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This study focuses on the effective leadership style in achieving educational goals in Singida Municipal secondary schools. Two objectives that guided this study were: to find out leadership style frequently used by heads of schools and to examine effective leadership style in achieving educational goals. Data were collected using observation, documentary review and questionnaire. Data collected were analysed using the Statistical Package for the Social Sciences (SPSS) version 16.0.This analysis used based on descriptive statistics (frequencies and percentages). Frequencies used to show the number of subjects in a given category and percentages to compare the sub-groups that differed in size for easily communication to the majority of the readers and were presented using words and tables. The study sample was 81 chosen using simple random procedures. The findings of the study have shown that heads of schools use both democratic and authoritarian leadership styles but democratic leadership style is dominant. Some heads of schools do not emphasize effective leadership style as required by the commission for education. In case where heads of schools use effective leadership style, it achieves educational goals. However unpaid attention to effective leadership style affected educational goals negatively. The study recommended that the government through MoEVT should encourage continuous inspection base on effective leadership style. Democratic leadership style was recommended to be used in secondary school while authoritarian leadership style was not recommended to be used in secondary school settings. 
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[bookmark: _Toc429996920][bookmark: _Toc434808331][bookmark: _Toc434808477][bookmark: _Toc222681886][bookmark: _Toc222682125][bookmark: _Toc222682314][bookmark: _Toc222682628]1.1. Background of the Study
Secondary school educational goals play a significant role towards the leadership styles used in daily running of schools. Heads of schools adhere to educational goals set by the Ministry of Education and Vocational Training whereby as school leaders, are viewed as main focus for the achievement of educational goals in secondary schools. Any secondary school organization should have objectives and focus; this is why Mboma (1997) stated that Management by Objective (MBO). Education and training programme play a vital role in assisting individuals and societies to adjust to social, economic and cultural changes and promote the development of the human capital essential for economic growth. 

In the modern education, schooling in particular, aims at imparting knowledge, skills and attitudes required by the young ones to become functional in their respective societies. Secondary schools are, therefore intended to serve as agents for developing individual citizens within a country through its set goals for the advancement of their society (Kiumi and Kiuri, 2005). In United Republic of Tanzania, formal education has been the central focus in the Education Training Policy (ETP). Formal education reflects the skills needed in the economy, and it often determines income level, social status and quality of life of people (ETP, 1995).

In the achievement of educational goals, heads of schools play important responsibilities in secondary school setting. The following were responsibilities: Firstly, Babyegeya (2002) clarified that heads of schools have to prepare secondary school almanac, routine and time table; the calendar shows date of schools events such as periodic meetings of the school boards/committee, the staff of teaching staff, schools Baraza and parents general meetings, daily routines schedules and general time tables for lessons. Secondly, handling of letters and seculars; confidential letters and open letters careful, secular are directives for the implementation of a certain important school matters. 

Thirdly, head of school has academic responsibility in the secondary schools; including making sure enough classrooms, library, laboratory, teaching staff is sufficient to handle curriculum, insists participatory methods in learning and teaching, discussions, and debate. Heads of schools are also responsible for checking the schemes and records of work, measuring the efficiency of instruction, conducting staff meetings, visiting classrooms and teachers’ work rooms, adjusting students’ activities, appraising teachers and giving teachers’ instruction on appropriate teaching methods (Babyegeya,2002). Fourthly, financial responsibility, to prepare school budgets, generated school fund, regulating guiding the collection and expenditure of such funds. Heads of schools are resources allocator such as money, materials time, equipments, people and secondary school image. 

Resources are always scarce and therefore need careful planning (Mboma, 1997). In general, heads of schools are responsible for directing and co-coordinating the activities of subordinates to accomplish secondary schools educational goals. Also they responsible for innovating lobbying, advising and asking and maintain a relationship with individuals including their peers, control disturbances like strikes, riots as well as they are also responsible for affecting education policy, keeping track of all activities within the school and ensuring that their schools run smoothly.

Heads of schools differ in effective leadership styles they use to carry out all these tasks or responsibilities. Northouse (2007) stated that some situations are appropriate to employ an autocratic leadership style; some democratic style; as situation change, particular leadership style may be appropriate while others not. According to him, some styles are open, some are closed, and some are flexible while others are rigid. Leadership style is one of the major factors affecting educational goals in secondary schools. The commission for education, Bhalalusesa (2013) contends that the effects of any educational goals in secondary schools starts with the heads of schools, and it is reflected in the relationships among other educational stakeholder such students, teachers, parents, WECs and MEO respectively among commitment of heads of schools to the achievement of educational goals in secondary schools.
 
In not less than twenty years of practice educational goals as set by ETP (1995), the researcher has become increasingly aware and interested in the manner a head of schools adapt different leadership style according to situations for the achievement of educational goals in secondary schools. Having taught in different secondary schools, the researcher, in some situations, has witnessed a change in the leadership style for particular place and time (Northouse, 2007). In some cases, followers including teachers and students begin to show better collaborative, support, and feel sense of ownership and sustainability of plan toward secondary school goals and schoolwork because of good leadership style (DuBrin et al. 1989). In this respect, followers like teachers and students will be hard working, striving to meet the new heads of schools expectations and standard. In case where others show frustrations, low morale, hostility, strike and riots as result of bad leadership style (ibid,1989).In this case educational goals in secondary schools may be harder to achieve (Bhalalusesa,2013).

Heads of schools leadership style affect students’ behaviour and academic goals achievement. Leadership style affects teachers to be active, for the accomplishment of the educational goals in secondary schools or inactive in some other situations. Bad application causes dissatisfaction with the achievements of educational goals in secondary schools. To support this claim the practical guidelines given by the commission for education, Bhalalusesa (2013) indicates that head of school can achieve or destroy educational goals in secondary schools through the bad leadership style used. 

The commission for education believes that hostile activities or any form of school aggression can create an environment, which is not conducive to learning as it negatively affects student emotionally, contributes unachievable educational goals, students’ low academic achievement and increases riots. In this case, the heads of schools have been regarded by the commission of education as a key portion in the educational system and unless our school heads are successful, our educational goals in secondary schools cannot (Bhalalusesa, 2013). Followers like students and teachers’ frustration with school often boils over into school strikes and riots because of lack of transparency in secondary schools and poor school leadership. Heads of schools are required to improve transparency through majority participation which leads to trust of leadership among students, parents and teachers (ibid, 2013). 

The identification of applicable leadership styles for specific situation have become a great challenge in effective use a particular leadership style in time and a particular place. This is because the environmental situations are not static, but dynamic in nature. In this respect Mboma (1997) stated that no one leadership style regarded as the best and now its methods can be made universal. This is because the heads of schools are governed by many factors or players which are not static. The factors change so do the people, methods of teaching, rules, policies, even the heads of schools. In this perspective democratic and authoritarian leadership style should however be used as guide and not solutions towards managing people. 

In secondary schools level, the identification of applicable leadership styles for specific head of secondary schools has become a great challenge in the innovating the educational institution. The first reason is that secondary schools are composed of different educational stakeholders from different races, religion, genders, ages and factors are not static, but dynamics that need the changing of leadership style to meet the requirements of the situation. The second reason is that heads of schools are cornerstone to affect all tasks arranged to secondary schools to achieve its educational goals.

This study finds out the leadership style frequently used by heads of schools, and examines the effective leadership style in achieving educational goals. This study bases on two leadership styles: authoritarian (autocratic), and democratic (participative) at Mandewa, Mtipa, Mungumaji and Unyambwa secondary schools. 

Buchanan and Huczynski (2004) stressed that no one style of leadership is universally best; however a good deal of research indicated that a considerate, participative or democratic style of leadership is more generally effective. The first reason is that democratic style is a part of a wide social and political trend which has raised expectations concerning personal freedom and the quality of working life. Democratic encourages resistance to manipulation by impersonal bureaucracies and challenge the legitimacy of management decisions. In reality democratic leadership style is still somewhat underdeveloped in most organization. The second reason, democratic style has been encouraged by researcher as generally effective style, by tapping ideas of people with knowledge and experience and by involving them in decision making process to which they then become committed, although an autocratic style can be effective in some circumstances.

The scholars such as Buchanan and Huczynski (2004) indicate that there are effects of leadership style to the achievement of educational goals in secondary goals. The leadership style creates situations that affect educational goals either positively or negatively. Then, the question is what to do in achieving better educational goals in secondary schools in effective situation? The commission for education, Bhalalusesa (2013) holds that for effective learning to take place, the heads of schools must apply leadership style that is friendly to students, teachers and other educational stakeholders. 
The commission for education, Bhalalusesa (2013) believes that educational goals achievement can become more pleasant and effective if heads of school create environment, which is more conducive and welcoming than leadership style, which create hostile to students and teachers. This situation could link to the using inappropriate leadership style in a particular situation, which needs a particular style. Even though there may be other factors contributing to this situation, one major factor that could be responsible is the heads of schools ignore the situation, which affect appropriate leadership styles. Achieving educational goals in secondary school requires heads of schools determine the situation and its nature then adapt the leadership styles according to the situation that lead high achievements of educational goals in secondary schools. 

[bookmark: _Toc429996921][bookmark: _Toc434808332][bookmark: _Toc434808478][bookmark: _Toc222681887][bookmark: _Toc222682126][bookmark: _Toc222682315][bookmark: _Toc222682629]1.2. Statement of the Problem
Bhalalusesa (2013) stated that heads of schools are key potion in high and low achievement of educational goals. Normally teachers blame other factors such as lack of teaching and learning materials, bad leadership this is because success and failure depends many other factors and people have different views (Babyegeya, 2002). One among the Tanzanian government vision of 2025 is to apply effective leadership style in secondary schools (Ministry of Education and culture, 1995). However, one of the most serious problems facing secondary schools continues to be the lack of effective leadership style. To overcome this problem, the United Republic of Tanzania commission for education, Bhalalusesa (2013) provided School Improvement Toolkit (SIT) which guides heads of secondary schools to use participatory style as effective leadership for quality education. Through other study conducted by Blanchard et al.(1985) as cited in Northouse (2007) stated that leadership styles that do not adapted to the situation is the key factor in undermining the achievement of educational goals in secondary schools. The confusing factors for the achievement of educational goals in secondary school caused by the lack of awareness on foundation of all factors cause achievements. This study, therefore examine into the effective leadership style in achieving educational goals in Singida Municipal secondary schools in Singida Region, Tanzania.
[bookmark: _Toc429996922]
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The main objective of this study was to examine the effective leadership style in achieving educational goals in Singida municipal secondary schools. 

[bookmark: _Toc434808334][bookmark: _Toc434808480][bookmark: _Toc222681889][bookmark: _Toc222682128][bookmark: _Toc222682317][bookmark: _Toc222682631]1.3.1. Specific Objectives of the Study	
i. To find out leadership style frequently used by heads of schools.
ii. To examine effective leadership style in achieving educational goals.

[bookmark: _Toc434808335][bookmark: _Toc434808481][bookmark: _Toc222681890][bookmark: _Toc222682129][bookmark: _Toc222682318][bookmark: _Toc222682632]1.4. Research Questions
i. What leadership style is frequently used by heads of schools?
ii. What is the effective leadership style in achieving educational goals?

[bookmark: _Toc434808336][bookmark: _Toc434808482][bookmark: _Toc222681891][bookmark: _Toc222682130][bookmark: _Toc222682319][bookmark: _Toc222682633]1.5. Significance of the Study	
This study has a lot of significances to employers, teachers and other educational stakeholders. It reveals particular leadership style frequently used by heads of schools and examines effective leadership style in achieving educational goals. Therefore:
Firstly, this study will yield new information regarding the importance of using leadership style and the situation exists throughout the Singida Municipal or even United Republic of Tanzania. It is expected to increase or emphasize the flexibilities to the heads of schools. The heads of schools have to find out the subordinates needs and adapt style accordingly and not use single style to all situations. Changing style to heads of schools is inevitable to meet the requirement of the situations.

Secondly, it is the expectation of the researcher that this study would be a foundation of training heads of schools in variety of settings, including but not limited to understanding parents, students, teachers and the requirements of the Ministry of Education and Vocational Training as well as global trends.

Thirdly, it is the researcher’s belief that perceptions of followers like teachers and students regarding head of school leadership style are critical because teachers, students and heads of schools work together closely, and teachers and students are directly affected in terms of their achieving educational goals in secondary schools. It would prescribe the heads of schools to concentrate to solve problems according to the current situations. This is because it tells heads of schools what should be done and what should not be done in various contexts. These prescriptions may provide heads of schools with valuable set of guidelines that can facilitate and enhance leadership.

Fourthly, the findings will reveal ways the Singida Municipal heads of schools could adjust their leadership styles to create or enhance a positive school situation for effective achieving educational goals in secondary schools. The researcher wants to remind the heads of schools to treat each subordinates differently based on the task at hand and help subordinates become more confident and give opportunities to learn new skills. This is because subordinates have unique needs and deserve heads of schools help in achieving educational goals.

Fifthly, the results of this study will contribute to those studies, which have been carried out, in the quest for broadening and understanding the effective leadership style to fit the situation with regard to school situations. It is expected to stand as the test of time in the market place especially for educational goals in secondary schools. Goals emphasized should focus also on future opportunities for the learners like joining for advanced secondary schools, and requirement of community.

[bookmark: _Toc434808337][bookmark: _Toc434808483][bookmark: _Toc222681892][bookmark: _Toc222682131][bookmark: _Toc222682320][bookmark: _Toc222682634]1.6. Limitation of the Study
This study was limited to four secondary schools in Singida Municipal. Participants were form four students, teachers, heads of schools, parents, WECs and MEO. The focus was on two leadership styles: democratic and authoritarian leadership style.

The questionnaires were limited mostly to closed and minor open ended to participants with 06 participants for every group of students, teachers and parents at each of the four secondary schools and only one head of schools; WECs as well as MEO respectively (total 81 participants). The focuses of the questionnaires was find out leadership style frequently used by heads of schools and examines effective leadership style in achieving educational goals in secondary schools. 

The researchers’ English language was another limiting factor. The form four students and parents normal communicate in Kiswahili language; otherwise, it would be difficult to understand what the questionnaires mean. 

Timing was a limiting factor. The process of getting permission from Municipal Education Officer, heads of schools for setting time for data collection was difficult and time consuming. There was long time to reach secondary schools in peripheral Municipal areas as researcher had poor means of transport while data collection meets with normal periods. Despite these limitations, the researcher was not affected from collecting the required information. 

[bookmark: _Toc429996923][bookmark: _Toc434808338][bookmark: _Toc434808484][bookmark: _Toc222681893][bookmark: _Toc222682132][bookmark: _Toc222682321][bookmark: _Toc222682635]1.7. Delimitation of the Study
The researcher did not go to every secondary school in Singida Municipal. Only four secondary schools which truly have important characteristics under this study were selected. The researcher selected only four secondary schools and 81 participants because the question of research was common to many secondary schools in Tanzania including Singida Municipal. The researcher chose appropriate instruments to collect data, sample of participants, and compare data from them to expose hidden information from participants. 

For parents and students faced by difficult questionnaires written in English language, the researcher used Kiswahili language to write questionnaires so as to simplify the capability of respondent to answer questions easily and to the points. The questionnaires were translated in to Kiswahili language for students and parents and turn back in to English language after has been filled by participants. This encouraged participants to fill questionnaires well and in best knowledge from known mother tongue or national language.

When this study interfered normal period, the researcher asked the heads of schools and other participants to locate time where they were free. The heads of schools located this study to be conducted in options period(s) to students and during clubs to teachers instead of normal periods. This is because majority of participants were present.

[bookmark: _Toc434808339][bookmark: _Toc434808485][bookmark: _Toc222681894][bookmark: _Toc222682133][bookmark: _Toc222682322][bookmark: _Toc222682636]1.8. Definitions of the Key Terms
[bookmark: _Toc434808340][bookmark: _Toc434808486][bookmark: _Toc222681895][bookmark: _Toc222682134][bookmark: _Toc222682323][bookmark: _Toc222682637]1.8.1. Educational Stakeholders
This means all interested individuals on the affairs of secondary schools such as school owners, managers, administrators, ward education coordinators as well as parents.

[bookmark: _Toc434808341][bookmark: _Toc434808487][bookmark: _Toc222681896][bookmark: _Toc222682135][bookmark: _Toc222682324][bookmark: _Toc222682638]1.8.2. Effective
In this study, effective is used to describe real facts of the situation as generally believed and having a positive result.

[bookmark: _Toc434808342][bookmark: _Toc434808488][bookmark: _Toc222681897][bookmark: _Toc222682136][bookmark: _Toc222682325][bookmark: _Toc222682639]1.8.3. Experience
Experience is defined here as working or employed in secondary schools more than three years. 

