THE INFLUENCE OF STUDENTS ENROLMENT ON EFFECTIVE UTILIZATION OF AVAILABLE TEACHING-LEARNING RESOURCES IN COMMUNITY SECONDARY SCHOOLS: A CASE OF ARUSHA CITY COUNCIL IN TANZANIA






KARIM ISMAIL MFANGAVO









A DISSERTATION SUBMITTED IN PARTIAL FULFILMENT FOR THE REQUIREMENTS FOR DEGREE OF MASTER OF EDUCATION IN ADMINISTRATION, PLANNING AND POLICY STUDIES OF THE OPEN UNIVERSITY OF TANZANIA
2015
[bookmark: _Toc435751909]CERTIFICATION
I, the undersigned, certify that I have read and hereby recommend for acceptance by the Open University of Tanzania, a dissertation entitled , “The influence of students enrolment on effective utilization of available teaching/learning resources in the community secondary schools-the case of Arusha City Council Secondary schools in partial fulfilment of the requirements for the award of Degree of Master of Education in Administration, Planning and Policy studies( M.Ed APPS) of the Open University of Tanzania.



……………………………
Professor Alfred S.Meena,
(Supervisor)


…………………………………..
Date

[bookmark: _Toc435751910]
DECLARATION
I, Karim Ismail Mfangavo, declare that this dissertation is my own original work and that it has not been presented and will not be presented to any other university for a similar or any other degree award.


……………………………….………….
Signature



…………………………….
Date







[bookmark: _Toc435751911]
COPYRIGHT
No part of this work may be reproduced, copied or transmitted in any form or by any means, electronic or mechanical without prior permission of the Author or The Open University of Tanzania.










[bookmark: _Toc435751912]
DEDICATION
This work is dedicated to my father Ismail Mfangavo, my brother Diwani  and my wife Asia Ijumaa Mbaga for their encouragement and financial support.














[bookmark: _Toc435751913]
ACKNOWLEDGEMENT
The successful completion of this dissertation is a product of generous cooperation and support accorded me by different individuals. First and foremost, I thank Almighty God whose guidance and provisions never failed me throughout the course of my studies.  I am particularly in-debited to my Supervisor Professor Alfred Meena who carefully guided me right from inception of this study to its completion. His insight and scholarly advice helped me to shape this work to its present standard. Much appreciation goes to the Headmasters/Headmistresses of  Sinon, Sombetiini, Elerai, Kaloleni, Felex Mrema, Themi and Arusha secondary schools for providing me the information I needed. 

My sincere gratitude goes to my family which has been very supportive throughout my studies, particularly my wife Asia Ijumaa Mbaga, my brothers Diwani Ismail and Malekea Ismail who tirelessly, provided me with moral and material support which continuously encouraged  and energized me to complete my study.  Special thanks also go to my Research Consultant Professor Issa Omari for introducing me to Professor Alfred Meena as my supervisor. I must point out that in the case of any shortfalls in this dissertation; I remain solely responsible and accountable for them.



[bookmark: _Toc435751914]
ABSTRACT
The purpose of this study was to investigate for the student enrolment as compared to available to teaching and learning resources in the Community secondary schools in Arusha city Council. The study intended to explore teacher student class ratio, student book ratio, number of class taught per teacher in a week and to examine number of human resources in the community secondary schools in Arusha City Council. The study employed descriptive research design by applying the qualitative and quantitative approach. The data were collected through interviews and focused group discussions.  The findings revealed that there were no correlations between teacher- student ratios as the teachers were confronted with large number of students in the class. In this case, the facilitator faced challenges especially teaching and learning techniques. Mostly, they adopted lecture method which implies one way traffic mode concerning teaching-learning process. There was no correlation between books and enrolled students. Obviously, this affected students’ performance in their tests and examinations since these methods are not effective in the teaching –learning process. Teachers had excellent qualifications since most of them had obtained bachelor degrees and Diplomas in education. The study also revealed that teachers were facing hardship conditions and they were taking long time without being promoted. As a result the overall performance was not good but it could be improved if the above weaknesses were corrected as recommended in the study. It is recommended that government should provide adequate resources based on modern technologies to facilitate especially the teaching and learning in large groups. 
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[bookmark: _Toc435751919]CHAPTER ONE
1.0 [bookmark: _Toc356508510][bookmark: _Toc435751920]INTRODUCTION AND BACKGROUND TO THE PROBLEM
[bookmark: _Toc432020624][bookmark: _Toc432071635][bookmark: _Toc433984441][bookmark: _Toc433984797][bookmark: _Toc435751921]1.1 Background Information 
At the beginning of the new millennium, more than 880 million adults in the world were illiterate, about 110 million children were not going to school; discrimination against women and girls was common, and the quality of learning for millions of children and adults was not satisfactory.  In April 2000, representatives of 164 countries, including Tanzania, met at Dakar, Senegal, to discuss and consider these issues. 

At the conclusion of the Conference, the following six goals were adopted by the international community which have came to be known as the Education for All (EFA) goals: Expanding and improving comprehensive early childhood care and education, especially for the most vulnerable and disadvantaged children and ensuring that by 2015, all children, particularly girls, children in difficult circumstances and those belonging to ethnic minorities, have access to and complete free and compulsory primary education of good quality. 

 First, ensuring that the learning needs of all young people and adults are met through equitable access to appropriate learning and life skills programmes and second, achieving a 50 per cent improvement in levels of adult literacy by 2015, especially for women, and equitable access to basic and continuing education for all adults.  Third, eliminating gender disparities in primary and secondary education by 2005, and achieving gender equality in education by 2015, with a focus on ensuring girls’ full and equal access to, and achievement in, basic education of good quality and fourth, improving every aspect of the quality of education, and ensuring excellence so that recognized and measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential life skills (Sarva, 2005).  This has resulted into big enrolment in primary schools and eventually the need for expansion of secondary education.

Despite this, basic amenities continue to be inadequate in most schools. Budgetary allocations for education as a whole and secondary education specifically, have risen only incrementally over the decades. According to a recent survey by the National Institute of Education Planning and Administration, only 65.56 per cent of all classrooms in community secondary schools are in good condition; the rest are in need of either major or minor repairs.  In meeting needs such as drinking water, toilets, blackboards, and furniture, there are major inadequacies. 

The picture at the crucial entry-level is particularly bleak in the rural areas and the worst affected are the poor. Thus, there is a need to provide the necessary infrastructure in schools to make education meaningful in developing countries and Tanzania inclusive (Rena, 2006).  The success of universalisation of primary education depends upon the success of total literacy campaign in Tanzania. If the illiterate parents are educated first, they could realize the importance of enrollment and retention of their children at primary school and there after secondary education level (National Sample Survey Organisation, 1998; Rena, 2006). 

It is surprising to note that the old system of education, which was introduced to prepare loyal, slavish bureaucrats to serve the purpose and interests of the British colonial regime, has not lost its content or its form even after fifty years of independence. There is an imperative need to change the education pattern drastically and make it more purposeful. 

The purpose of education is to prepare the future citizens for carrying out their onerous tasks and responsibilities, to correlate scientific spirit and human aspirations and make the future citizens an essential instrument in ushering in happier and better times (Naik, 1975; Rena, 1995).  The purpose of education should be to broaden the outlook and promote cultural levels of the students while enabling them to transgress the artificial barriers of ethnicity and religion. In this regard, Education is one of the most powerful instruments in shaping the human race. Education is the only answer to all our socio-economic problems (Tilak, 1987; Rena, 1995). 

[bookmark: _Toc356508512][bookmark: _Toc435751922] 1.2 Statement of the Problem
[bookmark: _Toc356508513]Engagement or participation in education is a key factor affecting the life chances of all Tanzanians. Levels of educational attainment improve employment opportunities, are associated with higher income and promote participation in all societal activities. The government of Tanzania is aware of this and this is justified by purposively decision to establish community secondary schools. In the light of the findings of the rapid appraisal as well as subsequent fieldwork observations and literature survey, it is argued that the established community secondary schools, otherwise known as “sekondari za kata” (ward secondary schools), have a very long journey to travel before they could begin to deliver quality education (Lwaitama and Galabawa, 2008).  The appraisal suggests that head count enrolments have increased in the context of scarce resources and a dire need for school infrastructure (classrooms, desks, laboratories, and library). In light of this, enrolments appear to be influenced by two kinds of factors: demand by parents for secondary schooling for their children and the existence or supply of a SEDP secondary school that children can attend even if they have to travel long distances. 

Furthermore, teachers’ certification varies widely, translating in to low Teacher – Knowledge Stock Index due to differences in how much prior academic education teachers have and due to differences in the length of professional development exposure. Systematic inefficiencies at school level were also observed that seemed to result from lack of effective teacher management and supervision. These inefficiencies translate in perverse teacher deployment, dropouts and repetitions among students. 

In community secondary schools apart from enormous enrollment, there is serious scarcity of standard inputs as shown by many instances of low textbook to student ratios across schools and subject areas, but mainly in mathematics, physics, chemistry, biology and English. The ward based community secondary schools are severely starved of operational financial resources when compared to the situation applying in private/nongovernment schools in the same locality. The schools are operating without a quality – quantity financing strategy. 

Both learners and teachers in these ward based secondary schools had serious deficiencies in their mastery of the language of teaching and learning which is English. This tended to result in adopting pedagogical approaches which were not learner centered, participatory and optimally interactive. These issues have been putting much demand on researching community secondary schools and the justification of this study.

[bookmark: _Toc435751923]1.3 Objectives of the Study
[bookmark: _Toc435751924]The following were research objectives.

[bookmark: _Toc356508514][bookmark: _Toc435751925]1.3.1 General Objective
[bookmark: _Toc356508515] General objective of this study was to investigate the extent community secondary school enrolment influence effective utilization of resources available.

[bookmark: _Toc435751926]1.3.2 Specific Objectives
[bookmark: _Toc435751927]The following were specific objectives.
i. To determine the extent the enrolment in community secondary schools influence teacher/students ratio during teaching/learning.
ii. To assess the available facilities such as books carter for the number of students in classes.
iii. To determine the number classes of taught per  teacher in a week
iv. To determine the total number of teachers and students in Arusha Secondary school
[bookmark: _Toc356508516]
[bookmark: _Toc435751928]1.4 Research Questions
[bookmark: _Toc435751929]The following were research questions
i. To what extent the enrolment in community secondary schools influence teacher/students ratio during teaching/learning?
ii. To what extent available facilities such as books carter for the number of students in classes?
iii. What are the number classes taught per  teacher in a week?
iv. To what is the the total number of teachers and students in Arusha Secondary school?

[bookmark: _Toc356508517][bookmark: _Toc435751930]1.5 Significance of the Study
[bookmark: _Toc356508518]In this study, policy makers and education planners would be be the first group to benefit. Data which collected and analyzed would be useful for educational researchers and planners. Furthermore, this study would help the government particularly the Arusha City Council to overcome the shortage of educational resources and to find the better ways of mobilizing the available resources for the students already enrolled.

[bookmark: _Toc435751931]1.6 Limitation and Delimitations of the Study
In this study the researcher faced some challenges. These challenges are associated with lack of insufficient funds, inadequate time to conduct the research and reluctance of some respondents to respond as requested. However, a researcher overcame these challenges by using the available resources economically in order to meet the intended target. Management of time was solved by keeping promise and schedule of events.  

[bookmark: _Toc356508519]Furthermore, utilization of research ethics was of paramount.   These included obtaining informed consent before the study, not exploring sensitive issues before good relationship been established with the informants and also learning enough about the cultures of informants to ensure that it is respected during the data collection process.
[bookmark: _Toc356508520][bookmark: _Toc435751932]CHAPTER TWO
[bookmark: _Toc435751933]2.0 LITERATURE REVIEW
[bookmark: _Toc356508522][bookmark: _Toc435751934]2.1Introduction
[bookmark: _Toc435167080][bookmark: _Toc435751935]This chapter provides literature reviewed which is related to the study. The chapter also provides explanations on the research gap.

[bookmark: _Toc435751936]2.2 The Concept of Community Schools
A community school is not just another program being imposed on a school. It embodies a way of thinking and acting that recognizes the historic central role of schools in our communities — and the power of working together for a common good.  Universal education is a valued tradition in America, and with good reason — a democracy rises and falls on the education of its children. Universal, however, does not necessarily mean equal or even adequate. In recent decades, educators, policymakers and others have come to understand that the real question is not how to provide all children with schooling, but how to create the conditions that enable every child to succeed. 

