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The government of Tanzania accords high priority to education as instrumental in achieving her Development Vision 2025 and other National and Global efforts. However, the education system in Tanzania has not developed substantially, particularly at the post primary level due to a number of schools’ internal and external factors. The problem statement addressed by this study was scant literature on success factors for performance among non-government secondary schools operate. The study was conducted in Dar es Salaam, Morogoro and Coast where 50 schools were taken. The respondents of the study were school owners, managers, teachers, parents, government and non-government officials; and students. Data collection instruments were interview checklists and questionnaires, complemented by documentary review and researcher’s observation. Data analysis was mainly qualitative supplemented by quantitative. Results show that the performance during the study period (2007-2011) was generally low. About 60% of students failed the form four national exams. A number of factors were attributed to successful school performance, namely, school factors, student factors and market or community factors. Service quality was found to be one of major determinants of school’s success. The study concluded that internal factors are more essential in determining school performance than external factors. 
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[bookmark: _Toc433374673][bookmark: _Toc433424064][bookmark: _Toc308260093]1.1	 Introduction
Tanzania accords high priority to education and regards it to be instrumental in implementing efforts stipulated in local and global development, policies, programmes and strategies such as National Development Vision 2025, National Strategy for Growth and Poverty Reduction (NSGPR) and the Millennium Development Goals (MDGs). At local level, the Tanzania Development Vision 2025 and NSGPR regard education as pivotal tool in bringing about the desired socio-economic transformations (URT, 2001; 2005).  Education is an important tool of development as it opens new horizons and raises quality of life of the individual as well as the nation. NSGPR sees education as one of the key pillars to reducing poverty in the country (URT, 2005, 2011). Global development efforts consolidate, among others, around addressing challenges facing education sector. 

These efforts are centred on promoting education because low-quality education means low-quality of life; as education has greater role to play in enhancing standard of life in any community. However, the education system in Tanzania has not developed substantially, particularly at the post primary levels and in recent years both primary and secondary academic has been declining. Statistics show that there has been a declining trend in the proportion of primary school leavers passing Standard VII. The pass rate, for example, fell from 70.5 percent in 2006 to 49.4 percent in 2009. The rate slightly went up again in 2010 when 53.1 percent passed (MoEVT, 2010). Unfortunately, while the pass rates at primary school level have been decreasing, the proportion of primary school leavers selected to join secondary school has been increasing progressively (TenMet, 2011). 

In 2005, for example, 64.4 percent of the primary school leavers were selected to join secondary education compared to 61.7 percent who actually passed the Standard VII examinations. In 2009, 90.4 percent were selected to join secondary school despite only about 50 percent of the candidates having passed the Standard VII examinations. It is evident that the rise in the number of pupils joining secondary schools is not wholly based on improved performance in Standard VII examinations, but rather on the availability of places. This is likely because of the government’s efforts towards attaining a universal secondary education by 2025 (URT, 2001). 

A notable picture of the education system performance is clearly visible when one looks at the performance in secondary education examinations. Pass rates in the national form four examinations have been falling persistently over the past five years. For example, the pass rate dropped from about 90 percent in 2005 to just about 50 percent in 2010 (Figure 1.1).

This decade (2005 - 2015) has experienced marked declining academic performance in secondary education system; the situation was worse in the years 2010 and 2011. Students’ performance in the Form Four National Examinations has declined, with the majority of candidates scoring between Divisions IV and zero. For example, of the 354,042 candidates who sat for the 2010 National Form Four Examinations, 177,021 (50 percent) scored Division 0 and 136, 633 (38.6 percent) scored Division IV. Thus 88.6 percent of the candidates scored division IV and 0. Only 15,335 (4.3 percent) candidates scored Divisions I and II. Strictly speaking, therefore, 86.6 percent of the candidates failed the 2010 National Examinations (HakiElimu, 2012). 
[image: ]
[bookmark: _Toc308260825]Figure 2.1: 	Percentage of Candidates who Passed the National Examinations at Primary and Secondary Education Levels between 2005 and 2010 (Hakielimu, 2012)
Source: Field Data (2015)

In a bid to cope with increasing number of primary school leavers in 1980s, the government of Tanzania invited private investors to participate in promoting education sector including secondary education. Nevertheless, country-specific studies show that there has been declining and increasing variation in academic performance among non-government secondary schools in Tanzania in recent years; with few schools performing better than the majority (MoEVT, 2010; NECTA, 2010; Hakielimu, 2010, Uwezo, 2010, TEN/MET, 2011). Nationally, less than 50 percent of the candidates passed the Form Four National Examinations between 2005 and 2009 (MoEVT, 2010; NECTA, 2010). This declining academic performance trends raise concerns among education stakeholders.  
The variation in school academic performance coupled with low-quality education has been causing emergence of classes comprising of high performing schools and poor performers to the end that there has been emergence of stereotypic classes, namely, the learned and less learned; the income poor and the well-off. Furthermore, observers have speculated that the modest academic performance of few schools and students results into pockets of excellence, which is less important for national economic success than raising average academic performance levels for all (OECD, 2007). 

The objective of this study was to assess success factors underlying academic performance among non-government schools in Tanzania: citing examples from selected schools based in Dar es Salaam, Morogoro and Coast regions. Non-government, sometimes referred to as private schools, as defined by UNESCO, are schools controlled and managed by non-government organisations such as religious groups, association or enterprises (UNESCO, 2005, cited in Rose, 2007). Private or non-state provision of education may be conducted by a wide variety of actors, which may include ‘NGOs, faith-based organisations, communities and commercial private entrepreneurs, each with different motives for their involvement in education (Rose, 2007).
[bookmark: _Toc433374675]
[bookmark: _Toc433424065][bookmark: _Toc308260094]1.1.1 	Academic Performance as Proxy for Business Performance 
[bookmark: _Toc334201277][bookmark: _Toc372089544]The study treats non-government schools as business rather than purely education entities. According to classical theory of the firm, any business firm aims at profit maximization. Private schools are owned by proprietors who make a living out of revenues collected as school fees. Profit-making, depends on availability of customers to buy the service or products. Given price and effective demand of a product or service, customers tend to choose the service or product of high quality.  In a bid to over compete other schools, private schools constantly strive to enhance academic environment (Okyerefo et al., 2011). 

A study by Ayademi (2014) in Nigeria, for example, found that private schools have more efficient instructional encounter in the classroom as a result of frequent and thorough supervision, dynamic school administration, prompt payment of teachers’ salaries and allowances, mutual parent-school relationship, positive pupil-teacher interactions, among others. For private schools, academic performance can thus serve as proxy for business performance. This study is therefore more business oriented than education-oriented. It was in the interest of the author to study business entities that provide education as a service.

[bookmark: _Toc433374677]The study was guided by four business theories: namely, Resource Based View (RBV), Resource Dependency (RDT), Service Marketing Theory (described by Grönroos Service Quality Model), and finally business environment analysis models (SWOT and PEST Analysis). The measurement of academic performance in this study adapts MoEVT’s definition, which regards it as the percentage of students passing at Division I to III levels in the final national examinations (Lamb, et al., 2004; MoEVT, 2006).

[bookmark: _Toc433424066][bookmark: _Toc308260095]
1.2 	Statement of the Problem 	
As means towards curbing challenges facing education system in Tanzania, significant research work has been conducted to investigate issues related to low academic performance of secondary school education system in the country. Most of past studies have attributed low-education academic performance in Tanzania to factors related to limited availability of teaching staff and physical learning infrastructure (Galabawa, 1999; OECD, 2005; Swai & Ndidde, 2006; URT, 2006; UNESCO, 2010; Mkonongwa, 2012; Hakielimu, 2012). These studies examined the quantitative elements of school’s internal physical resources; little efforts were made to assess quality aspects of these resources and most of these studies were conducted in public schools, treating schools as public service rather than business entities. The theoretical approaches used to assessing education in the previous studies were pedagogical rather than business oriented. There is therefore limited knowledge on business related factors behind successful academic performance of non-government secondary schools. 

Furthermore, the existing studies are developed-world in origin; mostly carried out in America, Europe and recently in Asia. Absence of similar studies carried out in the context of local environment creates research gap that needs to be filled. This study therefore dealt with assessing factors determining successful school academic performance in the non-government secondary school education system of Tanzania. The study particularly examined school academic performance as attributed to aspects related to external and internal school environment. 
[bookmark: _Toc433374678][bookmark: _Toc433424067]
[bookmark: _Toc308260096]
1.2.1 	Justification for the Study 
Despite low academic performance of secondary schools in Tanzania there is limited explanation for the factors contributing to the status quo. Non-government schools contribute significantly to government efforts aimed at ameliorating poverty in the country through education but insufficient literature exist about factors underlying successful academic performance in these schools, which would enhance their contribution. Most studies conducted previously concentrated on factors related to academic performance of government schools.  For example, Wedgewood (2005) studied poverty and post-basic education in Tanzania among public schools; she did not look much into same aspects among non-government schools. Sumra and Rajani (2001) studied key policy challenges in secondary education in Tanzania with much of their attention being placed in public secondary schools. 

There was therefore a need to study and document successful factors contributing to successful academic performance among non-government secondary schools so that school owners/managers; new entrants, the government and other stakeholders, at large, may use this documented knowledge to make informed decisions aimed at improving school performance. The study is expected to produce information that managers may use to enhance school performance. 

[bookmark: _Toc334201278][bookmark: _Toc433374679]It is expected that the informed school managers will acquire and employ the relevant information from this study to make appropriate decisions aimed at promoting academic performance of schools at individual level. It is expected that the findings and recommendations made by this study will enhance school owners’ and managers strategic thinking and arouse curiosity to seeking diverse sources of competitive advantages for school success deliberately. It is thus the author’s anticipation that this study will enhance strategic thinking of owners and managers of private schools and the government at large. 
[bookmark: _Toc433424068][bookmark: _Toc308260097]1.3 	Objectives of the Study
This section outlines the purpose of carrying out this study. It states the general objectives and specific objectives of the study.  The specific objectives are then re-written in the form of research questions. The study has four specific objectives to be achieved. 

[bookmark: _Toc372089545][bookmark: _Toc433374680][bookmark: _Toc433424069][bookmark: _Toc308260098][bookmark: _Toc334201279][bookmark: _Toc372089547]1.3.1 	Main Objective
[bookmark: _Toc372089546]To assess success factors for academic performance among non-government secondary schools in Tanzania.

[bookmark: _Toc433374681][bookmark: _Toc433424070][bookmark: _Toc308260099]1.3.2 	Specific Objectives 
1. To describe business environment in which non-government secondary schools operate;
1. To explore the schools’ academic performance among selected non-government secondary schools during the study period (2007-2011); 
1. To assess the importance of resources-related factors to schools’ academic performance amongst non-government secondary schools; 
1. To investigate the contribution of service quality factors to successful academic performance of non-government secondary schools. 

[bookmark: _Toc433374682][bookmark: _Toc433424071][bookmark: _Toc308260100]
1.3.3 	Research Questions 
(i) 	What is the business environment in which non-government secondary school operate? 
(ii) 	How was the schools’ academic performance of selected schools during the study period (2007-20011)?
(iii) What is the contribution of resource-related factors to successful school academic performance among non-government schools?
(iv) How do service quality related factors contribute to academic performance among non-government secondary schools?
[bookmark: _Toc334201280][bookmark: _Toc372089548][bookmark: _Toc433374683][bookmark: _Toc433424072]
[bookmark: _Toc308260101]1.3.4	Expected Outputs of the Study 
[bookmark: _Toc334201281][bookmark: _Toc372089549]The expected outputs of the study are based on the specific objectives of the study described above: Schools’ internal and external success factors for school academic performance among non-government secondary schools identified; important resource-based factors underlying success among non-governmental secondary school will be identified which will help managers and owners make appropriate decisions aimed at enhancing academic performance and success of their schools. 

The service quality attributes behind school success will be investigated to the end that managers and education stakeholders at large have relevant information which will help them make appropriate decision pertaining to enhanced school academic performance. Enhanced school academic performance at individual level will obviously contribute to the nationwide education performance. Another important of this study is a report required for partial fulfillment of the requirement for the author’s award of PhD Degree of the Open University of Tanzania. 
[bookmark: _Toc433374684][bookmark: _Toc433424073]
[bookmark: _Toc308260102]1.4 	Significance of the Study
Poor academic performance in national examinations has become a concern of every educational stakeholders raising fear among school owners, managers, parents, teachers students, the government and the public at large. Any efforts attempting to ameliorate the worsening academic performance in the secondary education system will be most welcomed by these stakeholders. 

This study is expected to provide the government with valuable information essential in formulating effective national policies on education and strategies for managing secondary education. To school owners and managers, this study is instrumental to making strategies that will improve schools business environment. This is because the study has examined in details the factors underlying school success. Academically, this work has added an important tenet to the theoretical framework underlying maintaining sustainable competitive advantage (academic performance) among private for-profit secondary schools. The study revealed that those quantitative internal resources are necessary but not sufficient determinants academic performance (business performance) unless they are well integrated with service quality offered through them.  

Furthermore, the study is a useful material providing one of the important references for stakeholders studying secondary education system in Tanzania. Last but not least, the carrying out of this study was a requirement for the fulfillment of the researcher’s PhD award of the Open University of Tanzania.





[bookmark: _Toc334201282][bookmark: _Toc372089550][bookmark: _Toc433374685][bookmark: _Toc433424074][bookmark: _Toc308260103]
















CHAPTER TWO
[bookmark: _Toc372089551][bookmark: _Toc433374686][bookmark: _Toc433424075][bookmark: _Toc308260104][bookmark: _Toc334201284]LITERATURE REVIEW

[bookmark: _Toc372089552][bookmark: _Toc433374687][bookmark: _Toc308260105]2.1 	Introduction 
This chapter covers literature review and includes definitions of key terms and concepts, the theoretical and empirical review. In this study, the theoretical review outlines theories and models underlying assessment of business environment as related to non-government schools’ academic performance. The intention is to come up with a conceptual framework summarising variables for analysing secondary education business environment. The chapter also presents detailed literature review of empirical studies related to factors related to academic performance of secondary education worldwide and Tanzania in particular. Empirical review begins with defining important terms used in the study and ends with describing research gap identified.  