[bookmark: _Toc434808343][bookmark: _Toc434808489][bookmark: _Toc222681898][bookmark: _Toc222682137][bookmark: _Toc222682326][bookmark: _Toc222682640]1.8.4. Followers and Subordinates
These terms used interchangeably to mean all those under the heads of schools leadership in secondary schools like students, teachers, parents, and sometimes upper educational leader such as Municipal Education Officer (MEO) when follows or depends report/suggestions provided by heads of schools. 

[bookmark: _Toc434808344][bookmark: _Toc434808490][bookmark: _Toc222681899][bookmark: _Toc222682138][bookmark: _Toc222682327][bookmark: _Toc222682641]1.8.5. Heads of Schools
Heads of schools are the people who are in charge of secondary schools. Secondary schools need proper leadership style to achieve educational goals or objectives. In this study heads of schools are responsible to influence educational goals in secondary schools positively for quality education or may be obstacles to educational goals in secondary schools if apply inappropriate style in a particular situations. Heads of schools are the leaders who emphasise or use particular style to followers such as teachers and students, the behaviour of heads of schools is believed to be imitated or followed by followers like teachers and students.

[bookmark: _Toc434808345][bookmark: _Toc434808491][bookmark: _Toc222681900][bookmark: _Toc222682139][bookmark: _Toc222682328][bookmark: _Toc222682642]1.8.6. Educational Goals
Educational goals are used to encompass the full range of activities that would characterize a school as being successful or achievable including academic performance, well-motivated and committed followers, their satisfaction, aims and objectives of secondary schools, good communication skills and involvement. Also a clean orderly school environment and strong head of school leadership, amongst others. The term is wider than merely academic performance in terms of pass rates and success in national examinations. 

[bookmark: _Toc434808346][bookmark: _Toc434808492][bookmark: _Toc222681901][bookmark: _Toc222682140][bookmark: _Toc222682329][bookmark: _Toc222682643]1.8.7. Secondary Schools
In the United Republic of Tanzania, secondary education are divided into ordinary level and the advanced level .The ordinary level is step after primary level and provides schooling for four years. The advanced level is step after ordinary level and provides education for two years. This study based only in ordinary level (form four secondary schools and exclude advanced level (form six secondary schools).

[bookmark: _Toc434808347][bookmark: _Toc434808493][bookmark: _Toc222681902][bookmark: _Toc222682141][bookmark: _Toc222682330][bookmark: _Toc222682644]1.8.8. Situation
Situation is defined in this study as a combination of all the things that are happening and all the conditions that exist at a particular time in a particular place in secondary schools. It can be no -win situation; a situation in which no educational holders can get what they want (heads of schools cannot achieve educational goals) and win-win situation; a situation in which educational stakeholders get what they wants (heads of schools achieve educational goals).

[bookmark: _Toc434808348][bookmark: _Toc434808494][bookmark: _Toc222681903][bookmark: _Toc222682142][bookmark: _Toc222682331][bookmark: _Toc222682645]1.9. Assumption of the Study
This study assumed that heads of schools will be enabling condition and have direct influence on secondary schools’ situations and hence educational goals in secondary schools achieved either positively or negatively. The behaviours of heads of schools are the behaviours of subordinates and determine achievements of educational goals in secondary schools. Most of time democratic leadership style achieves educational goals positively while authoritarian style achieves educational goals negatively.

When democratic leadership style and authoritarian leadership styles used effectively on particular effective situations leads to high achievements of educational goals in secondary schools. The researcher believes that democratic is more effective leadership style to motivate educational goals of secondary schools than authoritarian style, but some occasions may need authoritarian leadership style for effective controlling situations.

[bookmark: _Toc429996924][bookmark: _Toc434808349][bookmark: _Toc434808495][bookmark: _Toc222681904][bookmark: _Toc222682143][bookmark: _Toc222682332][bookmark: _Toc222682646]1.10. Organization of the Study
This study focuses and finds out the effective leadership style in achieving educational goals in Singida Municipal secondary schools. This study is organized into five chapters namely:

Chapter one consists the introduction which included the background of the study, statement of the problem, main objective of the study, specific objective of the study, research questions, significance of the study, limitations of the study and delimitation of the study, definitions of key terms, assumption of the study and organization of the study. 

Chapter two is concerned with review of related literature which outlines literature of previous studies by other researchers. It begins with introduction, concept of leadership; qualities, effective, functions and leadership style concept. Behavioural style theory, leadership grid, democratic and authoritarian leadership styles, synthesis, the knowledge gap, conceptual framework, situational theories; contingency theory and situational leadership approach. 

Chapter three consists of the research methodology which includes research design, study area selection criteria, the study population, sample size and sampling procedures, Data collection methods: observation, document review and questionnaires. The validity and reliability of data collection instruments, ethical consideration, and data analysis plan have been also defined. Chapter four consists of presentation of findings and discussion while chapter five involves summary of study, conclusion, implication of the study and recommendations.        


[bookmark: _Toc434808350][bookmark: _Toc434808496][bookmark: _Toc222681905][bookmark: _Toc222682144][bookmark: _Toc222682333][bookmark: _Toc222682647]CHAPTER TWO

[bookmark: _Toc434808351][bookmark: _Toc434808497][bookmark: _Toc222681906][bookmark: _Toc222682145][bookmark: _Toc222682334][bookmark: _Toc222682648]LITERATURE REVIEW

[bookmark: _Toc434808352][bookmark: _Toc434808498][bookmark: _Toc222681907][bookmark: _Toc222682146][bookmark: _Toc222682335][bookmark: _Toc222682649]2.1. An introduction
The interpretation of various leadership theories suggests that no single leadership style is adequate to run a secondary school effectively for achievement of educational goals, rather, the combination of styles are effective if used appropriately as the situation demands (Northouse, 2007). More importantly, high achieving educational goals set by the Ministry of Education should be the aim of any secondary schools, especially the school as the cornerstone of any country to imparting knowledge and skills to young (Babyegeya, 2002). The head of school looked upon to use suitable leadership style where followers like teachers and students can be effectively prepared to meet future educational goals. Despite being other factors which influence achieving educational goals in secondary schools, the heads of schools behaviours are to some extent instrumental in enhancing educational goals oriented in secondary schools, as they are responsible for how the school is run. 

The focus of this study is to examine the effective leadership style in achieving educational goals in Singida Municipal secondary schools. Hence, it is logical to examine the concept of leadership: qualities and effective leadership, the functions of leadership, leadership in teaching and several leadership notions like democratic and authoritarian leadership styles, behavioral theory of leadership and situational theories defined. 
[bookmark: _Toc434808353][bookmark: _Toc434808499][bookmark: _Toc222681908][bookmark: _Toc222682147][bookmark: _Toc222682336][bookmark: _Toc222682650]2.2. Concept of Leadership
According to Chartered Management Institute (2002) defined leadership as the capacity to establish direction and to influence and align others towards a common aim, motivating and committing them to action and making them responsible for their performance. According to Chemers (2003) as cited in Davey et al.(2004) defined leadership as role designed in a group for encouraging other members to realise the group’s goals. Also according to Crainer cited in Mullins (2010) stated that there are over 400 definitions of leadership, it is therefore difficult to generalise the concept of leadership. Stogdill (1950) as cited in Buchanan and Huczynski (2004) defined leadership as an influencing process aimed at goal achievement. This study defines leadership as a relationship through which head of school influences the behaviour or actions of other people and the role designed in a group for encouraging other members to realise the group’s goals. Therefore the activities of heads of schools as leader should not be separated from the activities of the groups and effective teambuilding. 

[bookmark: _Toc434808354][bookmark: _Toc434808500][bookmark: _Toc222681909][bookmark: _Toc222682148][bookmark: _Toc222682337][bookmark: _Toc222682651]2.2.1. Qualities of Good Heads of Schools as Leaders
The qualities of good leaders	(heads of schools) in this context is to be flexible, change style to suit the situation, be aware of the characteristics and interest of followers, be a follower of code of conducts (educational goals in secondary schools cited by MOE), non corrupt person, and stable person for the community secondary schools’ goal attainment (Rashidi and Olotu, 2009).

[bookmark: _Toc434808355][bookmark: _Toc434808501][bookmark: _Toc222681910][bookmark: _Toc222682149][bookmark: _Toc222682338][bookmark: _Toc222682652]2.2.2. Effective Heads of Schools as Leaders
Effective leader in an organization including secondary schools depends upon factors such as nature of leader, subordinates, and organization environment. First, nature of the leader; effective leader should have good capacity (intelligent, alertness, judgement), achievement (well educated knowledgeable and wide accomplishment) strategic analytical thinking, responsibility (dependable, self confident, persistent at work, desire to excel), participation (be active, supportive to subordinates, sociable, cooperative) initiatives innovative, should be knowledgeable on job, expertise, experience; have proper level of education. Second, nature of subordinates, heads of schools should understand their subordinates’ level of education, knowledge, expertise and experiences. Third, nature of organization environment, heads of schools, should understand the surroundings in terms of size and hierarchical structure, culture and climate (group atmosphere, values, norms and openness) as well as role characteristics such as position power or authority, type and level of difficulty task, procedures and rules. Leader who possess these characteristics normally reach high achievement of educational goals (DuBrin et al. 1989). 
	
Also, effective heads of schools should posses the following characteristics: 
Challenge and support, confidence (set high goals, attempt difficulty task, persist in the face of problems and defeats), development potential, drive for improvement, holding people accountable, impact and influence, information seeking, integrity (behaviour consistent with stated values-honesty, ethical, responsible, trusty worthy),  personal convictions, respect for others, strategic thinking, team working, understanding the environment and understanding others. Hay McBer cited in DuBrin et al. (1989) stress that these characteristics may be combined and applied in different ways according to setting and the individual and it is not the case of one size fit all (ibid, 1989).  

[bookmark: _Toc434807997][bookmark: _Toc434808356][bookmark: _Toc434808502][bookmark: _Toc222681911][bookmark: _Toc222682150][bookmark: _Toc222682339][bookmark: _Toc222682653]Table 2.1: Leadership in teaching and learning
	
	Methodology
	Leading
	Teaching

	1
	Modelling
	Heads of schools demonstrate what good teacher looks like
	Demonstrate what thoughtful look like for learners to act/imitate

	2
	Coaching
	Helping education stakeholders to raise questions with each other rather than tell others what to do
	Helping students to think through what they are trying to do. The teacher raises questions rather than tells students to do

	3
	Scaffolding
	Provide the content bridges necessary for task, raising necessary questions and giving new followers like new teachers, appointed officials, colleagues and other stakeholders an opportunity to explore and perform task.
	Provide the content bridges necessary for task, raising necessary questions and giving students to explore and perform task.

	4
	Articulation
	Heads of schools explain their thoughts to be visible to educational holders
	Teachers explain their thoughts to be visible to students

	5
	Reflection
	Heads of schools reflect and think, raise evaluation questions, about wellness, the reason for acting about educational goals
	Teachers reflect and think, raise evaluation questions, about wellness, the reasons for acting about educational goals

	6
	Exploration
	Heads of schools modelling in risk taking for particularly new teachers, appointed officials, and other stakeholders in order to understand uncertainty is involved in all new learning
	Teachers modelling in risk taking for students in order to understand uncertainty is involved in all new learning


Source: ADEM (2015)

[bookmark: _Toc434808357][bookmark: _Toc434808503][bookmark: _Toc222681912][bookmark: _Toc222682151][bookmark: _Toc222682340][bookmark: _Toc222682654]2.2.3. Functions of Leadership and Management
 Northouse (2007) indicated the following leadership and management functions as indicated also by Buchanan and Huczynski (2004) as in the Table 2.2 below.

Table 2.2 Functions of leadership and management
	
	
	Leadership functions
	Management functions

	1
	Creating agenda
	Establishing direction
	Plans and budget

	
	
	Head of school should has vision of the future, develop strategies for change to achieve goals
	Decide actions, time table and allocate resources

	2
	Developing people
	Aligning people
	Organizing and staffing

	
	
	Head of school communicate vision and strategy, influence creation of teams which accept validity of goals
	Decide structure and allocate staff, develop policies, procedures and monitoring

	3
	Execution
	Motivating and inspiring
	Controlling and problem solving

	
	
	Energize people to overcome obstacles, and satisfy human needs
	Monitor results against plan and take corrective actions.

	4
	Outcomes
	Produces and sometimes dramatic change
	Produce order, consistency and predictability.


Source: Buchanan and Huczynski (2004)

[bookmark: _Toc434808358][bookmark: _Toc434808504][bookmark: _Toc222681913][bookmark: _Toc222682152][bookmark: _Toc222682341][bookmark: _Toc222682655]2.2.4. Concept of Leadership Style
Leadership style is defined as the way in which the functions of leadership are carried out, the way in which the heads of schools typically behaves towards members of the group. According to Rao and Krishna (2002) leadership style is defined as the behaviour exhibited by a leader during the supervision of subordinates. On the other hand leadership style is defined as long term approach to assisting the team in service delivery (Thomas, 2003).

From the above definition, three key concepts can be delineated namely: functions and behaviour, and long term approach for service delivery. In this context therefore leadership can be defined as the ability of heads of schools to assist all educational stakeholders to achieve educational goals in secondary schools to the requirements of the community.

[bookmark: _Toc434808359][bookmark: _Toc434808505][bookmark: _Toc222681914][bookmark: _Toc222682153][bookmark: _Toc222682342][bookmark: _Toc222682656]2.3. Behavioural Style Theory
This theory emerged during Second World War as part of an effort to develop better military leaders as theory failed to explain leadership effectiveness and to human relations movement an offshoot of the Hawthorne studies. This style focus on leader’s behaviour, instead of personality traits, the behaviour of the leaders believed to affect the effectiveness of the work group and identified patterns of behaviour called leadership style that enabled to influence others effectively (Kinicki et al. 2002).In this theory head of school as leader is believed to have two kinds of behaviours namely:

[bookmark: _Toc434808360][bookmark: _Toc434808506][bookmark: _Toc222681915][bookmark: _Toc222682154][bookmark: _Toc222682343][bookmark: _Toc222682657]2.3.1. Consideration Behaviour
The leader concern for group member’s needs and desires (Kinicki et al. 2002). Hockenbury (1997) indicated that considerate head of school as leader concern with followers like teachers and students and spend time building trust, respect, and warmth with followers. Bass (1981) cited in Buchanan and Huczynscki (2004) describe this style as it relates to high job satisfaction, but also to low productivity in some situations. In other words considerate head of school as leader consider needs of followers. Also head of school as leader is relationship oriented, interested in and listens to subordinates, allows participations in decision making as well as is friendly and approachable to followers. This help subordinates with personal problems and is prepared to support them if necessary. The leader’s behaviour indicates genuine, trust, respect, warmth and rapport. This enhances subordinates’ feelings of self esteem and encourages the development of communication and relationship in work group.  

[bookmark: _Toc434808361][bookmark: _Toc434808507][bookmark: _Toc222681916][bookmark: _Toc222682155][bookmark: _Toc222682344][bookmark: _Toc222682658]2.3.2. Initiating Structure
Kinicki et al. (2002) indicated that the head of school‘s behaviour is that of organising and defining what group members should be doing to maximize output. Hockenbury (1997) indicated that head of school is task oriented who structures tasks for followers and push things to get done, it is related to high productivity of secondary school goals but also to low job satisfaction and high personnel turn over. Buchanan and Huczynscki (2004) indicated that head of school plan a head, decide how things are going to be done, structure tasks and assign work, makes expectations clear, emphasize deadlines and achievement, and expect subordinates to follow instructions, stress production and the achievement of the organizational goals. Also head of school can stimulate enthusiasm to achieve objectives as well as encouraging and helping subordinates to get work done.

[bookmark: _Toc434808362][bookmark: _Toc434808508][bookmark: _Toc222681917][bookmark: _Toc222682156][bookmark: _Toc222682345][bookmark: _Toc222682659]2.3.3. Leadership Grid
This was formerly known as typologies of leadership style (Mboma, 1997) or managerial leadership style. It consist the following leadership style: the impoverished leader, the authority compliance, the country club leader, the middle of the road leader and the team leaders.

[bookmark: _Toc434808004][bookmark: _Toc434808363][bookmark: _Toc434808509][bookmark: _Toc222681918][bookmark: _Toc222682157][bookmark: _Toc222682346][bookmark: _Toc222682660]2.3.3.1. The impoverished leader 
 In this leadership style, head of school has low concern for production and the people. The head of school as leader is not involved in the organization’s affairs and contributes little to educational goals in secondary schools. The head of school uses minimum effort to get work done and shows little concern for followers Kinicki et al. (2002). In this respect, followers are lazy, apathetic and disengaged. In this respect, achieving educational goals in secondary school is almost difficult. This is because; required tasks not done effectively. Head of school frustrated by inability behaviour to lead and manage effectively and conflict may occur especially among followers. 