Today’s federal mandate, set forth in the No Child Left Behind Act, gives new urgency to this question — just as shrinking budgets and increasing demands for accountability challenge schools to do more with less. Across our nation, schools and communities have been examining their practices and resources to discover what they can do differently so that every student learns at high standards. In these pages, the Coalition for Community Schools, an alliance of more than 160 national, state and local organizations, makes the case that community schools offer a practical and effective strategy for educating all children to their full potential. 
Making the Difference outlines the advantages of community schools and the conditions for learning that these advantages create. It reviews the research on which these conditions   are based and illustrates the extent to which community schools make a difference to students, schools, families and communities. There we report on evaluations of 20 community school initiatives across the United States that demonstrate notable improvements in four areas: (Hartwell and Pittman 2001)
i. Student learning: Community school students show significant and widely evident gains in academic achievement and in essential areas of nonacademic development. 
ii. Family engagement: Families of community school students show increased stability, communication with teachers and school involvement. Parents demonstrate a greater sense of responsibility for their children’s learning success. 
iii. School effectiveness: Community schools enjoy stronger parent-teacher relationships, increased teacher satisfaction, a more positive school environment and greater community support. 
iv. Community vitality: Community schools promote better use of school buildings, and their neighborhoods enjoy increased security, heightened community pride, and better rapport among students and residents. Community schools are accomplishing these improvements across the educational landscape — in districts large and small; affluent and disadvantaged; urban, suburban and rural.

What makes them effective for so many student populations, often those most at risk, is an important part of the community school story. In this report, you will learn about the advantages that distinguish community schools from traditional schools and enable community schools to do what even the most exemplary traditional schools cannot: Create the conditions necessary for every child to learn at high levels. An Enduring Vision For more than 100 years, community schools have promoted a simple, fundamentally American value: School, community and family are inextricably joined and must work closely together for the benefit of every child. 

Here is the Coalition’s vision of a community school: A community school is both a place and a set of partnerships between the school and other community resources. Its integrated focus on academics, services, supports and opportunities leads to improved student learning, stronger families and healthier communities. Schools become centers of the community and are open to everyone — all day, every day, evenings and weekends. 

Using public schools as hubs, community schools knit together inventive, enduring relationships among educators, families, volunteers and community partners. Health and social service agencies, family support groups, youth development organizations, institutions of higher education, community organizations, businesses, and civic and faith-based groups all play a part. 

By sharing expertise and resources, schools and communities act in concert to transform traditional schools into permanent partnerships for excellence. Schools value the resources and involvement of community partners, and communities understand that strong schools are at the heart of strong neighborhoods. In an increasingly complex and demanding educational climate, schools are not left to work alone. Students engage in learning and service activities at a community school and have access to an array of personal and social supports. Community schools promote youth development activities and community-based learning and offer preventive health and social services before, during and after school. 

Parents and community residents support their children’s learning while developing their own knowledge and skills. Literacy classes, adult and parent education, employment training, family support, and leadership development all are part of the community school vision. Families, youth and residents join with educators and community partners to articulate the community’s goals for its students, and to help design, implement and evaluate activities. 

Participation of these stakeholders as decision makers helps ensure that community schools meet local needs and show measurable progress. Because community schools typically arise as unique responses to the specific needs of their communities, no two are exactly alike. At the same time, each community school reflects a common set of principles that characterizes most national models and local implementations. These principles emphasize fostering strong partnerships, sharing accountability for results, setting high expectations for all, building on the community’s strengths(Yolande and Yoder 2002)

[bookmark: _Toc435751937]2.3 The Basics of Community Schools
In much of Anglophone Africa during the colonial period, schools were started and run by communities and churches. With the coming of independence, these schools were taken over by the government and became the basis of the public school system. Community schools, therefore, have a long history in parts of Africa.  The écoles spontanées in Chad are one of the best-known, and older, African examples of primary schools entirely created and financed by communities in the post-colonial period. Many other models, that we will call community schools in this review, have NGOs, religious organizations, or even governments as partners. A definition of community schools is difficult and not often attempted in program literature. 

We must note first of all that community participation in education is not a focus of the current review. Community participation can be seen, however, as the defining aspect of community schools, but the term covers a wide range of activities. Project initiators use a range of modes to involve communities: from simply ‘telling’ (giving information or directions) all the way to “empowering’ and ‘emboldening’ (communities given skill and permission to support the innovation or encouraged to take their own initiatives in support of the program) (Barnett 1995, cited in Rugh and Bossert 1998). 

A significant difference also exists between providing labor for building and having responsibility for school management, though both are forms of community participation. Another definition of community schools, including a high level of local participation, specifies community roles more clearly. Communities have significant responsibilities in “creating, constructing, financing, and managing the school, recruiting and paying teachers, and procuring school materials” (Tietjen 1999). 

They differ from government schools in their funding sources, governance, management structure, organization, and, often, curricula. In Zambia, a community school is a “community-based, owned, and managed, learning institution that meets the basic/primary education needs of pupils, who for a number of reasons cannot enter government schools. 

Committees of community representatives manage and organize these schools, which can be locally or externally initiated. Community schools target orphans, underprivileged children, and girls. The target populations are also part of the defining characteristics of CARE’s community schools world-wide. While CARE’s framework gives a number of elements that distinguish community schools, it notes that not all community schools have these elements. Community schools provide educational opportunities for underserved groups (rural poor, ethnic minorities, girls) at a sustainable cost. They are located within communities that don’t have easy access to public schools. 

Management of the schools involves a partnership among private organizations, communities, and government. Teachers are recruited, trained, and supported from the local area. Schools use a locally-relevant, child-centered curriculum and pedagogy while covering the basic knowledge and skills required by the formal education system, so that successful pupils can continue in government schools. Community schools often provide education where families have no alternative (Hartwell and Pittman 1999). 

World Education community schools in Mali are defined as a cost-sharing arrangement with government (Welmond 2000). Usually the community builds schools and hires teachers and the Ministry of Education provides supervision. Generally the school belongs to the community but is included in the national education system. For this review, “community-based school management” was the common element of the programs that we surveyed. 

A high level of community involvement in school management was the key to inclusion. Our second criterion for community schools (to distinguish them from nonformal education) was a connection to the public education sector. The schools in this review are either public schools, recognized as part of the formal education system (private or community schools), or feeder schools that prepare students to transfer into the public system after completing the program.

[bookmark: _Toc435751938]2.4 Rationales for Community Schools in Africa
Increasing access, particularly for children from neglected populations (rural areas, ethnic minorities, girls), is the main reason for creating community schools. The issue of access is linked to the lack of government resources. One strategy to achieve Universal Basic Education (UBE) is expecting local participation to be an integral part of basic education. Governments seek financial contributions from communities to complement their own investments in providing primary education. 

While it remains the responsibility of national governments to guarantee education, the current reality of most African countries is such that the only hope for achieving UBE is for communities to contribute to the cost and management of schooling. Local communities in Chad, facing a lack of government-provided primary education during that country’s civil war, created, financed, and managed schools completely independently to meet educational demand (Muskin 1997). 
Today, CARE generally creates community schools to increase access to education for children who would otherwise have no access (Hartwell and Pittman 1999). Relevance to local needs though community schools differ from country to country, they are usually based on the same principle: more relevant to the wants and needs of the community than government schools, better integrated into the environment (mostly rural), and teaching practical subjects as well as theory (World Bank Africa Regional Office 2000). 

In six case studies, most community school models attempted to make programs more attractive to children by relating learning to daily life, drawing on local examples and skill resources, using interactive and student-centered teaching methods, and developing opportunities for parents to become more involved in the school (Rugh and Bossert 1998). Save the Children (1997) in Mali looked at both the issues of access and locally-relevant schooling when starting their village-based schools in the early 1990s. 

The schools were adapted to the local environment, had an abridged curriculum, and a flexible schedule and calendar, and used national languages as the medium of instruction. Communities identified the skills to be acquired and children remained in the village after graduation. It is interesting to note that these objectives have changed over time. Parents have determined that their children should be able to continue past the sixth grade in public schools rather than complete an education that prepares students to remain in their local environment. 

The schools have thus changed, becoming much more like traditional schools with a focus on teaching French so students can graduate and move into government schools (Cissé et al. 2000; Save the Children/USA 2001a). Cost-effectiveness Education stakeholders want to use limited resources effectively and efficiently to solve problems and provide quality education for children (Uemura 1999). 

Community schools are thought to have three advantages over conventional schools: have potential for expanding access to more students and neglected populations; are more responsive to the local demand for 6 education (decide structure, language, who teachers are, curriculum, etc., plus give better learning outcomes); and are cost-effective with comparable or better instructional services for less money (Tietjen 1999). In 1994, for example, it cost US $36 student/year to educate a child at World Education’s community schools in Mali versus $42 student/year for government schools. The issue of cost is once again related to the question of government resources for education. 

According to Save the Children/USA (2001a), each community has the human and financial resources necessary to begin educating its children and the cost of education can be considerably reduced without reducing quality. Improving quality and increasing student achievement Community participation in education is a strategy to improve educational access and quality (Uemura 1999). World Learning’s community school program in Ethiopia operates under the theory that if communities can be mobilized around their local schools and if school committees compete for and obtain funding for school development, then educational quality will improve and more children will succeed in school.
.
U.S. research has shown that parent and community involvement in education has a positive effect on student outcomes. In developing countries, planners and policy makers see the potential of community support in enhancing pupil outcomes.  Community support plays a role in increasing outcomes in three ways: (i) adding resources to education efforts; (ii) extending education coverage or increasing local demand for quality education; and (iii) enhancing the implementation of education, its relevance, and the accountability of the education system (Dowd 2001). 

One critical question, however, is whether or not community participation is important for delivering quality education; technical expertise may be more important than local support (Rugh and Bossert 1998). Decentralization Another view is that community schools are a way to implement educational decentralization. Since Jomtien, and confirmed by Dakar, governments and international agencies have been advocating decentralization as a mechanism for improving education provision in developing countries. 

An alternative approach to educational administration and management has been to entrust management decisions downward in the hierarchy, often to community levels. This has been accompanied by governance reforms promoting the participation of stakeholders in educational management (UNESCO Basic Education Division 2001). Critics of community participation think that the limited resources should be used to increase the government’s capacity to deliver quality education efficiently and effectively. 

Mobilizing the community to take over the provision of education only postpones the reform of state institutions. The counter argument is that governments may never have the resources to provide universal basic education and that community support must supplement state efforts, particularly for difficult-to-reach populations (Rugh and Bossert 1998). 

Governance and accountability Supporters of community participation in education argue that it is a good idea in itself, beyond achieving educational services and outcomes, as it contributes to the growth of civil society and democratic institutions—integral parts of sustainable development (Rugh and Bossert 1998). But models of community support for education and community participation are distinct (Dowd 2001). 

Community support models focus on the community-school relationship and the substance of the interactions between community members and school staff. The ultimate outcome of this model is pupil learning. In community participation models, the focus is community groups—including issues of the locus of power, management skills, and the dynamics of decision-making. The ultimate outcome is one of governance. World Education contributes in this second manner to overall development in West Africa through the development of democratic local organizations (Associations de parents d’élèves or APEs) that are empowered to represent the interests of parents in the field of education (Welmond 2000b; Devine 2001). 

Full management of schools by local people is a goal of Save the Children in Mali, in addition to their objective of meeting demand with locally-relevant education (Muskin 1997). School personnel’s accountability to parents is also a community school contribution to education.
[bookmark: _Toc435751939]2.5 Education, School Community and Environment
Education in Tanzania is an instrument “par excellence” for effecting national development. It has witnessed active participation by nongovernment agencies, communities and individuals as well as government intervention (URT, 1998). A school is in a sense a small community consisting of staff and pupils which has its own pattern of rules and regulations and at the same time is an integral part of a much wider community with its pattern of thinking, individuals and social organizations that influence thought and action. In other words, the school does not exist alone. It is a social institutions, an agency by which desirable social needs may be met and therefore a means to an end and not an end in itself. 

