’ Performance 
From the study’s findings, the autocratic leadership style of the schools’ head teachers has a negative effect on students’ performance in secondary schools in Morogoro Municipality. Many arguments were advanced including the fact that, autocratic school managers tend to be too strict and harsh which discourages their subordinates from performing to the best of their ability. The study also established that in schools with autocratic leadership, there is always resistance. Whereas it might be easy to initiate and implement change from above (top-down), sustaining such reforms in an autocratic leadership environment might be difficult. Literature also points to head teachers employing autocratic leadership styles as a major impediment to the development of teacher leadership, as they militate against teachers attaining the autonomy and taking on leadership roles within the school. There is always a fear and uncertainty leading to an overemphasis on control, as their prime mechanism in maintaining bureaucratic and hierarchical structures in the school. Such head teachers, in most cases, fear to disperse or distribute leadership to teachers either because of a lack of trust or the belief that teachers may not effectively perform to the required standards. Teachers need to be involved in the process of deciding the roles they wish to take on and then be supported by the school leadership in doing so. One of the roles of a head teacher is to build capacities of his/her subordinates. Even where the teachers are weak in some areas they need to be empowered and supported to be able to perform to the required standards. 
It is therefore recommended that school head teachers avoid the use of the autocratic leadership styles in the management of schools. This style of leadership does not only demotivate staff, but also discourages students and hence their learning achievement. It does not allow the teachers to give off their best. Teachers have a lot of potential which remains untapped due to bad leadership. The schools, in addition to being learning organizations, should be training grounds for future education leaders. But this requires a conducive and supportive environment. 
5.1.2.2 Laissez-faire Leadership Style and Students’ Performance 
This study has established that although there is positive, there is a very low correlation between the laissez-faire leadership style and students’ performance in secondary schools in Morogoro Municipality. One of the findings of the study was that laissez-faire leaders do not delineate the problem that needs to be solved and tend to over delegate their duties which leads to poor performance because most of the work remains undone at the end of the day. For, while one can delegate duties, one cannot delegate responsibilities. One remains accountable.  

5.2.1.3 Democratic Leadership Style and Students’ Performance 
This study established that students’ performance in secondary schools in Morogoro Municipality is positively related to the democratic leadership style employed by school head teachers and that the democratic leadership style is the most used style in schools. The study has also documented the gains and contributions accruing from the use of the democratic leadership style by head teachers. The democratic leadership style encourages everybody to participate in the affairs of the school as a whole. The staff feels they are part of the school, and hence they are part of the leadership of the school. 
This motivates them to work hard and consequently all programs in the school are implemented and the overall performance of the school increases. From the literature and practice one factor that has consistently been found to enhance school effectiveness is collaboration between teachers. This study also established that there is a strong relationship between democratic leadership style of head teachers and teacher leadership. This is where teacher leadership is seen as a collective form of leadership in which the teacher develops expertise by working collaboratively. One of the dimensions of teacher leadership is that it focuses upon participative leadership where all teachers feel part of the change process and have a sense of ownership of the performance. So they work together with colleagues to shape school improvement efforts. 
A school that wishes to embrace teacher leadership would need to develop a culture that supports collaboration, participative decision-making, and partnership team teaching. These are all characteristics of a school whose head teacher believes in and practices a democratic leadership style. This is where a head teacher is willing to part with some of his powers to others. Empowering teachers to take on leadership roles enhances the teachers’ self esteem and work satisfaction, which in turn leads to higher levels of performance due to higher motivation. Most schools would improve their performance by becoming more collaborative and more democratic. This study therefore submits that the head teachers of secondary schools in particular be encouraged to use this style of leadership in the management of secondary schools. 
5.2 Benchmark Leadership Practices and Styles that can Lead to Students’ Academic Achievements in Morogoro Municipality Secondary Schools
Teachers belonging to age class 18-29 (54%) suggested that their head teachers are autocratic while older teachers with age class > 45 years (62%) suggested that their head teachers are democratic. Same was observed when job experience were computed i.e less experience teachers viewed head teachers as autocratic while experienced teachers viewed head teachers as democratic. Middle aged teacher with age rank 36-44 view that their head teachers are more or less having character of democratic (33%), laissez-faire (36%) and autocratic (31%).  