[bookmark: _Toc434808005][bookmark: _Toc434808364][bookmark: _Toc434808510][bookmark: _Toc222681919][bookmark: _Toc222682158][bookmark: _Toc222682347][bookmark: _Toc222682661]2.3.3.2. The authority-compliance leader
Head of school has a high concern for achieving educational goals in secondary school and a low concern for followers such as teachers and students. The head of schools knows what has to be done and directs followers toward the achievement of educational goals in secondary schools. The head of school arranged a working conditions a manner that human elements interfere to a minimum degree (Kinicki et al. 2002).The secondary schools activities are carried out according to schedule and followers are not motivated to be creative. Their activities guided by given policy and instructions. Teachers and students should consider educational goals and their personal problems are not entertained. In scientific management, followers like teachers and students treated as machines or robot that do not have any feelings and rarely encounter problems (Mboma, 1997). In this way, head of school supervise closely and strictly. 

[bookmark: _Toc434808006][bookmark: _Toc434808365][bookmark: _Toc434808511][bookmark: _Toc222681920][bookmark: _Toc222682159][bookmark: _Toc222682348][bookmark: _Toc222682662]2.3.3.3. The country-club leader 
Country club management is a situation where heads of schools give attention to needs of followers for satisfying relationship. This believed to  lead to comfortable, friendship situations which then speed up the achievement of educational goals (Mboma,1997) Head of school has a high concern for people and a low concern for production. Head of school maintains a relaxed friendly atmosphere to avoid ways of getting into conflict with the followers with no regard for achieving educational goals in secondary schools. In country club, if followers are happy, they achieve educational goals (Kinicki et al. 2002). Maintaining good relationship makes head of school, be excessive familiarity and liked more by followers like teachers and students. This make impossible for head of school to evaluates followers’ achievements and treats issues like late coming and absenteeism, truancy as unprofessional.

[bookmark: _Toc434808007][bookmark: _Toc434808366][bookmark: _Toc434808512][bookmark: _Toc222681921][bookmark: _Toc222682160][bookmark: _Toc222682349][bookmark: _Toc222682663]2.3.3.4. The middle-of-the-road leader
Kinicki et al. (2002) indicated that head of school achieves educational goals in secondary schools   by balancing the concern for achieving educational goals and people. In this situation, the leader keeps to the middle of the road, so he/she moderately emphasizes achieving results to maintain morale of staff members at a satisfactory level. This is because the leader believes that excessive emphasis promotes conflict and it therefore avoided. The head of school is satisfied with whatever happens in secondary schools whether success or failure of goals. There is lack of clear vision for the long-term educational goals in secondary schools. 

[bookmark: _Toc434808008][bookmark: _Toc434808367][bookmark: _Toc434808513][bookmark: _Toc222681922][bookmark: _Toc222682161][bookmark: _Toc222682350][bookmark: _Toc222682664]2.3.3.5. The team leader
Teamwork and the best leadership styles of the head of school yield high production and motivate full participation of other employees. This leads to no conflict between educational goals in secondary schools among teachers and students. Followers such as teachers and students are involved, participated, and committed to achieve educational goals as much as possible in determining the methods of work and secondary school educational goals accomplishment. Followers understand what and why to do. In team leader, team spirit, personal problems, trusts respects encouraged to teachers and students. In addition, delegation of tasks and freedom to utilize teachers and students initiatives to accomplish set goals permitted. This style of leadership appears to be ideal style of leadership likely to affect climate positively and yield optimum educational goals in secondary schools (Kinicki et al.2002).

[bookmark: _Toc429996925][bookmark: _Toc434808368][bookmark: _Toc434808514][bookmark: _Toc222681923][bookmark: _Toc222682162][bookmark: _Toc222682351][bookmark: _Toc222682665]2.4. Democratic Leadership Style
Democratic leadership style refers to the situation where there is equal work among heads of schools and followers. Democratic leadership is also known as participative leadership style. According to DuBrin et al. (1989), participative leadership means heads of schools who shares decision making authority with the group. It can be consultative participation consensual, and democratic participation. Consultative heads of schools as leaders solicit opinions from the group or followers before making a decision like to call meeting for discussion and suggestions issues before making a decision. Democratic leaders induced independence among group members for initiatives and creativities and are flexible to suit the achievement of educational goals Hogg and Vaughan (2002) cited by Davey et al. (2004) support this the idea. Gupta (2006) indicated that democratic leadership style is denoted by pronoun “we style” which imply all people work equally.

[bookmark: _Toc434808369][bookmark: _Toc434808515][bookmark: _Toc222681924][bookmark: _Toc222682163][bookmark: _Toc222682352][bookmark: _Toc222682666]2.4.1. The Effective Features of Democratic Leadership Style
[bookmark: _Toc434808011][bookmark: _Toc434808370][bookmark: _Toc434808516][bookmark: _Toc222681925][bookmark: _Toc222682164][bookmark: _Toc222682353][bookmark: _Toc222682667]2.4.1.1. Calls for meetings
ADEM (2015) describe the effective meetings are to inform, persuasive, consultative and enquiry  meeting which serve the following functions: define educational policy, give opportunity for exchange ideas, identify and solve problems, provide information, allocate tasks, coordinate activities, motivate people, settle differences, evaluate progress and encourage cooperation among group members. The meetings in secondary schools results heads of schools to measure people’s reactions and understanding, encourage people to work as team and improve quality of work and conflict can be resolved democratically and rationally as well as agreements reached, a consensual leader takes agreements accepted in-group discussion by all members. 

[bookmark: _Toc434808012][bookmark: _Toc434808371][bookmark: _Toc434808517][bookmark: _Toc222681926][bookmark: _Toc222682165][bookmark: _Toc222682354][bookmark: _Toc222682668]2.4.1.2. Consultation and Participation in decision making
Heads of schools are effective if involve the followers actively in different affairs including voting in decision made by all participants in any meetings, being informed about meetings in secondary schools settings, paying secondary schools fees but not denying students right to education, reading and discussing about public issues related to secondary schools can achieve educational goals effective (Rashid and Olotu, 2009). Followers must be involved in the management of the secondary school. Heads of school can involve them in the setting of educational goals, improving methods and appraising progress toward educational goals. The heads of schools’ involvement make subordinates feel themselves as part of the secondary school organization by exhibiting a high degree of responsibility and commitment (Buchanan and Huczynski, 2004).The followers become effective as work together as a team. This is because the manager creates a situation where everybody participates fully in the activities of the secondary school organization. Participation allows initiative and creativities; like in learner centered method. Learner centered method inculcate a sense and ability for self study for students which the possibly develop self confidence and self advancement in (Rashid and Olotu, 2009).

[bookmark: _Toc434808013][bookmark: _Toc434808372][bookmark: _Toc434808518][bookmark: _Toc222681927][bookmark: _Toc222682166][bookmark: _Toc222682355][bookmark: _Toc222682669]2.4.1.3. Use two ways communication	
[bookmark: _Toc429996926]Communication is the natural exchange of ideas, feelings attitudes, and interpretation of messages and it is two way process( Two ways communication is two ways traffic) for effective it can flows to and from the followers, and among colleagues. This is because the subordinates are well involved in decision-making. The heads of school’s behaviours include coaching team members, negotiating their demands and collaborating with others. Flow of communication will be between, heads of departments, people of different level to give out grievances, reports, progress and point problems that need attention. From researcher’s experience, the following observation were made: democratic heads of schools use two ways communications; in secondary school for handling meetings, debate, consultation, discussion, asking and answering, exchange experiences, knowledge and skills between two or more parts or stakeholders. 
[bookmark: _Toc434808014][bookmark: _Toc434808373][bookmark: _Toc434808519][bookmark: _Toc222681928][bookmark: _Toc222682167][bookmark: _Toc222682356][bookmark: _Toc222682670]Effective communication should be clear in clarifying the purpose of communication, assess individuals background, education and age experiences. Also heads of schools should identify geographical barriers for effective communication, different uninterested values, moods and poor relationship with followers as well as different background such as different level education, status and politics and records of minutes must be made to avoid memory lapse rates (ibid,2015).In this respect, it helps educational stakeholders to emphasize crucial issues like educational goals achievements, misconceptions cleared up on the spot at once, and feeling of good will may be transmitted through spoken communications.

[bookmark: _Toc434808015][bookmark: _Toc434808374][bookmark: _Toc434808520][bookmark: _Toc222681929][bookmark: _Toc222682168][bookmark: _Toc222682357][bookmark: _Toc222682671]2.4.1.4. Initiative and creativities
[bookmark: _Toc434808016][bookmark: _Toc434808375][bookmark: _Toc434808521][bookmark: _Toc222681930][bookmark: _Toc222682169][bookmark: _Toc222682358][bookmark: _Toc222682672]Initiative is a necessary official action that is taken by either followers or heads of schools to solve or improve situation through influence without waiting for heads of schools to tell a followers while creativity is the ability to make or produce new things using appropriate skills or imagination. The researcher observes the effectiveness for initiative and creativities in supporting educational goal: it allows intellectual curiosity and autonomous; students are uncontrolled, unmanaged, or not strictly monitored; empower followers to use their judgment to make classroom decisions for their own skill, knowledge, and experience (ADEM, 2015).It is also allows a variety of strategies and a range of methods and can be changed and refined these over time and not taught in the same way and emphasis flexible teaching and learning to suit students and the subject matter. 

[bookmark: _Toc429996927]Effective in initiative and creativities allow participation; like in followers centered method. Followers centered method inculcate a sense and ability for self study for followers like students which the possibly develop self confidence and self advancement in various subjects of study (Rashid and Olotu, 2009).  Llippit and White (1943) cited by Davey et al. (2004) added freedom in learning. Then, democratic heads of schools encourage decision making and confers final authority on the group, by collecting opinions through recommended secret voting before the implementation decisions (Gupta, 2006). Opinions and suggestions provided by people are then seriously considered when leader making decisions. This is appropriate where there are no repetitive tasks. From researcher’s experiences good creativity is that make sure all hidden information from cowards can be provided to achieve effectively educational goals.

[bookmark: _Toc434808017][bookmark: _Toc434808376][bookmark: _Toc434808522][bookmark: _Toc222681931][bookmark: _Toc222682170][bookmark: _Toc222682359][bookmark: _Toc222682673]2.4.1.5. Giving feedback
[bookmark: _Toc429996928][bookmark: _Toc429996929]Giving feedback is effective if characterized with concrete, specific, timely, consistence, ongoing, clearly, stable and accurate to followers. Giving feedback must base on educational goals; fairly obvious to everyone and the criteria by which feedback should assessed. Feedback should be concrete, specific, and useful and provides actionable information. Thus, followers should be aware more or less of next time, based on information. Effective heads of schools work hard to carefully observe and comment on what they observed, based on a clear statement of educational goals. Carefully must be done in order not to change followers to concentrate on only one or two key elements of achievement than to create a buzz of information coming in from all sides. For stance giving feedback in formative assessment help to reshape better educational achievement than summative assessment in which feedback come too late where educational achievement is over. Thus, the more feedback received in real time, the better educational achievement will be whereas the feedback is both timely and ongoing (Hyera, 2010).

[bookmark: _Toc434808018][bookmark: _Toc434808377][bookmark: _Toc434808523][bookmark: _Toc222681932][bookmark: _Toc222682171][bookmark: _Toc222682360][bookmark: _Toc222682674]2.4.1.6. Flexibility
Effective flexible heads of schools must base on contextual; they responds to individual students, school, classroom, communities, and societal needs sometimes alter, adjust, and change their instruction depending needs on hand. Also allow intellectual curiosity and autonomous, reflective and uncontrolled, unmanaged, or not strictly monitored followers. They can use a variety of strategies and a range of methods, and they change and refine these over time and they do not teach in the same way; use a combination of teaching methods like learner centred method (participation method) and are respectful and base on the situations context of respective society to suit better achievement required by societies (Gross, 2001).

[bookmark: _Toc434808019][bookmark: _Toc434808378][bookmark: _Toc434808524][bookmark: _Toc222681933][bookmark: _Toc222682172][bookmark: _Toc222682361][bookmark: _Toc222682675]2.4.1.7. Consideration, Equality and Tolerance
For effective heads of schools must be actively accountable to the people and are responsible for their actions. They work according to the will and wishes of the people (accountability). Heads of schools values all individuals, people are given equal opportunity and may not be discriminated against their race, religion, ethnic group or gender (Rashidi and Olotu, 2009).Men and women must be given equal right (Omari and Mosha ,2008).Also heads of schools allow an individual or groups the right to have different cultures, personalities, languages and beliefs. The rights of majority are protected, followers are allowed to organize themselves and speak out because they may have ideas different from those of the heads of schools and all people must learn to tolerate each other (tolerance) (ibid,2009).Therefore ideas in democratic leadership style are highly considered in decision making (Mboma,1997). 

[bookmark: _Toc434808020][bookmark: _Toc434808379][bookmark: _Toc434808525][bookmark: _Toc222681934][bookmark: _Toc222682173][bookmark: _Toc222682362][bookmark: _Toc222682676]2.4.1.8. Delegation and Representation
Delegation and representation is situation where a group of people or followers are, appointed or selected to speak or take decisions for a large group of people (for secondary schools) like board of school, SMT, students’ government in order to achieve effectively educational goals. Also in democratic leadership style, leader delegates a great deal of responsibility and authority (people chosen or appointed for different positions to help heads of schools) while heads of schools retain ultimate responsibility (Mboma, 1997). An effective delegation has the following principles and procedures: 
(i) Select the person to delegates on the basis of a sound knowledge of staff members in terms of their varying level of competence, commitment and capability.
(ii) The nature and the scope of work to be delegated must be clearly defined and be for the benefit of the organization as a whole. 
(iii) Delegated tasks must be clearly described.
(iv) The person to whom a task is assigned must be capable of carrying out the task or duty to the best of his /her ability and willingness to take responsibility.
(v) Mutual co-operation, understanding, and faith between the manager and staff members are of utmost importance to enable delegation to be successful.
(vi) Some form of regular reporting to provide a means of progress control is required.
(vii) Reward successful achievement of delegate task (Hyera, 2010).

[bookmark: _Toc434808380][bookmark: _Toc434808526][bookmark: _Toc222681935][bookmark: _Toc222682174][bookmark: _Toc222682363][bookmark: _Toc222682677]2.4.2. Strength Situations to Use Democratic Leadership Style
This type of leadership is viewed effectively as an important aspect of empowerment, teamwork and collaboration. It is effectively or actively uses intelligent, skilled, and experienced of motivated workers who will share different valued skills, knowledge and ideas and improves job satisfaction and morale of subordinates.  Furthermore, head of schools as a leader fill part or incomplete information from subordinates; it means leader knows the problem, but does not have all necessary information. In this case, leader must find other information from employees who have other parts. This is because leader is not expected to know each and everything. As a result, a leader encourages knowledgeable and skilful employees or workers (teachers) who know their jobs and want to become part of the team.

It is effectively or actively supportive and collaborative in nature Gupta (2006) and Gross, (2001) commented as shown by many staff members at school level; there is likelihood of having an achievement of educational goals in secondary schools. This creates sense of ownership and sustainability of the plans (DuBrin et al. 1989). Creativity, intelligence, skills; knowledge of people are effectively used by taping their ideas through discussions and enhances personal commitment through participation (Buchanan and Huczynski, 2004). Democratic style has been encouraged by researcher as generally effective style, by tapping ideas of people with knowledge and experience and by involving them in decision making process to which they then educational stakeholders become committed effectively (ibid, 2004).

[bookmark: _Toc434808381][bookmark: _Toc434808527][bookmark: _Toc222681936][bookmark: _Toc222682175][bookmark: _Toc222682364][bookmark: _Toc222682678]2.4.3. The Weaknesses of Democratic Leadership Style
Democratic leadership style has shortcomings in achieving educational goals in any organization including secondary schools. The following are some of weaknesses of democratic leadership style.

[bookmark: _Toc434808023][bookmark: _Toc434808382][bookmark: _Toc434808528][bookmark: _Toc222681937][bookmark: _Toc222682176][bookmark: _Toc222682365][bookmark: _Toc222682679]2.4.3.1. Unfairness
The weaknesses of democratic leadership style is that there is unfairness in case majority’s decisions come from illiterate and are implemented and leaving out the minority’s decisions, which sometimes, are also good (Rashid and Olotu,2009).