[bookmark: _Toc372089553][bookmark: _Toc433374688][bookmark: _Toc433424076][bookmark: _Toc308260106]2.2 	Definitions of Relevant Concepts 
[bookmark: _Toc372089554][bookmark: _Toc433374689][bookmark: _Toc433424077][bookmark: _Toc308260107]2.2.1 	Secondary School
[bookmark: _Toc372089555]Secondary school in Tanzania refers to post-primary formal education offered to persons who should have successfully completed seven years of primary education and have met requisite entry qualifications (URT, 2002). The objectives of secondary education are: to consolidate and broaden the scope of baseline ideas, knowledge, skills and principles acquired and developed at the primary level. Education and training in Tanzania is undertaken by all ministries but the main one for formal and non-formal education is the Ministry of Education and Vocational Training. 
[bookmark: _Toc433374690][bookmark: _Toc433424078][bookmark: _Toc308260108]2.2.2 	Non-government School 
Non-government (private) schools, as defined by UNESCO, are schools controlled and managed by non-government organisations such as religious groups, association or enterprises (UNESCO, 2005, cited in Rose, 2007). Private or non-state provision of education may be conducted by a wide variety of actors, which may include ‘NGOs, faith-based organisations, communities and commercial private entrepreneurs, each with different motives for their involvement in education (Rose, 2007).

[bookmark: _Toc433374691][bookmark: _Toc433424079][bookmark: _Toc308260109]2.2.3 	Private Schools Provider better Education than Public Counterparts 
Several studies show that private schools perform better than public schools because they are run as business entities unlike public schools (e.g. Lockheed and Verspoor, 1991; Okyerefo et al., 2011; Ayademi, 2014). One of the characteristics differentiating private from public schools is existence of competitive pressure amongst them (Rose, 2007; Holme et al., 2013). This situation is nonexistent among public schools because they are given students by the government freely. Like other businesses, a school with higher academic performance is considered to be an attractive business offering better service. If schools do not respond adequately to competitive pressure by, for example, improving their academic performance they risk losing students (customers) which may eventually lead to school closure (Rizvi and Lingard, 2010). 

In a bid to over compete other schools, private schools constantly strive to enhance academic environment. For example, private schools generally have efficient instructional encounter in the classroom as a result of frequent and thorough supervision, dynamic school administration, prompt payment of teachers’ salaries and allowances, mutual parent-school relationship, positive pupil-teacher interactions, provision of adequate furniture and the maintenance of the standard teacher-pupil ratio among others all of which stimulate effective learning in the children (Ayademi, 2014). 

On the other hand, the attitude of many public school teachers and authorities to their duties does not engender good learning process for the pupils. For example, it was seen that some teachers leave the classroom at will without attending to their pupils because there is insufficient supervision by senior supervisors which gives the teachers ample room to do as they please (Okyerefo et al., 2011). This produces poor attendance and unprofessional attitudes towards pupils by the teachers, which in turn affect the academic performance of the pupils (Lockheed and Verspoor, 1991). This makes private schools more competitive than public counterparts.
[bookmark: _Toc433374692][bookmark: _Toc433424080]
[bookmark: _Toc308260110]2.3 	Education Policy Environment 
[bookmark: _Toc433374693][bookmark: _Toc433424081][bookmark: _Toc308260111]2.3.1 	Education and Training Policy 
The education and training policy (ETP) was set in 1995 by the government through Ministry of Education and Culture (URT, 1995). The paper sets the policy for the education sector in Tanzania. The policy established three main purposes for secondary education namely to; consolidate and broaden the scope of ideas, knowledge, skills and concepts already acquired at primary education level; prepare students for tertiary, higher, vocational, technical and professional education and training; and prepare students for the world of work (URT, 2004). The implementation ETP was done in collaboration between local Government Authorities (LGAs) and the Ministry of Education and Culture (Currently, Ministry of Education and Vocational Training). 

One of the role of the ministry was to work on coming up with indicators to monitor the fulfillment of the key sector objectives. Under this policy the communities were required to build schools and the central government would support the completion of the school and provide teaching material books and the teachers (URT, 2008). Despite ambitious objectives set out in the policy the implementation of the same is weak due to several reasons including the fact that it was developed without inputs from interest groups such as teachers’ union and other civil society organizations (Olouch, 2006). 
[bookmark: _Toc325403656][bookmark: _Toc372089540][bookmark: _Toc433374694][bookmark: _Toc433424082][bookmark: _Toc372089539][bookmark: _Toc325403655]
[bookmark: _Toc308260112]2.3.2 	Education Sector Development Programme 
The first the Education and Training Policy of 1995 set out a comprehensive vision of quality, access and equity at all levels of education. The Education Sector Development Program (ESDP), approved by Government in 2000, attempted to translate that vision into comprehensive and complementary sub-sector strategies. The first sub-sector to be addressed was primary schooling. The Primary Education Development Program (PEDP) received strong support from development partners and there were impressive achievements, with the primary NER increasing from 59 to 96 over the years 2000 to 2006 (URT, 2008). The second phase of the ESDP focused on secondary education, through a master plan prepared in 2000 which evolved into the Secondary Education Development Plan (SEDP), scheduled to run between 2004 and 2009 (URT, 2004).  
The SEDP had its origin in Education and Training Policy and the Education Sector Development Program (ESDP). The ESDP was the education sector’s response to the government policy of poverty reduction (URT, 2008). It provided direction in the development of education and was based on a comprehensive analysis of the education sector in Tanzania, which defined the country’s educational priorities (URT, 2008). Under the ESDP, a Primary Education Development Program (PEDP) for the period 2002-2006 and Secondary Education Development Plan (SEDP) for 2004–2009 were developed. The programme was supported under Africa Development Fund (ADF) education program which was planned to fit into this education development framework by supporting the strategies expressed in the ESDP and the implementation of the programs contained in the SEDP (URT, 2008). 

The proposal requesting for financial assistance to improve secondary education was submitted in June 2005 by the Ministry of Education. The total estimated cost of the SEDP over the five year period was TZS 1,433,084 million, which was funded by government and community resources and Irish Development Agency (IDA) credit of US$ 150 million (URT, 2007). According to basic education statistics, there were 3485 secondary schools in Tanzania which comprised of 2806 government and 679 non government schools (URT, 2007).

[bookmark: _Toc433374695][bookmark: _Toc433424083][bookmark: _Toc308260113]2.3.3 	Secondary Education Master Plan 
Secondary Education Master Plan 2001-2005 (SEMP) was developed between 1998 and 2000 as part of the overall Education Sector Development Programme (ESDP) with two main purposes: First, to achieve coherence and balance through strategic interventions in the system, taking into account both demand and supply variables; Second, to pull together the scarce resources for identified strategic priorities. One of the four SEMP’s priority programmes was enhancing quality (URT, 2001).  Programmes to support quality improvement included a review of the curriculum focusing on its breadth, depth and relevance; the establishment of a sustainable instructional materials system with a target of one book per student per subject by 2005; strengthening school inspection based on certificates of compliance with standards; improvement of language training in English and Kiswahili; and rehabilitation of existing school buildings through community participation. 

[bookmark: _Toc372089557][bookmark: _Toc433374696][bookmark: _Toc433424084][bookmark: _Toc308260114][bookmark: _Toc372089565][bookmark: _Toc334201286][bookmark: _Toc334200694][bookmark: _Toc334200693][bookmark: _Toc334200691][bookmark: _Toc372089559]2.4 	Theoretical Review 
Theoretical review critically discusses theories upon which this study is based. The theories discussed hereunder include Resource Based View (RBV), Resource Dependence Theory (RDT), Competitive Advantage Theory (CAT) and Service Marketing Theory (SMT). In addition, the section discusses models applied in the study. These models include environment assessment models, SWOT and PEST and Grönroos’ Service Quality Model including the SERVIQUAL method of measuring service quality. 

[bookmark: _Toc433374697][bookmark: _Toc433424085][bookmark: _Toc308260115]2.4.1 	Resource Based View 
The Resource-Based View (RBV) has become one of the most influential and cited theories in the history of management. It aspires to explain the internal sources of a firm's sustained competitive advantage (SCA). According to Barney and Clark  (2007), the concept of resources include, among others, all assets, capabilities, organizational processes, firm attributes, information, and knowledge controlled by a firm that enable the firm to conceive and implement strategies that improve its efficiency and effectiveness. On the other hand these resources include financial resources, human resources, physical resources, technical resources, reputation and organizational resources (Barney, 1991; Grant, 2001). Its central proposition is that if a firm is to achieve a state of SCA it must acquire and control valuable, rare, inimitable, and non-substitutable (VRIN) resources (Kraaijenbrink, et al., 200). The supporters of this view argue that organizations should look inside the firm to find the sources of competitive advantage instead of looking at competitive environment for it (Rothaermel, 2012). It asserts that in order for a firm to attain competitive advantage it must own tangible and intangible resources. 

RBV relies upon two major assumptions: firstly, that resource must be heterogeneous and secondly, resources must be immobile (Barney, 1991; Rothaermel, 2012). The first assumption is that skills, capabilities and other resources that organizations possess differ from one firm to another. The second assumption of RBV is that resources are not mobile and do not move from company to company, at least in short-run. 

Due to this immobility, companies cannot replicate rivals’ resources and implement the same strategies. RBV also assumes that firms are profit maximizing entities directed by bounded rational managers operating in distinctive markets that are to a reasonable extent predictable and moving towards equilibrium (Bromiley & Papenhausen, 2003; Peteraf and Barney, 2003; Tywoniak, 2007; Kraaijenbrink et al., 2010). In this theory resources and capabilities are considered as independent variables and performance or sustained competitive advantage as the dependent. 
[bookmark: _Toc433374698][bookmark: _Toc433424086][bookmark: _Toc308260116]2.4.2 	Resource Dependency Theory 
Resource dependence theory (RDT) is the study of how the external resources of organizations affect the behavior of the organization. The procurement of external resources is an important tenet of both the strategic and tactical management of any firm (Pfeffer and Salancik, 1978; Pfeffer, 2005; Davis and Cobb, 2009). Resource dependence theory assumes that organizations are resource-insufficient; they strive to acquire and sustain resources from their external environment. Resources are controlled by external actors who exert demands on the organization. These external actors perceive certain advantages in their relationship with the organisation and exercise power through control over resources. The heavier the dependence on external resources, the more the demands of particular controlling these resources are influential. Organizational behaviors and decisions are rooted in the surrounding environment. 

[bookmark: _Toc433374699][bookmark: _Toc433424087][bookmark: _Toc308260117]2.4.3 	Service Marketing Theory 
The marketing of services is, due to their specific properties, managed differently to the marketing of products (Pravos, 2012). The literature on the marketing of services identifies a range of differences between products and services, each with specific implications to marketing strategy (Lovelock et al., 2007). Services are distinguished from products, inter alia, by the heterogeneity of the quality of the service, the intangibility of the offering, and the inseparability of their production and consumption (Rushton & Carson, 1985; Furrer, and Sollberger, 2007). 

The provision of services is inseparable from the personal interaction between the customer and the service provider, because the customer always interacts directly with the service provider’s staff or with its technology. Due to this human element, the provision of services has fewer options for standardisation than the manufacturing of products. Services are consumed while they are being produced, making them inseparable from the customer’s idiosyncrasies, which cannot be controlled by the service provider. 

[bookmark: _Toc433374700][bookmark: _Toc433424088][bookmark: _Toc308260118]2.4.3.1 Service Quality 
Service quality is the consumer’s judgment about an entity’s overall excellence or superiority (Parasuraman, et al, 1988). Grönroos (1984, 1990) asserts that understanding how services are evaluated enables organizations to influence these evaluations and push them in the desired direction. Service quality is therefore of managerial importance especially when costs, profitability, customer satisfaction and customer retention are considered. 
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[bookmark: _Toc308260826]Figure 2.2: Service Quality Model (Grönroos, 1990)
Source: Field Data (2015)
Service quality is widely regarded as a driver of corporate marketing and financial performance (Carrillat, et al., 2007; Prymon, 2014). Both sides of the service-quality equation contain subjective parameters that cannot be expressed in numbers. The Grönroos model illustrates the subjective nature of service quality. 

In Grönroos’ Perceived Service Quality model, customers’ expectations are a function of market communications, image, word of mouth, and consumer needs. An image is conceptualized as the perception of an organisation held in the external stakeholders’ memory especially customers (Wang and Chaipoopirutana, 2014). Word of Mouth (WOM) is oral, person-to-person communication between a receiver and a communicator whom the receiver perceives as non-commercial, regarding a brand, product or service (Arndt, 1967). Market communication is defined as the exchange of ideas, information and feelings and it is the basis for social interaction and one of the most representatives of human activities (Hun and Yazdarnifard, 2014). Customer needs are requirements among customers expected to be delivered by the service provider. Customer experience is defined as “the internal and subjective response that customers have to any direct or indirect contact with a company” (Meyer and Schwager, 2007). 

[bookmark: _Toc433424089][bookmark: _Toc308260119]2.5 	Criticism of Reviewed Theories 	
The Resource Based View has been criticized by many scholars to be explicitly reductionist and for relying on inconsistent assumptions of rationality, and mutually inconsistent underlying hypotheses (Wu, 2005; Tywoniak et al., 2007; Glaister, 2008; Foss et al., 2008). It stands against holistic or emergent theories that liken firms to organisms with complex feedback controlled mechanisms focused on boundary maintenance. Sometimes sources of SCA can be market imperfections, for example, a firm monopolizing a market for its services, may not necessarily need to own a bundle of superior resources than others. The Government for example, may appoint a firm to be a sole supplier of some services or goods. In this case internal resources are not necessarily better than those of others. Capabilities usually are often attached to human resources employed by a firm. Capability however is difficult to measure when recruiting a person; firms measure capabilities of HR on the basis of educational attained and experience. In-born capability of a person e.g. tolerance and patience are things that a firm cannot establish. 

The definition of value in the VRIN framework is ambiguous; unless the theory specifies how value for different resources referred in the theory are measured.  The theory is reductionist in a sense that it does not recognize external resources as important sources of competitive advantage, thereby eliminating other important models such as Porter’s Five Forces Model which, for example, asserts that low bargaining power of suppliers can a be a source of competitive advantage. 

Resource dependency theory aims at helping organizations make effective use of environment to defend and maintain their positions in the market. The theory suggests that all resources are external to the organisation in origin which is not always true; some resources can be created within the organisation through organised internal trainings and mentoring. For example, good managers or technicians may be groomed from within the organisation. The theory also undermines the products of innovation and discoveries which are important internal sources of organizational resources. For example due to shortage of teachers a school may establish its own teaching college by enrolling into it the finalist students conditional that upon graduating they continue to teach within the school. 

Information asymmetry during acquisition of external resources bounds rationality of decision makers, and sometimes determination of best resources to acquire is constrained by limited availability of means to assess the resources thereby rendering wrong choice of resources. For example, the recruitment of teachers is based on educational and experiential qualifications but there are in-born attributes which make a good teacher that are difficult to determine due to lack of appropriate methods; as a result low-quality teachers are recruited at the expense of good teachers. The theory also assumes that managers and employees are internal resources but managers and employees are obtained from external environment when the business starts (e.g. teachers come from colleges or other schools). 