A school derives its existence and life blood from the community is situated which often supports it with her materials and human resources (Akubue, 1997). In the Tanzanian school system, there are changes in the control of schools which have produced corresponding changes in the type of community involved and interest in school activities. To convey some historical insight, one may remember that with the introduction western education by missionaries in 1884 each mission became a significant member of the community. The participation of the colonial government in the administration of schools programmes beginning from 1886, further increased the size.

of the community school in late 1965, the government took over school control and engaged communities to build schools, a situation which brought schools face to face with the political, social, economic and religious life of the community. In the same vein, the relationship between the community and the school in the funding of education cannot be over emphasized. The community has immense input in the funding of educational projects.

All these indicate that the communities and the school exist side by side and always been in existence, as a pre-existing condition for effective schools management. Chibulka (1978) in Akubue (1997) described a community as a people obliged to one another not because of place of birth, race, sex, religion but people bound to one another and governed by shared taste, value, specific words for common interest. Throughout history, the relationship of the school to the community it serves has been a matter of major concern. Ozigi (1977) opened that it is important that the school and the community should have mutual relationship to foster cordial existence. The community where the school is situated form a focus point of assessing the activities of the school and make necessary contributions towards its growth. 

Activities of the principals, teachers and students are assessed by the community. The community assessment of school is mostly effective in secondary school than tertiary education. A good school community relationship could results into: accommodation of students of different background and ability within the school programmes, building the school foundation on the needs of the community, leading to the growth in all its ramifications for the good of the citizens. 

The curriculum and school is usually sensitive to the nature and needs of the community (Ogbebor, 1992). Communities in Tanzania, assist in the administration of schools through the provision of instructional facilities, protection of school properties, seeking government assistance in the provision of facilities (Oghuvbu and Iyeke, 2004). As a result, all the intra-organizations, students, non-teaching staff, intimately connected with the school should be effectively mobilized.

[bookmark: _Toc435751940]2.6 Community Schools: A Century of Innovation
In the late 19th century, Jane Addams’ settlement house movement brought recreational, health and educational services to working-class, largely immigrant neighborhoods in Chicago and similar urban-industrial centers.  By the early 1900s, John Dewey’s concept of the ‘school as a social center’ encouraged advocates to bring these opportunities into public schools. Fostered by the Charles Stewart Mott Foundation and its work in Flint, MI, a formal movement to promote community education gained national visibility in the 1930s. 

Its goal was to make schools the social, educational and recreational anchors of their communities and to involve adults as well as young people in lifelong learning. In the 1970s, Congress provided important seed money for the movement with the passage of the Community Schools Act (PL 93-381) and the Community Schools and Comprehensive Community Education Act.

Although this funding was folded into a block grant during the early years of the Reagan Administration, its passage signaled important federal support for community schools. Since the late 1980s, various local, state and foundation-funded efforts have produced new models that further developed the key features of community schools and greatly increased their numbers. Approaches designed to mobilize the assets of communities and address barriers to learning resulting from poverty, changing demographics and other contemporary facts of life emerged alongside more established community education programs. 

New community school efforts brought innovations such as family support centers, early childhood and after-school programs, health and mental health services, partnerships with business and civic groups, and initiatives to use school facilities as community centers. Local community schools based on models such as Beacons Schools, Caring Communities, Children’s Aid Society, Communities.

In Schools, Healthy Start, Schools of the 21st Century and the West Philadelphia Improvement Corps, among others, flourished. In 1998, the community school movement received a major boost from the 21st Century Community Learning Centers Program. Based on a community education strategy, the new federal initiative promoted the development of local after-school programs as a way to build community schools. Its substantial funding — $1 billion in fiscal year 2002 — brought increased visibility to the community schools movement and renewed the federal government’s support for a strengthened community role in public education. 

The 2002 passage of the No Child Left behind Act makes a groundbreaking federal commitment to all children’s educational success. The legislation incorporates many elements that historically have been essential components of community schools, although they have not been emphasized as much as the accountability and choice provisions of the law. Through the community school movement, such desirable elements as parent involvement, after-school programs, violence prevention, service-learning, and coordination and integration of existing public and private services will help developing countries leave no child behind.

[bookmark: _Toc435751941]2.7 The Community School Advantage
Walk into a fully developed community school and education buzzwords like high expectations, ‘standards’ and ‘accountability’ come alive. Excellence is evident in teaching and learning that builds on students’ strengths, talents and interests. But good things are happening in other well-run public schools, too. What makes a community school not only different, but better? Simply stated, community schools have the capacity to do more of what’s needed to ensure young people’s success. 

Unlike traditional public schools, community schools link school and community resources as an integral part of their design and operation. As a result, community schools have three major advantages that schools acting alone do not. Community schools can:
i. Garner additional resources and reduce the demands on school staff. Provide learning opportunities that develop both academic and nonacademic competencies. 
ii. Build social capital — the networks and relationships that support learning and create opportunity for young people while strengthening their communities

Independently, each of these advantages offers distinct benefits to students, families, schools and communities. Collectively, they enable a community school to provide a powerful and supportive learning environment with an impact far greater than the sum of its parts —students of all ages the opportunity to reach their full potential, as individuals and as contributing members of their communities.
Garnering Additional Resources and Reducing the Demands on School Staff Schools cannot ignore the needs of the whole child — social, emotional and physical — as they provide academic opportunities that address the full range of learning needs and styles. For most public schools, this challenge is beyond their existing resources. Some may see this as outside the core mission of schools. Community schools, however, with their strategic use of linkages and partnerships, can reach outside their walls to leverage additional services, staff and programs to meet the essential needs of students and enhance the range and quality of their learning.

Access to additional resources and the active involvement of community partners support and enhance school efforts to address the facts of life that affect both teaching and learning, such as changing demographics, too much unstructured time for children, transience, violence and unaddressed basic needs. With a shared vision and strategy, community partnerships lessen, rather than increase, the demands made on school staff. Partners share the responsibility for setting high standards and achieving accountability. In many community schools, a full-time community school coordinator, often employed by a community agency, mobilizes community assets and resources. 

Working on the school leadership team, this individual reduces the burden on the principal by helping cultivate and manage community relationships. This allows principals to focus on improving student learning. Teachers in community schools teach. They are not expected to be social workers, mental health counselors and police officers. Partner organizations, working with no instructional school staff, aid in this work. 
They help teachers recognize student problems and connect students and their families with needed services and opportunities. Community schools are intentional about how they bring together resources. Community school partnerships are not ad hoc, and more is not always better. In the most effective community schools, every activity is selected and designed for a specific reason. Partners understand that their contributions must help fulfill the conditions for learn and connect to the school’s agenda.

[bookmark: _Toc435751942]2.8 Providing Learning Opportunities That Develop both Academic and Nonacademic Competencies
Community schools build on the understanding that both academic and nonacademic competencies are important and related to long-range learning outcomes (Pittman and Cahill, 1992).What young people know and can do, how they think of themselves, and how they approach the world are intimately connected to their ability to succeed — not just in school, but later in life as citizens, workers and family members. Students who are physically, socially and emotionally competent tend to succeed academically. Autonomy, awareness of others, responsibility and rational optimism all inform academic achievement. In traditional schools, students who lack these essential, nonacademic skills are, for the most part, left to acquire them outside school. 

In community schools, however, abundant opportunities for learning and exploration in school, after school and in the community help students mature in all areas. The National Research Council (NRC) supports this approach. In a 2002 report, the NRC made it clear that intellectual, physical, psycho-emotional and social development are equally important. Successful maturation in each category depends on the acquisition of multiple assets. For example, school success is only one of the assets that comprise intellectual development. Various nonacademic life skills, including the ability to navigate in more than one culture and to make good decisions, also are essential to intellectual development. 

To develop physically, socially, emotionally and intellectually, young people need adult example and guidance, safe opportunities for experimentation, reflection, practice, and honest feedback from others. Community schools are uniquely suited to help provide these supports for all students, not only during the school day but after school, in the evenings and on weekends as well.

[bookmark: _Toc435751943]2.8.1 Building Social Capital
In community schools, partners who share their assets and expertise with the school are important sources of social capital. Just as financial capital — that is, money — enables people to purchase goods and services, social capital connects them to people and information that can help them solve problems and meet their goals. Typically, such networks are created among successful individuals and maintained by clear behavioral expectations and trust among members. 

For young people, social capital increases exposure to role models and life options. It enhances their sense of connectedness to others, their sense of security and their belief in the future. For people of all ages, social capital makes it easier to share expertise, succeed individually and contribute to a healthy community. For many young people — especially those from less affluent communities and lower-income families — social capital, like financial capital, is not readily available. Community schools consciously work to change this. 

They build social capital, for example, through mentoring relationships with caring adults. School-to-work learning experiences significantly increase young people’s knowledge of career choices and help them develop the skills needed to pursue them. From poetry slams to career days to “shadow government” exercises, community schools enhance students’ cultural literacy and social competence. Adult family members and community residents also increase their access to social capital through community schools. Community schools provide leadership training programs and offer ongoing opportunities to hold decision-making roles, to speak out in school and community forums, and to work with others on school and community projects.

 Experiences like these create confidence and hone skills. Participants develop awareness of community institutions, build relationships and enhance their own standing in their communities. Opportunities to build essential occupational or life skills, such as English fluency, computer literacy or financial management, can open doors and improve families’ lives for years to come. While social capital is a scarce commodity in too many communities, it can be cultivated and replenished in even the lowest-income areas’  he more relationships a community has to draw upon to share information, assist neighbors and solve problems, the more its social capital grows (Putnam, 1993, 1995). By engaging students and families in the community and its issues, community schools provide opportunities for young people and residents to give back to their schools and neighborhoods and add to their community’s stockpile of social capital.
[bookmark: _Toc435751944]2.9  Students’ Enrolment in Broad Context
Hanushek and Wobmann (2007), among others, have established that it is not enrolment per se, but the quality of education and learning outcomes that is more strongly correlated with economic development.  Nyerere Julius, (1967). explained the education system for Tanzanian context to be balanced and processed in three forms; namely transmission of cultural heritage, identification and development of talents and preparation for the future. 

Nyerere further defined quality education in-terms of content, context and end product. Education as content should provide required knowledge, skills and values or beliefs for people with different groups based on Tanzanian context. This requires education system to consider three types of education provision namely formal, Non-formal and informal education. Education as the end product should produce graduates with enough skills for humanization, liberation, self-actualization and self-reliance, empowerment to change and to control the environment.

Educational plans in Tanzania therefore, were merely based on students’ enrolment with less regard to educational resources. The highest priority of PEDP was to increase overall gross and net enrolment of girls and boys (URT: 2001, 4). PEDP aimed at achieving UPE by enrolling all the children between the ages of 7 to 13 into Standard 1 by 2005. To ensure that children of the poor are enrolled, the government decided to abolish school fees in 2002. Since 2002, there has been a dramatic increase in enrolment. In 2002, the first year of PEDP, standard one enrolment increased by 23.4 percent. In 2002 there were more than a million children in primary schools than in 2001 (URT: 2003).
A number of studies attempted to explore the link between the learning environment of students and performance ( Wright, 2000) revealed that good environment involves teaching and learning materials which must correlate to the student enrolment. A number of national qualitative research  including the one conducted by Price Water house coopers(2000) for the department of education and skills, united kingdom, The ministry of education Newlands(2004). Their study relates to student learning achievements and the influencing factors like the teaching methods and school resources.

 Glewe (2008) take the concept of pedagogical principles and school resources to a very abstract level defining them as a substitute hypothesis and facilitation about teaching and learning of the pupils. In a particular pedagogical principles and strategies, facilitate the process of delivering better learning practices with good teaching and learning resources which in turn determine how pupils will experience and engage themselves in response to content. Glewe further insisted that any methodologies to be associated in the teaching and learning process, should be accompanied with teaching and learning resources.

 By 2010, the GER was 97.6 for boys and 99.2 for girls and the Net Enrolment Ratio (NER) was 91.4 for boys and 92.5 for girls (URT, 2012). This shows the significant  pupils enrolment which also predict the magnificent enrolment in community secondary school. Hedges and Greenwald (1996) found positive effect and empirical evidence of which school inputs influence student achievements. Farrel (2007) contends that student achievements are associated with number of variables but teacher as a resource has the significant in student achievement. He identified other variables in students performance as follows: student socioeconometry status (SES), class size, teachers experience and teachers education.  Schiefelbein  ( 2006),  argues  that textbook availability was related to high achievement on students.