[bookmark: _Toc434808024][bookmark: _Toc434808383][bookmark: _Toc434808529][bookmark: _Toc222681938][bookmark: _Toc222682177][bookmark: _Toc222682366][bookmark: _Toc222682680]2.4.3.2. Poor representation or delegation
Poor representation and delegation situation may occur when elected members to represent others are incapable of dealing with technical issues which then, result poor representation (Rashid and Olotu, 2009). Poor skills of heads of schools compare to that of their followers may lead to inferiority complex, hence ineffective achievement of educational goals (Babyegeya, 2002).

[bookmark: _Toc434808025][bookmark: _Toc434808384][bookmark: _Toc434808530][bookmark: _Toc222681939][bookmark: _Toc222682178][bookmark: _Toc222682367][bookmark: _Toc222682681]2.4.3.3.. Need for literacy
In secondary schools some followers are illiterate and they do not know their rights denied by their heads of schools and they do not know the power limits of heads of schools as leaders. Heads of school may delegate or elect people who are incapable of achieving educational goals and take advantage of the ignorance of these people to mistreat them (Rashid and Olotu, 2009).

[bookmark: _Toc434808026][bookmark: _Toc434808385][bookmark: _Toc434808531][bookmark: _Toc222681940][bookmark: _Toc222682179][bookmark: _Toc222682368][bookmark: _Toc222682682]2.4.3.4. Time consuming and resources wastage
[bookmark: _Toc413066807][bookmark: _Toc429996930]In democratic leadership style much time is spent to reach decisions even though the matter in decision may need a quick solution (Rashid and Olotu, 2009). Also it may be more costly to school organization in time and resources; wasting of time is due to endless meetings and may lead to confusion and lack of direction. By implication, it is not appropriate for use in times of crisis when the situation demands on-the-spot decision (DuBrin et al. 1989).

[bookmark: _Toc434808386][bookmark: _Toc434808532][bookmark: _Toc222681941][bookmark: _Toc222682180][bookmark: _Toc222682369][bookmark: _Toc222682683]2.5. Concept of Authoritarian Leadership Style
An authoritarian sometimes refers to an Autocratic leadership style, which then refers to the situation that gives full empowerment to the heads of schools as leaders of secondary schools with minimal participation from the followers. This leadership style indicates, “I style” (Gupta, 2006). The researcher notes that this style of leadership against true characteristics features of democratic leadership style. 

[bookmark: _Toc413066808][bookmark: _Toc429996931][bookmark: _Toc434808387][bookmark: _Toc434808533][bookmark: _Toc222681942][bookmark: _Toc222682181][bookmark: _Toc222682370][bookmark: _Toc222682684]2.5.1. Effective Features of Authoritarian Leadership Style
[bookmark: _Toc434808029][bookmark: _Toc434808388][bookmark: _Toc434808534][bookmark: _Toc222681943][bookmark: _Toc222682182][bookmark: _Toc222682371][bookmark: _Toc222682685]2.5.1.1. One Self Decision
Heads of schools as an authoritarian leader not consult members of the organization in the decision-making process. The leaders set all policies, works, procedures, methods, and all processes in the achievement of educational goals (Gupta, 2006). 

[bookmark: _Toc434808030][bookmark: _Toc434808389][bookmark: _Toc434808535][bookmark: _Toc222681944][bookmark: _Toc222682183][bookmark: _Toc222682372][bookmark: _Toc222682686]2.5.1.2. Vagueness and one way communication
An authoritarian heads of schools are vague, sole decision making, communicate through downward flow to subordinates, and no questions asked or discussion done by followers as challenges. Followers are enforced by punishment often physical exceed majority opinions passed democratically, dominates and drives his group through coercion and command, encourage fear and punishment (Gross, 2001).The leader use penalties such as loss of jobs, day off without pay, reprimanding employees in front of others, implicit obedience of order and instructions and strict supervision and control is done for followers who make mistakes of failure. Followers do not know what is going on except by being told to implement the set targets.

[bookmark: _Toc434808031][bookmark: _Toc434808390][bookmark: _Toc434808536][bookmark: _Toc222681945][bookmark: _Toc222682184][bookmark: _Toc222682373][bookmark: _Toc222682687]2.5.1.3. Tasks oriented style, no delegation and no scope for initiatives and creativity
Tasks are oriented style in nature and are not delegated to followers. Followers’ needs are not important; only needs like food, water and shelter which implies basic salary to ensure survive and needs for self secure environment in work place, job safety to infringe benefit to organization are encouraged.  No scope for initiatives and creativity as only needed by head of school is implemented. Followers just are implementers of set by authoritarian head of school.

[bookmark: _Toc434808032][bookmark: _Toc434808391][bookmark: _Toc434808537][bookmark: _Toc222681946][bookmark: _Toc222682185][bookmark: _Toc222682374][bookmark: _Toc222682688]2.5.1.4. Rigidness of leader
These leaders are rigid and inflexible, provide clear boundary between leader and followers. This style does not offer feedback and school is organized into hierarchical structures, and it requires supervision all times (Gupta, 2006). An authoritarian heads of schools are not ready to listening views and suggestions of followers, although they pretend to offer different opinions (Babyegeya, 2002).By implication no need to call any person for discussion or achieve educational goals, only techniques and methods known by authoritarian head of school is implemented.

[bookmark: _Toc434808392][bookmark: _Toc434808538][bookmark: _Toc222681947][bookmark: _Toc222682186][bookmark: _Toc222682375][bookmark: _Toc222682689]2.5.2. Strengths Situation to Use Authoritarian Leadership Style
Project implemented quickly, especially when great speed is required and leader has short time to deal with problem (During emergency and stressful situation like stop students’ fighting and riots). This is because only head of school decides for the whole group of followers. Ultimately, it is less time consuming (time management) to call subordinates in meeting to discuss issues. It can be proper also when employees are not familiar with an organizational climate, learning new job or skills and well motivated people. The leader should be competent and a good coach. 
 
[bookmark: _Toc434808393][bookmark: _Toc434808539][bookmark: _Toc222681948][bookmark: _Toc222682187][bookmark: _Toc222682376][bookmark: _Toc222682690]2.5.3. Weaknesses of Authoritarian Leadership Style
Hogg and Vaughan (2002) cited by Davey et al. (2004) commented that this leadership style is not good as it is top down approach (non participatory approach). Therefore, students are not given the chance to participate. It leads to frustrations, low morale and conflicts, hostility among the subordinates and leader disliked by group members. In this respect, full potentials of subordinates and their initiatives and creativity are not utilized. Organizational continuity is threatened (low achievements) in the absence of the leaders (Gupta, 2006). 

[bookmark: _Toc429996932][bookmark: _Toc434808394][bookmark: _Toc434808540][bookmark: _Toc222681949][bookmark: _Toc222682188][bookmark: _Toc222682377][bookmark: _Toc222682691]2.6. Practical Guidelines for Heads of Schools
Bhalalusesa (2013) stated that the government of Tanzania through ministry of education and vocational training (MoEVT) and Prime minister’s office regional administration and local government (PMO-RALG) are committed to the provision of quality education. The quality of education will be achieved through empowering school heads of schools by giving them more authority to manage school effectively and efficiently. This is because heads of schools constitute a key portion in the educational system; their success and failure is the success and failure of educational goals in secondary schools. 

A commission for education (2013) required heads of schools to use participatory style to followers for feelings of collectively owned. Heads of schools required to do the following also: call for meetings, delegation of authority, giving feedback, supervise teachers and consult them, communication with other educational stakeholders, amongst others. In a democratic leadership style, the head of school also is an initiator of an issue (define the problem), can get all necessary discussion (facts) from school board, school council, officials (REO, DEO, WEO), teachers, parents and students as well as formulate alternative to the problem. Finally, the school board measures a problem careful by discussing its weight and decides its judgment. In international wide, The United Nation Population and Fund (UNFPA) promote the rights of every one to enjoy equal opportunity (Tearfund March, 2006). Therefore all people should be participated in equal worth. 
[bookmark: _Toc434808395][bookmark: _Toc434808541]

[bookmark: _Toc222681950][bookmark: _Toc222682189][bookmark: _Toc222682378][bookmark: _Toc222682692]2.7. Synthesis
An appreciation has been made to the researches done on leadership style effects on students’ academic performance in the world. Hogg and Voughan (2002) as cited in Davey et al. (2004) have investigated the leadership styles’ effects on performance. The study was about to the effects of democratic, authoritarian leadership and laissez faire style on performance or grade. Researcher commented that performance in an authoritarian heads of schools will be high in his/her presence and low in his/her absence, while high performance/grade in democratic leadership style Hogg and Voughan, (2002) as cited in Davey et al. (2004) stated that this implies that authoritarian leadership style needs close supervision all times of school activities. Close supervision of school activities by heads of schools all times is difficult as Bhalalusesa (2013) warns that heads of schools being out of school for many hours for administrative matters, meetings, financial and procurement issues. This study conducted for the sake of assessing appropriate leadership style for better achievement in London, but it has been a useful literature to review on the concept of good and bad leadership style or leadership style according to the situations.

[bookmark: _Toc434808396][bookmark: _Toc434808542][bookmark: _Toc222681951][bookmark: _Toc222682190][bookmark: _Toc222682379][bookmark: _Toc222682693]2.8. The Knowledge Gap
Literature review indicated leadership styles are better to adapt on the situation. Bhalalusesa (2013) empower more authority to heads of schools and based involvement of all followers without reminds them about quality views, ideas and suggestions or recommendation given for quality education. Sometimes poor views and ideas, techniques, methods of solving problems may be supported by majority of unskilled and unknowledgeable followers, in this case how can quality education achieved? Do heads of school follow quality views or just obey their upper leader by involving majority? Do they being creative or just implement guidelines?

Heads of schools as leaders can adapt more than one leadership style to match situation (Northouse, 2007). Do they follow guidelines effectively? Too much guidelines make heads of schools rigid and inflexible, and sometimes may be conservative (authoritarian leader) even though in unachievable techniques. It is also clear that the previous guidelines provided by Bhalalusesa (2013) concentrated on majority participation without remind heads of schools weaknesses which may affect quality education in secondary schools. The guidelines provided by Bhalalusesa (2013) base on the equal worth as participatory or democratic style need.

The commission for education required heads of schools to use effective leadership style in achieving educational goals. Therefore this study was intended to report (feedback) as this forgotten task. In spite of the various guidelines to heads of schools as leader in the literature review, there is still deficit in the literature regarding how (the extent) heads of schools implement instruction provided by their upper position leaders (commission for education), current situation of being creative and not conservative in guidelines only, or adapting leadership style only in effective situation for quality achievement of educational goals especially in Singida Municipal.          

[bookmark: _Toc434808397][bookmark: _Toc434808543][bookmark: _Toc222681952][bookmark: _Toc222682191][bookmark: _Toc222682380][bookmark: _Toc222682694]2.9. Conceptual Framework of Leadership Style in Achieving Educational Goals
The ideal conceptualization of effective leadership style is built on the idea that leadership style is power and influence as illustrated in Figure 2.1. The study concentrated on the identification of the effective leadership style in achieving educational goals. Participants in the study such as students, teachers, parents, heads of school, WECs and MEO were used to rate behaviours of heads of schools. Their ideas/views were examined (measured) by looking at their participation, uses of skills and experiences and real participation in teaching and learning. The diagram in figure 2.1 demonstrates the factors influencing leadership styles. The effective leadership style was identified by analyzing its effects in achieving educational goals.

[bookmark: _Toc434808039][bookmark: _Toc434808398][bookmark: _Toc434808544]Figure 2.1: Conceptual framework of leadership styles and achievements
[bookmark: _Toc434808399][bookmark: _Toc434808545]
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Figure 2.1.above shows that authoritarian leadership style is not effective style in secondary schools. However, for effective democratic style; skills, knowledge and experiences on job needed.  Variables explained in this section below: 

[bookmark: _Toc222681953][bookmark: _Toc222682192][bookmark: _Toc222682381][bookmark: _Toc222682695]2.9.1. Independent variables
Independent variable is also known as predictor and their values do not depend on any other variables (Davey et al. 2004).In this study, independent variable highlighted in this section, namely: democratic, authoritarian and situational leadership styles. These variables (independent variables) influence other variables.
[bookmark: _Toc434808400][bookmark: _Toc434808546]
[bookmark: _Toc222681954][bookmark: _Toc222682193][bookmark: _Toc222682382][bookmark: _Toc222682696]2.9.2. Dependent variables
Dependent variables (outcomes) are effects of independent variable, because its values depend on independent variable (Davey et al. 2004). In this research study, dependent variable is achieving educational goals in secondary school measured according to the secondary school output delivered. Achieving educational goals conceived as the ability to produce desired education outcomes. For example, commitment, satisfaction, support, unity, respect, friendship, collaboration, sense of ownership and sustainability of plan. The student academic performance also is part of the overall educational goals achievement, can be in the form of passing examinations, quizzes, tests, exercises, which required by society in terms of the satisfaction they derive from Ministry of the education. The goal of secondary school is teaching and learning all young generation. The United Republic of Tanzania through Ministry of education and Vocational Training set its aims and 
Objectives for secondary education as shown below:
1. To consolidate and broaden the scope of baseline ideas, knowledge, skills and principles acquired and developed at primary education level.
1. To enhance further development and appreciation of national unity, identity and ethic, personal integrity, respect for and readiness to work, human rights, cultural and moral values, customs, traditions and civics responsibilities and obligations.
1. To promote the development of competency in linguistic ability and effective use of communication skills in Kiswahili and in at least one foreign language.
1. To promote opportunities for the acquisition of knowledge, skills, attitudes and understanding in prescribed or selected field of study.
1. To prepare students for tertiary and higher education, vocational, technical and professional training.
1. To inculcate a sense and ability for self study, self confidence and self advancement in new frontiers of science and technology, academic and occupational knowledge and skills.
1. To prepare students to join the world of work (ETP, 1995).

[bookmark: _Toc434808401][bookmark: _Toc434808547][bookmark: _Toc222681955][bookmark: _Toc222682194][bookmark: _Toc222682383][bookmark: _Toc222682697] 2.9.3. Extraneous variables
In attempting to examine the effective leadership style in achieving educational goals in secondary schools in the United Republic United of Tanzania, extraneous variables that affect educational goals were included: funding, teaching methods, giving feedback. It was important to include extraneous variable for controlling them so that they do not affect research under this study.
[bookmark: _Toc434808402][bookmark: _Toc434808548][bookmark: _Toc222681956][bookmark: _Toc222682195][bookmark: _Toc222682384][bookmark: _Toc222682698]2.10. Situational Theories
These theories resulted from failure to explain the inconsistent findings about traits and styles. They proposed that effective leadership style depends on the situations; as situations change, different leadership styles become appropriate. It challenged the idea of best style of a leadership.

[bookmark: _Toc434808403][bookmark: _Toc434808549][bookmark: _Toc222681957][bookmark: _Toc222682196][bookmark: _Toc222682385][bookmark: _Toc222682699]2.10.1. Contingency Theory
The most widely recognized contingency theory is Fielder’s. It is leader match theory Fiedler and Chemers (1974) cited in Northouse (2007) tries to match leader to appropriate situations. The name suggests that a leader’s effectiveness depends on how well the leader’s’ style fit the context. The leader’s performance is understood in the situations in which leader leads. In this respect effective leadership is contingent on matching a leader’s style to the right setting as concluded through study conducted from style of many different leaders who worked in different contexts as in the military organizations (Northouse, 2007).

[bookmark: _Toc434808045][bookmark: _Toc434808404][bookmark: _Toc434808550][bookmark: _Toc222681958][bookmark: _Toc222682197][bookmark: _Toc222682386][bookmark: _Toc222682700]2.10.1.1. Contingency Leadership Styles
[bookmark: _Toc434808046][bookmark: _Toc434808405][bookmark: _Toc434808551]In contingency theory, leadership styles are described as task motivated or relationship motivated. Task motivated and relationship motivated. Task motivated; leaders are concerned primarily with reaching educational goals while relationship motivated leaders are concerned with developing close interpersonal relationships. Fiedler developed the least Preferred Coworker (LPC) to measure leader styles and leaders who score high described as relationship motivated but who score low described as task motivated.  Contingency leadership style has the following situational variables which were characterized in terms of three factors; 
[bookmark: _Toc434808047][bookmark: _Toc434808406][bookmark: _Toc434808552][bookmark: _Toc222681959][bookmark: _Toc222682198][bookmark: _Toc222682387][bookmark: _Toc222682701]2.10.1.2. Leader-member relation
This variable consists a group atmosphere and the degree of the confidence, loyalty and attraction that followers feel for their leaders.  If the group atmosphere is positive and subordinates trust, like and get along with their leader, the leader member relations is defined as good but if atmosphere is unfriendly and friction exists within group, the leader member relations are defined as poor (Northouse, 2007).