As a conclusion, RBV and RDT are imperfect theories insomuch that we see that “no theory is 100% perfect”. For example, in his study Rothaermel (2012) found that from 30% to 45% of superior organizational performance can be explained by firm effects (resource based view) and 20% by industry effects (Resource Dependence Theory) and about 30% to 50% other effects. We conclude that depending on prevailing circumstances sources the best approach firms can employ is to look into both external and internal factors and combine both views to achieve and sustain competitive advantage. 

[bookmark: _Toc433424090][bookmark: _Toc308260120]2.5.1 Criticism to Grönroos model (Service Marketing Theory)
[bookmark: _Toc433374701]The Grönroos model of service quality does not compare relative strengths of elements that constitute customers’ expectation of service quality i.e. image, market communication, word of mouth, customer needs, and experiences; do all have the same strength in creating customers’ expectations? Furthermore, customer expectations and perceptions are context-based and subjective to personal experience and needs. This means that they cannot be determined quantitatively; two researchers establishing service quality based on customers perceptions and expectation are less likely to end up with same results, which may end up disapproving the model altogether. 

[bookmark: _Toc433424091][bookmark: _Toc308260121]2.6 	SWOT and PEST Frameworks of Assessing Business Environment  
Firms operate in an environment comprising internal and external factors that determine their performance. Business organizations no longer prolong their competitive advantages without proactively collecting and analyzing business intelligence (Blankenship, 2004).  Examining the external and internal environment in which business operates helps firms to determine the areas in which they want to compete in the marketplace. The SWOT and PEST analysis are useful techniques commonly used in this assessment. The external environment entails the economic, social, political, and technological factors in the industry (Dinsmore, 2006). Internal environment, on the other hand comprises, among others, of resources owned by the firm. The type of investigation conducted under environmental scan gives a moment for a firm to react and create strategies that will allow it to compete more strongly and successfully. 

[bookmark: _Toc433424092][bookmark: _Toc308260122]2.7 	Empirical Literature Review
This section reviews empirical studies on success factors for education performance across the world and Tanzania in Particular. It covers definitions of important terms concepts used in the study. Empirical review surveys empirical studies on variables identified in the conceptual framework. 
 
[bookmark: _Toc433374702][bookmark: _Toc433424093][bookmark: _Toc308260123]2.6.1 	Trends in Academic Performance among Private Secondary Schools 
[bookmark: _Toc433374703][bookmark: _Toc433424094][bookmark: _Toc372089568]Academic performance among Tanzania non-governmental (private) secondary schools is more varied than the public sector and tends to include both the best and the worst secondary schools in terms of examination performance. Seminaries, which educate under 5% of the secondary school population, tend to have the best results; with almost 75% of candidates gaining division I to III level in the 2004 form IV examinations. Most of these are well established and very selective and they are run by religious bodies (URT, 2007). School’s academic performance basically depends upon the quality of services offered at the school (Barrett et al., 2006). 

[bookmark: _Toc308260124]2.7.2	Factors Prompting Successful School Performance
Since private schools have increased their intake levels, their school academic performance is of greater concern than ever before (Nsubuga, 2003). A number of factors contribute to academic performance amongst private schools. Literature cites a number of academic performance factors, including student related factors, school related factors and market related factors. 

[bookmark: _Toc433374704][bookmark: _Toc433424095][bookmark: _Toc308260125]2.7.2.1 Student related factors 
Students factors include students own factors, family factors and peer factors (Blevins, 2009). Students’ socioeconomic factors affecting students’ academic performance mainly include parents’ education, occupation and income (Farooq, et al., 2011; Cook, 2013). Many studies conducted in different parts of the world find out that education performance is related to students’ socio-economic background. A study by Wößmann (2003), in South Korea and Singapore, for example, noted that due to socio-economic background particularly in terms of resource endowment students take better positions in examinations. He concluded that family background is a strong predictor of student academic performance. Wisniewski, et al. (2007) noted in Sri Lanka that students’ economic factors contribute to academic performance of students. Many other studies have shown the role of socio-economic background of students to matter in his/her academic performance (e.g. Barker, et al., 2002; Krashen, 2005; Noble, et al., 2006; Rouse & Barrow, 2006; King, 2004; Hungi and Thuku, 2009; Shimada, 2010; Bagaka, 2010; Farooq, et al., 2011). The studies conclude that students with high socioeconomic status perform better than students with low status. 

These results could, however, be an oversimplification and a generalization in case of Tanzanian schools. The studies should have also looked specifically at negative impacts of resource endowment on students’ academic performance of those students who don’t use these resources as a means to achieving better performance; rather they use the resources to deter their educational performance, for example through misuse of resources there are provided. For example some studies have pointed to students’ misbehavior that affects their academic performance despite resources endowment. 

[bookmark: _Toc433374705]For example, a study in New Zealand found that a number of factors contribute to students misbehavior while at school regardless of their socio-economic background. For example this study found that students’ socio-economic background was one of the causes which placed Maori students in the lower 20% of performance in exams (Walker, et al., 2005). 

[bookmark: _Toc433424096][bookmark: _Toc308260126]2.7.2.2 School Related Factors
As stated by Mbilinyi, 2003: Issues considered under the school portfolio in Tanzania are such as school management, teachers, teaching/learning materials, physical environmental factors, and curriculum.
[bookmark: _Toc372089587] 
(i)  School management 
Across the world, research findings indicate that school principals are one of the single most powerful determinant of overall quality and effectiveness of schools (World Bank, 2005). Many of the day-today operations of the schools depend on administrative capacity of principals. The Commonwealth Secretariat (1993) adduced the functions of the Principal to include the following: management and deployment of school resources efficiently; allocation of school accommodation appropriately; ensure satisfactory standards of maintenance and cleanliness of school facilities; organisation of staff development in school; guiding curriculum implementation and change; management of the developmental appraisal system, whole school evaluation and new integrated quality management system; creation of a professional ethos within the school by involving staff members in decision making, and management of restructuring and redeployment of teachers. 

These studies however do not discuss the impact of business skills on academic performance of the schools. Most of these studies associate weak academic performance of schools to management and leadership skills which might not always be true. Other business skills than leadership and management may cause a school to perform dismally.  For example, Lovelock, et al. (2007) point out that managerial behaviour impacts on service quality through job design, staff empowerment and development. This behavioral attitude could be learned by attending business school in order to be disciplined in that they act in the best interest of the school.

Managers’ management and leadership skills 
A study of SMEs performance in Kenya by Bowen, et al (2009) showed that businesses managed by managers with relevant training in the specific field performed well. Schools managers would therefore need training on school management. This concurs with what Mulkeen, et al. (2007) sow by interviewing teachers. In this study teachers agreed that they need to pursue further studies to be qualified to manage a school. This education training is referred to as management education and can be described as a formal classroom learning experience that attempts to expose managers to new concepts, practices, and situations that can be transferred to the workplace (Longenecker and Ariss, 2002). 

[bookmark: _Toc372089586]The studies conducted in Tanzania did not explore the specific needs for staff training which might be needed in enhancing school performance. There are specific training needs for carrying out his functions that contribute to academic performance which need to be explored. For example, Cranston (2002) listed the skills and capacities, which a Principal is expected to possess. Furthermore, Hungi (2011) indicated that only 39 percent of secondary managers in Tanzania had attended business management training. This is smaller percent compared to fellow East African States of Kenya (81.2%) and Uganda (75.4%).  This number was the least in Eastern and Southern Africa; the highest being Botswana (94.1%). Studies conducted in Tanzania however don’t link managers’ business skills and school academic performance. 

School owners versus managers 
School owners have influence on school performance. A study of 8 secondary schools by Leonidace (2008) in Dar es Salaam found that in the management of private school, the school heads were basically involved in tasks that had no financial implications while school owners engaged themselves in tasks that had financial implications. The study revealed that schools where school heads were less interfered by school owners, teachers’ management and motivations were high; teachers’ work performance was high and students’ academic performance in national examinations was high too. Schools where school heads were much interfered by school owners in managing teachers, motivation of teachers was low, teachers’ work performance was average and students’ performance in national examinations was low. Little in this study has been discussed on causes of manager-owner conflicts and the implications to school performance. 

Availability of qualified teachers at school 
Teachers have a very big role to play in the teaching/learning process as they are the chief facilitators for learning to take place (Mbilinyi, 2003). Two main factors about the teacher whose bearing seriously affects the academic performance are availability and education. Non-government secondary schools face high competition for teaching staff with government school system. Schools that pay good salaries and have good incentive schemes get more qualified teachers than those paying low rates. For example, high performing seminaries and international schools recruited more graduate teachers than low-performing schools because teacher were attracted to move into these schools in search of white-collar jobs and incentives such as housing, transport facilities, and sometimes children education support. 

[bookmark: _Toc372089576]A study by Hakielimu (2010) also identified this tendency of teachers’ migration into high performing schools. In Tanzania, like other sub-Saharan African countries, a situation exists in which teachers are not adequately trained. Inadequacy of teachers in a school causes idleness, boredom to the learners and wastage of time. School strategies that prioritize enhancing welfare of teachers are more likely to have stronger impact on education outcomes than others. The literature on teaching staff does not point out categorically the possible sources and strategies schools use to acquire qualified teaching staff.

Teachers’ Incentives and Academic Performance 
There is clear evidence that teachers are a critical factor in ensuring learning and it is important to have quality teaching in the early grades (Bruns, et al., 2003; Abadzi, 2006).There has been growing enthusiasm among education reformers and policy makers around the world to link teacher compensation to student achievement in myriad ways (Fyer, 2011). Providing financial incentives paid for teachers to increase student academic performance is a popular education policy around the world (Alam and Farid, 2011; Fryer et al, 2012). The modes of financial incentive application vary amongst countries. For example, a study by Harms (2012) in USA showed that bonus payment to teachers can improve student academic performance only when it is given upfront, on the condition that part of the money must be returned if student academic performance fails to improve. The study showed that students gained as much as a 10 percentile increase in their scores compared to students with similar backgrounds if their teacher received a bonus at the beginning of the year, with conditions attached. There are no detailed studies in Tanzania that specify incentive schemes that will satisfy particular groups of teachers. Other attributes that motivate teachers to work hard and remain at particular school are minimally discussed in the available literature.

School infrastructure and teaching materials  
The physical infrastructure is found to have effects on academic performance of students both in private and public schools (OECD, 2011). In Tanzania, the findings by Malyatangasi (2007) revealed that the persistent shortage of educational resources in secondary schools had roots in economic, political, managerial, social and geographical explanations. 

Teaching materials are the instructional materials used to support students and teachers in the whole process of teaching and learning (Komba, et al., 2012). They include textbooks, teacher’s lesson plans and other related resources responsible to facilitate the teaching activities. The shortage of these resources affected classroom attendance, lesson presentation and classroom management as well as student performance in national examinations. 

Many studies that point to lack of infrastructure as one of the major causes of failure don’t see quality of infrastructure as contributory to school performance. These studies are quanti-maniac as they tend to look only to quantity of facilities without considering quality of the same. Gronroos (1990) point that service quality which is sometimes expressed in firms’ tangibles such as facilities (servicscape) should be considered important in enhancing performance. 

Single sex versus co-education
The relationship between gender and the academic achievement of students has been discussed for decades (Eitle, 2005). A gap between the achievement of boys and girls has been found, with girls showing better academic performance than boys in certain instances and vice versa (Chambers & Schreiber, 2004). This study however limited its scope to co-education, where students are exposed to similar environments such as having school with both girls and boys. The study could also look at and compare school academic performance when students were not mixed. 

A similar study was conducted by Park, et al. (2013), which unlike Chambers & Schreiber, compared students’ academic performance between single-sex and co-education in south Korea found that girls attending girls' schools were significantly more likely to attend a 4-year college compared with girls attending coed schools (Cohen's d = 0.5, p < 0.01). Likewise, boys who graduated from boys' schools were significantly more likely to attend a 4-year college compared with boys who graduated from coed schools (Cohen's d = 0.8, p < 0.01). Boys at boys' schools also earned significantly higher test scores compared with boys at coed schools; likewise, girls at girls' schools also earned significantly higher test scores compared with girls at coed schools. 

The authors concluded that those single-sex schools are causally linked with both college entrance exam scores and college-attendance rates for both boys and girls. Attending all-boys schools or all-girls schools, rather than attending coeducational schools, is significantly associated with higher average scores on Korean and English test scores. Compared with coeducational schools, single-sex schools have a higher percentage of graduates who moved on to four-year colleges. A large Australian study by Gibbs, et al (2005) compared academic performance of students at single-sex and coeducational schools and saw that there were some effects associated studying as single sex or co-education. The study found a decrease in gender differences in educational achievement at single-sex schools. The studies could, however, not reveal the determining factors for successful academic performance among single-sex based schools. This finding was based in North Korea, Singapore and Australia/New Zealand. The situation has not yet been option in Tanzania. 

Students’ selection strategy 
Most schools that perform well in Tanzania administer pre-entry examinations in some subjects as the process of admission. Most of these schools administer English and Mathematics examinations; as it is assumed that most students especially from public primary school have low mastery of English (The Guardian, 12th, November, 2012). Students who pass the exams are accepted for registration. This selection is helpful in enhancing student academic performance while at secondary school. For example, a study by Olofea (2009) in Kinondoni District, Dar es Salaam, showed that if other factors are controlled, students’ entry qualifications greatly contributed to the differences in academic performance in Form Four National Examinations between private and public secondary schools and between the well and poorly performing schools. 
School administration strategies 
School administration is an important part education system. The success or failure of the principals of schools depends to a large extent, on the general educational environment (Ihebereme, 2008). Principals need to apply strategies that help them run schools smoothly. These administration strategies concern students’ safety, security and students’ discipline, meeting parents and teachers demands (Ayewole, 2013). Studies conducted in Tanzania indicate that discipline-related problems are more marked in public schools as implicated in poor teacher motivation and ignorance of school rules (Kariuki, et al., 2012). 

The study found that management mechanisms that included transparent assessment criteria and rigorous recruitment and selection procedures for teachers and students differentiated seminaries from ordinary schools, while physical visitations and offering of spiritual services strengthened relationships between seminaries and nearby communities. The findings unveiled that the differences recounted above seem to exert differential impact on the level of discipline and learning environment in the two categories of schools.

Secondary education quality 
Quality is inevitably one of the factors that determine competitive advantage among nongovernmental secondary schools. Families in the USA use information about the quality of private schools in the area to make decisions about where to send their children (Goyette, 2006). The study by Iram, et al. (2008) in Punjab Pakistan showed that quality of education generated sufficient incentives for parents to invest in better education for their children. Because of this, it is important to understand the types of information that households use to judge school quality. According to Goyette (2006), characteristics which describe school quality include experienced teachers, up-to-date resources, well-kept school environment, school curriculum, money spent per student, students passing well in standardized test/exams, small class size and students joining colleges and Universities. 