The age and academic qualification as well as job experience of the head teachers, however, found to be a critical benchmark in influencing the leadership style employed. Older head teachers, higher academic qualification and experienced head teachers tended to lead by pointing all three leadership styles. Therefore the study results mean that every leader has a unique style to counter the nature of the subjects. However, because most of the head teachers, who participated in this study, were above 45 years, the study inferred that head teachers probably become more democratic with age, professional maturity and experience.  The different challenges they have faced at the end of the day have enabled them to automatically suggest a variation in leadership styles and a proper variation in leadership styles as head teacher cannot boast of one style of leadership.
5.1.1.5 The Relationship between School Heads Leadership Styles and Students’ Academic Performance
Overall means responses for the academic performance indicators for both teachers and head teachers showed that both National examination results targets (4.0) and head teacher’s ability to work harmoniously with teachers (Student academic performance is dependent on the leadership style I use”) have high influences (4) on student academic performances. This means that the head teachers leadership styles play very good role either positively or negatively student academic performance. 
Among three leadership styles speculated, democratic  leadership styles strongly influences student’s academic achievement/performance due to the fact that, Chi-square R-value was 0.932. Additionally, the relationship is also significant at p=0.004 level. For the case of Laissez-faire leadership style, the results showed that it is also positively influence students academic performances as the R-value is positive 0.101 and not significant (p=0.072). Finally, autocratic leadership style strongly (R=0.546) influence students academic achievement but the relationship is insignificant with p value = 0.081. The result indicated that the autocratic leadership style negatively influence academic achievement because the r- value is negative as they adopt harsh leadership style which are widely detested by teachers and students alike. That means the more autocratic leadership styles are used, the poorer the influence on academic achievement.
5.2 Conclusions
This study sought to analyze the leadership styles of head teachers and student’s performance of secondary schools in Morogoro Municipality. The researcher recognized from literature and experiences from observations of leadership in schools that there are many leadership styles employed by school head teachers. However, for the purposes of this study, the researcher examined the relationship between three leadership styles in general and students’ performance. Apart from age, academic qualification as well as job experience of the head teachers, however, found to be a critical benchmark in influencing the leadership style employed. Therefore the study results mean that every leader has a unique style to counter the nature of the subjects.  
The study established that there was a relationship between the age of the head teachers and their leadership style. It was also noted that the young teachers, because of over ambition, tended to be more aggressive which led to the head teachers adopting a more autocratic leadership style. Older head teachers, higher academic qualification and experienced head teachers tended to lead by pointing all three leadership styles but with democratic leading other styles. Depicting head teachers whom 95% were above 45 years,   the study inferred that head teachers probably become more democratic with age, professional maturity and experience. Head teachers tended to become more democratic with age professional maturity and with experience. Being democratic means team work is involved. Teamwork can enhance quality management in schools as teams can utilize resources more efficiently and effectively, increase organizational effectiveness, improve the quality of educational programs and create better learning and working environments. Thus, successful teamwork is considered an indispensable ingredient in the process of building successful schools. This study has also established that leadership that is instrumental towards school improvement is distributed leadership. 
Where leadership is shared, teamwork is valued and usually organizations in which teamwork flourishes are more effective than organizations dominated by a single individual. The traditional approach that only top managers had the competence to make decisions and staff had to carry out the decisions, is now outdated. From the study’s findings, the autocratic leadership style of school head teachers was found to have a negative effect on students’ performance in secondary schools in Morogoro Municipality.
5.3 Recommendations
The ongoing educational reforms require educational leaders who can work in democratic and participative ways in order to build successful relationships to ensure effective delivery of quality education. It is thus apparent from this study that there is a significant relationship between leadership styles and school performance and that if schools hope to operate as successful entities; the leadership will have to adopt approaches that take cognizance of the diverse needs of all stakeholders that it purports to serve. In serving these needs, it is therefore recommended that:
· This study strongly recommends induction training in management and leadership for the newly appointed head teachers. Similarly, issues of management and leadership is recommended for serving head teachers.
· School managers/head teachers should avoid the laissez-faire leadership style which permits total delegation of responsibility to teachers and students. Head teachers need to monitor activities so as to ensure compliance and results. The problem with laissez-faire leaders is that they neglect their duty of overseeing things and seem to over trust subordinates. This should only be in situations where subordinates like work, are trustworthy and are professionals. The school head teacher should know that he is accountable for every action so he needs to monitor the schools progress and performance. 