[bookmark: _Toc434808048][bookmark: _Toc434808407][bookmark: _Toc434808553][bookmark: _Toc222681960][bookmark: _Toc222682199][bookmark: _Toc222682388][bookmark: _Toc222682702]2.10.1.3. Task structure
The second variable where defined as the degree to which the requirement of a task are clear and spell out for easier control while vague and unclear tasks lessen the leaders’ control and influence. The structured task should be clearly stated and known by the people required to perform, its path to accomplish the task has few alternatives, completion of task can be clearly demonstrated and only a limited number of correct solutions to the task exist (Northouse, 2007). 

[bookmark: _Toc434808049][bookmark: _Toc434808408][bookmark: _Toc434808554][bookmark: _Toc222681961][bookmark: _Toc222682200][bookmark: _Toc222682389][bookmark: _Toc222682703]2.10.1.4. Position power 
This is the amount of authority a leader has to reward or punish followers like legitimate power-power acquired as a result of the position they hold in an organization like secondary schools. It is strong if a leader has the authority to hire and fire or give raises in rank or pay and weak if a leader does not have the right to do these things (Northouse, 2007). 

[bookmark: _Toc434808409][bookmark: _Toc434808555][bookmark: _Toc222681962][bookmark: _Toc222682201][bookmark: _Toc222682390][bookmark: _Toc222682704]2.10.2. Situational Leadership Approach
The situational approach of leadership focuses on leadership in situations. The premise of the theory is that different situations demand different kind of leadership. In this perspective, to be an effective leader requires heads of schools to adapt styles to the demand of different situations.

[bookmark: _Toc434808051][bookmark: _Toc434808410][bookmark: _Toc434808556]In brief, effective heads of schools are those who can recognise the educational goals of Ministry of Education and Vocational Training in secondary schools and employees as well and then match a particular leadership style to meet those needs/goals or situations. The situational approach demands that heads of schools demonstrate a high degree of flexibilities. Therefore heads of schools should change the degree to which they democratic/participative or authoritarian/directive. In this leadership approach has behaviour patterns. The leader consists behaviour patterns to influence the subordinates that can be described as both directive (task) behaviours and supportive behaviour.

[bookmark: _Toc434808052][bookmark: _Toc434808411][bookmark: _Toc434808557][bookmark: _Toc222681963][bookmark: _Toc222682202][bookmark: _Toc222682391][bookmark: _Toc222682705]2.10.2.1. Directive (task) behaviour
In order for the educational goal to be achieved heads of school as leader should give direction, establishing goals and its methods of evaluations, setting time lines, defining roles and showing how the goal to be achieved, the directive behaviour clarify, often with one way communication, what and how is to be done and who is responsible to do it (Northouse, 2007).

[bookmark: _Toc434808053][bookmark: _Toc434808412][bookmark: _Toc434808558][bookmark: _Toc222681964][bookmark: _Toc222682203][bookmark: _Toc222682392][bookmark: _Toc222682706]2.10.2.2. Supportive (relationship) behaviour
Northouse (2007) indicated that heads of schools help group members feel comfortable about themselves, their co-workers, and the situations. This style involves two ways communications, and responses that show social and emotional support to subordinates. Supportive behaviour is mostly job related and includes asking for input, praising, solving problems, sharing information about oneself and listening subordinates.

Leadership styles can be divided further into four distinct categories of directive and supportive behaviours. The following are further classifications:

[bookmark: _Toc434808054][bookmark: _Toc434808413][bookmark: _Toc434808559][bookmark: _Toc222681965][bookmark: _Toc222682204][bookmark: _Toc222682393][bookmark: _Toc222682707]2.10.2.3.. High directive, low supportive style
This style is also called directing style, the leader focuses communication on goal achievement and spend small amount of time using supportive behaviours. The leader gives instructions about what and how goals are to be achieved and subordinates are supervised strictly (Northouse, 2007).

[bookmark: _Toc434808055][bookmark: _Toc434808414][bookmark: _Toc434808560][bookmark: _Toc222681966][bookmark: _Toc222682205][bookmark: _Toc222682394][bookmark: _Toc222682708]2.10.2.4. Coaching (high directive, high supporting)
In this approach the heads of schools focuses communication on both achieving educational goals and meeting subordinates socio-emotional needs.  Heads of schools involve themselves with subordinates by giving encouragement and soliciting subordinate outputs. This style is also still require heads of schools to make final decision on what and how of accomplishment of goals of secondary schools (Northouse, 2007).

[bookmark: _Toc434808056][bookmark: _Toc434808415][bookmark: _Toc434808561][bookmark: _Toc222681967][bookmark: _Toc222682206][bookmark: _Toc222682395][bookmark: _Toc222682709]2.10.2.5. Supporting (high supportive low directing)
The requirement of this leadership style does not need heads of schools to focus exclusively on goals but uses supportive behaviours that bring out the employees’ skills around the task to be accomplished. The heads of schools listening, praising, asking for input and giving feedback, as well as control day to day decisions but remain available to facilitate problem solving. The heads of schools recognized and support subordinates (Northouse, 2007).

[bookmark: _Toc434808057][bookmark: _Toc434808416][bookmark: _Toc434808562][bookmark: _Toc222681968][bookmark: _Toc222682207][bookmark: _Toc222682396][bookmark: _Toc222682710]2.10.2.6. Delegating (low supportive, low directing)
For the heads of schools to offer less task input and social support, facilitating employees’ confidence and motivation in reference to the task is the target of this style when used by heads of schools. The heads of schools lessen their involvement in planning, control of details and clarify goals of secondary schools. When subordinates agree to strive in achieving educational goals in secondary schools heads of schools let them take responsibilities the way they see fit (Northouse, 2007).
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Research methodology comprises, the strategy, plan of action, processor design lying behind the choice, it uses of particular methods and linking the choice, and use of methods to the desired outcomes. This Chapter describes the methodology used in this research study. This research examined into effective leadership style in achieving educational goals in Singida Municipal secondary schools. The research methodology comprises: research design, the study area selection criteria, the study population, sampling size and sampling procedure, data collection methods: observation, document review and questionnaires are defined. The validity and reliability of data collection instruments, ethical consideration, and data analysis as have been defined in section below. 

[bookmark: _Toc434808420][bookmark: _Toc434808566][bookmark: _Toc222681972][bookmark: _Toc222682211][bookmark: _Toc222682400][bookmark: _Toc222682714]3.2. Research Design
Research design defined as a complete scheme or a plan conceived to obtain answers to research questions or the problems (Sekeran, 2005). This study used descriptive research design for descriptive purposes. Participants like students, teachers, parents, WECs and MEO used as respondents or informants during collection of information. Information collected based on the effective leadership style in achieving educational goals in Singida Municipal secondary schools. This study is useful in describing the characteristics of a large population and helps the researcher to ask many questions that provide considerable flexibility in the analysis of the data collected. This research study is independent of observer from variables being observed and strong in measuring descriptive study for the aim to verify reliability of achievement of educational goals in secondary schools.
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This study was conducted in Singida Municipal secondary schools by covering four secondary schools. These schools were selected by random sampling technique. The selection was done by listing names of all secondary schools into separate papers and put into one box. Next, box was mixed. Finally small papers written the names of secondary schools were picked; the following secondary schools were picked: Mungumaji Secondary, Unyambwa Secondary, Mtipa Secondary school and Mandewa Secondary school.  Therefore, all units of sample were measured. The rationales of selecting secondary schools areas are as follows; firstly, Singida Municipal is town area where leadership is centralized than peripheral areas and also is a home place which needs to be treated as foundation than the rest of areas. Also researcher selected this area because he was familiar as result the researcher had a greater opportunity to know them better. Therefore, it was for that reasons that Singida Municipal was the best chosen   place for in- depth study.
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Population refers to everybody in the group the researcher claims to research or every possible case that could be included in the study (David and Sutton, 2004). It includes all members of a defined class of people, event or objects. The study population for this study included students, teachers, parents, heads of schools, WECs and MEO. The study populations were selected from Mtipa, Mandewa, Unyambwa and Mungumaji secondary schools. The population approximation number was 2000 students, 88 teachers, 04 WECs, 04 heads of schools.01 MEO and all parents with children at secondary schools.
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A sample can be defined as the selected few items from the universe which researchers are interested in gaining information and drawing conclusion (Kothari, 2004). Hence, some participants for this study as sample selected. This study used different techniques to pick 81 participants as its representative sample (as shown in sampling procedures). A sample of 81 respondents has shown in Table 3.1 below:
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	Number of schools
	Students
	Teachers
	Parents
	Heads of school
	WECs
	MEO

	1st school
	6
	6
	6
	1
	1
	

	2nd  school
	6
	6
	6
	1
	1
	

	3rd  school
	6
	6
	6
	1
	1
	

	4th  school
	6
	6
	6
	1
	1
	1

	Total
	24
	24
	24
	4
	4
	1

	Grand total
	
	81


Source: Field survey, 2014.
[bookmark: _Toc434808426][bookmark: _Toc434808572][bookmark: _Toc222681978][bookmark: _Toc222682217][bookmark: _Toc222682406][bookmark: _Toc222682720]3.5.2. Sampling Procedures
Sampling was referred to the process of deciding participants who will participate in the research project (Sutton and David, 2004). The selection of participants had sufficient numbers of elements from the population, so that a study of the sample and an understanding of its characteristics would make it possible for use to generalize those characteristics (Sekaran, 2005).The researcher used various sampling techniques. Teachers and students in particular secondary schools were selected using random sampling in which each member of the population was given equal chance to participate. This was done by assigning students and teachers’ unique number. Each number was placed in a box and mixed thoroughly. The blind folded researcher picked numbered tags from the box. All the individuals bearing the numbered picked by the researcher were the subjects of this study. In random sampling each member was given equal chance of being selected (hence sample was representative). Thus, it avoided bias, simple to accomplish and explain to others (Hyera, 2010). Snow ball sampling was used to select parents with students at particular schools. Parents were selected to the fact that researcher would get information which were hardly exposed by students to their teachers. Purposive sampling was used in the selection of heads of schools, WECs and MEO. Heads of schools, WECs and MEO were included purposely to this study due to their status to provide data. This inclusion had no bias, since there was no option to opt. 

The following four secondary schools were picked: Mandewa secondary schools, Mtipa secondary schools, Unyambwa secondary schools and Mungumaji secondary schools. In each secondary school six (06) students were randomly chosen giving a total of 24 students in four secondary schools. Six (06) teachers were randomly chosen managed to get a total number of 24 teachers in four secondary schools. Also six (06) parents were randomly selected making total of 24 parents in four secondary schools. One (01) heads of schools makes total of 04 heads of schools in four secondary schools. (01) WEC for every secondary schools area giving total of 04 WECs in four ward/secondary schools areas. MEO was selected purposely as only one (01) as the case is in Singida municipal. The grand total is 81 participants. Teachers and form four students were selected due to their long stay, experiences and closeness with heads of schools in schools and were affected much by leadership style applied by head of schools. Parents were chosen because possibly be given information directly by their children concerning heads of schools with no fear. WECs, MEO and heads of schools were chosen because their status to provide data.

[bookmark: _Toc434808427][bookmark: _Toc434808573][bookmark: _Toc222681979][bookmark: _Toc222682218][bookmark: _Toc222682407][bookmark: _Toc222682721]3.6. Data Collection Methods
[bookmark: _Toc394340590][bookmark: _Toc391934757][bookmark: _Toc390804610][bookmark: _Toc388550268][bookmark: _Toc387663347][bookmark: _Toc387660005][bookmark: _Toc387658370][bookmark: _Toc387657588][bookmark: _Toc387445055][bookmark: _Toc434808069][bookmark: _Toc434808428][bookmark: _Toc434808574][bookmark: _Toc222681980][bookmark: _Toc222682219][bookmark: _Toc222682408][bookmark: _Toc222682722]The researcher used observation, documentary reviews and questionnaire as methods of data collection. The following section describes briefly, how each method was used during data collection.
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This method of data collection was defined as technique which involves systematically selecting, watching and recording behaviour and characteristics of living beings, objects or phenomena Directorate of research, publications and postgraduate studies in Open university of Tanzania, 2010). The observation checklist involved visiting respective secondary schools before and near examinations time (between midterm and terminal examinations).The researcher used observation as a tool to observe interaction of all inputs within secondary school environment from the morning when teachers and students arrived to the time of dispersing. Researcher observed activities related to the accomplishment of achievement of educational goals like teaching and learning. 

The researcher had to arrive at school early so as to capture pre-defined behaviour-code of this study. All observed and recorded material had to be consistence with research purpose and objectives. In observation, the researcher used note taking, because events concerning the research was not in continuous manner. All important information was recorded to the observation forms. The researcher was non participant to capture all needed information not revealed during questionnaires and documentary analysis. This method enabled researcher to collect life data from naturally occurring situation or events as original data instead of second hand information which may be collected in bias manner. The observation checklist is found in Appendix vi.
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Lincoln and Guba (1985) cited in Hyera (2010) defined document as any written or recorded materials. This method used, in this study for the purpose of providing insights into a setting and or group of people that cannot be observed or noted in another way. Document can be divided into two categories: public and personal document; Public records can be collected from outside (external) or within (internal) the setting in which the evaluation taking place. In this study public records included were institutional mission statements, minutes of meetings, and policy manuals. This study used public document for the purpose of describing institutional characteristics towards academic performance of students and identifying strengths and weaknesses as well as understanding institutional resources, values, process, priorities and concerns. Furthermore they provide a records or history not subject to recall bias (Hyera, 2010).Personal accounts are first person accounts of events and experiences; this documents selected here to see the availability of resources such as human resources, their education levels and experiences in order to communicate to Ministry of education and Vocational Training.   The data from questionnaires were used to compare with the data from documents review and observation to establish the validity of information provided. Also information from questionnaires used to supplement the information obtained through the other methods like document review and observation checklist. A number of documents at secondary school and municipal levels were reviewed. The documents reviewed include files, books, articles, and journals. 
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Questionnaire was defined as the method which number of questions typed in a definite order on a form of or a set of forms (Kothari, 2004). Questionnaires guided with closed and open ended format were used. Closed ended items used in this study to provide exact information needed by researcher and for easy data analysis. Open ended item used to provide detailed information in respondent’s own words by limiting space to get only needed concise responses. The researcher asked similar questions in similar format and sequence for objectives.
The following were procedures used in arranging questionnaire: short and simple and straight forward questions were used, the questions were asked in systematic manner in order of increasing complexity; from simple to complexity questions. The questionnaires were related to topic and help the respondent to obtain the required information, polite questions and appealing to the respondents. The bias questions have been avoided and not helped the respondent to decide the responses (Kothari, 2004).

This study had to focus attention on, objectives of the study, methods and sample selected. This method of data collection was chosen because; it could be given to many people at the same time, good measuring attitudes and eliciting other contents form, research participants as well as internal meanings and ways of thinking can be provided (Hyera, 2010). The questionnaires were distributed to students, teachers, parents, heads of schools, WECs and MEO respectively for establishing validity in the analysis and all participants were requested to respond to as shown on appendices i-v. Data collected from the above sources were compared.

[bookmark: _Toc434808432][bookmark: _Toc434808578][bookmark: _Toc222681984][bookmark: _Toc222682223][bookmark: _Toc222682412][bookmark: _Toc222682726]3.7. Reliability and Validity of Data Collection Instruments
[bookmark: _Toc434808433][bookmark: _Toc434808579][bookmark: _Toc222681985][bookmark: _Toc222682224][bookmark: _Toc222682413][bookmark: _Toc222682727]3.7.1. Reliability
Reliability was defined as the degree to which the test is a consistent measure over time, or simply, will the respondent give the same response if asked to give an answer at a different time (David and Sutton, 2004). The importance of accurately measuring an indicator was that it allowed for the detention of differences, or variance between different groups of cases. The reliability in this research study was improved by careful construction of the questions, and making use of existing questions from reputable surveys, in this case reliability of the instrument was obtained by being careful about the choice of words to ensure clarity and relevance with regard to sentence construction (ibid,2004). 