Ridker (1997) measured school quality in South Africa by looking at pupil teacher (P/T) ratio and the availability of libraries and laboratories and head teachers’ educational background attainment. The most significant measure was P/T ratios, which average 42 for Blacks, 24 for coloured, 22 for Asians, and 19 for Whites. The author found that reducing P/T ratios, particularly from the high ratios experienced by Blacks, improved the probability of children being enrolled and remaining in school longer. The author therefore recommended that increasing the number of teachers would increase school quality. The study however did not show how the quality aspects demonstrated could enhance academic performance. The study was only concerned about increasing enrollment, but schools cannot continue increasing enrollment unless they also increase other resources such as teachers, facilities and materials proportionately.  
[bookmark: _Toc372089582]
Use of information technology
In the 1980s scholars in strategic management began to recognize that technology is a vital factor for business positioning and competitive strategy in any business including education service (Kozma, 2005; Hare, 2007; Kok, 2007). In many industries including education, information technology is now the most important driver of competitive success (UNESCO, 2004; Hennessy, 2010). To survive intensive global competition, firms must be technologically innovative. Porter and Miller (1985) had also observed that technology is one of the important determining factors of competitive rules and the implementation of all the five generic competitive strategies. 

Language of instruction 
The language of instruction in Tanzania secondary education system is English. All subjects with exception of Kiswahili, are taught in English. As observed by Qorro (2006) some secondary school classrooms in Tanzania shows that most students and teachers are seriously handicapped when it comes to using English as the language of instruction. With this handicap the learning environment is inactive in that students rarely ask questions in case they did not understand; there are no comments and the teacher uses instructional approach of teaching instead of competence-based facilitation approaches which is the emphasis of the current secondary school syllabus. 

Sumra and Katabaro (2014) noted that the difference in language of instruction between Primary and Secondary school poses a renowned challenge often benefiting the English medium primary school leavers. To cope with this alarming situation most high-performing schools studied were observed to employ expatriates or graduate teachers; which was also observed by Mkumbo (2012). Since English is the language of instruction for all subjects except Kiswahili and other foreign languages at secondary school level, teachers need to be more English proficient than students. Low Teachers’ English proficiency affects learning in secondary schools. 
[bookmark: _Toc372089581]
Psychosocial elements (empathy)
[bookmark: _Toc334201301]Within schools and classrooms, a welcoming and non-discriminatory climate is critical to creating a quality learning environment (UNICEF, 2000 and Jackson & Bisset, 2005). In many countries, attitudes discouraging girls’ participation in education have been significant barriers to providing quality education to all students (UNICEF, 2000). Once girls gain access to schools, they may experience both direct physical threats and more subtle assaults on their confidence, self-esteem and identity (World Bank, 2005). Relative to both girls and boys, parents, educators and researchers express important concerns about teachers who create an unsafe environment for students. The studies however did not examine if there was any relationship between students performance and behaviour of non-teaching staff that contributes to empathy, as most of them examine social relationship between teachers and students only.

[bookmark: _Toc433374706][bookmark: _Toc433424097][bookmark: _Toc308260127]2.7.3 	Market Related Success Factors
Market related factors prompting school success include government policies/regulations, financing, community. The market related factors discussed include sources of school financing, community, the government (enabling environment), and availability of teachers in the market. 

[bookmark: _Toc433374707][bookmark: _Toc433424098][bookmark: _Toc308260128]

2.7.3.1 Sources of School Financing (School Financial Networks) 
For most countries, developed and less developed, the sources of education revenue invariably involve a combination of public and private financing sources (Nyirenda, 2013). School financing plays important role in enhancing education quality. Finances are used for improvement of physical facilities, purchase of equipment, materials and payment of employees (URT, 2010). After independence, the government of Tanzania committed itself to free education essentially at all levels.  Despite its commitment to supporting all schools financially, the government is practically committed to supporting mainly public schools; a study by World Bank (2002) indicated that the major source of financing for private schools was parents (school fees). Other financial sources although inadequate included donations, income generation projects and fund raising (World Bank, 2002).

Some schools have evolved other mechanisms of financing education to their students. For example, Jesuit Endowment Fund and Parent-Teacher Association and Loyola Alumni Association funds support economically disadvantaged students (poor and orphans) at Loyola secondary schools (Jesuits of East Africa, 2014). In so doing academically good students are retained at the school, not discontinued due to economic constraints. In recognition of challenge of education underfunding, the government of the United Republic of Tanzania has been making several initiatives to involve stakeholders in sharing the costs of education. One of the initiatives taken by the government is the establishment of the Education Fund which has been vested with the responsibility of mobilizing resources from various educational stakeholders nationally and internationally to complement government efforts (Verspoor, 2006; URT, 2010). 

[bookmark: _Toc433374708][bookmark: _Toc433424099][bookmark: _Toc308260129]2.7.3.2 Community and Family Background 
[bookmark: _Toc334201307][bookmark: _Toc372089589]Quaiku, and Boateng (2015) argue that when parents are involved in their children’s education at home they do better in school. Steinberg (2006) shows that the type of parental involvement that has the most impact on student academic performance requires their direct participation in school activities. Wright and Saks (2008) are of the opinion that inviting parents to identify academic goals and standards and quantify measures of progress sends the message that what students learn and how well they learn it is not an issue just for teachers and administrators but is a real priority for the community as well. Results indicate that parent education and encouragement are strongly related to improved student achievement (Odhiambo, 2005). These studies, however, don’t explain why parents’ involvement improve school performance 

[bookmark: _Toc433374709][bookmark: _Toc433424100][bookmark: _Toc308260130]2.8 	Research Gap
Literature review is, among other reasons, meant to identify knowledge gap other researchers have not disclosed yet. The literature review identified a number of areas that this study needed to address so as to contribute to filling knowledge gap. With respect to school resources a number of areas were not addressed in the literature surveyed. The literature is silent on quality attributes of physical facilities that make schools perform qualitatively well. Despite discussing substantially on teachers as an important school resource the quality attributes that make good teachers are not comprehensively sorted out; for example what make teachers stay at a school, different types of teachers and sourcing strategies and implications to teaching are minimally discussed. The attributes of managers as important resource are minimally discussed in literate. Managers and owners capabilities and processes that determine performance are not well linked to school academic performance. The studies do not elaborate linkage between school tangibles and intangibles to school performance. In the literature, majority of the scholar link school academic performance with pedagogically oriented theories; rarely business related theories are discussed in relation to school performance. 

Despite richly describing socioeconomic factors affecting students’ academic performance, the authors of reviewed literature don’t adequately describe student related and community related factors attributed to academic performance. Students’ attributes that determine their academic performance are not well discussed in the literature surveyed; yet such attributes as behavior are important factors. Furthermore, most studies originate from developed-world; only scant literature discusses factors in the local Tanzanian context.

[bookmark: _Toc308260131]2.9	Conclusion 
[bookmark: _Toc433374710]The above reviewed studies provided useful basis for this study, as they have been able to identify success factors promulgating academic performance among non-government secondary education schools. However, this study went further step to try to provide in depth insights on specific success factors related to academic performance of secondary education in Tanzania based on resource based view, resource dependence and service marketing theory. 

[bookmark: _Toc433424101][bookmark: _Toc308260132]2.10 	Conceptual Framework
Resource Based View and Resource Dependence Theory describe sources of firms’ competitive performance. Resource Based View values internal resources (internal environment) while Resource Dependency Theory relates firm’s performance to externally derived resources (external environment). 



 (
EXTERNAL ENVIRONMENT 
(RDT, PEST & SW
OT
 MODEL)
INTERNAL ENVIRONMENT 
(RBV&GSQ & 
SW
OT MODEL)
Teachers networks (sources)
Government Policies & Actions 
Financial networks (sourcing)  
Primary school leavers’ quality
Community involvement 
Access/availability of technology    
Competitors’ Actions   
Qualified teaching (competence)
School facilities (infrastructure)
Managers’ business skills (capabilities)
Administrative strategies (capabilities)
School owners’ actions (capabilities)
School sex-bias (single 
vs
 coeducation)
Service quality (service marketing)
School’s religious environment
Students’ participation 
SCHOOL’S ACADEMIC PERFORMANCE
)
[bookmark: _Toc308260827]Figure 2.3: Conceptual Framework (School’s External and Internal Business Environment)


Service Marketing Theory (as summarized in Grönroos Model), on the other hand provides firms with means to attracting and retaining customers so as to enhance performance through service quality. SWOT and PEST analysis models elucidate factors for enhancing performance using internal and external resources. This study therefore has developed a conceptual framework that sees internal and external environment as valuable sources of firm’s competitive performance. The conceptual framework is therefore constructed from these theories and models (Figure 2.3).


















[bookmark: _Toc433374711][bookmark: _Toc433424102][bookmark: _Toc308260133]CHAPTER THREE
[bookmark: _Toc433374712][bookmark: _Toc433424103][bookmark: _Toc308260134]RESEARCH METHODOLOGY
[bookmark: _Toc372089593]
[bookmark: _Toc433374713][bookmark: _Toc308260135]3.1 	Introduction 
This chapter briefly outlines the structural process through which this study was carried out. It describes area of the study, research philosophical issues, sampling, data collection and data analysis. 

[bookmark: _Toc257837023][bookmark: _Toc334201309][bookmark: _Toc372089594][bookmark: _Toc433374714][bookmark: _Toc433424104][bookmark: _Toc308260136]3.2 	Area of the Study 
This study was conducted in three regions of Tanzania, namely, Dar es Salaam, Morogoro and Coast Region. This area is geographically located on the Eastern Part of Tanzania. The regions are bordered on the West by Iringa region, in the North by Tanga and Dodoma, in the South Mtwara, Lindi and Ruvuma. The three regions are geographically located at 39.19597, -6.83523; 36.95411, -8.23064; and 7o0'0" N and 39o0'0" E GPS coordinates respectively. 

The justification for conducting the study in the three regions is motivated by two reasons. First, there was a large number of non-government secondary schools in the area particularly Dar es Salaam region.  Secondly, the study looked at increasing chances of having fair distribution of Muslim and Christian affiliated schools in the study. Literature indicates that religion is one of the factors contributing to school academic performance (Reichard, 2011). Traditionally, the selected geographical region is the area where one can find a fair distribution of Muslims and Christian affiliated schools than in any other region. Basically, most seminary and other religious-affiliated schools in the country are located in this area. For example, in 2006 the total number of Christian and Muslim Seminaries was thirty five (MoEVT, 2006). 

[bookmark: _Toc433374715][bookmark: _Toc433424105][bookmark: _Toc308260137][bookmark: _Toc334201310][bookmark: _Toc257837024][bookmark: _Toc372089595]3.3 	Research Philosophy 
The two positions of ontology are objectivism and constructionism. This study has selected constructionism as its ontological position. This ontological position views that social phenomena and their meanings are continually being constructed by social actors (Bryman and Bell, 2003). The study thus draws its conclusions being guided by previous theories. 

[bookmark: _Toc308260138]3.4 	Research Approach
Business research approaches can be categorized into two approaches: deductive and inductive. The deductive approach is a top-down approach, which means that one or more theories produce a hypothesis and aim at data collection. This hypothesis is then tested and will either be confirmed or rejected. Finally, the theory itself will be confirmed or revised based on the data collected (Bryman and Bell, 2003). This study adopted deductive approach which is suitable to this study. The author reviewed literature and found theories that drew conclusion as to type of data to be collected to confirm, reject or revise/improve the theories. 

This study starts with four theories, namely, Resource Based View (RBV), Resource Dependence Theory (RDT), Service Marketing Theory (Gronroos Service Quality Model (GSQM). In the literature section, the researcher reviewed a set of success factors based upon existing theories. This step produced a set of critical success factors as a hypothesis. The data were collected through interviews, questionnaires, documentary review and researcher’s observation. The results of data collection were then analyzed. Each of the critical success factors is evaluated and confirmed or rejected. Finally, the theories are confirmed, rejected or revised/modified.

[bookmark: _Toc433374716][bookmark: _Toc433424106][bookmark: _Toc308260139]3.4.1 	Why Business Theories be used Studying Non-Government Education
To a person who is not a business professional, this study may look like basically educational. However, several studies show that most private schools are run as business entities unlike public schools (e.g. Lockheed and Verspoor, 1991; Okyerefo et al., 2011; Ayademi, 2014). According to classical theory of the firm, any business firm aims at profit maximization. Private schools are owned by proprietors who make a living out of revenues collected as school fees. Unlike public secondary schools, which primarily provide education service to the citizens, most private school owners are primarily motivated by revenue or profit they earn from students. 

Another differentiating characteristic of private is existence of stiff competitive pressure amongst themselves (Lassabille, and Sumra, 2000; Lassibille, 2001).  This situation is nonexistent among public schools because they are given students by the government freely. Schools that do not respond adequately to competitive pressure by, for example, improving their academic performance are at risk of losing students (customers) which may eventually lead to school closure (Adnett & Davies, 1999). Public schools are less exposed to the risk of losing students (customers). 

[bookmark: _Toc433424107][bookmark: _Toc308260140][bookmark: _Toc433374717]3.4.2 	Academic Performance as Proxy for Business Performance 
According to classical theory of the firm, any business firm aims at profit maximization. Private schools are owned by proprietors who make a living out of revenues collected as school fees. Profit-making, depends on availability of customers to buy the service or products. Given price and effective demand of a product or service, customers tend to choose the service or product of high quality.  In a bid to over compete other schools, private schools constantly strive to enhance academic environment (URT, 2007). 

A study by Ayademi (2014) in Nigeria, for example, found that private schools have more efficient instructional encounter in the classroom as a result of frequent and thorough supervision, dynamic school administration, prompt payment of teachers’ salaries and allowances, mutual parent-school relationship, positive pupil-teacher interactions, among others. For private schools, academic performance can thus serve as proxy for business performance. This study is therefore more business oriented than education-oriented. It was in the interest of the author to study business entities that provide education as a service. 

[bookmark: _Toc433374718][bookmark: _Toc433424108][bookmark: _Toc308260141]3.5 	Research Strategy 
This study used the mixed strategy. Mixed research strategy is one that combines both qualitative and quantitative forms of inquiry (Morgan, 2007; Tashakkori and Teddlie, 2010). However, qualitative strategy dominated the quantitative method. The study triangulated qualitative results with quantitative ones. A comparison of information from the quantitative and qualitative results is referred to as triangulation (Hammersley, 2008; Gerrish and Lacey, 2010). Triangulation has been applied to compare results from qualitative part with those from the quantitative one. In this triangulation, quantitative analysis helped to support the results that were gotten from qualitative analysis. For example, SWOT analysis, which is qualitative, listed a number of strengths (such as availability of qualified staff and facilities< that were confirmed by quantitative analysis which also yielded the same results, thus strongly affirming the reliability of the results. 

Over time researchers have found that combining qualitative and qualitative methods of inquiry enhances understanding of the inquired phenomena and researches that combine mixed strategy are quite common worldwide (Cresswell and Clark.2007; Brannen, 2007; Smith, 2008; Kusiluka, 2012). 