In 1960s, Theodor Schultz, a Nobel Prize winning economist, established the term “Human Capital” (Berger: 2006) to differentiate between different types of workers. Human Capital is the stock of competencies, knowledge, social and personality attributes, including creativity, embodied in the ability to perform labour so as to produce economic value. Human Capital Theory argues that investment in human capital leads to greater economic outputs. It suggests that education or training raises the productivity of workers by imparting useful knowledge and skills, hence raising workers’ future income by increasing their lifetime earnings (Becker: 1964). Human capital theory influenced policies in many countries, including Tanzania that saw investment in education would have direct impact on national growth. 

Levacic (2005) revealed that educational resources has the great in educational instution though other variables such as contexts, processes, methods and methodologies can transform educational resources in student outcomes. Nanyonyo (2007) observes that teaching resources and practices/methods are changing with a complex process of induring educational innovation, itself societal changing. He further argue that achievement of students is based on how teaching and learning materials are used during class instructions.

According to BEST (2005) and BEST (2011), PEDP had raised Gross Enrolment Ratio (GER) at primary education level from 84.0 per cent in 2001 to 102.7 per cent in 2011 and Net Enrolment Ratio (NER) from 65.5 per cent in 2001 to 94.0 per cent in 2011, which has almost reached universal primary education (100 per cent GER). By the year 2011, enrolment of students in primary I (age 7-13) in both government and non-government primary schools had reached 1,388,216 (BEST, 2007/20011). This raised a high demand for secondary education from 6 per cent Net Enrolment Ratio in 2003 to 14.8 per cent in 2006 (BEST, 2006).

As far as the access improvement strategic priority is concerned, the main objective of SEDP is to increase the transition rate from primary education to O-level secondary education so as to increase the opportunities for those completing primary education to pursue secondary education. After implementing SEDP,  (NER) and  (GER) in secondary education (Form 1 – 6) has been raising every year up to 34.3per cent NER and GER up to 36.9 percent in 2012 (BEST, 2012). As Far as SEDP (2005) is concerned, another strategic area is on quality improvement in education delivery with main objective of having a market responsive curriculum, with an efficient and effective delivery system. 

Some of the specific objectives include a focused and streamlined curriculum which addresses development of analytical skills and market demands, have adequate and qualified teachers in all schools and Diploma teacher colleges and raise ordinary level pass rate for Division I, II and III from 36.2per cent to 70per cent and eliminate failures, have adequate and appropriate teaching and learning materials in all schools and improve teaching/learning environment. In the Ministry for Education and Culture’s budget speech of 2005, Education minister recommended that the next government should aim for universal secondary education by 2015 (Mungai 2005).The statement which proves for the enrolment rather than educational quality. 

[bookmark: _Toc420265576]Furthermore, the third phase from 1995 to date saw Tanzania government develop the plan known as education vision 2025 targeting high quality of livelihood for all Tanzanians. The government established the education sector development programme (ESDP). Within the ESDP there was PEDEP and SEDEP.  According to Education Sector Development Committee (2011), there was an immense success in pupils enrolment starting from Form one up to Form six. The report revealed that Secondary Education in 2010/11 increased enrolment as can be summarized in the table 2.1 

[bookmark: _Toc421394806][bookmark: _Toc421444575][bookmark: _Toc435167081][bookmark: _Toc435751945]Table 2.1: Enrolment of Boys and Girls Students
	Year
	Forms
	Girls
	Boys
	Enrolment

	2O10
	1-4
	699951
	775106
	1566685

	2011
	1-4
	775106
	936003
	1711109

	2010
	5-6
	28604
	45455
	74059

	2011
	5-6
	27448
	50990
	78438

	2010
	1-6
	728528
	910171
	1638699

	2011
	1-6
	802554
	986993
	1789547


Source: Education Sector Development Committee (2011)

Table 2.1, gives the summary of students’ enrolment which reveals that enrolment is significantly increasing year after year. However, this tremendous increase did not show the relationship between enrolment and resources for the implementation. Resources mobilization is very necessary for educational development in order to meet educational challenges. This is supported by Masozi (2012) who observed that in order to meet the education challenges, there is a need to ensure the availability of resources for education development in the country. This calls for various education stakeholders (including government officials, members of parliament, councilors, civil societies etc) to develop resource mobilization skills and networks that will support their education development strategies.

Investing in capital improves social mobility and increases equality of opportunities is an aspect of poverty production. Ranis et al (2000) demonstrates by use of economic techniques that higher level of human capital development lead to increases economic growth. Gross domestic product (GDP) per capital used growth was used as dependent variable with initial level of GDP and human development investment rate and income as the independent variables. Initial level of GDP and investment in human capital were found to be significant. Due to this case, human capital is inevitable and the enrolment should correlate with resources in order to have creative people for which they would match with open market.

According to Moulali, and Shaik (2006), the second phase, government from 1985-1995 was where by education was liberalized to free choice, market oriented, schooling and cost efficiency reduced the government control of UPE and other social services. The education sector lacked the quality teachers, as well as, uncorrelated teachers employed with new enrolled students and few numbers of teaching and learning materials. It is the aim of this study therefore to examine the ratio indicators regarding the students enrolled between 2010-2012. 

According to Glewe (2008), quality education is associated with mobilization of resource. He further insisted that to improve quality, funds for the improvement of physical facilities, acquisition of laboratory/workshop equipment, textbooks and other supplementary teaching-learning resources, especially in science and vocational subjects need to be provided. In particular, there is an urgent need for locally developed textbooks appropriate for secondary school examinations, instead of reliance on imported science textbooks which are widely used in schools.

[bookmark: _Toc435751946]2.10	Empirical Literature
The research findings indicated that 10% of enrolled children in Mali and Togo in community schools (Marchand, 2000).  It was also revealed from the study that there were differences for choosing between a community school and a government school; rather it is between a community school and no school (Muskin, 1997).  A research done by World Education (2001) in Kenya noted a 20 percent increase in the number of children in schools, and a steady increase in the number of schools offering upper-level primary grades.

It was also revealed from the study that Save the Children has seen definite increases in enrollment rates in Tanzania community schools (Save the Children/USA 2001).  World Learning in Ethiopia in their study revealed higher overall enrollment rate in the region where its program operates—total enrollment increased by 8.9 percent and girls’ enrollment by 13.8 percent on average (World Learning 1999). The Community School Alliances project in Ghana has seen improving enrollment levels (Community School Alliances Project 2000).  

A Child scope report from Tanzania said that virtually all children in each project community were enrolled in school by the end of the project, but enrollment data were not precise enough to measure what the project had done (Agarwal and Hartwell 1998).  A joint research Fellow (2010) revealed that both World Education and Save the Children in Guinea were seen to have increased access through building new classrooms and recruiting new teachers, though the difficulties in supplying teachers for the Save the Children schools meant that access did not increase as much as it was hoped.

A research conducted by the World Learning (1999) revealed that gender equity Girls’ participation in community schools is said to have grown in a number of programs and gender equity in enrollment has been reached or showed an improvement over government school rates. World Learning in Ethiopia reports that female attendance and success are high.  The percent of girls in classes went from 33.3 to 38. In grade 4, community schools had 36 percent girls, compared to only 28 in community schools. 

2.11 Research Gap
The review of literature indicates extensive literature have been done concerning different areas in the subject under study. In this case, education area being crucial in socio-economic development of people and the country and this has motivated extensive coverage in research work. Despite this, there is no documented evidence to show that the same study have been done where this study was done. Hence, findings from this study, conclusion and recommendations will cover the research gap.

[bookmark: _Toc421444570][bookmark: _Toc435751947]2.12 Conceptual Framework
This study adopted from Goodlad’s model of CIPP (concept, input, process and product),(2003). The model’s core consists of context evaluation leading to informed, contemplated decision; input evaluation directing structured decision; process evaluation guiding implemented decision; and product evaluation serving to recycle decision.

Goodlad’s model is unique  not only in defining the procedures that educational facilities and administrators can adopt to effectively select, implement and evaluate the outcomes of a proposed method or procedure, but also at  later stage,   provides administrators and teachers with the tools necessary to evaluate how successful they are at each stage of the modeling process. 

[bookmark: _Toc420229357][bookmark: _Toc420265572][bookmark: _Toc421444571][bookmark: _Toc435167083][bookmark: _Toc435751948]Figure 2.1:Diagram of CIPP according to Goodlad’s  model
Source: Goodlad’s model (2003)
[bookmark: _Toc435751949]In Tanzania, majority gauge used to measure educational output is performance in examinations. This output however, is achieved after the various inputs into the educational process undergo what is referred to as production process. The inputs into the educational production process. The inputs into the educational production process include the student, the teacher and the necessary educational recourses e.g. books, facilities, etc.

[bookmark: _Toc435751950]Thus, the educational output, in this case denoted by performance, is a function of how these educational inputs interact. If the interaction is healthy, then the output (performance) should be good and vice versa. This study seeks to establish the kind of interaction taking place in school with regard to enrolment and resources available at community secondary schools. Keywords are output, performance and inputs( students, teacher, educational resources).  













[bookmark: _Toc435751951]CHAPTER THREE
[bookmark: _Toc237743598][bookmark: _Toc423517798][bookmark: _Toc423604217][bookmark: _Toc423605889][bookmark: _Toc435751952][bookmark: _Toc356508523]3.0 RESEARCH METHODOLOGY
[bookmark: _Toc237743599][bookmark: _Toc423517799][bookmark: _Toc423604218][bookmark: _Toc423605890][bookmark: _Toc435751953]3.1 Introduction
The chapter provides explanations on the methodology employed during the study. The chapter explains research design used and reasons which underpinned the choice for such type of research design. The chapter also provides explanations on the study area and research approaches whereby both qualitative and quantitative research approaches were used. The chapter also explains the population, sample and sampling techniques and procedures used to get the required number of respondents. In this chapter, different types of data collection methods and instruments are elaborated and the explanation is also on how data was managed before analysis. The chapter ends with the explanations on data analysis procedure.

[bookmark: _Toc435751954]3.2 Research Area
Research area is where the study was conducted. In this regard the study was conducted within Arusha city council.  The researcher has chosen the area because it is the place which is populated and this causes many schools to be associated with high enrolment. The schools selected in this study are Elerai, Sinon, Sombetini, Baraa,  Flex mrema, Olasit, Ngarenaro and Themi Secondary.	

[bookmark: _Toc237743600][bookmark: _Toc423517800][bookmark: _Toc423604219][bookmark: _Toc423605891][bookmark: _Toc435751955]3.3      Research Design
A research design is the ‘blue ‘print’ of the study and provides the framework that has been created to seek answers to research questions. During the study, case study research design was employed. This type research design enabled the researcher to use different types of data collection instruments to collect valid and reliable data. The case study research design enables the researcher to study issues which patterns internal controls in public institutions deeply. Case study design provides flexibility with regard to data collection (Kothari, 2004). In this case, a researcher was able to use different types of data collection methods such as interview, observations and documentary analysis as well as data collection instruments such as interview questions, questionnaires and documentary review schedule to collect valid and reliable data.  In light of this, case study provides good opportunity for innovation and this regard; the researcher had to do various innovations with research questions and data collection procedures.

[bookmark: _Toc237743601][bookmark: _Toc423517801][bookmark: _Toc423604220][bookmark: _Toc423605892][bookmark: _Toc435751956]3.4	Research Approaches 
Two types of research approaches were used during the study and these were qualitative and quantitative research designs. Qualitative research approach enabled the researcher to collect data from respondents and the field. It this case, the approach enabled the researcher to easier to enter into respondents personal words to gain deeper and clear understandings of their experiences, it helped the researcher to examine qualities of collected data because it elicits people’s perceptions and leaves room for respondents (Churchill, et.al, 1984). 