Also this research study was improved by careful employing multiple sources of evidences such as document review, direct observation and questionnaires to triangulate the converging lines of evidence and research result become more dependable. The following sequence was followed: observation, document review and questionnaires, hence led to more reliable construction of realities (Rigdon and Basu, 2000). The researcher repeated this research study at various level of analysis such as at individual level and collective level. Good reliability helps researcher in description and predictions, through improving the ability to construct, plan and produce, through increasing our knowledge, minimize errors and bias in a study for the future achievement of educational goals in Tanzania, in particular in Singida Municipal secondary schools.
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Validity was defined by David and Sutton (2004) as the degree to which a measuring instrument actually measures and describes the concept it was designed to. It was also referred to the closeness of fit between data and reality, that means data should fit with population of heads of schools actually studied in their lives (ibid, 2004). In this respect the researcher had to be closer to the supervisor for expert guidance and had to use different methods to investigate the same issue and one method like observation to different occasions. 
The subjects were individual and collective study in the effective leadership style in achieving educational goals in Singida Municipal secondary schools. To ensure validity this study used different participants to study collectively and individually and sometimes without comparing their data in case met objectives of the study, questionnaire, document review, observation guide was constructed in such a way so that the relevant and crucial objectives are obtained. Validity of the quality instruments was assured by a pilot study which assesses the clarity of the items administered so that if instruments were weak, it would be modified or ignored completely. The pilot study was conducted in Mughanga secondary school. The pilot testing data collection instrument before its actual administration was for enhancing validity. Therefore, the instrument collection tools for this study were pilot tested for modification and researcher found that the prepared instruments were clear. 
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Ethical consideration was commenced in the choice of topic, conduct of data collection, analysis and presentation. The researcher needed critically reflect upon the motivations for the researching a particular topic area, especially where it was framed by practical guidelines to heads of schools by commission of education as a directive, and to be sensitive to the needs of heads of schools whom they wish to implement and researcher wish to research. 

During data collection process cares had to be taken to ensure confidentiality and anonymity and those participants understood the nature of the research study and had been given informed consent. At the data analysis and presentation stage of the research process, cares had been taken to ensure that confidentiality and anonymity where maintained (David and Sutton, 2004). The researcher respects participants’ privacy and provides them with required information and freedom whether to participate or withdraw in the study. The researcher assured the respondents’ views, and responses are absolutely anonymous and confidential. (Researcher did not reveal views in any way). In this respect, researcher did not ask participants to write their names on the questionnaires to avoid possible embarrassment or harm, enmity for providing certain information. Therefore, there was no association of participants and information they give. This is because respondents speak/write/fill questionnaires as anybody rather than so and so. This helps to keep respondents’ identity confidential on the information they give to a researcher (Burns and Grove, 1995).Letters for permission to collected data attached in appendix vii.

[bookmark: _Toc434808436][bookmark: _Toc434808582][bookmark: _Toc222681988][bookmark: _Toc222682227][bookmark: _Toc222682416][bookmark: _Toc222682730]3.9. Data Analysis
Bogdan and Biklen (1992) defined data analysis as working with data, organising it, breaking it into manageable units, synthesizing it, searching for patterns, discovering what is important and what is to be learnt and deciding what you will tell others. Before data analysis stage, data collected edited, coded, and classified and tabulated (Directorate of research in OUT 2010). The researcher focused on main ideas, themes when using open ended questionnaires and observational methods for heads of schools. 

The researcher eliminates all errors emanating from unclear responses, omission of data and other related mistakes from observation, document review and questionnaires for heads of schools. In this respect, the researcher proofread all responses to ascertain that the data were free of any error. Then, data inserted into computer for analysis, using the Statistical Package for the Social Sciences (SPSS) version 16.0.The analysis used descriptive statistics, such as frequencies and percentages. Frequencies used to show the number of subjects in a given category and percentages to compare the sub-groups that differed in size and proportion as well as for easily communication to the majority of the readers (Gay, 1992). The result obtained assisted to identify leadership style frequently used and the effective leadership style in achieving educational goals. Later on information on variable was summarized using tables and figure.
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[bookmark: _Toc434808439][bookmark: _Toc434808585][bookmark: _Toc222681991][bookmark: _Toc222682230][bookmark: _Toc222682419][bookmark: _Toc222682733]4.1. An introduction
This chapter presents the findings on the effective leadership style in achieving educational goals in Singida Municipal secondary schools. The chapter discusses the findings of the study as outlined in this chapter. The discussion of the findings based on the two research objectives which are: firstly, to find out leadership style frequently used by heads of schools. Secondly, to examine effective leaderships style in achieving educational goals. 
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This was the first research objective which intends to find out leadership style frequently used by heads of schools. The (81) participants filled questionnaires in respective secondary schools. Heads of schools frequently use leadership style as shown in Table 4.1.below:

[bookmark: _Toc434808082][bookmark: _Toc434808441][bookmark: _Toc434808587][bookmark: _Toc222681993][bookmark: _Toc222682232][bookmark: _Toc222682421][bookmark: _Toc222682735]Table 4.1: Shows leadership style frequently used by heads of schools
	Leadership style
	Frequency
	
	 Percent

	
	Democratic
	51
	
	63.0

	
	Authoritarian
	27
	
	33.3

	
	Both leadership styles
	3
	
	3.7

	
	Total
	81
	
	100.0


Source: analysed from SPSS, 2014.
Finding in Table 4.1 above indicated that majority of 51 participants out of 81 participants; representing 63% rated heads of schools frequently use democratic leadership style. The rest minority of 27 participants out of 81 participants representing 33% indicated heads of schools frequently use authoritarian leadership style. The rest least of 03 participants out of 81 participants representing 3.7% indicated frequently both leadership style used simultaneously. 

One of secondary school had teacher parent meeting which comprise six agendas: First agenda was opening the meeting, second agenda was academic matters, third agenda: relationship between teachers and parents, fourth agenda: discipline matters, fifth agenda: contribution of school fees, last agenda: closing the meetings. The meeting had shown the following characteristic features: discussion, asking and answering the questions, transparency of agendas, team working, and participation of schools fees amongst others; all these are characteristics belonged to democratic leadership style. 

The minutes’ records of different meetings including teacher parents meetings, school board meetings indicated that meetings reached different agreements/consensus on different matters such as suspension and expelling students. The minutes indicated the names of members’ attendance, their signatures and their numbers. This indicated that heads of schools use either direct democratic style for teachers and parents or representative democratic leadership style for secondary school boards.

Generally, discussion indicated that heads of schools use frequently democratic leadership style (as 63% indicated in Table 4.1.) In this respect, educational goals will be high if heads of schools adapt it in real truly and actively in situation. This study supported by Dornbusch et al. (1987) cited by Hockenbury (1997) and it is supported by PRF April (2000) stated that democratic leadership style achieve higher at all level of entire society. Northouse (2007) supported the idea that if both leadership styles were used in situation with democratic style being dominant, heads of schools achieve educational goals. 

[bookmark: _Toc434808442][bookmark: _Toc434808588][bookmark: _Toc222681994][bookmark: _Toc222682233][bookmark: _Toc222682422][bookmark: _Toc222682736]4.3. Objective two: The Effective Leadership Style in Achieving Educational Goals
This was the second research objective which intends to examine effective leadership style in achieving educational goals. It is clear that heads of school preferred both democratic and authoritarian leadership style with democratic style dominant as indicated in the first objective. This section below examines effective leadership style in achieving educational goals;

[bookmark: _Toc434808443][bookmark: _Toc434808589][bookmark: _Toc222681995][bookmark: _Toc222682234][bookmark: _Toc222682423][bookmark: _Toc222682737]4.3.1. Participatory leadership Style
The findings in one of the secondary schools’ meeting shown that head of school encourages everybody to participate in the affairs of the secondary schools. Meetings indicated to emphasize participation among group members. Meeting emphasized people to participate in solving academic issues, discipline cases, good relationships, and contribution of school fees. 

The responses of findings indicated that the meetings conducted as shown below: Responses shown, as “every day”, responses were 23 out of 81 responses, representing 28.4%. The 4-6 “times a week” were 58 responses out of 81 responses, representing 71.6%. This made total of all 81 responses out of 81 responses in the study, representing 100% meeting were called for participation. The findings were shown as in the Table 4.2 below.
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	Frequency
	Percent

	
	Every day
	23
	28.4

	
	4-6 times a week
	58
	71.6

	
	Total
	81
	100.0


Source: Research findings, 2014

The majority of participants wrote (specified) that, 
“The meetings were called most in tea/staff meetings, school Baraza, teachers’ parents’ meetings and sometimes individual call. “every day” meetings conducted in tea meetings as well as “4-6 times a week”. Teachers parents meetings, and school Baraza were specified mostly at the end of term or when special event arises”. 

Meeting used two ways communication where people exchanged ideas, experiences, knowledge and skills. There was such hot discussion, debate and kind of dialogue (questioning and answering) like. Gender issues were encouraged where contribution come on men and women (one chance for men and next for women). Generally, meeting were called by heads of school for participation. Those attended participated and those did not attend, head of schools emphasized the meeting to inform absentees to attend next meeting called. Hence participation style was well encouraged. Some meetings such as tea meetings were inexpensive, easier to gather followers on special needs. Those meetings which were cost were located only at the end of term or only four times for schools boards in a year as parent specified possibly representative members in schools board. In this respect, people contributed/work as team.

[bookmark: _Toc434808445][bookmark: _Toc434808591][bookmark: _Toc222681997][bookmark: _Toc222682236][bookmark: _Toc222682425][bookmark: _Toc222682739]4.3.2. Delegating style	
The findings indicated that heads of schools uses delegate as effective leadership style. Missing responses were seven 07 out of 81 responses. The missing responses represent 8.64% and did not affect the study. Strongly agree responses were 24 out of 81 responses, represent, 29.63%, agree responses were 46 responses out of 81 responses represent 56.79%.While least of 4 responses out of 81 responses represent 4.94% indicated neutral as in the Table 4.3 below:
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	Frequency
	Percent

	
	Missing
	7
	8.64

	
	strongly agree
	24
	29.63

	
	Agree
	46
	56.79

	
	Neutral
	4
	4.94

	
	Total
	81
	100.0


Source: Research findings 2014

The Table 4.3 indicated that heads of schools use delegating style in achieving educational goals. Generally, majority of participants did not specify the delegation of authority. However some participants indicated unsatisfactory actions the way heads of schools delegate. Some participants’ teachers specify by writing that,
“Our mother, some write “our head”, others “my king” (possibly to mean head of school) appoint their best (friends) to hold positions even they are 	inabilities to operate task and left with no supervision. 
“The appointment based on personal interests,” others wrote “delegation based on people loyal to and unable to criticise head of school”. One teacher writes “we leave the head to decide everything as they decide themselves in school fund expenditure”

	One teacher wrote “my head disturb me if I disperse before time, while their 	best friend left to self direction and self control “their best friend tell us 	“headmaster do nothing to me. I do whatever I want to do “other wrote “we 	help them to reduce their loads”

Generally, findings indicated that there was kind of delegation style done by heads of schools. This leadership style help heads of schools to reduce workloads However, some followers indicated that the kind of delegation preferred basing on friendship and not capability to operate tasks (do not achieve educational goals).Hyera (2010) support the idea that effective delegation should done to people who capable on work; this helps head of school to minimize workloads. The researcher noted that to some extent, there were questioning kind of delegating style and things people delegated to.
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The findings indicated that heads of schools respect shared ideas and tape valuable ideas of active follower especially those ready to share their ideas, skills, experiences and knowledge in decision making. The findings shown that shared ideas were respect as in the responses below: respected ideas excellently were 33 responses out of 81 responses participants represent 40.7%. Very good were 28 responses out of 81 responses represent, 34.6%. Therefore many (61) responses out of 81 responses participants in the study, representing 75.3% supported that heads of schools consider their suggestion or views provided to them in the meetings or schools Baraza. While minority of 07 responses out of 81 responses, represent 8.6% rated neutral. Never were 13 responses out of 81 responses participants, representing 16% disagree consideration of shared views and ideas are considered by their heads of schools in decision making. The responses indicated in the Table 4.4.below	
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	Frequency
	Percent

	
	Excellently
	33
	40.7

	
	Very good
	28
	34.6

	
	Neutral
	7
	8.6

	
	Never
	13
	16

	
	Total
	                   81
	              100.0


Source: Research findings, 2014
	
Sometime heads of schools face difficulty in leadership style since issues confusing. Some followers were courageous to share ideas, though not respected. One student wrote that, 
 “My friend was hated by head of school when need his parent to be responsible on school fees in school Baraza” he/she continue “it is not fair to be chased to follow schools fees while our fellow rich students still in the class learning”. “Only views and suggestions of interest to them are considered”.

The findings indicated that responsibility confused in the contribution of schools fees and results misunderstanding between educational stakeholders. There is noisy made by some politicians not to expel students while some heads of schools do. The head of school indicated that government did not abolish though some politician against to expel student out of schools. Head of school said “this is not expelling students just contribution (participation) in paying school fees” the answer who is responsible, confusing (head of school or politician?)

Some followers were cowards. It made difficult to heads of schools to tape their possibly valuable ideas. This is because some heads of schools were not creative to establish good technique to tape ideas from cowards. Three cowards, teachers wrote,
“We are ready to share views but those ideas not against heads of schools interests. This is because head of school create hatred, other two teachers wrote, because we are not being recommended on payable special duty like marking class with national examinations” (possibly form two and four classes). 

Due to ineffective use leadership style as believed by some subordinates, the findings indicated that heads of school with degree holders were 46 out of 88 teachers while diploma holders were 42 out of 88.Diploma holders were experienced (28 experienced, 14 inexperienced) compare to degree holders (22 experienced, 24 inexperienced).Findings shown 01 head of school had diploma holder leads degree holder. The effects were feelings of inferiority and lack confidence. One teacher wrote,
	“Our headmaster (diploma holder) lacks confidence and feels inferiority 	complex when leads us”.

The discussion shows that weakness gaps can be filled in democratic head of school (by taping knowledgeable degree teachers). For example 01 head of school out of 04 heads of schools studied was diploma holder lead degree holders. This is because, weakness of unknowledgeable heads of schools become strengths by being added knowledge by other educated people, but needs other mechanism to agree with subordinates. ADEM (2015) support the idea that low level of education to lead higher educated people can be barrier to good communication skills. In this respect, Babyegeya (2002) added it causes inferiority complex to heads of school. This is because Hyera (2010) support the idea that appointment to hold position based to incapable people.

[bookmark: _Toc434808449][bookmark: _Toc434808595][bookmark: _Toc222682001][bookmark: _Toc222682240][bookmark: _Toc222682429][bookmark: _Toc222682743]4.3.4. Keep people busy style
The findings indicated that heads of schools did not keep people busy to the time of dispersing. The findings shown that those agreed with heads of schools to keep people busy rated strongly agree responses were 03 represent 3.7%. Agree were 08 represent, 9.9%. (total 08 represent 13.6%).Neutral was 01 represent 1.2%.The majority shown strongly disagree were 35 represent 43.2% and disagree were 18 represent 22.2% (total 53 represent 61.4%) and Missing responses were 16 represent 19.8% and did not affected the study.

[bookmark: _Toc434808091][bookmark: _Toc434808450][bookmark: _Toc434808596][bookmark: _Toc222682002][bookmark: _Toc222682241][bookmark: _Toc222682430][bookmark: _Toc222682744]Table 4.5: Keep people busy style
	
	Frequency
	Percent

	strongly agree
	3
	3.7

	Agree
	8
	9.9

	Neutral
	1
	1.2

	strongly disagree
	35
	43.2

	Disagree
	18
	22.2

	Missing responses
	16
	19.8

	Total
	83
	100.0


Source: Analyzed in SPSS, 2014

Findings have shown that attendance of students and teacher looked good, but some of the teachers and students do not stay till the end of the school day. In other words, some teachers and students usually mark the register in the morning and disappear before the end of the day. During the researcher’s interactions with the schools, it observed that, sometimes some classes were without teachers while teachers were supposed to teach students. In this study, some teachers observed were not committed to their work, the fact that some teachers demonstrated a disengaged behaviours. 

Buchanan and Huczynski, (2004) support the idea that when heads of schools tape ideas (shared ideas) and consider them in decision making process, people become committed in the work. In this respect, subordinates (some teachers and students) would commit to the work since their ideas were highly considered, contrary some shown poor commitment. (Refer to the Table 4.4). Behaviour of head of school possibly is the behaviour of followers. In this respect, Kinicki et al. (2002) support the idea that possibly some heads of schools as leaders keep to the middle of the road (possibly they satisfy with whatever happens in secondary schools whether success or failure of educational goals.

[bookmark: _Toc434808451][bookmark: _Toc434808597][bookmark: _Toc222682003][bookmark: _Toc222682242][bookmark: _Toc222682431][bookmark: _Toc222682745]4.3.5. Authoritarian leadership style
The findings indicated that some heads of schools do not consult subordinates on matters related to schools fund. They do not consult people in the decision making related to school fund expenditure. They sole procedures on how to use school fund. People do not ask questions on schools fund expenditures. The findings indicated authoritarian used in school fund, but on other issues a participants wrote head of school is a good person. Four teachers of the similar secondary schools show the evidence below. They wrote,
 “Generally, our head of school is a good person, but do not ask question on issues related to schools fund expenditure. You will be hated as if this school fund belonged to a person (head of school)”, other wrote as “if this school fund is properties of somebody”. Other add, “uses school fund for personal interests, when you ask, hatred face you as like revenge but other issues a person is cool” 

The findings above do not give enough evidence since a head of school specified is from one secondary school. Problem is school fund and not otherwise. Possibly in other issues a heads of school is a good person and cool. Davey et al., (2004) support idea that democratic heads of school is liked by people, while authoritarian head of school is disliked. Hence head of school is democratic in other issues other than school funds (as some followers specified).The findings indicated that if people were not be involved in school fund create hostility, enmity, disliked and vagueness.