[bookmark: _Toc433424109][bookmark: _Toc308260142]3.5.1 	Classification of the Sampled Schools 
The study divided the sampled school into three major groups, namely, (i) high-performing schools, (ii) average-performing schools, and (iii) low-performing schools. The first group comprised of schools whose 75 to 100% of their students passed with an average of division I to III in the form four examinations during the period studied; the second group comprised of schools whose 50 to 74% of students passed at the average of division I to III in the form four examinations during the period studied; and the last group comprised of schools whose 0 to 49% of students passed at the average of division I to III in the form four examinations during the period. 

[bookmark: _Toc308260547]Table 3.1: Classification of the Sampled Schools
	School academic performance Level 
	Proportion of finalist students passing at Division I to III

	High-performing secondary schools 
	75 to 100%

	Average-performing secondary schools 
	50 to 74%

	Low-performing secondary schools
	0 to 49%


[bookmark: _Toc433374719][bookmark: _Toc433424110]Source: Field Data (2015)
[bookmark: _Toc308260143]3.6 	Sampling Frame and Methods 
The sampling frame comprised of all non-government schools, registered at least in the past five years and found in the study area. According to 2007’s secondary school data by Ministry of Education and Vocational Training; Dar es Salaam region had 137 non-government secondary schools; Morogoro region, had 30 non-government secondary schools and Coast region, 31 such schools (URT, 2007). 

[bookmark: _Toc257837026]Based on this listing, the sampling frame of the study was 198 schools. The study employed both probability and non-probability sampling techniques. Purposive sampling was used to select schools, to include those with differing characteristics. For convenience, the study divided the schools into three major categories, namely, high performing, average performing and low-performing schools. Within each category, the study aimed at selecting 13 girls only; 13 boys only and 24 co-education schools. A total of 50 non-government schools were selected. The selection of the schools was done purposively to get a variety of schools with attributes of interest such as those used to compare academic performance between single-sex schools versus co-education.  

The selection of school managers, teachers, and government and non-government education officials was also purposive, at times based on convenience sampling. For example, at each school visited, the study determined to interview school manager and two teachers who were selected conveniently based on their availability during fieldwork. A total of 50 managers and 101 teachers were approached in this way. Educational officials from the ministry of education and NGOs were purposively selected based on prior knowledge that they had particular information. Patton, (2002) advocates purposive selection in qualitative studies because the method chooses information-rich respondents. Thirty five officials were interviewed in this way. 

[bookmark: _Toc433374720][bookmark: _Toc433424111][bookmark: _Toc308260144]3.6.1 	Selection of Students and Parents 
Probability sampling was used to select students and parents. A sample size formula was used to determine the number of students to administer questionnaires. The sample size was calculated as: 
N = p% x q% [z/e%] 2 
Where 		N; minimum sample size required, 
p% proportion belonging to specified category (assumed at least 50% of students passes the exams; i.e. p = 50%)
               	q% proportion not belonging to specified category (i.e. 100% - 50%)
                	z is z-value corresponding to level of confidence specified 
                        e % is margin of error required 

[bookmark: _Toc308260548]Table 3.2: Sample Size Constants (Saunders, et al., 2007)
	Level of confidence 
	z-value

	90% certain 
	1.65

	95% certain 
	1.96

	99% certain 
	2.57


Source: Field Data (2015)

Assuming p = 50%, confidence level of 95% and error term 0.05 or 5%. With this specification the number of students is 384. The selection of parents was based on assumption of 90% confidence level and p = 25% leading to 204 parents. 
In general, the study used a variety of sampling techniques; which is supported by Neuman (2000) that the approach yields more information. Lastly, convenient sampling was employed where there was a need, e.g. interviewing parents. Although the number of parents to interview was predetermined but their selection was based on convenience because interviewing them depended on their availability and willingness. 

[bookmark: _Toc334200615][bookmark: _Toc356569340][bookmark: _Toc257837028]The study involved 50 schools; comprising of thirty (30) schools from Dar es Salaam, twelve (12) schools from Morogoro and eight (8) schools from Coast region, proportionally selected based on the number of schools in each region. At each school, 5 to 8 form four students were randomly selected and 2 to 3 teachers were conveniently selected. Due to their unique single position, school heads were selected purposively. 

[bookmark: _Toc308260549]Table 3.3: Distribution of Respondents Consulted and Response Rate 
	Respondents 
	School Owners 
	School managers 
	Teachers 
	Parents 
	Students 
	Education officials 
	Total 

	Approached 
	50
	50
	101
	204
	384
	35
	824

	Responded 
	17
	50
	101
	141
	281
	35
	625

	Response rate 
	34%
	100%
	100%
	69.1%
	73.2%
	100%
	75.8%


[bookmark: _Toc433424294][bookmark: _Toc372089596][bookmark: _Toc433374721][bookmark: _Toc433424112]Source: Field Data (2014)

[bookmark: _Toc308260145]3.6 	Sources of Data  
The study employed both primary and secondary data. Primary data were collected afresh from the consulted respondents. Secondary data mainly entailed documentary review. The documents reviewed comprised of statistical documents from the Ministry of education and Vocational Training (BEST), books, policy/legal documents, research papers and other relevant document from various sources; library or non-library; published or grey papers. 

[bookmark: _Toc372089597][bookmark: _Toc433374722][bookmark: _Toc433424113][bookmark: _Toc308260146]3.6.1 	Data Collection Methods 
The study employed multiple data collection methods including in-depth-interviews with key informants of the study (school managers and education officials); questionnaires for parents, teachers and students. These data collection methods were complemented with documentary review of published and grey literature and observation. 

[bookmark: _Toc372089598][bookmark: _Toc433374723][bookmark: _Toc433424114][bookmark: _Toc308260147]3.7 	Data Analysis 
In this study the qualitative part employed thematic analysis of data which was collected by interviews. Thematic analysis method is widely used to analyze qualitative data (Braun and Clarke, 2006; Kusiluka, 2012; Guest et al., 2012). 

[bookmark: _Toc433424295][bookmark: _Toc308260550]Table 3.4: Thematic Analysis Process 
	Step and Activity 
	Description of activity 

	Stage I: 
Familiarization with data or Review of collected data
	 Reading and re-reading of data collected during interviews and noting down initial ideas 

	Stage  II: Generating initial Codes 
	Coding interesting features of the data and assembling according to logical sequence (collating) 

	Stage III: Searching for themes among codes 
	Assembling codes logically into potential themes and gathering data relevant to each theme based on theoretical framework and research questions

	Stage  IV:  Reviewing themes 
	Looking at how the themes support the data and the overarching theoretical perspective. If the analysis seems incomplete, going back finding what is missing

	Stage V: Defining and naming themes
	Defining what each theme is, which aspects of data are being captured, and what is interesting about the themes

	Stage VI: Producing the final report
	Report writing, deciding which themes make meaningful contributions to understanding what is going on within the data. When necessary, going back to the sample at hand to see if their description is an accurate representation.


Source: Field Data (2014)
The method offers an accessible and theoretically flexible approach to analyzing qualitative data which entails identifying, sorting, analyzing and reporting patterns or themes within the data (Fereday and Muir-Cochrane, 2006). Thematic analysis process follows six steps summarized in Table 3.4. 

[bookmark: _Toc433374724][bookmark: _Toc433424115][bookmark: _Toc308260148]3.7.2 	Quantitative Data Analysis 
This study also conducted quantitative data analysis. Distinct from qualitative work, quantitative research seeks to count occurrences, establish statistical links among variables, and generalize findings to the population from which the sample was drawn (Bradley et al., 2007). In the analysis of quantitative data some descriptive statistical methods were employed and appropriate statistics generated. Mean and standard deviation scores of categorical data were used to rank all Likert scale answers. Largely, the study analyzed qualitative information which was quantified into categorical variables. The answers showed respondents’ degree of agreement or satisfaction with some statements testing various aspects of non-government school competitive environment. Chi-square (χ2) was used to test association of independence of some selected parameters. Chi-square decision rule is that, at given level of significance (α), the Null hypothesis is rejected if the calculated χ2 value is equal or greater than the tabulated (critical) value (Landau and Everitt, 2004). 

To determine strength of established association Cramer’s V was used for greater matrices while both Cramer’s V and Phi (φ) was used for 2x2 matrices. As rule of the thumb, Cramer values of less than 0.30 represents less strong association; the values between 0.30 and 0.50 represent moderate or medium association, while values greater than 0.50 reflect stronger association (Steinberg, 2008). Stronger Chi-square derived conclusion is associated with greater Cramer’s value. Quantitative data analyses were aided by computer software (EXCEL and SPSS). 
[bookmark: _Toc433374725][bookmark: _Toc433424116]
[bookmark: _Toc308260149]3.8 	Validity and Reliability 
[bookmark: _Toc433374726][bookmark: _Toc433424117][bookmark: _Toc308260150]3.8.1 	Validity 
Validity refers to the degree to which results obtained from the data actually represents the phenomena under study (Abdinoor, 2012). To enhance validity, the instruments for this study were validated through application of content validity, which is determined by expert judgment (Delphi method). Gay (1992) noted that content validity is a matter of judgment by the researcher and professionals in a particular field (educationists in the case of this study); there is no specific formula for determination of validity. In this study validity was therefore established by seeking views from education stakeholders. The supervisors as well advised on the validity of the study. 

[bookmark: _Toc433374727][bookmark: _Toc433424118][bookmark: _Toc308260151]3.8.2 	Reliability 
Orodho (1998) defines reliability as the degree to which particular measuring procedure gives similar results over a repeated number of trials. To establish the reliability of the instrument, the researcher administered the same instrument twice to the same group of subjects to establish whether the same results could be obtained with a repeated measure of the same attribute. In this study, respondents in the pilot study were given questionnaire three times to fill and refill. Delphi method was also used to test ranked ordinal data. The reliability of data was also measured by Cronbach’s Alpha test which gave 0.905 in the case of the studied factors. Cronbach’s Alpha value ranges from 0 to 1 for least and most reliable data respectively 

[bookmark: _Toc433374728][bookmark: _Toc433424119][bookmark: _Toc308260152]3.9 	Limitations of the Study 
[bookmark: _Toc372089599]Some limitations were encountered during conducting this study which may limit scope of applying the findings of the study. Some of the limitations encountered are outlines below:

Low response rate of school owners and school managers contributed to some missing data. There were information and data which authentically could be only released by school owners or managers who were busy with other administrative activities sometimes outside the school premises even when the researcher paid two to three visits to the school. It was not easy to find parents because the research had to find them randomly at different gathering place such as market places, where most of them were busy and the probability of meeting a parent with a child attending non-government school was minimal. It was also difficult to find teachers because in most cases they were available at school in days they had periods to teach. 

Another limitation was associated with reluctance of some managers, school owners and some school and government officials to provide some data which were important in the study. For example, the researcher needed to get financial data on school investment capital outlay which could only be found from owners. Other financial data such as unit costs per student, an important measure of resources use (Ammamuller, 2007), and profit streams could not be provided by accounting officers because they required permission of the owner or sometimes the data were known by school owners only or were not available at all. In fact some owners (blamed to be tax evaders) suspected that the researcher was connected with Tax Authorities; to whom they could not easily avail finance-related information. Some schools affiliated with religious institutions were reluctant to provide data. The data, for example, was required to compare academic performance between types of schools. 
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[bookmark: _Toc372089613][bookmark: _Toc433374730][bookmark: _Toc433424121][bookmark: _Toc308260154]RESULTS AND DISCUSSION

[bookmark: _Toc372089614][bookmark: _Toc433374731][bookmark: _Toc308260155]4.1	Introduction 
This chapter presents results of the study. The chapter is outlined into the following sections: results of pretesting interviews, socio-economic characteristics of respondents; result of qualitative analysis; results of SWOT and PEST analysis; successful factors for school academic performance; school academic performance during the period; service quality and chapter’s summary. 

[bookmark: _Toc433374732][bookmark: _Toc433424122][bookmark: _Toc308260156]4.2 	Results of Pretesting Interviews 
Literature review revealed about 18 important factors that influence school academic performance in their environment. These factors could be grouped as students’ factors, school factors, and market (community/society) factors (Figure 3). The market environment comprises of a diversity of factors including government, society, geographical factors. Note that, the frequency does not necessarily imply importance of the factor but further analysis using test statistics such as Chi-square (χ2), Cramer (V), and Phi (φ) was necessary to get ranking of the factors according to their strength in influencing school performance.  Preliminary literature review identified a number factors associated with school academic performance (e.g. UNCEF, 2000; World Bank, 2004; Oduro, et al., 2008; UNESCO, 2010; URT, 2010; Hakielimu, 2011; Mkumbo, 2011; Sumra and Katabaro, 2014). Looking at these factors one finds that they bifurcate into micro- and macro-environment factors. The former are factors over which a school manager has control while the latter are beyond the control of the manager. 
[image: ]
[bookmark: _Toc308260941][bookmark: _Toc433374733][bookmark: _Toc433424123]Figure 4.1: School Success Factors as Identified from Preliminary Exploratory Study

[bookmark: _Toc308260157]4.3 	Findings of Pretesting Interviews 
The finding of the study portrayed that factors influencing academic performance of schools were both internal and external to the school in question. Roughly classified, internal factors were characteristics of resources (teachers, managers, students and the infrastructure, process and capabilities); external factors were government interventions (political/legislative), economy, society, technology, and schools’ geographical attributes. The responses of pre-testing interviews supported literature review on factors related to successful school academic performance. To conclude, the findings of the study portrayed that factors influencing academic performance of schools were both internal and external to the school in question. This conclusion enabled the researcher to progress to the detailed study.
[bookmark: _Toc433374734][bookmark: _Toc433424124][bookmark: _Toc308260158]4.3.1 	Environment in which Non-Government Secondary Schools Operate 
This section presents results of assessment of business environment in which non-government schools operate based on interviews with schools managers, owners and other education stakeholders. The first part covers the overview of general environment in which the schools operate. The second part conducts SWOT and PEST analyses of factors influencing school performance; the third part analyses schools academic performance during the period covered by the study (2007-2011). 
 
[bookmark: _Toc433374735][bookmark: _Toc433424125][bookmark: _Toc308260159]4.3.2 	Overview of Secondary Education Environment in the Study Area
[bookmark: _Toc433374736][bookmark: _Toc433424126][bookmark: _Toc308260160]4.2.2.1 Types of Non-Government Schools Operating in the Environment 
The study found a number of different types of non-government schools operating in the secondary school education system. The types of schools observed were seminaries (both Muslim and Christian), international schools, schools owned by NGOs/CBOs, schools owned by companies and those owned by individuals or families. 