· It is accordingly recommended that school head teachers avoid the use of the autocratic leadership styles in the management of schools. Most recent conceptions of educational leadership indicate that there is a move away from autocratic leadership styles to a more democratic mode of decision making in schools. This is in a bid to ensure that decision-making takes place at the lowest possible level. This study has established that students’ performance and in particular students’ academic excellence in secondary schools in Morogoro Municipality is positively related to the democratic leadership style employed by school head teachers and that the democratic leadership style is the most used style in secondary schools. It is therefore recommended that the head teachers of secondary schools in particular be encouraged to use this style of leadership in the management of secondary schools.

In order to promote democratic leadership style in the schools the following are recommended at the institution level: 

· Do away with top down decision-making processes; 

· Distribute the responsibility and power for leadership widely throughout the school; 

· Share decision-making powers with staff, and allowing staff to manage their own decision-making committees;

· Take staff opinions into account; 

· Ensure effective group problem solving during staff meetings; 

· Provide autonomy for teachers; 

· Alter working conditions so that staff has collaborative involvement in decision-making related to new initiatives in the school; 

· Create opportunities for staff development. There are many other factors accounting for academic performance in schools and these combined constitute the greatest influence on student’s performance. These were established to be, inter alia, the following: 

i School culture; 

ii Students participation in regular tests (weekly, monthly etc) 
iii Availability of instructional materials; 
iv Teachers’ promotion and appreciation well job done from Head teachers
v Funding 

vi Discipline of students and school climate; 
These in combination with leadership styles of school managers can lead to effective students' performance.
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APPENDICIES

APPENDIX 1

 A QUESTIONNAIRE FOR SCHOOL HEADES (HEAD MASTER/MISTRESS

My name is Speciosa Joseph Isundwa. I am a student at the Open University of Tanzania persuing Masters degree in Education. As part of this qualification, students are required to conduct a research project.  Therefore to fulfill this requirement I am conducting a research on the influence of leadership styles on students’ academic achievement in Morogoro secondary schools.

You are therefore kindly requested to answer the questionnaire in order to enable me to obtain relevant information for my study. Please be as frank and free as possible in your answers in order that you assist me to come up with useful conclusions that would also lead to useful recommendations. Confidentiality of the information that you will provide will be respected and solely used for this study only.

In case you have any other information or further clarification or discussion that you feel would be useful to this study will be highly appreciated if you can contact me.

PART 1: SECTION A: PERSONAL INFORMATION

1. Sex of respondent M/F (….)
2. Age of respondent (a) 30-40 (b) 41-50 (c) Above 50
3. Highest Level of education attained (a) Diploma (b) First Degree (c) Masters
SECTION B 

INSTRUCTIONS
· For each of the statements below, circle the number that indicates the degree to which you agree or disagree. 

· Give your immediate impressions. There is no right or wrong answers. 

I. LEADERSHIP STYLES (DLS)
	sn
	Statements
	Strongly disagree
	Disagree
	Neutral
	Agree
	Strongly agree

	1
	I encouraging  teachers to participate in decision making 
	1
	2
	3
	4
	5

	2
	I am consulting teachers before making decisions pertaining to academic progress.
	1
	2
	3
	4
	5

	3
	I involve staff in making school programme for the school.
	1
	2
	3
	4
	5

	4
	You often invite your teachers to engage in addressing administrative problems
	1
	2
	3
	4
	5

	5
	Solving administrative problems with fellow staff improves student academic progress.
	1
	2
	3
	4
	5

	6
	Academic excellence is through consensus building
	1
	2
	3
	4
	5

	7
	Teachers’ involvement in designing school programmes in this school is highly supported
	1
	2
	3
	4
	5

	8
	You share school leadership roles with your teaching staff
	1
	2
	3
	4
	5

	9
	Delegation of powers to subordinates in this school strongly exists
	1
	2
	3
	4
	5

	10
	Respect for teachers’ opinions regarding school improvement exist in the school
	1
	2
	3
	4
	5

	11
	Teachers participate determining school resource allocation and utilization in this school
	1
	2
	3
	4
	5


II: LEADERSHIP STYLE (LLS)
	sn
	Statements
	Strongly disagree
	Disagree
	Neutral
	Agree
	Strongly agree