In general, the approach enabled the researcher to collect data by using techniques such as observation, documentary, questionnaires and interviews. Quantitative research approach enabled the researcher to collect quantified data. The quantified data collected was tabulated, summarized and converted to frequencies, tables and percentages.
[bookmark: _Toc237743602][bookmark: _Toc423517802][bookmark: _Toc423604221][bookmark: _Toc423605893][bookmark: _Toc435751957]3.5	Population
This is the group of individuals, objects or items from which samples are taken for research. Population refers to an entire group of persons or element that has at least one thing in common, for instance, students in Arusha city council. In Arusha city council we have 23 government secondary schools with an estimated number of 21000 students. However, in this study the subject of the study was drawn from “8” secondary schools, which is “35’ per cent of the whole population to make a total of 64 respondents.

[bookmark: _Toc356508527][bookmark: _Toc435751958]3.6 Sampling Technique
Sampling is defined as the selection of some part of an aggregate or totality on the basis of which a judgment or inference about the aggregate or totality is made, (Kothari, 2004). This study employed purposive and simple random techniques.  In this study, Purposive sampling was used to select school heads, Academic offices and class teachers. Simple random sampling techniques were used to select required schools.

[bookmark: _Toc422795729][bookmark: _Toc435751959]3.7 	Data Collection Methods
The researcher employed the following data collection methods and instruments during data collection.

[bookmark: _Toc422795730][bookmark: _Toc435167091][bookmark: _Toc435751960]Interview; Mbwambo et al (2011) define interview as a two-way systematic conversation between an investigator and an informant, initiated for obtaining information relevant to a specific study.  It involves not only conversation, but also learning from the respondent’s body language, gestures, facial expressions and pause, and his environment. For a purpose of this study, face to face interviews were done. 

The Interview method was chosen as one of the data collection methods for this study due to its advantages. The method provided the Researcher with an opportunity to bring to the forefront relevant and probing questions and give clarity in case of the respondent face difficulties in understanding those questions. There is also greater flexibility under this method as the opportunity to restructure questions is always there.   Also, the researcher by his own skill was able to overcome the resistance of the respondents. The method provided the opportunity for respondents to ask questions and for the Researcher to clarify issues concerning the subject under inquiry. In this case, data collected constituted primary data.

[bookmark: _Toc422795731][bookmark: _Toc435167092][bookmark: _Toc435751961][bookmark: _Toc422795732]Observation; Mbwambo et al (2011) defines observation as a systematic viewing of a specific phenomenon in its proper setting for the specific purpose of gathering data for a particular study.   The researcher employed observation method so as to capture information related to the effective utilization of resources in community secondary schools. In this case, incidences to be observed were identified and included the nature of learning  environment, quality and quantity of resources such as desks, tables, charts and rulers to mention a few. Data collected from observations constituted primary data.

[bookmark: _Toc435167093][bookmark: _Toc435751962]Documentary Analysis; Document analysis is a social research method which is used for obtaining relevant documentary evidence to support and validate facts on the subject matter under inquiry. To put it clearly, it is the analysis of documents that contain information about the phenomenon under the study.   

Payne and Payne (2004) describe the documentary analysis method as the technique used to categorize, investigate, and interpret most commonly written documents whether in the private or public domain. Documents reviewed included education documents, financial journals and other un-published documents. This method was used in this study due to its advantages of being cost effective. Data collected from documents constituted secondary.

[bookmark: _Toc422795733][bookmark: _Toc435751963]3.8 Research Instruments
The following instruments were used in the collection of data.

[bookmark: _Toc422795734][bookmark: _Toc435167095][bookmark: _Toc435751964]Questionnaires; Kothari (2004) states that a questionnaire consists of a number of questions printed or typed in a definite order on a form or set of forms. On the other hand, Mbwambo et al (2011) define as it as a pre-formulated written set of questions to which respondents record their answers, usually within rather closely defined alternatives.  For purpose of this study, structured questioners were drafted by the researcher and the respondents were availed with the opportunity to give their responses.  Such questionnaires comprised of open ended questions to enable the respondents freely express their views.

[bookmark: _Toc422795735][bookmark: _Toc435167096][bookmark: _Toc435751965]Interview Questions; Semi-structured questions were drafted by the researcher to comprehensively supplement the questionnaires.  However, such interviews were conducted to the respondents who are the experienced employees and pension fund stakeholders. In light of this, interview questions consisted open ended and closed ended questions.
[bookmark: _Toc435751966]3.9 Data Management
According to Kothari, (2004) the data, after collection, has to be processed and analyzed in accordance with the outline laid down for the purpose at the time of developing the research plan. This is essential for a scientific study and for ensuring that we have all relevant data for making contemplated comparisons and analysis. Technically speaking, processing implies editing, coding, classification and tabulation of collected data so that they are amenable to analysis. This study after collecting data from the field and documents then data was edited, coded, classified and tabulated and presented based on specific objectives of the study.

[bookmark: _Toc237743609][bookmark: _Toc423517807][bookmark: _Toc423604226][bookmark: _Toc423605898][bookmark: _Toc435751967]3.10	 Data Analysis Procedure
Data collected was analysed using tables, normal distributions, chi square test, percentages, frequency distribution and mean in order to summarize and organize data collected in a meaningful way. Interpretation was carried in order to give a clear meaning to the reader. Qualitative data was analysed through the context of the organization.





[bookmark: _Toc435751968]CHAPTER FOUR
[bookmark: _Toc435751969]4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION
[bookmark: _Toc435751970]4.1 Introduction
In this chapter data and findings of the study obtained from the field are presented, analyzed and discussed. The data gathered from the respondents were tabulated, analyzed, and interpreted by the help of statistical tools (SPSS Version 16). The findings are organized and presented according to the main themes embraced in research objectives.
  
[bookmark: _Toc435751971]4.2   The Profile of the Respondents
Personal details of the respondents and relevant data to facilitate the research exercise included Age, Name Sex, and Name of the school and Highest Educational qualification. The result revealed that out of 64 respondents males were 30 which is 46.9 percent and females were 34 which is 53.1 percent as indicated in the figure 4.1.
[bookmark: _Toc356508531]
[bookmark: _Toc420229358][bookmark: _Toc420265590][bookmark: _Toc421385444][bookmark: _Toc421394821][bookmark: _Toc421444590][bookmark: _Toc435167103][bookmark: _Toc435751972]Figure 4.1: Showing the Gender Ratio of both Male and Female Respondents
It was observed in the table 2 that respondents with Bachelor’ degree ranked 50 percent followed by Diploma holders with 42.2 percent, while Master’s Degree holders were 7.8 percent. This revealed that respondents had good academic background toward the concept of enrolment issues encountered in Arusha City council.

[bookmark: _Toc420265591][bookmark: _Toc435167104][bookmark: _Toc435751973] 4.3 Age of the Respondents
The researcher revealed that 30 (46.9 percent) of the respondents had the age of between 35 and 44 years. According to their ages it shows that they were mature enough with good year working experience. For this reason, it was beyond doubt that they were able enough to respond soundly to other research questions posed. The figure below summarizes ages of the respondents. 

[bookmark: _Toc420229359][bookmark: _Toc420265592][bookmark: _Toc421385446][bookmark: _Toc421394823][bookmark: _Toc421444592][bookmark: _Toc435167105][bookmark: _Toc435751974]Figure 4.2: The Ages of the Respondents Interviewed
[bookmark: _Toc435167106][bookmark: _Toc420265593][bookmark: _Toc421385447][bookmark: _Toc421394824][bookmark: _Toc421444593]
[bookmark: _Toc435751975]4.4 Respondents’ Levels of Education
[bookmark: _Toc435167107][bookmark: _Toc435751976]The levels of respondents’ education were investigated and table 4.1 indicates findings.
[bookmark: _Toc435167108][bookmark: _Toc435751977][bookmark: _Toc435752029]Table 4.1: Level of Education of Respondents Observed in the Sample Schools
	Education level
	Frequency
	Percent

	Diploma
	27
	42.2

	First Degree
	32
	50.0

	Second Degree
	5
	7.8

	Total
	64
	100.0


[bookmark: _Toc435751978][bookmark: _Toc435167109]Source: Research Finding (2014)

[bookmark: _Toc435751979]Table indicates that 4.1 respondents (42.2%) had diploma and 32 respondents (50%) had first degree. Table 4.1 also indicates that 5 respondents (76.8%) possessed second degrees. The data implies that all respondent had enough education and hence very familiar to the problem which the researcher studied.

[bookmark: _Toc435751980]4.4 The Average Number of Student in a Class
The first question aimed at assessing the average number of students in a class in Arusha city council schools. The researcher asked the respondents the number of students in a class. In this question out of 64 respondents which is 81.3 percent depicts that the number of student per class is between 51 and 90.only seven respondents’ reveals that number of student per class is between 46 and 50. Other responses from teachers and academic masters are summarized in table 4.2.

[bookmark: _Toc435751981]Table 4.2: Number of Students in Class
	Number of students
	Frequency
	Percent

	41-45
	5
	7.8

	46-50
	7
	10.9

	51-90
	52
	81.3

	Total
	64
	100.0


[bookmark: _Toc435751982]Source: Research Finding (2014)
Based on the data in the above table, this is contrary to the national standard for which one class should carry which is 45 students. There are requirements that qualify an institution or a building to be called a school. It was revealed from documents that the requirement include  attainment of teacher-student  ratio of 30:1, adequate qualified teacher in all subject in all schools and colleges and text book by subject provided at a student- book ratio of 1:1.  Documents also indicate that another requirement for school was that all day schools to provide lunch. 

[bookmark: _Toc435751983]4.5 Methods of Teaching
The researcher investigated various methods of teaching in this study through respondents. These methods included discussion methods, lecture methods, lecture and discussion methods. Out of 64 respondents 49 which were 76.6 percent commented that lecture method is overwhelming. Other methods are summarized as shown in figure 4.3. 
[bookmark: _Toc435751984]
[bookmark: _Toc420229360][bookmark: _Toc420265596][bookmark: _Toc421385450][bookmark: _Toc421444596][bookmark: _Toc435167112][bookmark: _Toc435751985]Figure 4.3: Methods of Teaching as Indicated by Respondents
Methods of teaching and learning are very crucial in knowledge acquirement. A particular method is to be utilized depending the situation of the class. However, the most useful method in teaching and learning is discussion method. In   the literature on teaching, the term "discussion" usually refers to a diverse body of teaching techniques, which emphasize participation, dialogue, and two-way process of communication. The discussion method is one in which the instructor and a group of  students consider a topic, issue, or problem and exchange information, experiences, ideas, opinions, reactions, and conclusions with one another  (Goldsmid and Wilson, 1980).

 On the other hand, lecture method is the one which is teacher centered. It is almost one way traffic. It is limited in a way that it does not allow learners’ creativity. Respondents (34%) explained that  the methods is  used in university for matured learners and in large group but it is supplemented by group discussions and tutorials to make it effective.

Respondents (15%), mentioned One-way (lecture) method to be another method used in classrooms. According to the respondents people who are against the lecture method see it as a one-way street. Instructors (6%) dictated that information to students, who have little to no opportunity to provide their own personal input, or protest the information being delivered. In this study a number of questions were raised and included What if the teacher is wrong, or what if the student disagrees with the teacher on a fundamental ideology in their lecture? In this practice the student just has to sit down and take it.  It was also revealed from the sturdy that students were forced to agree with the lecture delivered if they want a passing grade. One respondent argued that ‘...... The lecture is on a sensitive topic over which there is much conflicting discourse, one can imagine the problems this might cause’.

Respondents (10%) mentioned passive method to be among methods used in teaching classrooms. Findings indicated that not only do people see the lecture method as a biased, one-way road, but they also see it as a wholly passive experience for students. According to the respondents (4%) this is not just harmful because of the ways it is described above. If the student is not being actively engaged in a discussion over certain material it can make the material itself seem worthless to a student. 

According to respondents (12%) from a group of lectures, different teaching methods were used to ensure effective teaching and students ‘learning in different subjects. Two respondents  from this group argued further that  the use of different types of teaching methods were effective due to the availability different resources and that resulted into effective students’ participatory during learning. On this one respondent (1.5%) argues that ‘...... If students have no opportunity to share anything with lecturers, they will not be able to comprehend what is taught in a class’. Another respondent argued further that students might even be bored by what is taught because of the absence of opportunity to comprehend the basics of the subject.