It was found that high-performing schools were so established such that parents were competing to enroll their children therein, but they had limited number of enrollment places and administered entry examinations to get academically better students. The subjects examined were mathematics and English. These schools charged relatively higher schools fees that poor parents could not afford to pay. Due to administration of entry examinations, the schools admitted students with high primary academic calibre. Most of these schools were vertically integrated, offering nursery to advanced secondary education and few to college level; some of them provided single-sex education (girls only or boys only). 
[bookmark: _Toc433374737][bookmark: _Toc433424127][bookmark: _Toc308260161]4.3.2.2 Competition Among Low Performing Schools 
The study sought to find out the level of competition among schools. It was found that interschool competition among high performer which administered entry examinations was visibly weak because there were more than enough parents seeking places to enroll their children in these schools but were limited by number of enrollment per year, the schools offered. However, since these schools were looking for academically good students they administered the examinations earlier as a precaution that better students could be taken by other similar schools. 

The competition was visibly stiff amongst low performing schools where schools were competing for customers (students). Visibly the competitive moves were signaled by frequent promotion campaigns via radio and television stations, newspapers, off-road billboards, town-bus posts and other displays on Municipal information boards and other places where people gather. The schools started promotion earlier before enrollment period month (usually January). Competitive moves were also visible in differences in school fees charged by different schools. Although the range was not so high (usually TZS 500,000 to TZS 1, 200, 000) the fees figures in this range were so varied. Some schools were even disclosing fees they charged in their advertisements, telling modes of payments. Persuading information such as discounts, and paying in installments were clearly expressed in some advertisements. 

[bookmark: _Toc433374738][bookmark: _Toc433424128][bookmark: _Toc308260162]4.3.3 	Results of Qualitative Interviews 
The interviews were conducted with managers, school owners, teachers, and education officials from the government and non-government sector.  
[bookmark: _Toc433374739][bookmark: _Toc433424129][bookmark: _Toc308260163]4.3.3.1 Profile of School Managers 
The study purposively selected fifty (50) managers with whom it had scheduled interviews. Fortunately, all managers were interviewed, response rate 100%). The response rate was high due to the fact that the researcher made appointments prior to visiting the school. At times, where the manager was not around, a delegate, usually, second master, was assigned to meet the researcher or the researcher had to make another appointment. 

Socio-demographic profile of school managers 
The socio-demographic profile of school managers is comprised of sex, age, marital status and education level attained. The frequency of occurrence is summarized in histogram or pie charts. Results show that 72% of managers were males and the remaining 28% were females. On a gender perspective female teachers seem to be socially marginalized. There is a need to promote gender-based equality among school heads. With respect to age, 8% of managers were over 60 years of age; 34% of them were 51 to 60 years of age; 50% were between 40 and 50 years of age; and the remaining 8% were under 40 years of age. With respect to marital status, all managers (100%) were married. With respect to education, 10% of managers were diploma holders, 66% first degree in education, 14% of managers were holders of master’s degree with education and the remaining 8% were non-education professionals holding first degree in other studies including business management. 

In terms of work experience which refers to number of years of work in which a school manager served at that position; results show that 10% of managers served in the position for less than 5 years; 58% had served for 5 to 10 years; 26% of managers served for 11 to 20 years; and the remaining 6% of managers served at this position for over 20 years. Figure 4.2 summarizes profile of school managers.  
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[bookmark: _Toc433593583][bookmark: _Toc308260942]Figure 4.2: Manager’s Socio-Demographic Profile 
[bookmark: _Toc433374740][bookmark: _Toc433424130]
[bookmark: _Toc308260164]4.4 	Results of SWOT and PEST Analysis
SWOT and PEST analysis have already been described in literature to be essential tools employed in assessing business environment. The study identified a number of schools that were operating in the non-government environment. These tools were used to analyse the environment in which schools operate. Both internal and external school environments were analysed. The analysis was mainly based on managers’ interviews and researcher’s observations made at the schools visited by the study. This section begins with SWOT analysis and ends with PEST analysis. 
[bookmark: _Toc433374741][bookmark: _Toc433424131][bookmark: _Toc308260165]
4.4.1 	SWOT Analysis of High Performing Schools 
SWOT analysis is a business tool used to assess internal and external environments for organizations, in this case sampled non-governmental secondary schools. The schools were, for convenience, divided into three categories, namely, high-performers, average performers and low-performers. High-performing schools were described to be those which had 75 to 100% of students passed average of division I to III in the form four examinations during the period studied (2007 to 2011). In this group belonged most of the Christian seminaries; some schools affiliated to International networks and very few schools owned by NGOs/CBOs, companies and individuals. The second group comprised of average performers, which were those whose 50 to 74% of students passed at an average of division I to III in the form four examinations during the period studied. The third group comprises of schools with less than 50% of students passed average of division I to III in the form four examinations during the period studied. Only high performing and low performing schools were analysed. The analysis is indicated in Tables 4.1 and 4.2. 

[bookmark: _Toc308260574]Table 4.1: SWOT Analysis for High Performing Schools
	SWOT Element
	Description

	STRENGTHS
Availability of qualified teachers 
	
The study identified that most seminaries and international schools recruited qualified teachers. Most first and master’s degree holders were employed in these schools. This was explained by the higher financial capacity which enabled them to pay better salaries and incentives. For example, teachers employed by seminaries mentioned that they were given good self contained houses equipped with furniture; the schools offered free education opportunities. Where teachers were not living at the school, they were paid transport allowance and house allowance. Literature shows similar incentives that motivated teachers to work hard and thus improve quality of education outcomes (e.g. UNESCO, 2005; HakiElimu, 2011; Mkumbo, 2011; Sumra and Katabaro, 2014)

	Adequacy of teaching facilities and materials 

	The study observed that high-performing schools had almost all requisite facilities. For example, the researcher saw laboratories (in science-teaching schools), libraries, computer laboratories, many classrooms with chairs and desks, dormitories and workshops. The schools also had adequate materials (books and laboratory chemicals and apparatus. 

	Experience  
	High performing schools particularly Christian seminaries reported to have longest experience through which they had been able to learn extensively the secondary education market and therefore were well versed in maneuvering the environment to remain at better competitive positions (among best performers in form four examinations). Although there were Muslim counterparts, but most of them were comparatively new in the market, most of which were established in the 2000s and later. Some seminaries had over 30 years of experience. Due to long experience with consistent high academic performance over years, seminaries were reportedly well-reputed by customers. Managers reported that they were no longer seeing a need to make radio or TV-based advertisement unless they had introduced new subjects and issues to advertise. This reduced schools’ operation costs.

	Religious environment and ethical standard maintenance  

	High performing schools especially seminaries employed two tactics to enhance students’ ethics and behaviour amongst students. Firstly: students were encouraged to attend frequent worship services and were taught several religious subjects which impacted their lives in turn. Secondly, the schools used by-laws that restricted students from doing some non-academic friendly acts e.g. going out of school premises without permission and escort. This defended students from social vices such as drug abuse; alcoholism sexual interactions etc. The school environment influences students’ circles of acquaintances and keeps them from risk of influences of outside community.

	Vertical integration strategy
	Most high performing schools were vertically and some geographically integrated from nursery to advanced secondary school level. With this strategy pupils completing one school, say, nursery school joined the next level within the same school network. When they are tired staying at same location for too long time, say, seven years of primary school, students could change environment by joining another campus either located in another location. For example, the Feza School network was highly vertically integrated and so geographically maneuvered that they attracted many parents who were able to afford relatively high school fees. 

	Selective enrollment of students 
	High performing schools used to administer entry examinations; a tool that was used to select students who assumedly performed better in primary school leaving examination, who were likely to perform better in the secondary examinations and put schools in better competitive positions. 

	Boarding and single sex services 
	Most high performing schools were boarding schools which enrolled either girl only or boys only. This reportedly enhanced students’ academic concentration on studies and reduced students’ temptations to form in-school sexual couples which are proved to be risky and a cause to student’s low performance

	Better allocation of teaching staff 
	In high-performing schools teachers taught subjects they were trained to teach. For example a teacher trained in teaching physics was not allocated to teaching chemistry. How resources are allocated in the production factor process is an important aspect of improved performance. The way teachers were allocated at different schools matters.

	WEAKNESSES
Discriminatory selection of students 
	
High performing schools were too selective in terms of type of students. For example, some schools prioritized students with particular socio-economic background e.g. Christian or Muslim enrollees were given first priority. Oft times, priority was given to students from religion affiliated to the school, thereby excluding students who could probably perform better if they had been enrolled. The selection could also discriminate against academically good students from poor economic background; as they could practically not afford to pay school fees charged by the schools. 

	Enroll few students 
	High-performing schools, due to desire to maintain high academic performance and limited availability of teaching facilities and staff, they enrolled only few students. Most schools in this category reported a teacher-student ratio of 1 teacher to 30 or less students. Many good students were left outside the school system due to limited chances in these schools 

	High school fees 
	Poor parents could not afford to pay high school fees charged by seminaries and international schools. They had no alternative except sending their children to low-performing schools most of which owned by individual organizations. This is a reason why low-performing schools were sometimes more populated by students than high performers. When students from poor economic background passed entry examination they could not join the schools unless proof of paying school fees and other contribution was granted by parents/guardian or other guarantor. 

	OPPORTUNITIES
High reputation (well known) 
	Although high performing school were few in number they were well known    by parents. Basically, parents (customers) were striving to send their children to these schools, but even when parents had higher financial capacity they could not manage to get chance if the children failed to demonstrate their capacity in entry exams. At some of such schools, reportedly, no matter how the parents’ socio-economic status was, the school selected students who passed the set criteria, mainly the entry exam. 

	Exposure to external financing network 

	Many Christian seminaries and international schools reported that they had some sort of external links which financed some activities such as construction of infrastructure (classrooms, laboratories, library computer rooms, staff houses), provide learning materials and equipment. There is supportive literature that provides evidence that firms’ ability grow depending on their ability to attract external financing for their projects (Fazzari, et al., 1988). Financing was seen as one of the entry barriers to entrepreneurs seeking to establish schools characterized by seminary caliber.  Due to reputation some seminaries and international schools reported that donors showed interest to support them. In general most seminaries especially the older and performing ones are better positioned to raise equity capital than individual or schools owned by partners. 

	Exchange of teachers  
	High performing school had diverse sources of teaching staff in addition to those recruited by the school. For example, locally, seminaries had a network of schools within which they shared teaching staff such that shortage of teachers at one school was covered by part-timers who could come from other schools within the network of these schools. At times these schools had volunteering teachers from abroad who come ambitiously to teach. Internal schools had opportunity to import teachers from international school network. 

	THREAT 
Changing government policies 
	The government had from time to time been changing her policy of education. Incumbent high performing schools were in state of constant fear that the government could confiscate the schools any time as it happened in the 1960’s following Arusha Declaration which was pioneered by the late Mwl. Julius K. Nyerere, the first president Tanzania. Many religious affiliated schools, for example, were taken by the government. 

	Emerging stiff competition 
	Stiff competition for good students reportedly started to ensue during the time this study was conducted due to emergence of serious schools which were not there in the past. For example, only Roman catholic seminaries were taking top position but now other schools had been established in the country, for example international, Muslim seminaries and even schools owned by individuals. The number schools have increased even within seminaries group. 

	Growing poverty among Tanzanian parents 
	High-performing that there were many parents who were not able to pay school fees consistently. In some schools, parents withdraw their children from the school after failing paying school fees. They transferred them to low performing schools. 



[bookmark: _Toc433374742][bookmark: _Toc433424132][bookmark: _Toc308260166]4.4.2 	SWOT Analysis of Low Performing Schools
Low performing schools were assessed using SWOT to find out their strengths, weaknesses, opportunities and threats (Table 4.2).
[bookmark: _Toc433426467][bookmark: _Toc308260575]Table 4.2: SWOT Analysis of Low Performing Schools 
	SWOT Element
	Description



	STRENGTHS 
Charging affordable fees to majority of the poor 
	
The schools charge such low school fees that majority of low and average income parents could afford. The schools charge fees ranging from 500,000 to TZS 1,000,000. This was an opportunity to poor parents. Bright children could join these schools and climb the ladder to tertiary education institutions similar to those who attended high-performing schools. 

	Enroll wider spectrum of students 
	Due to financial affordability low-performing schools, enrolment into them is open to all economic categories of parents. For example poor parents such as peasant reportedly found access of their children to tertiary learning institution via the route of low performing schools. 

	WEAKNESSES 
Limited availability of teachers 
	
The study observed that most low-performing had critical shortage of qualified teachers. It is a group of schools where teachers not qualified to teach secondary schools were found such as Grade IIIA who were strictly required by law to teach in primary schools.  Licensed teachers who are not teachers by profession were seen in these schools. This was explained by limited financial capacity to pay and incentivize teachers. Due to shortage of teachers and facilities, teacher-student ratio in these schools is usually too wide; for example in many such schools over 50 students could be taught in a single classroom. 

	Inadequacy of learning facilities and materials 

	The study found that low performing schools were in critical inadequacy of learning facilities and materials. Science schools had low-quality laboratories (shortage of lab apparatus and chemical reagents), computer laboratories were missing in most low-performing schools; library services were poor insomuch that they had limited number of requisite books, in some schools classrooms were so inadequate that wider teacher-student ratio was inevitable. Only few low-performing schools had boarding and those which had dormitories were reserved for only very few students, majority of these schools catered for day students. Some schools in this category were already given ultimatum by the government to ensure they acquire the necessary facilities as soon as possible, or they were in danger of being closed. 

	Limited experience  
	Low-performing schools were relatively new strugglers in the market. Most of them were established in the 2000s, few late 1990s. They were therefore still struggling to reach minimum standard set by the law in terms of infrastructure, facilities, teachers and materials and other operations.

	Limited management skills by managers 
	School managers had limited management skills such that teachers attrition was a common thing coupled with consequential frequent migration of students to others schools.  

	Mass selection of students  
	Low-performing selected all types of students regardless of their performance in PSLE. Some schools actually received students who failed and rejected in others schools. There was no such a thing as entry examinations mentioned in low-performing schools. 

	Low examination performance 
	Low-performing schools were low performers in the final examinations mainly due to limited availability of qualified teachers, infrastructure and materials. This discourages parents and parents with purchasing power would rather choose to send their children to average performing school. 

	Day-based education and student vices   
	Majority of low-performing schools were boarding schools which provided co-education education environment. Students were not cushioned from societal vices insofar that vices such as students’ engagement in illicit drugs, alcoholism, truancy, sexual and other immoralities were reported more common than in high or average performing schools basically because student habits could not be controlled by school management. The vices aggravated low academic performance situation in these schools

	Poor allocation of teaching staff 
	In low-performing schools, due to shortage of qualified teaching staff, teachers were allocated to teach subjects they were trained to teach during their college education. Recruitment of teachers in these schools reportedly did not consider their passes in particular subjects; provided that teachers had completed diploma or first degree they were recruited. During study period, once one graduated at college or University the employment was guaranteed regardless of GPA or passes one got during the college final exam. Licensed teachers were assigned to teach subjects they pursued during their secondary school, oft times, without looking at grade they got in the final examination. In short, they were not qualified to teach the subjects and mass failure in those subjects reportedly was a consequence. 