	12
	As a head teacher, you leave decisions to be made by teachers without intervention.
	1
	2
	3
	4
	5

	13
	Teachers have freedom to do as they think best in the interest of promoting academic progress in this school.
	1
	2
	3
	4
	5

	14
	Teachers are not interfered with when making decisions that promote progress in this school.
	1
	2
	3
	4
	5

	15
	You prefer collective decision making in this school
	1
	2
	3
	4
	5

	16
	It would be accurate to say that you fully leave teachers to make decisions pertaining to school performance without intervention
	1
	2
	3
	4
	5

	17
	Decisions are made from down and they come later to the top
	1
	2
	3
	4
	5

	18
	There is free delegation of responsibilities and duties for academic progress in this school.
	1
	2
	3
	4
	5

	19
	I leave my staff to make decision on school programmes and activities without prior intervention.
	
	
	
	
	


III: LEADERSHIP STYLES (ALS)
	sn
	Statements
	Strongly disagree
	Disagree
	Neutral
	Agree
	Strongly agree

	20
	Decisions regarding school progress are solely made by the head of school and the governing body
	1
	2
	3
	4
	5

	21
	The system of administration is Top-down 
	
	
	
	
	

	22
	I Prefer authoritarian decision making
	
	
	
	
	

	23
	It is enjoyable having teachers count on me for ideas and suggestions regarding progress in this school
	
	
	
	
	

	24
	As a leader, all power must be centralized to me
	
	
	
	
	


PART TWO: SECTION B (OBJECTIVE 2)

In the following statements please circle the number that corresponds to the statement to indicate the extent to which you support. Give your immediate impressions. (Probing, on the curriculum and instructional leadership competencies needed by head teachers) 
	S/No
	Item
	very highly needed
	highly needed
	just needed
	not needed

	1
	I can demonstrate how teachers could use innovative approaches in teaching.
	4
	3
	2
	1

	2
	Directing teachers to use discovery and problem solving resources during teaching.
	4
	3
	2
	1

	3
	Helping teachers set and achieve realistic goals with regards to pupils’ abilities.
	4
	3
	2
	1

	4
	Helping teachers write suitable objectives for various subjects.
	4
	3
	2
	1

	5
	Helping teachers identify sources of test materials.
	4
	3
	2
	1

	6
	Helping teachers develop lesson plans.
	4
	3
	2
	1

	7
	Helping teachers develop warm and friendly relations with pupils. 
	4
	3
	2
	1

	8
	Helping teachers develop positive attitudes to instructional delivery.
	4
	3
	2
	1

	9
	Helping teachers locate reference books, journals and other learning resources.
	4
	3
	2
	1

	10
	Mentoring teachers to improve their pedagogical skills.
	4
	3
	2
	1

	11
	Guiding teachers to regularly and appropriately write diaries.
	4
	3
	2
	1

	12
	Directing teachers on the use of excursions, fieldtrips and projects to improve teaching and learning.
	4
	3
	2
	1

	13
	Helping teachers improve their communication skills for effective teaching.
	4
	3
	2
	1

	14
	Guiding teachers to use lesson modules effectively.
	4
	3
	2
	1

	15
	Demonstrating to teachers the skills of planning and utilizing educational technology media.
	4
	3
	2
	1

	16
	Ensuring that teachers organize learning experiences appropriately for pupils.
	4
	3
	2
	1

	17
	Teaching and motivating teachers to improvise instructional resources.
	4
	3
	2
	1

	18
	Helping teachers to conduct action research to identify instructional problems.
	4
	3
	2
	1

	19
	Communicating appropriately with teachers to help them improve their teaching skills.
	4
	3
	2
	1

	20
	Counseling teachers to change unethical teaching conducts.
	4
	3
	2
	1

	21
	Using effective strategies for handling instructional malpractices among teachers.
	4
	3
	2
	1

	22
	Working with teachers to test new curriculum materials.
	4
	3
	2
	1


SECTION C: Leadership and academic performance rating (objective 3)
	sn
	Statement
	1. Strongly Disagree 