[bookmark: _Toc434808452][bookmark: _Toc434808598][bookmark: _Toc222682004][bookmark: _Toc222682243][bookmark: _Toc222682432][bookmark: _Toc222682746]CHAPTER FIVE

[bookmark: _Toc434808453][bookmark: _Toc434808599][bookmark: _Toc222682005][bookmark: _Toc222682244][bookmark: _Toc222682433][bookmark: _Toc222682747]CONCLUSION AND RECOMMENDATION

[bookmark: _Toc434808454][bookmark: _Toc434808600][bookmark: _Toc222682006][bookmark: _Toc222682245][bookmark: _Toc222682434][bookmark: _Toc222682748]5.1. An introduction
This study aimed at studying the effective leadership style in achieving educational goals in Singida Municipal secondary schools. Mtipa, Mandewa, Unyambwa and Mungumaji secondary schools were selected. This chapter presents summary of the study, the main conclusion, implication of the study and recommendation pertaining to effective leadership style in achieving educational goals in Singida Municipal secondary schools.

[bookmark: _Toc434808455][bookmark: _Toc434808601][bookmark: _Toc222682007][bookmark: _Toc222682246][bookmark: _Toc222682435][bookmark: _Toc222682749]5.2. Summary of the Findings
In the context of this study, the following were the summary of the study findings which enhanced the discussion:

The finding has shown that heads of schools use (frequently) democratic style as majority of 63% rated. Other participants rated an authoritarian leadership style is (frequently) used by as 33%.The least participant rated both leadership style used (frequently) by 3.7%). 

From this research, it has been discovered that heads of schools use participatory leadership style, delegating leadership style, supportive leadership style and ignore keeping people busy style as effective leadership. Participatory was emphasized well in achieving educational goals. Some participants dissatisfied with delegating leadership style as heads of schools delegate tasks to incapable people based on friendship and personal interest. In supportive leadership style possibly valuable ideas of cowards were not taped. By using participatory, delegating and supporting styles some teachers and students still have poor commitment.

[bookmark: _Toc434808456][bookmark: _Toc434808602][bookmark: _Toc222682008][bookmark: _Toc222682247][bookmark: _Toc222682436][bookmark: _Toc222682750]5.3. Conclusion
The researcher came up with the following overall main conclusions from students, teachers, parents, heads of schools, WECs and MEO respectively.

i. Heads of schools use both democratic and authoritarian leadership style with democratic style dominant. The use of both leadership styles does not emphasis only participatory style as emphasized by commission for education in secondary school settings when achieving educational goals.

ii. Participatory, delegating and supportive based on democratic leadership style. Hence heads of schools used frequently democratic leadership style. Some participants believed that democratic leadership style is not well followed by some heads of schools. This is because some were passively using democratic style, not tolerant to ideas shared contrary to them (violation democratic rules) and for personal interest. This indicated that democratic leadership style is not used effectively by some heads of schools (suitable word “ill uses democratic leadership style” and hence result some followers to ignore their heads of schools.

iii. Some people were not committed even heads of schools use democratic leadership style in achieving educational goals. This indicated that other styles may be appropriate to them as last resort. Generally, democratic leadership style is effective style compare to an authoritarian leadership style. This is because democratic leadership style allows poor skilled and inexperienced heads of school to tape ideas of other knowledgeable people and fill gaps, liked and good relationship based. Some heads of heads of schools do not have creativities to establish mechanism to tape ideas of cowards and make teachers and students stay to the time of dispersing. Heads of schools’ knowledge, skills, and experiences are necessary during taping valuable ideas of other people.

[bookmark: _Toc434808457][bookmark: _Toc434808603][bookmark: _Toc222682009][bookmark: _Toc222682248][bookmark: _Toc222682437][bookmark: _Toc222682751]5.4. Implication of Findings
In case Ministry of Education and vocational training require improvement in effective leadership style in achieving educational goals must be treated as the policy matter. Poor knowledge to heads of schools makes difficulty to use effective leadership style. How can poor skilled head of schools lead skilled? Can they lead in effective leadership style? Can they know if better skills provided? The study suggests designing appropriate training programs for heads to deals with individuals (as cowards) and group in the school settings. Applying effective leadership style in achieving educational goals in Singida Municipal secondary schools is more meaningful and relevant to followers. This is because some students will go back to the society or some teachers possibly appointed to such position and engages in various leadership styles (behaviour of the leader imitated by followers and act in the same way). It is proper to ensure that leadership style used is effective style at all levels in secondary schools. Dealing with individual, communication skills, flexibility is inevitable. Using leadership style depends on kind of people. Even effective leadership style does not achieve goals if nature of people lacks specific mechanism to apply according to situation. 

[bookmark: _Toc434808458][bookmark: _Toc434808604][bookmark: _Toc222682010][bookmark: _Toc222682249][bookmark: _Toc222682438][bookmark: _Toc222682752]5.5. Recommendation
[bookmark: _Toc434808459][bookmark: _Toc434808605][bookmark: _Toc222682011][bookmark: _Toc222682250][bookmark: _Toc222682439][bookmark: _Toc222682753]5.5.1. Recommendation for Policy Issues
 Firstly, in case heads of schools use both leadership styles, they should adapt according to the situations (effective situation authoritarian not revealed).Therefore, authoritarian is not recommended to be used in secondary schools since it causes bad effects such as enmity, hostility and vagueness.

Secondly, Ministry of education and vocational training should arrange continuous inspections to heads of schools. Research should find data if heads of schools as effective leaders (undertaken leadership course and use) since they are key portion in the successful of secondary schools educational goals.
 
Promotion to heads of schools should be made for those poses effective leadership style, trained in variety of settings not merely implementer of set guidelines. The researcher recommends the use of secret suggestion box for putting ideas in written texts for followers. The secret suggestion box should be locked and opened by leaders dealing with good governance. For commitment researcher recommended to prepare green book (a book where teachers sign at the end of dispersing time to show accountability) and red book (to register teachers and students who disappear before time of dispersing for further measures to be taken).The heads of schools should strictly supervise students and teachers who do not committed to their work as last resort.

[bookmark: _Toc434808460][bookmark: _Toc434808606][bookmark: _Toc222682012][bookmark: _Toc222682251][bookmark: _Toc222682440][bookmark: _Toc222682754]5.5.2. Recommendation for Further Research Study
The researcher conducted this study only on 04 secondary schools in Singida Municipal and 81 participants. In this respect, it is suggested that a similar study be conducted in large population and more secondary schools in different Municipal and other settings in Tanzania. This helps to determine the extent to which heads of schools implement guidelines and being true to use leadership styles in school environment. Hence, it is easier to determine whether heads of schools consider educational goals or implementer of guidelines to satisfy their upper leaders. 

In this study, there is a shortage of research on the effective leadership style in achieving educational goals in Singida Municipal secondary schools, specifically on the connectedness of the heads of schools leadership style and achievements of educational goals. Recently no clear-cut defined between heads of schools and other politician in the achievements of educational goals. Thus, more research, both qualitative and quantitative is required to examine the effective leadership style in achieving educational goals in secondary schools. In this respect, suggested research areas are:
· Techniques for achieving effective skills and leadership style for heads of schools on teachers’ effectiveness, students’ attitude and the general situations.	
· The strategies and techniques used for creating and sustaining positive tapping valuable ideas especially those who are cowards. 
[bookmark: _Toc434808461][bookmark: _Toc434808607][bookmark: _Toc222682013][bookmark: _Toc222682252][bookmark: _Toc222682441][bookmark: _Toc222682755]5.6. Concluding Remarks
The level of leadership style in the achievement of educational goals in some Singida secondary schools is a disturbing issue to heads of schools and other educational stakeholders. Heads of schools are responsible for suitable situation like teachers’ commitment to students, students’ behaviours, and for the achievement of other educational goals. Furthermore, it has shown that the heads of schools’ limited knowledge on leadership skills and styles, as evident in poor achieving educational goals. This picture requires the government, through the Ministry of Education to come up with effective ways of improving heads of schools’ leadership skills and styles and the general situations in secondary schools. Thus, the whole process of establishing effectiveness of learning and teaching starts with the heads of schools’ leadership skills to direct both teachers and learners’ focus. Finally, the government should give the good situation priority by giving thought to teachers’ problems with regard to situation of life facing them. The government should also be active in building accountability situations in secondary schools and ensure that schools are answerable for the general achievement of educational goals.
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[bookmark: _Toc222682445][bookmark: _Toc222682759]QUESTIONNAIRES FOR FORM FOUR STUDENTS
The purpose of these questionnaires is to collect information from students that will help in research entitled “ Effective leadership style in achieving educational goals in Singida Municipal secondary schools” These questionnaires will be treated confidential and for the purpose of this study only. 

1. Which leadership style does head of school use frequently in secondary schools?
1. Authoritarian ( 	)	
1. Democratic     (	)
1. Both leadership style  (    )
1. Does head of school recognize and reward the students who perform examination    well?
1. Strongly agree (   )
1. Agree		(   )	
1. Neutral	 (   )
1. Strongly disagree (  )
1. Disagree (   )
1. Others (	)  (specify)…………………………………………………………………………………………………………………………………………………………………………........................................................................................................
1. Does head of school establishes rules and regulations that all students must stick to and provide them with guidance and counselling?
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree (   )
1. Strongly disagree (   )
1. Others (specify)…………………………………………………………………………………………………………………………………………………………

 4.  Do you have school BARAZA? 
i. Every day (   )
ii. 4-6 times a week (   )
iii. Neutral(   )
iv. Never. (   )
v. Others  (specify)….............................................................................................................................................................................................................................................................
5. Do your views and suggestions in school BARAZA considered by head of school when makes decisions?
1. Excellently (   )
1. Very good  (   )
1. Good   (   )
1. Neutral (   )
1. Never   (   )
1. Others (specify)…………………………………………………………………………………… 
6. Does head of school reprimand students in front of others?
1. Frequently (   )
1. Always  (   )
1. Neutral   (    )
1. Never   (    )
1. Others (specify)………………………………………………………………………………………………………………………………………………………………

7. Does head of school involve students’ government in school decision making?
i. Every day (     )
ii. 4-6 times a week (    )
iii. Neutral   (    )
iv. Never.  (     )
v. Others (specify)…....................................................................................................................................................................................................................................................................................................................................................................
8. Do you participate in deciding income and expenditure of school funds?
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree   (    )
1. Strongly disagree (    )
1. Other (specify)……………………………………………………………………………………………………………………………………………………………….........................................................................................................................
9. Does head of school give feedback on different matters related to schools when needed? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)……………………………………………………………………… ………….......................................................................................................
10. Does head of school involve strict supervision to teachers and students? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral(   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)…………………………………………………………………………………………………………………………………………………………

11. Does head of school be rigid and inflexible in suggestion given? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)………………………………………………………………………………………………………………………………………………………………………..................................................................................................................
Respond to the following regarding to liking and atmosphere of the head of school 
	
	
	Strongly agree
	Agree
	Neutral
	Strongly disagree
	Disagree

	12
	Like less
	
		
	
	
	

	13
	Friendly
	
	
	
	
	

	14
	Others (specify why…………………………………………………………………………………




Tick (√) to appropriate choice
	
	Head of school	
	Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	15
	Soles decision making
	
	
	
	
	

	16
	Threatens and punishes.
	
	
	
	
	

	17
	Encourages strict supervision and control.
	
	
	
	
	

	18
	Does not assign delegation of power.
	
	
	
	
	

	19
	 Keeps people busy with work and complies with the rules and regulations 
	
	
	
	
	

	20
	Considers physiological and safety needs only 
	
	
	
	
	

	21
	Encourages scope for initiatives and creativity.
	
	
	
	
	

	22
	Others (specify)
	………………………………………….................



Tick (√) to appropriate choice
	
	Head of school	
	 Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	23
	 Makes decision in consultation with subordinates.
	
	
	
	
	

	24
	 Two way communications.
	
	
	
	
	

	25
	 Delegate full authority to people.
	
	
	
	
	

	26
	 Uses people oriented style.
	
	
	
	
	

	27
	 Encourages ego needs to people.
	
	
	
	
	

	28
	 Encourages scope for initiative creativity “we” style.
	
	
	
	
	

	29
	Others (specify)
	


THANK YOU FOR YOUR COOPERATION
[bookmark: _Toc222682446][bookmark: _Toc222682760]APPENDIX II

[bookmark: _Toc222682447][bookmark: _Toc222682761]QUESTIONNAIRES TEACHERS
The purpose of these questionnaires is to collect information from teachers that will help in research “Effective leadership style in achieving educational goals in Singida Municipal secondary schools” These questionnaires will be treated confidential and for the purpose of this study only. Be honest there are no wrong and right answers. Be God’s friend, for your country development.

1. Which leadership style does head of school use frequently in secondary schools?
i. Authoritarian ( 	)	
ii. Democratic     (	  )
iii. Both leadership style (     )    

2.   Does head of school recognize and reward teachers who perform their duties well?
1. Strongly agree (   )
1. Agree		(   )	
1. Neutral	 (   )
1. Strongly disagree (  )
1. Disagree (   )
1. Others  	(specify)………………………………………………………………… ……….…………………………………………………………………............
3. Does head of school establish rules and regulations that all teachers must stick to and provide them with guidance and counselling? 
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree (   )
1. Strongly disagree (   )
1. Others (specify)………………………………………………………………………… …….....................…………………………………………………………………
4.  Do you have meetings with your head of school?
1. Every day (   )
1. 4-6 times a week (   )
1. Neutral (   )
1. Never. (   )
1. Others  (specify)….................................................................................................................................………………………………………………………………….......................... 5. Do your views and suggestions in teachers meetings listened by head of school?
1. Excellently (   )
1. Very good  (   )
1. Good   (   )
1. Neutral  (   )
1. Never   (   )
1. Others (specify)……………………………………………………………………………… ………........................…………………………………………………………………
6. Does head of school reprimand teachers in front of others?
1. Frequently (   )
1. Always  (   )
1. Neutral   (    )
1. Never   (    )
1. Others (specify)…………………………………………………………………………………………………………………………………………………………............……
7. Does head of school involve teachers in school decision making?
1. Every day (     )
1. 4-6 times a week (    )
1. Neutral  (    )
1. Never.  (     )
1. Others (specify)…............................................................................................................................................................................................................................................................... 8. Do you participate in deciding income and expenditure of school funds?
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree   (    )
1. Strongly disagree (    )
1. Other (specify)…………………………………………………………………………………………………………………………………………………………………………
9. Does head of school give feedback on different matters related to schools when needed? 
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree   (    )
1. Strongly disagree (    )
1. Other (specify)…………………………………………………………………………………………………………………………………………………………………………
10. Does head of school involve strict supervision to teachers and students? 
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree   (    )
1. Strongly disagree (    )
1. Other (specify)…………………………………………………………………………………………………………………………………………………………………………

11. Does head of school be rigid and inflexible in suggestion given? 
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree   (    )
1. Strongly disagree (    )
1. Other (specify)………………………………………………………………………………………………………………………………………………………………………… 
Liking and group atmosphere of the head of school
	
	
	Strongly agree
	Agree
	Neutral
	Strongly disagree
	Disagree

	12
	Like less
	
	
	
	
	

	13
	Friendly
	
	
	
	
	

	14
	Others (specify why………………………………………………………………………………………………………………………………………………………………………..



	


Tick (√) to appropriate choice
	
		Head of school
	Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	15
	Soles decision making
	
	
	
	
	

	16
	 Threatens and punishes.
	
	
	
	
	

	17
	Encourages strict supervision and control.
	
	
	
	
	

	18
	Does not assign delegation of power.
	
	
	
	
	

	19
	 Keeps people busy with work and complies with the rules and regulations
	
	
	
	
	

	20
	Considers physiological and safety needs only
	
	
	
	
	

	21
	Encourages scope for initiatives and creativity.
	
	
	
	
	

	22
	Others (specify)
	…………………………………………….....................................................................................................................................................................................





Tick (√) to appropriate choice
	
	Head of school	
	 Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	23
	
 Makes decision in consultation with subordinates.
	
	
	
	
	

	24
	 Uses two way communications.
	
	
	
	
	

	25
	 Delegates full authority to people.
	
	
	
	
	

	26
	 Uses people oriented style.
	
	
	
	
	

	27
	 Encourages ego needs to people.
	
	
	
	
	

	28
	 Encourages scope for initiative and creativity
	
	
	
	
	

	29
	Others (specify)
	....................................................................................................