	Not known (less reputable) 
	The low-performing schools particularly those located in the peripheries and suburban areas were not known by customers (parents); they needed to spend quite significantly on advertising; through various means especially radio, TV, billboards, leaflets, etc. and due to financial constraints the schools were not able to construct internet web pages. This increased school’s operational cost. 

	OPPORTUNITIES
Availability of many students 
	
A striking difference of low performing schools from high performers was availability of students from every economic class. This was due to affordable fees charged by these schools which were affordable to wider class of household disposable income.

	THREATS 
Danger of closure by the government  
	
The government policy allows potential school owners to start operations once they have completed 75% of the school construction. Many low performing schools were incomplete for so long time that many school heads reported that the government had given the owners ultimatum to ensure they finish construction as soon as possible, otherwise they were in danger of being closed up by the government order.

	Limited financing profile – limited financial access 
	The schools could not be supported by financiers such as banks due to limited commercial viability. School owners had no confidence of approaching financial institutions for loans because their profit streams were marginal.



NB. 	Average performing schools could not be described under SWOT analysis because they were more or less outliers; taking a mid position between extreme cases of high and low performers.  

[bookmark: _Toc433374743][bookmark: _Toc433424133][bookmark: _Toc308260167]4.5 	PEST Analysis
This section analyzes, political, economic, socio-cultural and technological environment in which non-government schools are operating. The meaning and origin of PEST analysis were already described in chapter two. 
[bookmark: _Toc433374744][bookmark: _Toc433424134][bookmark: _Toc308260168]4.5.1	Political Environment 
Political environment actually comprises of government actions that influence business performance. Included in the political environment are laws, policies and regulations. In this section, the study discusses registration process and teachers’ employment policies. 

School registration process 
The principal legislation is the National Education Act No. 25, 1978. An amendment Act, Education (Amendment) Act, 1995 also exists. The National Education Act, 1978 makes provision for the following: Central Administration of National Schools; Local Administration of National Schools; Duties and Powers of the Minister; Establishment and Registration of Schools; Management and Control of Schools; Provisions relating to Teachers; Appeals and General Provisions. 

The procedure to establish a non-government school is described in the schools registration guidebook of 1982. The bureaucracy of school registration should be accompanying: school project write up based on format provided by the Ministry of Education and Vocational Training; Bank statement showing TZS 62 million in cash; certificate of land ownership issued by central government indicating legal ownership of at least 7.5 acres for rural applicants and 3.5 for urban applicants of land where the school will be constructed; architectural drawings based on MoEVT established standards; school map showing arrangement of school facilities (site plan); and Company/NGO registration certificate (whichever applicable). Upon meeting these conditions and completing the construction of about 75 percent of school facilities, the owner is now allowed to launch application for ownership from the Commissioner of National Education whose office is based in Dar es Salaam.

Once registered schools owners are required, among others, to pay statutory deductions such as income tax from their employees’ salaries, pay different types of taxes depending on registration status of the school; owners who are also employers are required to adhere to minimum salary payments rule, and contribute to employees’ social security and pension funds to protect their employees against risk. Teaching staff were required to contribute health insurance. All schools are required by law and education policy to use authorized nationally curriculum, with exception of few international schools which were allowed to administer examinations based on international examination bodies such as GCE. In addition there are procedures for certification and licensing of teachers, work permits. In the cases non-teaching professionals who wanted to teach were required to apply and obtain teaching licenses from the ministry.  

[bookmark: _Toc433374745][bookmark: _Toc433424135][bookmark: _Toc308260169]4.5.2 	Economic Environment 
Several economic aspects were observed in the environment including high inflation, competition for teaching staff, borrowing financial capital. Due to ever skyrocketing depreciation of Tanzanian shilling (TZS), schools were affected by a general rise in prices of commodities and services such that they could not afford to improve academic environment, for example, by construction of new infrastructure, procurement of materials and recruitment of qualified teaching staff. The study also noticed that there was serious shortage of teaching staff in the markets such that schools were striving against each to acquire this limited resource. Due to stiff competition, even less qualified teachers were employed.  Provided that they completed their studies at diploma or degree level, regardless of their passes in particular subjects, most teachers were employed. 

The employment of teachers regardless of their passes in the subjects they are trained to teach creates laziness and negative learning attitude amongst students at teachers colleges because students only strive to get minimum qualifications. This is evident in the NECTA results of teaching colleges. Majority of teachers get C in subjects they ought to teach students. 

Due to high rate of unemployment in Tanzania and shortage of teaching staff, non-teacher graduates were recruited in teaching even when they were not trained to teach. This was potential reason for low academic performance among low-performing schools. Connected with economic environment was borrowing from the financial institutions. There were several financial institutions in the environment, which could disburse loans to schools.  

However, managers reported that the institutions had stringent loan disbursement conditions. For example, they could only disburse funds upon thorough analysis of school financial viability; only schools that demonstrated viable business profiles could get loans. Low performing schools, for this matter, reportedly did not benefit from these financial sources due to their weak financial viability. Low-performing school managers and owners reported that it was very difficult to secure loan from the financial institutions.  
(i) Teachers’ incentives and motivation 
The study wanted to know the status of teachers’ motivation at schools from school heads perspective. It was observed that teachers at high-performing schools were highly motivated through better salaries than the government counterpart and teachers owned by individuals or families. At these schools, teachers were given incentives such as housing or housing allowance, medical cover and some offered free education to staff (teachers’) children. Managers at high performing schools said that teachers’ motivation was also due to better teaching environment such as good classes, availability of teaching materials, equipment and facilities. Interviews with teachers reported that they were attracted by technological advances which made their work simpler because of availability of requisite facilities, equipment and materials.  

High performers’ especially Christian affiliated schools often were sending their teaching staff to professional courses of some kind. Significant amount of literature about teachers’ motivation is available. For example, many studies shows relationship between teachers’ motivation and teaching environment, commitment to teaching profession, attitude toward teaching and satisfaction with teaching profession (e.g. Caprara, et al., 2006; Uwezo, 2010; HakiElimu, 2011; Mosha, 2011). High performing schools motivated their teaching staff than low performing ones. 
[bookmark: _Toc433424136]
[bookmark: _Toc308260170]4.5.2.1 Teachers’ Satisfaction  
The study interviewed teachers to find out their level of satisfaction with teaching profession. Teachers mentioned things that make them satisfied with the job. Teachers mentioned a numbers of things; some said they were interested in teaching profession; good salaries and incentive scheme; physical working environment (availability of teaching resources). Most high-performing non-government schools in Tanzania indicate that they had done something to satisfy their teachers. For example, unlike low-performing schools, teachers at seminaries and international schools reported that they were able to own things like cars, houses and could send their children to better private schools. 

[bookmark: _Toc433374746]The study for example found that several teachers from high-performing school were driving their own cars, which was not common amongst teachers from low performing schools.  There is significant literature describing factors that make a satisfied teacher (e.g. Lamb, et al., 2004; UNESCO, 2011; Hakielimu, 2011; Mkumbo; 2011; Sumra and Katabaro; 2014).

[bookmark: _Toc433424137][bookmark: _Toc308260171]4.5.3 	Socio-cultural Environment  
Socio-cultural environment comprises of factors related to human or societal attributes that can in one way or another affect business performance. Under socio-culural environment, the study analysed students’ social background (traditions, religious background, students’ vices at school, students’ education primary background).  A study by Lamb, et al., (2004) in Australia indicated that type of students enrolled in secondary school is a factor determining school performance. 

They assert that intake is an important element, for example high concentration of middle class students and high achieving students provide certain schools with a platform on which they can build successful outcomes. Like physical resources, pupils provide a resource that helps some schools organise their teaching and other programs in ways which raise levels of achievement (Lamb, et al., 2004). Many socio-cultural factors were observed in the school environment which in one way or another affected academic performance of the school. 

(i) Traditions and societal attitudes to education 
The study was interested to find out how traditions factor could be related to students’ performance. It was found that the indigenous ethnic people in the study area, namely, Waswahili (Zaramo and Rugulu) place little importance on education. Interviews with parents found out that people from this ethnicity values traditional dances (kuchezwa ngoma) usually meant to initiate young (baby) particularly girls for marriage. Once a dance is made men (including the elderly) were allowed to marry that girl. Girls in these ethnic have limited room to join secondary schools and when they join they get less attention from parents than boys and often they dropped out of school before completion. 

(ii) Parents’ religion 
The study was conducted in a community with mixed religious traditions. Traditionally, the region is mainly dominated by Muslims, but due to urban settings which includes commercial city of Dar es Salaam; the traditional dominion of Muslim is diluted so much so that both Muslims and Christians have more or less equal chances of joining schools located within the area. The effect of religion on school has attracted limited studies in Tanzania; little is therefore known of its impact to school performance. 
(iii) Student vices while at school 
Interviews with teachers at lower-performing and average performing schools had concerns about the impact of school socio-economic environment in up-bringing and maintaining discipline of students. Teachers and managers interviews indicated that many times they enroll good students but their habits and discipline change as they meet their peers while at school. Some parents also expressed concerns that before joined secondary schools their children were good; they wondered how the school environment changed their children’s disciplinary behaviour. This overwhelmed both parents and teachers; and at times they blamed each other; teachers saying students were responsible for their behaviour while parents pointed their fingers at school management and teachers for not creating conducive disciplinary environment. The study found that the anomalies disclosed by students were mainly promiscuous behaviour, alcoholism, in-school pregnancies, drug abuse and truancy. 

This is probably explained by Social Disorganisation Theory propounded by Shaw and McKay (1969); which sees deviance from normality as a natural by-product of rapid social change especially when the pace of social change is significant to disrupt a society’s normative order. Another proponent of possible causes of distracted behavior is Becker (1963) who believes that social groups create deviance by making rules whose infraction creates deviance. These behavioral changes among students affect students and have negative impacts on school performance. 

This situation is inevitable to emerge in schools enrolling students with poor economic background. For example, studies show that due to poverty students especially girls resort into promiscuous behaviour with consequent pregnancies and HIV/AIDS infection. Significant literature shows that students associating with pre-marital sexual relationships perform poorly in their exams. A study by Biong and Beloano (2013) found that the cause of school girls’ involvement in promiscuous behaviors was poverty. They saw that girls who practiced commercial sex in order to earn income failed academically and the other effects were infection with HIV/AIDS and in-school pregnancies. 

In their study they saw that other vices that were associated with sexual promiscuous behaviour were alcoholism and drug abuse and cigarette smoking. The same students’ malpractice is reported to be the cause of premarital pregnancies and school dropouts (MoEVT, 2006). In many instances, the behavioral discrepancies such as these were addressed by having students’ management policies (Lamb et al., 2004)

(iv) Corruption and fraudulent practices with examinations 
Exam theft and leakage of National form four examinations was reported by parents to be a common malpractice which contributed to poor academic performance in secondary schools, saying some students who had found loopholes which could help them find ways to steal the exam did not put efforts in studying in hope that there was a way they would get the exams.  This is actually a weakness attributed to the National Examination Council of Tanzania (NECTA) management failure to deal with fraudulent leakage of examinations. Literature indicates that corruption is common practices amongst all academic systems of the world ranging from primary to the university (Patrinos and Kagia, 2006). They noted in the USA that corrupt practices in education include bribes and illegal fees for admission and examination; academic fraud; withholding teacher salaries; preferential promotion and placement; charging students for “tutoring” sessions to cover the curriculum needed to pass mandatory examinations and that should have been taught in the classroom; teacher absenteeism; and illegal practices in textbook procurement, meal provision, and infrastructure contracting. 

(v) Examination oriented students and curriculum 
Parents from some school expressed concern that there had been a tendency for students to read past paper materials only without touching any other materials. Proponents of this approach of reading, most of them being students, argued that there is no point to read text books because experience has shown that if one reads examination past papers for the past 5 to 10 years he/she has higher chances to pass the National Examinations than those reading text books. Some teachers have indicated that the way current curriculum is presented forces to prepare teachers to teach students for examination preparation rather than the claim that the curriculum is competence-based. “This is malpractice; you imagine what generation of students and future professionals the education system builds”. One noted. A school with students of this description may seem to be competitive in the market but it produces low-quality graduates who are not trustworthy and irresponsible.

(vi)   Students primary school background 
The study assesses characteristics of students enrolled into a school. It was found for examples that Seminaries and International Schools did not enroll students without administering an entry examination. The school heads indicated that these entry examinations were meant to sort out good primary school performers from poor performers.  
In administering these exams, more weight was placed on their knowledge of English which is a medium of instruction in secondary school. The study identified that about 71% of Students enrolled in high performing schools came from English-Medium Primary schools. This was also viewed by Sumara and Katabaro (2014) in their paper, namely, “Declining quality of education: Suggestions for arresting and reversing the trend” because primary school leavers from public schools generally perform poorly. 

(vii) School management 
The study was interested to know the characteristics of school managers that could contribute to school performance. It was found that majority of managers leading high performing students were graduates (first Degree or Master’s Degree). They were equipped with management and entrepreneurial skills which helped them become creative and made their schools competitive. However, when most managers were asked about their knowledge of business management majority indicated that they had no business background. Low-performing schools on the other end had managers with poor management skills, limited entrepreneurial skills and their schools were less competitive in terms of ability to create enabling environment for students to pass exams, despite predominance of other impeding factors.  Management is critical part of effective teaching and academic performance of a school (Nzoka and Orondho, 2014).
 
(viii) Flow of information 
The study found that high-performing school work on transparency basis such that the flow of information among students, the management, teachers and parents. For example schools had yearly calendars which enabled students plan well for academics and parents for paying schools fees. In these schools, parents and new applicants have direct access to the websites where all necessary information about school including school fees is disclosed. The information system enables parents and students make informed decisions. This disclosure of information particularly regarding school fees and other costs naturally selects a target market segment of particular economic classes. For example, displayed previous academic performance history and offering of international syllabus among high performing schools (international schools) reportedly attracted government officials, large traders and sometimes consular delegate and children from ambassadors to the schools.

[bookmark: _Toc433374747][bookmark: _Toc433424138][bookmark: _Toc308260172]4.5.4 	Technological Environment 
The study found amongst non-government schools that technological advances especially use of computers and associated ICT is widespread. It was found that at high performing schools managers, teachers and students were already using technology to simplify academic life. Interesting results have been brought by these technological advances in non-government secondary school system which have made school environment fluid and dynamic. 