	2. Disagree
	3. Agree      


	4. Strongly agree

	23
	Student academic performance is dependent on the leadership style I used.
	
	
	
	


In the following statements, please tick the statements that corresponds to the weighted rates in respective boxes

	SN
	Statements
	Rate

	
	
	1.  Poor
	2.  Fair
	3.  Good
	4.  Very good

	24
	I can rate that the student performance in school examinations and tests is.
	
	
	
	

	25
	I can rate that the student performance in this school in NECTA exams as.
	
	
	
	

	26
	I can rate the intelligence of my students as.
	
	
	
	

	27
	Intelligence is related to student academic performance
	
	
	
	


28. Kindly rate the following statements as to the extent to which the following are suitable indicators of academic performance employed by the school

 ( Key 5: Strongly agree, 4: Agree, 3: undecided, 2: disagree, 1: Strongly disagree)

	Performance
	5
	4
	3
	2
	1

	National Examination Results targets
	
	
	
	
	

	Internal School Examination Results
	
	
	
	
	

	Number of students able to join Form Six for regular intakes
	
	
	
	
	

	Appropriateness of teaching methods and regular tests
	
	
	
	
	

	Student discipline
	
	
	
	
	

	Schools infrastructure (e.g. library, labs, desks etc)
	
	
	
	
	

	Head teacher’s ability to work harmoniously with teachers.

(Student academic performance is dependent on the leadership style I use”)
	
	
	
	
	


SECTION G: EXTRENEOUS VARIABLES

 29. 
Availability of instructional materials in this school

 1.
 Indquate      2.Enough     3.Adquate     4.Very adequate 

30. 
Funding of school programmes in this school 

1. 
Inadequate     2.Enough     3.Adqaute      4.Very adequate 

31. 
Appropriateness of teaching methods 

1. 
Very inappropriate  2.Inappropriate     3.Appropriate     4. Very appropriate. 

32. 
How often do students do tests? 

1. 
Weekly    2.  Monthly     3. Mid-term    4.  End of term. 

33. 
How do you rate discipline of other students 

1.
 Very good     2.  Good     3. Fair 

34. 
Do you think the schools infrastructure can influence the students’ performance? 

1.  
Yes      2.  no 

THANK YOU VERY MUCH

APPENDIX II
QUESTIONNAIRE FOR TEACHERS
 My name is Speciosa Joseph Isundwa. I am a student at the Open University of Tanzania persuing Masters degree in Education. As part of this qualification, students are required to conduct a research project.  Therefore to fulfill this requirement I am conducting a research on the influence of leadership styles on students’ academic achievement in Morogoro secondary schools.

You are therefore kindly requested to answer the questionnaire in order to enable me to obtain relevant information for my study. Please be as frank and free as possible in your answers in order that you assist me to come up with useful conclusions that would also lead to useful recommendations. Confidentiality of the information that you will provide will be respected and solely used for this study only.

In case you have any other information or further clarification or discussion that you feel would be useful to this study will be highly appreciated if you can contact me.

SECTION A: PERSONAL INFORMATION

PART A:  (Please select/tick one) teacher’s questionnaire

1. Sex of the employee Female/Male (…..)

2. Respondent’s Age 
1. Between 30-35

2. Between 36-45

3. Above 45

3. Experience:………………………….

4. Are you being encouraged, when you come up with some new ideas of doing things in the office?

1. Yes Always

2. At time

3. No, never

5. What is the key factor that inspires you to continue with the job and your role in this school?

a) Promotion or career advancement

b) High Pay

c) Better working environment

d) Job security

e) Career Pursuit

f) Moving

6. Are you satisfied with the kind of communication and feedback facilities you have been offered with your senior management?

a) Yes very much satisfied

b) Somewhat

c) Not much

d) No not at all satisfied

7. Do you get a feeling of job satisfaction and accomplishment in your profile?

a) Yes, completely

b) To some extent

c) No, not at all

8. How is the environment of your job that eventually affects the process of decision making?

a) Unsatisfactory

b) Average

c) Good

d) Excellent

9. Please provide a rating for the opportunities given to the teachers in this school and do you believe that it can help in their career progression?

a) Unsatisfactory

b) Average

c) Good

d) Excellent

PART B: Teachers’ Job Satisfaction Questionnaire based on head of school management style. 