THANK YOU FOR YOUR COOPERATION


[bookmark: _Toc222682448][bookmark: _Toc222682762]APPENDIX III

[bookmark: _Toc222682449][bookmark: _Toc222682763]QUESTIONNAIRES FOR PARENTS
The purpose of these questionnaires is to collect information from parents that will help in research entitled “Effective  leadership style in achieving educational goals in Singida Municipal secondary schools” These questionnaires will be treated confidential and for the purpose of this study only. Be honest there are no wrong and right answers. Be God’s friend, for your country development. 

1. Which leadership style does head of school use frequently in secondary schools?
i. Authoritarian ( 	)	
ii. Democratic     (	)
iii. Both leadership styles  (         )
2.  Does head of school recognize and reward your children who perform examination well?
1. Strongly agree (   )
1. Agree		(   )	
1. Neutral (   )
1. Strongly disagree (  )
1. Disagree (   )
1. Others      (specify)………………………………………………………………………………………………………………………………………………………………………… 
3. Does head of school establish rules and regulations with you that all your children must stick to and provide them with guidance and counselling? 
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree (   )
1. Strongly disagree (   )
1. Others (specify)………………………………………………………………………..……………………………………………………………………………………………….… 
4.  Do you have parents meetings with head of school?  
1. Every day (   )
1. 4-6 times a month (   )
1. Neutral(   )
1. Once in a year (   )
1. Never. (   )
1. Others  (specify)…............................................................................................................................................................................................................................................................
5. Do your views and suggestions in school parents’ meetings considered well by head of school in decision making? 
1. Excellently (   )
1. Very good  (   )
1. Good   (   )
1. Neutral (   )
1. Never   (   )
1. Others (specify)……………………………………………………………………………..….…………………………………………………………………………………………
6. Does head of school reprimand parents in front of others?
1. Frequently (   )
1. Always  (   )
1. Neutral  (    )
1. Never   (    )
1. Others (specify)……………………………………………………………………………..… 
 7. Does head of school involve parents in school decision making?
1. Every day (     )
1. 4-6 times a week (    )
1. Neutral   (    )
1. Never.  (     )
1. Others (specify)…............................................................................................................................................................................................................................................................... 8. Do you participate in deciding income and expenditure of school funds?
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree   (    )
1. Strongly disagree (    )
1. Other (specify)……………………………………………………………………………..………………………………………………………………………………………
 9. Does head of school give feedback on different matters related to schools when needed? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)…………………………………………………………………………….…...........................................................................................................................
10. Does head of school involve strict supervision to teachers and students? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral(   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)……………………………………………………………………………..……....................................………………………………………………………………
11. Does head of school be rigid and inflexible in suggestion given? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral(   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)……………………………………………………………………………..……….................................................................................................................................

 Respond to the following regarding to Liking and group atmosphere of the head of school
	
	
	Strongly agree
	Agree
	Neutral
	Strongly disagree
	Disagree

	12
	Like less
	
	
	
	
	

	13
	Friendly
	
	
	
	
	

	14
	Others (specify why…………………………………………………………………………………





Tick (√) to appropriate choice
	
		Head of school
	Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	15
	Soles decision making
	
	
	
	
	

	16
	 Threatens and punishes.
	
	
	
	
	

	17
	Encourages strict supervision and control.
	
	
	
	
	

	18
	Does not assign delegation of power.
	
	
	
	
	

	19
	Keeps people busy with work and complies with the rules and regulations
	
	
	
	
	

	20
	Considers physiological and safety needs only 
	
	
	
	
	

	21
	Encourages scope for initiatives and creativity.
	
	
	
	
	

	22
	Others (specify)
	……………………………………………




	
	Head of school	
	 Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	23
	
 Makes decision in consultation with subordinates.
	
	
	
	
	

	24
	 Two way communications.
	
	
	
	
	

	25
	 Delegate full authority to people.
	
	
	
	
	

	26
	 Uses people oriented style.
	
	
	
	
	

	27
	 Encourages ego needs to people.
	
	
	
	
	

	28
	 Encourages scope for initiative creativity “we” style.
	
	
	
	
	

	29
	Others (specify)
	.................................................................................................


Tick (√) to appropriate choice
THANK YOU FOR YOUR COOPERATION




[bookmark: _Toc222682450][bookmark: _Toc222682764]APPENDIX IV

[bookmark: _Toc222682451][bookmark: _Toc222682765]QUESTIONAIRES FOR HEADS OF SCHOOLS
The purpose of these questionnaires is to collect information from head of schools that will help in research entitled “Effective leadership style in achieving educational goals in Singida Municipal secondary schools” These questionnaires will be treated confidential and for the purpose of this study only. Be honest there are no wrong and right answers. Be God’s friend, for your country development. 

1. Which leadership style does head of school use frequently in secondary schools?
i. Authoritarian ( 	)	
ii. Democratic     (	)
iii. Both leadership style  (         )
2.    Do you recognize and reward students/ teachers who perform their duties well?
1. Strongly agree (   )
1. Agree		(   )	
1. Neutral (   )
1. Strongly disagree (  )
1. Disagree (   )
1. Others      (specify)……………………………………………………………………………..……………………………………………………………………………

3. Do you establish rules and regulations that all teachers must stick to and provide them with guidance and counselling? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree (   )
v. Strongly disagree (   )
vi. Others (specify)……………………………………………………………………………..………………………………………………………………………………………
4. Do you have meetings with your fellow teachers? 
i. Every day (   )
ii. 4-6 times a week (   )
iii. Neutral (   )
iv. Never. (   )
v. Others  (specify)…................................................................................................................................................................................................................................................
5. Do you consider students/teachers’ views and suggestions in meetings when making decisions?
1. Excellently (   )
1. Very good  (   )
1. Good   (   )
1. Neutral  (   )
1. Never   (   )
1. Others (specify)………………………………………………………………………… ………………………………………………………………….........................
6. Do you reprimand students/teachers in front of others?
1. Frequently (   )
1. Always  (   )
1. Neutral   (    )
1. Never   (    )
1. Others (specify)……………………………………………………………………………..………………………………………………………………………………
 7. Do you involve teachers in school decision making?
1. Every day (     )
1. 4-6 times a week (    )
1. Neutral (    )
1. Never.  (     )
1. Others (specify)…............................................................................................................................................................................................................................................
8. Do your students and teachers participate in deciding income and expenditure of school funds?
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)……………………………………………………………………………. …………………………………………………………………............
9. Do you give feedback on different matters related to schools when needed? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)………………………………………………………………………… ………............................................................................................................
10. Do you involve strict supervision to teachers and students? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)………………………………………………………………………… ……................................................................................................................
11. Do you rigid and inflexible in suggestion given? 
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree   (    )
1. Strongly disagree (    )
1. Other (specify)……………………………………………………………………………..……………………………………………………………………................

Respond to the following regarding to Liking and group atmosphere of the head of school
	
	
	Strongly agree
	Agree
	Neutral
	Strongly disagree
	Disagree

	12
	Like less
	
	
	
	
	

	13
	Friendly
	
	
	
	
	

	14
	Others (specify why………………………………………………………………………………………………………………………………………………………………………..



	


Tick (√) to appropriate choice
	
	Head of school
	Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	15
	Soles decision making
	
	
	
	
	

	16
	Threatens and punishes.
	
	
	
	
	

	17
	Encourages strict supervision and control.
	
	
	
	
	

	18
	Does not assign delegation of power.
	
	
	
	
	

	19
	 Keeps people busy with work and complies with the rules and regulations
	
	
	
	
	

	20
	Considers physiological and safety needs only. 
	
	
	
	
	

	21
	Encourages scope for initiatives and creativity.
	
	
	
	
	

	22
	Others (specify)
	………………………………………………………………………………………………………………………………………………………………………..





Tick (√) to appropriate choice
	
	Head of school
	 Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	23
	 Makes decision in consultation with subordinates.
	
	
	
	
	

	24
	 Two way communications.
	
	
	
	
	

	25
	 Delegate full authority to people.
	
	
	
	
	

	26
	 Uses people oriented style.
	
	
	
	
	

	27
	 Encourages ego needs to people.
	
	
	
	
	

	28
	 Encourages scope for initiative creativity “we” style.
	
	
	
	
	

	29
	Others (specify)
	..................................................................................................................................................................................................


THANK YOU FOR YOUR COOPERATION


[bookmark: _Toc222682452][bookmark: _Toc222682766]APPENDIX V

[bookmark: _Toc222682453][bookmark: _Toc222682767]QUESTIONNAIRES FOR WARD EDUCATION COORDINATORS 
[bookmark: _Toc222682454][bookmark: _Toc222682768]AND MUNICIPAL EDUCATION OFFICER
The purpose of these questionnaires is to collect information from Ward Education Coordinator and Municipal Education Officer that will help in research entitled “Effective leadership style in achieving educational goals in Singida Municipal secondary schools” These questionnaires will be treated confidential and for the purpose of this research only. Be honest there are no wrong and right answers. Be God’s friend, for your country development. 

1. Which leadership style does head of school use frequently in secondary schools?
i. Authoritarian ( 	  )	
ii. Democratic     (	   )
iii. Both leadership style (      ) 

2.  Do heads of schools recognize and reward the students who perform examination well?
i. Strongly agree (   )
ii. Agree		(   )	
iii. Neutral	 (   )
iv. Strongly disagree (  )
v. Disagree (   )
vi. Others        (specify)……………………………………………………………………..………..................................................................................................................
3. Do heads of schools establish rules and regulations that all students must stick to and provide them with guidance and counselling? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree (   )
v. Strongly disagree (   )
vi. Others (specify)………………………………………………………………………………...........................................................................................................................
4. Do heads of schools have school’s meetings with students, parents and teachers? 
i. Every day (   )
ii. 4-6 times a week (   )
iii. Neutral (   )
iv. Never. (   )
v. Others  (specify)…................................................................................................................................................................................................................................................
5. Do students’ views and suggestions in students, parents, and teachers meetings in school considered by head of school when makes decisions?
i. Excellently (   )
ii. Very good  (   )
iii. Good   (   )
iv. Neutral (   )
v. Never   (   )
vi. Others (specify)………………………………………………………………………… ……….............................................................................................................
6. Do heads of schools reprimand students in front of others?
i. Frequently (   )
ii. Always  (   )
iii. Neutral  (    )
iv. Never   (    )
v. Others (specify)………………………………………………………………………… ……................................................................................................................
7. Do heads of schools involve students’ government in school decision making?
i. Every day (     )
ii. 4-6 times a week (    )
iii. Neutral (    )
iv. Never.  (     )
v. Others (specify)….........................................................................................................................................................................................................................................
8. Do students and teachers participate to decide on income and expenditure of school funds?
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)………………………………………………………………………… ……….............................................................................................................
9. Do heads of schools give feedback on different matters related to schools when needed? 
i. Strongly agree (   )
ii. Agree  (    )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)………………………………………………………………………… ………............................................................................................................
10. Do heads of schools involve strict supervision to teachers and students? 
i. Strongly agree (   )
ii. Agree  (   )
iii. Neutral (   )
iv. Disagree   (    )
v. Strongly disagree (    )
vi. Other (specify)………………………………………………………………………… ……….............................................................................................................
11. Do heads of schools rigid and inflexible to suggestion given? 
1. Strongly agree (   )
1. Agree  (   )
1. Neutral (   )
1. Disagree   (    )
1. Strongly disagree (    )
1. Other (specify)………………………………………………………………………… ……….............................................................................................................

Respond to the following regarding to Liking group atmosphere of the head of school
	
	
	Strongly agree
	Agree
	Neutral
	Strongly disagree
	Disagree

	12
	Like less
	
	
	
	
	

	13
	Friendly
	
	
	
	
	

	14
	Others (specify why………………………………………………………………………………



	


Tick (√) to appropriate choice
	
		Head of school
	Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	15
	Soles decision making
	
	
	
	
	

	16
	Threatens and punishes.
	
	
	
	
	

	17
	Encourages strict supervision and control.
	
	
	
	
	

	18
	Does not assign delegation of power.
	
	
	
	
	

	19
	 Keeps people busy with work and complies with the rules and regulations
	
	
	
	
	

	20
	Considers physiological and safety needs only 
	
	
	
	
	

	21
	Does not encourage scope for initiatives and creativity.
	
	
	
	
	

	22
	Others (specify)
	……………………………………………



Tick (√) to appropriate choice
	
	Head of school
	 Strongly agree
	Agree
	Neutral
	Disagree
	Strongly disagree

	23
	
 Makes decision in consultation with subordinates.
	
	
	
	
	

	24
	 Two way communications.
	
	
	
	
	

	25
	 Delegate full authority to people.
	
	
	
	
	

	26
	 Uses people oriented style.
	
	
	
	
	

	27
	 Encourages ego needs to people.
	
	
	
	
	

	28
	 Encourages scope for initiative creativity “we” style.
	
	
	
	
	

	29
	Others (specify)
	...........................................................................................


THANK YOU FOR YOUR COOPERATION
[bookmark: _Toc222682455][bookmark: _Toc222682769]APPENDIX VI
[bookmark: _Toc222682456][bookmark: _Toc222682770]Observation checklist
1. Name of the secondary school ……………………………………………….
2. Interaction of heads of schools and followers…………………………………
3. Mission statements on secondary schools ……………………………………
4. Appearance of secondary school environment……………………..…………
5. Meetings and characteristics
…………………………………………………................................................................................................................................................................................................................................................................................................................................................................................................................
6.  Do teaching and learning continuous well? 
Yes (		),  No (		)
7. Actions and habits of heads of schools in school performances……………….
8. Good and bad condition……………………………………………………….		








[bookmark: _Toc222682457][bookmark: _Toc222682771]APPENDIX VII PERMISSION LETTERS TO COLLECT DATA
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THE UNITED REPUBLIC OF TANZANIA
PRIME MINISTER’S OFFICE

REGIONAL ADMINISTRATION AND LOCAL GOVERNMENT

SINGIDA MUNICIPAL COUNCIL

7%\ Municipal Director,
(}% Singida Municipal Council,

g&g P. O.BOX. 236
: SINGIDA.

(All correspondence should be
Addressed fo Municipal Director)
Phone No:+255 26 250 2179/2362

Fax No: +255 26 250 2179
E.Mail Address: info@smc.go.tz

Web Site:  www.sme.go.tz

In reply please quote;

REF. NO. HM/SI/ K.20/30/VOL.1/16 20 March, 2014

Head of Department,

Primary Education, Secondary Education,

Teachers Service Planning Officer and Community Development.
Singida Municipal Council,

SINGIDA

RE: RESEARCH CLEARANCE FOR MR. AMANI MOHAMED:

Kindly refer to the heading above, MR. AMANI MOHAMED is Student Open University of
Tanzania pursuing Masters in Education in Administration Planning and Policy studies.

Currently, he is permitted to pursue research at Singida Municipal Council.

Please, assist him with necessary requirement to achieve his academic programme.

RAINELI P. MWENDA'® © "
FOR: MUNICIPAL DIRECTOR !
SINGIDA.
COPY TO:- MR. AMANI MOHAMED -~ (This research will not affect your

responsibilities).

RPM/RMM.
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UNITED REPUBLIC OF TANZANIA
PRIME MINISTER’S OFFICE
REGIONAL ADMINISTRATION AND LOCAL GOVERNMENT

Phone No: + 255 26 2521 79 /23 62 Municipal Directors Office,
Fax No: + 25526 250 2179 P.O. Box 236

E-mail: sgdmunicipality@yaloo.com SINGIDA

Ref. No: HM/SI/E.10/32/VOL.I11/170 21/05/2014.

TO : ALL HEADS OF SECONDARY SCHOOLS,

MTIPA, MANDEWA, MUGHANGA, MUNGUMAIJI, UNYAMBWA AND MITUNDURUNI,
P.O. BOX 236,

SINGIDA.

Dear Sir/ Madam

RE: DATA COLLECTION FOR MR.AMANI MOHAMEDI JUMANNE WITH REG. NO.
HD/E/278/T.12. ;

The above named is a student of the Open University of Tanzania perusing Masters of
Education in Administration, Planning and Policy Studies. (Med. APPs). Currently he is in
his final year of study and is required to conduct research work in partial fulfillment of his
programme. We are therefore writing to kindly request your school to allow him collect the
data and information necessary for his study. His case study is at Singida Municipal.

Looking forward for your kind consideration.

Your faithfully,

1) TN g
OMARY R. KISUDA
SINGIDA MUNICIPAL EDUCATION OFFICER
SINGIDA. e TIoR OFFICER