It was also revealed from the study that the lecture method have been disadvantageous According to 7 respondents (11%), not all academics have the same level of public speaking skill.  He continued to explain that being genius in a given field is not a warrant of being competent on using lecture method during teaching. The researcher discovered that the lecture method was dominant because of covered a big number of students in a single class. The researcher contends that the national standards on the size of the class should be adhered to in order to maintain the quality of teaching and learning.

[bookmark: _Toc435751986]4.6 Available Resources for Teaching-Learning Process
Another question asked by the researcher aimed at assessing teaching and learning resources including books, teaching staff, laboratories and number of classrooms. Out of 64 respondents 39 which is 61 percent said there were not enough resources while 24 respondents (37 percent) said the available resources is an average means that at least there were few resources e available. Figure 4.4 indicates the above responses.
[bookmark: _Toc435751987]Figure 4.4: Availability of Teaching Learning Resources in the Schools Surveyed  
The researcher discovered that the number of teaching and learning resources available was not correlated to size of the class. Respondents (21%) explained that to be very thorny for the students to perform better. Documents revealed that contrary to the national Development Plan which capitalizes for quality livelihood by 2025. According to Tanzania National Development Plan one of the goals of the planning commission is to improve high quality livelihood. 

Ideally, a nation's development should be people-centered, based on sustainable and shared growth and be free from poverty syndrome. The researcher contends that Tanzania, the development means the creation of wealth and its distribution in society must be equitable and free from inequalities and all forms of social and political relations which inhibit empowerment and effective democratic and popular participation of social groups (men and women, boys and girls, the young and old and the able-bodied and disabled persons) in society. In particular, by the year 2025, racial and gender imbalances will have been redressed such that economic activities will not be identifiable by gender or race.

[bookmark: _Toc435751988]4.7 The Influence of Resources to the Performance of Students
[bookmark: _Toc420265599][bookmark: _Toc421444599]Another question was being provided so as to assess if there were relationship between student performance and resources available. Out of 64 respondents 55 which is equal to 85.9 percent said yes and 5 said average while 4 said no as summarized in Table 4.3. Teaching and learning materials were found important because its significancy in increasing student achievement by supporting student learning. For example, a worksheet may provide a student with important opportunities to practice a new skill gained in class. This process aids in the learning process by allowing the student to explore the knowledge independently as well as providing competition.   The researcher discovered that high student enrolment affected significantly the performance of student because the influx did not correlate to the existing teaching and learning materials. 

[bookmark: _Toc435751989]Table 4.3: Relationship between Students’ Performance and Resources Available
	
Responses
	Frequency
	Percentage

	           Yes
	55
	85.9

	           Average
	5
	7.8

	           No
	4
	6.3

	           Total
	64
	100.0


[bookmark: _Toc435751990]Source: Research Finding (2014)

[bookmark: _Toc435751991]4.8 Availability of Stakeholder
The aim of this question was to assess if there were educational stakeholders to support education. Out of the 64 respondents, 52 which is equal to 81.2 percent responded that there were no stakeholders. On the other hand, 12 respondents (18.8 percent) responded that there were stakeholders to support education. Table 4.4 summarizes the responses of the respondents.

[bookmark: _Toc420265601][bookmark: _Toc421385455][bookmark: _Toc421444601][bookmark: _Toc435167117][bookmark: _Toc435751992]Table 4.4: Availability of stakeholders
	Responses
	Frequency
	Percentage

	Yes
	12
	18.75

	No
	52
	81.25

	Total
	64
	100.0


[bookmark: _Toc435751993]Source: Research Finding (2014)
The researcher discovered that some assistance from stakeholder needed government support. For example, in some schools such as Sinon Secondary School, they provided funds for the project of water and electrical installation. Electricity is very important in schools but as they are associated with computers and overhead projectors to support the teaching and learning process.

[bookmark: _Toc435751994]4.8.1 Motivation to Teachers
Another question asked by the researcher was associated with motivation of teachers. The question was aimed to know if there were motivations to teachers or not. Out of 64 respondents which are equal to 68.8 percent said that there was no motivation while 14 (21.9 percent) said that the motivation provided was moderate. The responses in table 4.5 summarized all facts as revealed by the respondents. 

[bookmark: _Toc420265603][bookmark: _Toc421385457][bookmark: _Toc421444603][bookmark: _Toc435167119][bookmark: _Toc435751995]Table 4. 5: Teachers’ Motivation
	Responses
	Frequency
	Percent

	Yes
	6
	9.4

	No
	44
	68.8

	Moderate
	14
	21.8

	Total
	64
	100.0


[bookmark: _Toc435751996]Source: Research Finding (2014)

It is beyond doubt that working in harsh and particularly in overcrowded classroom would affect student performance. According to 10 respondents (15.6%), motivation in educational system includes promotion, good salary, remuneration, working conditions and status among others.  Respondents (4%) from the above group explained that issue of teachers’ motivation and quality assurance has become a matter of debate and concern in educational systems in many countries including Tanzania.  

Two respondents (3%) advocated that this has been a growing awareness about teacher motivation which is a key to quality assurance, quality outcomes/delivery and high standards in the educational system. Five respondents (7.8%) acknowledged that any nation aspiring to maintain high and quality standards or achieve quality assurance in its educational system must take teachers and their motivational needs with utmost high level of seriousness. 

[bookmark: 3]According to the respondents, teachers play a major role in the whims and caprices of the educational system. One respondent (1.5%) continued to argue that ‘....They can influence the teaching – learning outcomes because they determine the quality of instructional delivery’.  They further influence quality education when it comes to implementation of the curriculum and educational policies. It was also revealed from the study that they are also considered when addressing issues such as: quality assurance; quality delivery teaching quality context and quality learning outcomes (Onucha, 2010). 

It was revealed from the study that teaching can be regarded as a systematic, rational and organized process of transmitting knowledge, skills, attitudes, values and what is worthwhile in education process in accordance with certain professional principles, there is need for the services of efficient teachers (whose knowledge is bonded with innovations) in order to achieve the educational objectives. Two respondents (3%) argued that without teachers in the school system, there will definitely be no effective learning. The researcher conceived the above contention positively because teaching makes learning to take place and the teacher determines the quality of learning/instructions that will be given to learners. This is the reason why they should be motivated properly for effective and efficiency in the educational and school system as a whole.

Findings indicated that teachers foster excellence in learning and teaching.  One respondent (1.5) narrated that designers and developers of education were teachers who guarantee quality assurance in the system. The response is valid because UNESCO (2005) re-emphasized that quality assurance is a powerful means that can improve the effectiveness of education. Its key principle is that the main actors at the forefront of education – such as teachers, head teachers among others, are responsible for improving educational performance. 

According to 15 respondents (21.4%), teachers are essential elements in the school organization because in the long run they would shape the entire community including national ethics. In this regard, their motivation or empowerment should be at the forefront of government policies in order to enhance quality education and attain the goals and objectives of education (Unesco, 2012). Findings indicated that teachers’ motivation is a key to guaranteed quality education; as such it influences quality assurance in the educational system. Twenty respondents (31.4%) without efficient and effective teachers in the education industry, qualitative learning outcomes cannot be achieved properly. From the above arguments increasing students’ enrolment without considering teachers’ motivation is unwise if this factor is not taken into account seriously. 
[bookmark: _Toc435751997]4.8.2 Kinds of Motivation Suggested
Kinds of motivation were deeply investigated and different respondents provided different response as indicated in table.  The findings show that 81.2 percent of the respondents said that they were never given any motivation but only 5 respondents admitted that what they needed was duty payment. They further responded that sometimes they worked beyond time limit without being rewarded for the extra duty performed. 

[bookmark: _Toc420265605][bookmark: _Toc421385459]The table 4.6 summarizes how other respondents responded.  The researcher estimated the resulting danger that might occur if teaching-learning is conducted in overcrowding classroom is not motivated. He also suggested kinds of motivation that might help to alleviate anticipated discontent arising from working in an overcrowded classroom. 
[bookmark: _Toc421444605]
[bookmark: _Toc435167121][bookmark: _Toc435751998]Table 4.6: Kinds of Motivation that Might Be Considered to Alleviate Teachers’ Discontent
	Responses
	Frequency
	Percent

	Extra duty payment
	5
	7.8

	Cash payment
	3
	4.7

	Recognition
	4
	6.2

	None
	52
	81.3

	Total
	64
	100.0


[bookmark: _Toc435751999]Source: Research Finding (2014)

[bookmark: _Toc435752000]4.8.3 Availability of Text Books
This question aimed at assessing if there were enough text books particularly for Mathematics, Civics, Kiswahili, English, Biology, Physics and Chemistry. All respondents said that the text books were not enough. They further admitted that book-student ratio was not good. Table 4.7 shows how the number of text book is not correlating to the number of enrolled students in Sinon, Baraa, Elerai, Kaloleni, Sombetini Arusha sec, Felex Mrema and Themi secondary schools.

[bookmark: _Toc435752001]Table 4.7: Existing books at Sinon Sec School and its deficit
	Year
	Enrolment
	Subject
	Existing books
	Required books
	Deficit
	Ratio of ST/BK

	2010
	300
	Math
	30
	100
	70
	1:10

	
	
	Biology
	20
	100
	80
	1:15

	
	
	English
	40
	100
	60
	1:8

	
	
	Civic
	04
	100
	98
	1:75

	
	
	Physics
	15
	100
	85
	1:20

	2011
	350
	Math
	30
	117
	84
	1:12

	
	
	Biology
	20
	117
	97
	1:18

	
	
	English
	45
	117
	72
	1:8

	
	
	Civic
	04
	117
	113
	1:88

	
	
	Physics
	15
	117
	102
	1:23

	2012
	440
	Math
	30
	147
	117
	1:15

	
	
	Biology
	20
	147
	127
	1:22

	
	
	English
	45
	147
	102
	1:8

	
	
	Civic
	02
	147
	145
	1:220

	
	
	Physics
	15
	147
	132
	1:29

	2013
	480
	Math
	35
	160
	125
	1:14

	
	
	Biology
	30
	160
	130
	1:16

	
	
	English
	45
	160
	125
	1:11

	
	
	Civic
	04
	160
	156
	1:120

	
	
	Physics
	20
	160
	140
	1:24


[bookmark: _Toc435752002][bookmark: _Toc420265607][bookmark: _Toc421385461][bookmark: _Toc421444606]Source: Research Finding (2014)
[bookmark: _Toc435167122][bookmark: _Toc435752003]Table 4.8 : Existing Books at Kaloleni Sec School and its Deficit
	Year
	Enrolment
	Subject
	Existing books
	Required books
	Deficit
	Ratio of ST/BK


	2010
	150
	Math
	25	
	50
	25
	1:6

	
	
	Biology
	25
	50
	25
	1:6

	
	
	English
	30
	50
	20
	1:5

	
	
	Civic
	05
	50
	45
	1:30

	
	
	Physics
	30
	50
	20
	1:5

	
	
	
	
	
	
	

	2011
	200
	Math
	25
	67
	42
	1:8

	
	
	Biology
	30
	67
	37
	1:7

	
	
	English
	30
	67
	37
	1:7

	  
	
	Civic
	05
	67
	62
	 1:40

	
	
	Physics
	30
	67
	37
	1:7

	
	
	
	
	
	
	

	2012
	250
	Math
	39
	83
	44
	1:6

	
	
	Biology
	 40
	83
	43
	1:6

	
	
	English
	36
	83
	47
	1:7

	
	
	Civic
	05
	  83
	  78
	1:50

	
	
	Physics
	35
	  83
	  48
	  1:7

	
	
	
	
	
	
	

	2013
	300
	Math
	39
	100
	61
	1:8

	
	
	Biology
	40
	100
	60
	1:8

	
	
	English
	36
	100
	64
	1:8

	
	
	Civic
	05
	100
	95
	1:60

	
	
	Physics
	35
	100
	65
	1:9


[bookmark: _Toc435752004][bookmark: _Toc420265608][bookmark: _Toc421385462][bookmark: _Toc421444607][bookmark: _Toc435167123]Source: Research Finding (2014)

[bookmark: _Toc435752005][bookmark: _Toc435752030]Table 2.9: Existing Books at Elerai Sec School and its Deficit
	Year
	Enrolment
	Subject
	Existing books
	Required books
	Deficit
	Ratio of ST/BK