10. Choose your satisfaction level regarding recognitions at your work place.

a) Satisfied

b) Poor recognition

c) Well recognized

11. Pick from the given options, the comfort level with your supervisors.

a) Very comfortable.

b) Average 

c) Poor

d) Not sure.

12. Choose from below options whether you feel that your school is fully utilising your talent and skill Set.

a) Under Utilized

b) Properly utilized

c) Average

d) Not sure.

13. Select from below, whether you have team bonding outings and activities at a regular Interval

a) No

b) Yes

c) Average

d) Rarely

14. Choose from the below options, if you are given opportunities to utilize your skills to meet organisational goals and increase your creativity.

a) No

b) Yes

c) Average

d) Rarely

PART C: Teachers and Head of school’s Relationship Management Questionnaire. Teachers and Head of schools’ Management Questionnaire is one that assesses the practices and methodologies used by head of the school towards creating an encouraging relationship with their teachers. The questionnaire also tries to understand the response and opinion of the teachers towards the organisation (school) in terms of career growth, work culture, workplace atmosphere and conflict resolution. 

15. Do you agree that your head of school values your contribution towards your work?

1. Strongly disagree

2. Somewhat disagree

3. Neither agree nor disagree

4. Somewhat agree

5. Strongly agree

16. Do you feel connected with the head teacher in terms of crisis resolutions and discussions about the policies and practices use in the school?

a) Yes, completely

b) At times

c) No, never

17. Are you satisfied with the role of talent management in your school?

a) Yes very much satisfied

b) Somewhat

c) Not much

d) No not at all satisfied

18. Are the head teachers that underline your job responsibilities and expectations of your roles clear to you?

a) Yes, they are completely clear

b) Clear to great extent

c) Clear to some extent

d) No, not at all clear.

19. Student academic performance is dependent on the leadership style I use”
1. Strongly disagree

2. Somewhat disagree

3. Neither agree nor disagree

4. Somewhat agree

5. Strongly agree

20. What is your satisfaction level with respect to your achievements and accomplishments in the school?

a) Unsatisfactory

b) Average

c) Good

d) Excellent

21. Do you recommend your friends and family to join this school?

a) Yes

b) No

THANK YOU VERY MUCH

APPENDIX III
DOCUMENTARY REVIEW CHECK LIST
NAME OF SCHOOL: .......................................    DATE: ................
	S/No
	Documents
	Issues

	1.
	National Examination Results 
	Students performance

	2.
	Internal School Examination Results
	Students performance

	3.
	Number of students able to join Form Six for regular intakes
	Students performance

	4
	Pupils book ratio
	Students performance based of sex and gender.
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The title of the research in question is “The influence of leadership styles on students

Academic Achievement: A case study of selected Secondary Schools in Morogoro
Region”.

The permit is granted from 01 /‘06/ 2015 to 307 06/2015 will cover Morogoro District.

Please provide her with all needed assistance to enable the accomplishment of this
research. 5

Thank you for your cooperation.

Tumaini Wapalila

For: REGIONAL ADMINISTRATIVE SECRETARY
MOROGORO

Copy: - Director Morogoro Regional Centre,
The Open University of Tanzania,
P. O. Box 2062, g
MOROGORO.

Researcher






APPENDIX V
  LETTER FROM REGIONAL ADMINISTRATION AND LOCAL GOVERNMENT GRANTING RESEARCH PERMISSION


Moderating Variables


Leaders’ commitment level, Government policy, learners’ characteristics (behaviour)





Dependent Variable


Students’ Academic Achievement 


(School academic means score in CSSE through continuous school improvement)





Independent Variable


Leadership Styles 


(Autocratic, Democratic, laissez-fair)