	2010
	300
	Math
	35
	100
	65
	1:6

	
	
	Biology
	35
	100
	65
	1:6

	
	
	English
	40
	100
	60
	1:8

	
	
	Civic
	04
	100
	96
	1:75

	
	
	Physics
	47
	100
	53
	1:6

	
	
	
	
	
	
	

	2011
	320
	Math
	35
	106
	71
	1:9

	
	
	Biology
	35
	106
	71
	1:9

	
	
	English
	40
	106
	66
	1:8

	
	
	Civic
	04
	106
	102
	1:80

	
	
	Physics
	47
	106
	59
	1:7

	
	
	
	
	
	
	

	2012
	350
	Math
	40
	117
	77
	1:8

	
	
	Biology
	40
	117
	77
	1:8

	
	
	English
	50
	117
	67
	1:7

	
	
	Civic
	05
	117
	112
	1:50

	
	
	Physics
	47
	117
	70
	1:7

	
	
	
	
	
	
	

	2013
	380
	Math
	50
	127
	77
	1:7

	
	
	Biology
	50
	127
	77
	1:7

	
	
	English
	50
	127
	77
	1:7

	
	
	Civic
	05
	127
	122
	1:76

	
	
	Physics
	50
	127
	77
	1:7


[bookmark: _Toc435752006]Source: Research Finding (2014)

[bookmark: _Toc420265609][bookmark: _Toc421385463][bookmark: _Toc421444608][bookmark: _Toc435167124][bookmark: _Toc435752007]Table 4.10: Existing Books at Baraa Sec School and its deficit
	Year
	Enrolment
	Subject
	Existing books
	Required books
	Deficit
	Ratio of ST/BK


	2010
	200
	Math
	40
	67
	27
	1:5

	
		
	Biology
	30
	67
	37
	1:7

	
	
	English
	50
	67
	27
	1:4

	
	
	Civic
	06
	67
	61
	1:30

	
	
	Physics
	30
	67
	37
	1:7

	
	
	
	
	
	
	

	2011
	280
	Math
	40
	93
	53
	1:7

	
	
	Biology
	30
	93
	63
	1:9

	
	
	English
	50
	93
	43
	1:6

	  
	
	Civic
	06
	93
	87
	1:46

	
	
	Physics
	30
	93
	63
	1:9

	
	
	
	
	
	
	

	2012
	300
	Math
	45
	100
	55
	1:7

	
	
	Biology
	36
	100
	64
	1:8

	
	
	English
	55
	100
	45
	1:5

	
	
	Civic
	06
	100
	94
	1:50

	
	
	Physics
	38
	100
	62
	1:8

	
	
	
	
	
	
	

	2013
	400
	Math
	45
	100
	55
	1:7

	
	
	Biology
	36
	100
	64
	1:8

	
	
	English
	55
	100
	45
	1:5

	
	
	Civic
	06
	100
	94
	1:50

	
	
	Physics
	38
	100
	62
	1:8


[bookmark: _Toc435752008][bookmark: _Toc420265610][bookmark: _Toc421385464][bookmark: _Toc421444609][bookmark: _Toc435167125]Source: Research Finding (2014)
[bookmark: _Toc435752009]Table 4.11: Existing Books at Sombetini Sec School and its Deficit
	Year
	Enrolment
	Subject
	Existing books
	Required books
	Deficit
	Ratio of ST/BK

	2010
	270
	Math
	30
	90
	60
	1:9

	
	
	Biology
	30
	90
	60
	1:9

	
	
	English
	40
	90
	50
	1:7

	
	
	Civic
	07
	90
	83
	1:36

	
	
	Physics
	35
	90
	55
	1:8

	
	
	
	
	
	
	

	2011
	302
	Math
	35
	101
	66
	1:9

	
	
	Biology
	30
	101
	61
	1:10

	
	
	English
	45
	101
	56
	1:7

	
	
	Civic
	07
	101
	94
	1:43

	
	
	Physics
	35
	101
	66
	1:9

	
	
	
	
	
	
	

	2012
	330
	Math
	40
	110
	70
	1:8

	
	
	Biology
	35
	110
	75
	1:9

	
	
	English
	45
	110
	65
	1:7

	
	
	Civic
	07
	110
	103
	1:47

	
	
	Physics
	40
	110
	70
	1:8

	
	
	
	
	
	
	

	2013
	380
	Math
	40
	127
	87
	1:10

	
	
	Biology
	35
	127
	92
	1:11

	
	
	English
	45
	127
	82
	1:8

	
	
	Civic
	07
	127
	120
	1:54

	
	
	Physics
	40
	127
	87
	1:10


[bookmark: _Toc435752010][bookmark: _Toc420265611][bookmark: _Toc421385465][bookmark: _Toc421444610]Source: Research Finding (2014)

[bookmark: _Toc435167126][bookmark: _Toc435752011]Table 4.12: Existing Books at Themi Sec School and its Deficit
	Year
	Enrolment
	Subject
	Existing books
	Required books
	Deficit
	Ratio of ST/BK

	2010
	180
	Math
	30
	60
	30
	1:6

	
	
	Biology
	30
	60
	30
	1:6

	
	
	English
	40
	60
	20
	1:5

	
	
	Civic
	08
	60
	42
	1:23

	
	
	Physics
	30
	60
	30
	1:6

	
	
	
	
	
	
	

	2011
	200
	Math
	30
	67
	37
	1:7

	
	
	Biology
	30
	67
	37
	1:7

	
	
	English
	40
	67
	27
	1:5

	
	
	Civic
	08
	67
	59
	1:25

	
	
	Physics
	30
	67
	37
	1:7

	
	
	
	
	
	
	

	2012
	280
	Math
	38
	93
	55
	1:7

	
	
	Biology
	38
	93
	55
	1:7

	
	
	English
	50
	93
	43
	1:6

	
	
	Civic
	08
	93
	85
	1:9

	
	
	Physics
	30
	93
	63
	1:7

	
	
	
	
	
	
	

	2013
	340
	Math
	38
	113
	75
	1:9

	
	
	Biology
	38
	113
	75
	1:9

	
	
	English
	50
	113
	63
	1:7

	
	
	Civic
	08
	113
	105
	1:43

	
	
	Physics
	30
	113
	83
	1:11


[bookmark: _Toc435752012][bookmark: _Toc420265612][bookmark: _Toc421385466]Source: Research Finding (2014)

[bookmark: _Toc421444611][bookmark: _Toc435167127][bookmark: _Toc435752013]Table 4.13: Existing Books at Arusha Sec School and its Deficit
	Year
	Enrolment
	Subject
	Existing books
	Required books
	Deficit
	Ratio of ST/BK

	2010
	150
	Math
	25
	50
	25
	1:6

	
	
	Biology
	25
	50
	25
	1:6

	
	
	English
	30
	50
	20
	1:5

	
	
	Civic
	05
	50
	45
	1:30

	
	
	Physics
	30
	50
	20
	1:5

	2011
	200
	Math
	25
	67
	42
	1:8

	
	
	Biology
	30
	67
	37
	1:7

	
	
	English
	30
	67
	37
	1:7

	
	
	Civic
	05
	67
	62
	1:40

	
	
	Physics
	30
	67
	37
	1:7

	2012
	250
	Math
	39
	83
	44
	1:6

	
	
	Biology
	40
	83
	43
	1:6

	
	
	English
	36
	83
	47
	1:7

	
	
	Civic
	05
	83
	78
	1:50

	
	
	Physics
	35
	83
	48
	1:7

	2013
	300
	Math
	39
	100
	61
	1:8

	
	
	Biology
	40
	100
	60
	1:8

	
	
	English
	36
	100
	64
	1:8

	
	
	Civic
	05
	100
	95
	1:60

	
	
	Physics
	35
	100
	65
	1:9


[bookmark: _Toc435752014]Source: Research Finding (2014)
Generally, this study revealed that teaching and learning-resources is not correlated with student enrolment in community secondary schools. This would be the answer as why student performance in form four leaver is worse in the year 2011, 2012 and 2013. The researcher take the sample of form four results in these years as in table 4.14
[bookmark: _Toc420265613][bookmark: _Toc421385467][bookmark: _Toc421444612][bookmark: _Toc435167128]
[bookmark: _Toc435752015]Table 4.14: Form four NECTA 2011 Sombetini Secondary School
	
	Name of school
	
	
	
	
	

	Year
	Sombetini sec
	Div 1
	Div 11
	Div 111
	Div IV
	Div 0

	2010
	
	0
	0
	02
	114
	170

	2011
	
	0
	03
	06
	118
	190

	2012
	
	0
	02
	14
	64
	239

	2013
	
	02
	17
	31
	86
	138


[bookmark: _Toc420265614][bookmark: _Toc421385468]Source: National Examination council of Tanzania 2011
[bookmark: _Toc421444613][bookmark: _Toc435167129]
[bookmark: _Toc435752016]Table 4.15: Form four NECTA 2011 Baraa Secondary School
	
	Name of school
	
	
	
	
	

	Year
	Baraa
	Div 1
	Div 11
	Div 111
	Div IV
	Div 0

	2010
	
	02
	09
	21
	108
	110

	2011
	
	02
	07
	16
	156
	92

	2012
	
	02
	08
	14
	79
	61

	2013
	
	07
	11
	31
	107
	73


Source: National Examination council of Tanzania 2011

[bookmark: _Toc420265615][bookmark: _Toc421385469][bookmark: _Toc421444614][bookmark: _Toc435167130][bookmark: _Toc435752017]Table 4.16: Form four NECTA 2011 Kaloleni Secondary School
	
	Name of school
	
	
	
	
	

	Year
	Kaloleni sec
	Div 1
	Div 11
	Div 111
	Div IV
	Div 0

	2010
	
	23
	29
	45
	149
	46

	2011
	
	15
	17
	47
	85
	15

	2012
	
	03
	09
	29
	120
	49

	2013
	
	05
	14
	58
	119
	47


Source: National Examination Council of Tanzania 2011

[bookmark: _Toc420265616][bookmark: _Toc421385470][bookmark: _Toc421444615][bookmark: _Toc435167131][bookmark: _Toc435752018]Table 4.17: Form four NECTA 2011 Felex Mrema Secondary School
	
	Name of school
	
	
	
	
	

	Year
	Felex Mrema  sec
	Div 1
	Div 11
	Div 111
	Div IV
	Div 0

	2010
	
	15
	19
	38
	118
	160

	2011
	
	03
	20
	25
	169
	112

	2012
	
	0
	04
	17
	86
	180

	2013
	
	05
	24
	63
	164
	145


Source: National Examination Council of Tanzania 2011
[bookmark: _Toc420265617][bookmark: _Toc421385471][bookmark: _Toc421444616][bookmark: _Toc435167132]
[bookmark: _Toc435752019]Table 4.18: Form four NECTA 2011 Sinon Secondary School
	
	Name of school
	
	
	
	
	

	Year
	Sinon sec
	Div 1
	Div 11
	Div 111
	Div IV
	Div 0

	2010
	
	15
	19
	45
	123
	116

	2011
	
	03
	20
	25
	169
	112

	2012
	
	0
	04
	17
	86
	180

	2013
	
	0
	24
	63
	164
	145


Source: National Examination council of Tanzania 2011
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[bookmark: _Toc420265619][bookmark: _Toc435752021]5.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc420265620][bookmark: _Toc435752022]5.1 Introduction
In this chapter, the author presents the summary of the study, provides the major findings, draws conclusion and gives some recommendations for the further research.

[bookmark: _Toc420265621][bookmark: _Toc435752023]5.2 Summary of the Study
The purpose of this study was to investigate the students’ enrolment as compared to the available to teaching and learning resources in the community secondary schools in Arusha City. The review of literature revealed that the education system in Tanzanian context, is to be balance and processed in three forms namely, transmission of cultural heritage, identification and development of talents and preparation for the future. Education as the end product should produce graduate with enough skills for humanization liberalization, self-actualization and self reliance, empowerment to change and to control environment. 

However, this can be provided in relation to the available teaching and learning resources in relation to student enrolment and other factors. Six research questions were set to guide the study mainly they focused on the number of students per teacher, that is student-teacher ratio, number of classrooms to accommodate the enrolled students, student book ratio, number of students in a class and specialization of teachers based on their profession. Generally, scholars concur that resources in teaching and learning are of importance to enhance quality education. The number of enrolled students should therefore relate to the teaching and learning resources.
This study was conducted in Arusha City Council in which 8 community schools were selected. Respondents were randomly and purposively selected. The study involved 64 respondents. 8 headmasters were purposively selected according to their virtual position. 48 teachers were chosen through simple random sampling. Data gathered using interview, questionnaires and focused group discussion. Qualitative data were analysed through frequencies which were converted into percentages, tabulated and some were presented in figures. Qualitative data were subjected to content analysis.

[bookmark: _Toc420265622][bookmark: _Toc435752024]5.3 Main Findings
The following were the main findings of the study Findings indicated that respondents were knowledgeable and their work experience was enough to have experienced in observing the regular students enrolment in a given year. This was particularly for teachers who are the key role in disseminating knowledge and skills toward students. This is because 50 percent of the respondents were bachelor degree holders, followed by 42.2 percent diploma holders and 7.8 percent master’s degree holders.

Regarding to the findings especially the number of students in a given class, it was revealed that the number of student per class were between 51-90 which meant an overcrowded display. Findings indicated that in teaching and learning normally, teacher employs a specified method of teaching. In this study therefore a researcher targeted to investigate the dominant method in teaching and learning. The finding revealed that 76.6 percent of the respondents said that the lecture method was overwhelmingly dominant while other methods were not given priority.
In light of this, most respondents explained that teaching and learning resources in the community secondary schools were not enough. 60 percent these students surveyed said that there were not enough resources to facilitate teaching and learning activities. It was also observed that there was relationship between student performance and resources available. Respondents revealed that if teaching and learning resources were available students’ performance would probably have increased. 

Most respondents explained that educational stakeholders are very important to promote education. It was however observed that there were few educational stakeholders in Arusha City Council due to lack of education consciousness. Respondents observed that teachers were not given motivation though they worked in unfriendly environments. They further narrated that working in overcrowded classes need motivation in order to copy with remedial classes.

[bookmark: _Toc435752025]5.4 Conclusions
Based on the findings and results discussed in chapter four, the following is the conclusion concerning the students’ enrolment in relation to the resources available. There is acute shortage of teaching and learning resources as compared to enrolled students. These shortages are apparently caused by politician as they campaign for classrooms constructions without harmonizing teaching-learning resources. 

Generally, lack of text books and reference books, classrooms, laboratories, and teachers especially science teachers, one can predict students performance and quality education expected. It is therefore concluded that politicians should not intervene educational planners for the sake of improving educational standard and hence standard education
[bookmark: _Toc420265624]
[bookmark: _Toc435752026]5.4 Recommendations
 In the light of the findings and conclusions, the following recommendations were made for necessary action and for further research. This recommendation is based on the principles of designing materials to support teaching and learning activities. Basically, this recommendation would be very useful to the government and teachers.
i. Adopting power point. Computer based technology has brought a new and powerful tool for teaching Microsoft power point. Power point is part of the Microsoft office to suit the anticipated programmes. Essentially, it enables users to create series of slides on a computer which may then be projected in the lecture classrooms using a data projector it has advantages over both the slide projector and overhead projector. These include First, power point comes with pre-formed templates to help the instructor to prepare professionally looking and visually stimulating slides. Second, judicial use of colour can be very useful to students and stimulates interest and emphasizes key points. Third, text or diagrams are prepared in advance. A power point is not difficult to use and it does bring benefits for teaching and learning process.

ii. Using video in teaching and learning. Video tape recorders can be used in a number of different ways to enhance teaching in both large groups and small groups. The advent of digital versatile discs (DVD) makes video images easier to use in the classroom, since individual clips can be immediately accessed without searching through the long of tape. Video images can also be made available via website for students to view in their private study time.

iii. Resources for small group teaching. Small group teaching requires different skills and resources from those suitable for the classroom. Many teaching rooms are set out with student in rows, facing the teacher who stands in front of the classrooms. This is even done in overcrowding classrooms and it is very dangerous as the students cannot interact easily. It is however recommended that the arrangement should be U shape.  The teacher is still focus for the attention and has to access to board. The students are now able to see each other, and hence engage in discussion which does not have to be passed through the chair. The teacher may establish good contact with individual by stepping into the centre of U.

iv. A teacher should be given a prepared logbook. A simplest logbook is a record of student’s achievement in a particular subject. This may be series of observations made or task undertaken. Students normally retain this record as a means of keeping track of their progress.

v. Enhancement of laboratory for science subjects is very important. There is acute shortage of laboratories in the community secondary schools. The government should take into account that for any school, establishment should be accompanied by laboratories. Provision of sufficient teaching- learning resources is inevitable. This is due to the fact that Tanzania education vision 2025 is imbued with five main attributes: which included the following among others: High quality lively hood, peace, stability and unity, a well educated and learning society and competitive economy capable of producing sustainable growth and shared benefits.
The 2025 vision reveals that Tanzania as a national must have high quality of education at all levels. A nation which produces the quantity and quality educated people sufficiently equipped with the requisite knowledge to solve the society’s problems, meet the challenges of development and attain competiveness at regional and global levels. In order to attain this, government, stakeholders and citizens should seriously take into consideration investing on education particularly in supplying teaching-learning resources. 

Various economists proved that investment in education lead to social economic development. There is the relationship between education, social and economic development. In the United state of America, T,W Schultz was concerned in 1961 with the investment in human beings in the form of education and how the stock of human capital reflected in the form of returns to growth in national income. 

The development of human resources means the building of knowledge, skills and working abilities, as well as the innate capacities of all people in the society. It is believed that capital and natural resources are passive factors in bringing about human development. It is the human resources that can activate and exploit other resources and which can accumulate capital. Therefore, social and economic development of any society depends on the capability of members to exploit natural resources, accumulate capital and build social, economic and political organizations.

The Tanzania Government is advised to reflect on human capital theory which argues that formal education is instrumental to the production capacity of the population. The increased level of education among people in the society therefore would lead to increased Gross National product (GNP) per capita. For the economy to grow and development to occur, there must exist improved and efficient technology. This is because improved and efficient technology results in greater productivity. However, improved and efficient technology depends on the productive behaviour of the people in the production process. This behaviour includes knowledge, skills and attitude which can make people transform knowledge into technology and productivity gained through the agency of formal education (school). Hence, investing on education is an investment in the development of the people.

Research findings have confirmed that where there is shortage of books and teaching-learning materials, academic performance of students is relatively lower compared to students where books and teaching-learning materials are sufficient. Therefore, the ministry should ensure that books and other materials reach schools and are effectively used, in order to increase achievement and reduce retention rates. Planning should aim at making sure that necessary books in all levels of the curriculum are produced and distributed to reach schools in time. The planner should be occupied with devising means of producing sufficient required books with less cost, and at the same time to ensure that the materials reach schools, particularly in the community secondary schools in time.

Therefore, educational planning using the human resource development approach is geared at providing education to all people in the society. Education provided, should give relevant skills and knowledge that are required by the society for its socio economic development. An expanding economy like Tanzania, requires highly skilled labour force. It is obvious that the country needs to invest heavily on education to build its human capital. Lack of adequately educated workforce can be a hindrance to investments in sectors such as manufacturing, construction, mining, agriculture, finance, communications etc. Impressive increases in investments have been achieved at secondary and tertiary levels as well. Researchers have shown that increases in enrolment only, though important, are not fundamental to economic development.  

Hardman et ail, (2012), among others, established that it is not enrolment per se, but the quality of education and learning outcomes that is more strongly correlated with economic development. That is an area in which the Tanzanian education system faces major challenges.
[bookmark: _Toc420265625]
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APPENDICES
Appendix A: Questionnaire for the Headmasters/Headmistress
Section A
Personal information
Please tick (√) one to indicate the answer to the following questions
1. Male/female
      Male                 Female
2. What is your age?
       25-35     35-45       45-55
  3. Level of education
             Diploma
              Degree     
              Masters     
                      4. What is your experience in teaching?
 1-5years      6-10years     11-15years     16-20years     21years and above 

SECTION B
1. What is the name of your school? ---------------------------------
2. What is the pattern of enrolment in your school?
(a) Increasing    (b) decreasing-------------------------------
3. How many students enrolled in the following years?
	2010
	2011
	2012
	2013

	
	
	
	


 
4. How many  classrooms were built in the following years?
	2010
	2011
	2012
	2013

	
	
	
	



5. .How many teachers were in your school in the following years?
	2010
	2011
	2012
	2013

	
	
	
	



11. Do you have laboratories in your school?
Yes………………….no……………………. (Tick one)
	PHYSICS
	CHEMISTRY
	BIOLOGY

	
	
	



SECTION C
Interview questions for Heads of schools
A. What are the trends of student’s enrolment from the year 2010 – 2013? Tick one.
1. low  
2. Average
3. high
B. Do you have enough resources to accommodate enrolled students? tick one 
   1. Yes
              2. Average
              3. poor

C. Are there any stakeholders who participate in contributing to educational resources in your school?

1. Yes
2. No
If yes, who are those? Briefly explain………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
D. Is the money disbursed by the government reaches your school timely?
1. Yes
2. No

E. Have you met any challenges for the enrolled students
1. Yes
2. No
F. If yes what are those challenges?.......................................................................................................................................................................................................................................................................................................................
G. How do you overcome those challenges?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………..



Appendix B: Questionnaire for the Academic teacher
SECTION A
Personal information
 A )what is your gender-please tick one
     (1) Male                (2) Female
        B). What is your age
       (1)25-35     (2)35-45       (3)45-55
  C). Level of education
             (1)Diploma in education 
              (2)Degree in teaching 
             (3) Masters 
          D). What is your experience in teaching?
(1)  1-5years      (2)6-10years    (3) 11-15years    (4) 16-20years    (5) 21years and above 


SECTION B
A. Do you have enough text books in your school?
      (1)Yes………….. (2)NO…………………..tick one
 B. How many Form One books were in the following years?
                               FORM ONE 2010
	(1) MATH
	(2) BIOLOGY
	3) ENG
	4) KISW
	5)CIVICS
	6) CHEM
	7.PHYCS

	
	
	
	
	
	
	


                                                    FORM ONE 2011
	(3) MATH
	(4) BIOLOGY
	3) ENG
	4) KISW
	5)CIVICS
	6) CHEM
	7.PHYCS

	
	
	
	
	
	
	



 FORM ONE 2012  
	1 MATH
	2) BIOL
	3) ENG
	4) KISW
	5) CIVICS
	6) CHEM
	7.PHYCS

	
	
	
	
	
	
	


                
FORM ONE 2013
	(5) MATH
	(6) BIOLOGY
	3) ENG
	4) KISW
	5)CIVICS
	6) CHEM
	7.PHYCS

	
	
	
	
	
	
	



D. Do all subjects have enough teachers? 1) Yes…..2) NO…..3AVERAGE………..tick one
E. If no, which subjects have the fewest/smallest number of teachers? Fill in this line --------------,----------------------,--------------------------
 
                             

  Appendix C:  Questionnaire to Teachers

Section A: Personal information
Tick one of the following
 A) What is your gender?
1) Female (  )             2)  Female(  )
 B) What is your age?
1) 25-35(   )    2) 35-45 (   )      3) 45-55(  )
C) Level of education please tick one among the following
            1)  Diploma (        ) 
            2)  Degree   (         ) 
            3)  Master    (         ) 
               D. What is the number of students in your class? Tick one
	    1)    34-40
	  2)    41-45
	  3)    46-50
	 4)   51-above

	
	
	
	



E.Which of the following methods are used during teaching and learning in your class? Tick one
	1) lecture
	2) discussion
	3)dialog
	4) debate

	
	
	
	


                
Appendix D:
A. Do you think the student suit enrolments suit the available resources?
1 .YES
2 .AVERAGE
3 .NO
  B. Is there any relationship between student performance and resources available?
1   YES
2 AVERAGE
3 NO
     C. Is there any stakeholders help to overcome the problem of educational resources in       your school?
1    YES
       2     NO
 D. Is there any motivation to teachers?
1   YES
2   NO
3   MOODERATE
E. If yes, which kind of motivation--------------------------------------------------
F. Suggest the kind of motivation which probably will help to increase teachers motivation-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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