The first and probably foremost striking changes observed by the study was the application of computers and the worldwide web (www) facility in many various ways including school promotional activities such as advertisement of different activities, programs and new events taking places at school or its associated places; application of the same to download teaching materials such as texts, images, video and pictures by teachers was observed to simplify teachers’ handiwork. The use of internet has enabled teachers to distribute notes to all students via their email addresses. This has the advantage that the teacher distributes same quality notes to all students which promotes uniformity and quality of reading materials, which would otherwise differ if students had to take notes from the board. 

Students were directed to go search materials from certain web sites. It was generally found that use of computers and ICT has improved teaching environment. In other instances, it was found that teachers no longer write on blackboard only, teachers could now use different modes of information delivery, which is good advancement as far as methods and approaches to teaching are concerned. As Fleming (2011) describes, different learners have different preference when it comes to mode of information delivery by a presenter. 

Technological advances have brought flexibility in ways teachers can deliver teaching materials to students with varying preferences. Fleming has summarized these learners’ teaching mode preferences into visual, aural/auditory, read/write, kinesthetic, simply, VARK (Fleming, 2011). He, however, points out the challenges associated with the VARK model that they are twofold; the first challenge is that the teachers have to apply different modes to satisfy all students with varying preferences; which is difficult in a single class-room, given teaching time limit. 

The teacher desiring to use these modes needs to have prior knowledge of all pupils with their preferences. Advocates of these approaches suggest that the best way is to use mixed approaches (Multimodality approach). Some teachers reported that they had started enrolling themselves into distance programmes through e-learning through school-owned ICT systems. In fact some secondary schools were equipped with touch-screen computer devices (the modern version), which are even not common in most organizations in Tanzania, including higher learning institutions. Other observed technological advances in teaching were use of projectors which promote visual learning; in some schools large class-rooms were fixed with digitally controlled loud speakers to enhance hearing among students. At some schools teachers used audiovisual presentations as a means to effective learning in which students both hear and see. 

Mobile phones technology is another technological advance observed by the study in the education environment. Students were using phones; but the use of phones for academic purpose was still limited and in fact many schools discouraged students’ ownership of mobile mobiles phones while at school. The use of phones among students was also found to improve learning environment in the UK (Hartnell-Youn and Heym, 2009). For example, teachers remarked on the spontaneity and efficiency with which the phones' calculator and stopwatch functions could be used during outdoor activities and in science classes, students could capture an image on camera rather than drawing a diagram, and could then upload the captured image directly into a report, increasing the time available for experimentation and interpretation of results. Students' ability to read and edit text or spreadsheets while on the move also allowed them to identify and correct errors before printing their work.

(i) Impact of technological advances 
The technological advances (particularly in ICT), however, has not come without negative impacts to students who are free to use it. For example, it is reported that the watching of pornographic material is a serious worldwide effect of technological advances in ICT (Brown and Kelly, 2009; Steeve, 2014). Since the mainstreaming of the internet concerns have been raised by parents, governments and health professionals are concerned about its potential impact to children and teenagers accessing the online materials (Steeve, 2014). In Canada a survey shows that between 2005 and 2013, the percent of students who watched pornographic material rose from 16 to 23 percent (Steeve, 2014). A survey of 248 Oxford students, conducted via ‘Survey Monkey’, 71.8% of all students said that they watched porn (http://oxfordstudent.com). Broken down, this amounted to 90.2% of male self-identifying students saying they did so, against 51.2% of female self-identifying students. The ownership of mobile smart phones by student has reportedly been much criticized that it has greatly changed behaviour school students. 

It is reported by psychology expert that “the pornographic vice entraps viewers and can be as addictive as heroin or smoking,”   (New Vision, Monday, July 07, 2014). According to Gaston Byamugisha, a counseling psychologist at Kyambogo University, addiction to pornography develops through a number of stages. “It progresses from soft pornography of reading text describing sexual feelings and mild graphic images to hard pornography of graphic images of people engaging in sex. With time, the images are imprinted on the mind of whoever is consuming them, leading to addiction to pornography.

So to say, technological advances have already dominated the education sector such that terms like flexibility, online, e-learning and globalization, et cetera have become common. On the policy point of view it is high times now for the government to formulated sound policies that are commensurate with these technological changes so that detrimental effects of these advancements may not overtake the benefits. 

[bookmark: _Toc433374748][bookmark: _Toc433424139][bookmark: _Toc308260173]4.6 	Academic Performance of Schools in Form Four Examinations 
The study explored the academic performance of the selected schools during the period 2007 – 2011. Data from the ministry of Education and NECTA were used in this assessment. Descriptive statistics results are indicated in Table 4.3. 

[bookmark: _Toc433426468][bookmark: _Toc308260576]Table 4.3: Descriptive Statistics for Different Levels of Academic Performance 
	 
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	High performers 
	10
	75.00
	100.00
	88.2000
	8.59974

	Average performers 
	10
	53.00
	74.00
	65.4000
	6.91536

	Low performers 
	30
	3.00
	46.00
	25.7333
	11.83779

	Total
	50
	
	
	
	


[bookmark: _Toc433374749][bookmark: _Toc433424140]
[bookmark: _Toc308260174]4.6.1 High Performers 
Results in Table 8 show that there were few schools which performed high (high performers) even at national level. These were Christian seminaries (mostly Roman Catholic affiliated) and some schools affiliated to international networks; few schools performed average and majority of schools performed poorly. For convenience, the study grouped schools into three categories of performance: the first group comprised of high performers – schools in which an average of 75 to 100% of students passed average of division I to III in the form four examination during the period studied; average performers – schools in which 50 to 74% of students passed average of division I to III in the form four examination during the period studied; and low-performers – where an average of 0 to 49% of students passed average of division I to III in the form four examination during the period studied. A paired sampled statistical t-test shows at 5% and 9 degrees of freedom shows a calculated value of 25.927 against a tabulated value of 2.26. This shows that there was a significant difference in academic performance between high performers and average performance.  Independent t-test also show that there a significant difference in academic performance among average and low performers groups of performance.  Figure 4.3 shows the trend of schools which performed well during the period. Most of these schools took higher positions even at National level.

[bookmark: _Toc433593584][bookmark: _Toc308260943]Figure 4.3: Academic Performance of the Top Ten (High Performers) During Study Period (2007-2011) (Created by Author from NECTA data, 2012)

There were 10 schools in the study area which ranked high even at national level. This was only 20% of the schools studied. The calculated mean academic performance score was 88.2% and standard deviation 8.5997%. The high academic performance of these schools was found to be attributed to availability of qualified teachers (majority were first degree holders, availability of adequate facilities and learning materials and good managers which applied various business tactics geared towards enhancing performance. For example, these schools shared common characteristics in that most of them were boarding schools which enrolled either boys only, girls only in the schools and they imposed religious and non-religious rules that restrained students from social vices. 

It was observed in these schools that teachers were qualified and motivated with good salaries and incentives such as housing, allowances such as transport, children education and health care. At some schools teaching staff were given tea and lunch. High performing schools also used a tactic of administering entry examinations. These exams basically sorted out a top layer of students who were academically capable in primary schools, not only because they passed PSLE; because the exams were set based on some criteria depending on the types of school. For example, most school demanded to assess students’ English language proficiency, ability to do science subjects and mathematics. 

[bookmark: _Toc433374750][bookmark: _Toc433424141][bookmark: _Toc308260175]4.6.2 	Average performing schools 
These, by definition of this study, are school in which 50 to 74% of students who set for form for examination during the period performed on average division I to III. In this category there were 10 schools (20%) and the average academic performance score was 65.48% and standard deviation of 6.95% In this category belong schools most of which affiliated to religious institutions, owned by NGOs/CBOs, companies and some individuals. Some International schools also belonged to this category.  Results for average performing schools are shown in Figure 4.4. 

[bookmark: _Toc433593585][bookmark: _Toc308260944]Figure 4.4: Academic Performance of the Average Performers During Study Period (2007-2011) (Created by Author from NECTA data, 2012)

[bookmark: _Toc433374751][bookmark: _Toc433424142][bookmark: _Toc308260176]4.6.3 	Low Performers 
The study encountered 60% of schools which were described as low performer in the national examinational during the period. The average academic performance score was 25.7% and standard deviation of 11.7833%, which means there was greater variation among school from the mean. Most of these schools were located in Dar es Salaam. By definition, these schools had less than 50% of students who performed division I to III. Characteristically, these schools had poor facilities and materials, limited availability of teaching staff. In some schools which fall under this group, Grade IIIA teachers and licensed teachers were employed in the teaching. Results for low performing schools are displayed in Figure 4.5.

[bookmark: _Toc433593586][bookmark: _Toc308260945]Figure 4.5: Academic Performance of the Low Performers During Study Period (2007-2011)

Based on exploration of academic performance of schools during the period the study comes with conclusion that generally the academic performance of the selected schools during the period 2007 – 2011 was low because about 60% of schools had less than 50% of their students who passed division I to III.  
[bookmark: _Toc433424143][bookmark: _Toc308260177][bookmark: _Toc433374752]4.7 	Main Factors for School’s Academic Performance 
This section assesses the main factors for successful academic performance among studied non-government secondary schools. The section analyses the interviews of different stakeholders including school heads, teachers, parents, students and other secondary education stakeholders. The factors were categorized in three groups, namely, schools factors, student’s related factors and market (community) related factors. 

[bookmark: _Toc433374753][bookmark: _Toc433424144][bookmark: _Toc308260178]4.7.1 	School Related Factors 
The school related factors assessed were teachers’ availability, infrastructure and materials, management/leadership, administrative strategies. 

[bookmark: _Toc433374754][bookmark: _Toc433424145][bookmark: _Toc308260179]4.7.1.1 Teachers Education 
The study approached 101 teachers with an open-ended questionnaire. Teachers’ attributes that were related to school academic performance were education level and experience. Out of 101 teaching staff 59.4% were diploma holders, 20.8% first degree holders, 6.9% master’s degree holders and above, 6.9% Grade IIIA and 5.9% were licensed teachers. A cross tabulation was generated to establish association between education level of teaching staff and school academic performance (Table 9). Result shows that high-performing schools had more graduate teachers than average and low-performing schools and conversely, lower performing schools had more Grade IIIA and licensed teaching staff than high-performing and average performers (Table 4.4). Significant amount of literature support the assertion that the level of teacher education is an important factor worth considering when recruiting teaching staff (Oduro et al., 2008; UNESCO, 2005; HakiElimu, 2011; EFA, 2010, Mkumbo, 2012).

[bookmark: _Toc433426469][bookmark: _Toc308260577]Table 4.4: Teachers Education Versus School Academic Performance Cross-Tabulation 
	Academic Performance
	Education attained by teaching staff
	Total
 

	
	Licensed teacher
	Grade IIIA
	Diploma in Education
	Degree in Education
	Master's or above
	

	Low performers
Average performers 
High performers 
Total 
	5.00
1.00
0.00
6.00
	7.00
0.00
0.00
7.00
	25.00
28.00
7.00
60.00
	2.00
8.00
11.00
21.00
	0.00
3.00
4.00
7.00
	39.00
40.00
22.00
101.00


[bookmark: _Toc433374755][bookmark: _Toc433424146]
[bookmark: _Toc308260180]4.7.1.2 Teachers’ Availability 
The study sought to ascertain the claim that schools have shortage of teachers. A questionnaire was administered to students asking their experience on teachers’ availability at their schools. Limited availability of teachers was a general problem that was facing most all schools although with varying extent. Results show found that about 89.7% of all students indicated that there was shortage of teachers. The students were further asked to indicate subjects that missed teachers. About 35.1% of students had 5 subjects without a teachers, 48.1% of students reported that 2 to 3 subjects had no teachers, and the remaining 16.8% reported that at least one subject had no teacher. As a result of this shortage of teachers, school managers resorted to allocate teachers to subjects they were not trained to teach. 

This result agrees with result from analysis of teachers questionnaire on the question asked to indicate whether they were satisfied with subjects they taught, which showed a mean of 3.36 satisfaction level out of five-point Likert agreement/ disagreement scale with standard deviation of 1.2567 which later showed that most teachers were teaching subjects they were trained to teach or subjects which they did not major in at the college/University.
 
[bookmark: _Toc433374756][bookmark: _Toc433424147][bookmark: _Toc308260181]4.7.1.3  Hiring of Teachers 
The study asked schools head how they identified good teachers during hiring. All (100%) school heads said it is difficult to determine good teachers during hiring unless they had perfect prior information that he/she is a good teacher. They reported that teachers were recruited based on merits that they graduated at college or University level and/or experience. Employers rarely looked at pass grades in subjects they were to teach. Literature cites that the quality of teachers is constituted by a multitude of factors, some of which are not acquired through formal college education and still many of the attributes that constitute a good teacher are beyond the bounds of a testing regime for certifying and licensing teachers (Anold et al., 2008). For example, a quality teacher is one who motivate and is funny to listeners in addition to imparting knowledge and skills; the qualities that cannot be captured by regime employed during hiring of teachers.

[bookmark: _Toc433374757][bookmark: _Toc433424148][bookmark: _Toc308260182]4.7.1.4 Incentives and Teachers’ Satisfaction 
Despite generally agreed importance placed on education level and experience of teaching as determinant factor in influencing school performance, teachers had a feeling that effective participation in teaching process was a function of level of satisfaction with different aspects related to their socio-economic wellbeing including salaries, incentive schemes, teaching profession, physical work environment and location. In this regard, the teachers were asked to indicate level of satisfaction with the mentioned aspects using five point Likert scale (i.e. 1 for strongly dissatisfied, 2 for dissatisfied, 3 for neither satisfied nor dissatisfied, 4 for satisfied and 5 for strongly satisfied. Table 4.5 shows the results. 

[bookmark: _Toc433426470][bookmark: _Toc308260578]Table 4.5: Degree of Teaching Staff Satisfaction with Work Incentives 
	Location of work 
Teaching Profession
Physical working environment
Teaching incentives
Salary
Management
	4.089
3.317
3.168
3.168
3.089
2.980
	1
2
3
4
5
6
	0.42659
1.16560
1.24153
0.93882
1.24176
1.30369
	6
4
3
5
2
1


Source: Field Data (2014)

Depicting from Table o, one can see that teaching staff were strongly satisfied with location of work. Literature shows that location determines teachers’ work satisfaction (Lamb, et al., 2004; UNESCO, 2010). Teachers showed neutrality with respect to satisfaction with teaching profession, physical working environment, leadership/management, salaries and incentives. Referring to findings of qualitative analysis teachers were generally satisfied with location because most of the schools visited were urban or peri-urban-based as literature has established that teachers are generally reluctant to work in the rural areas (UNESCO, 2005; OECD, 2005; Lewin and Sayed, 2005; Mulkeen et al., 2007). 

The study also established association between satisfactions with teaching profession in a given environment with socio-demographic attributes in order to gain a general understanding of what type of teaching staff managers can easily retain by maneuvering the environment. There was significant association between satisfaction with teaching profession and socio-demographic attributes, namely, age, sex, education and years of teaching (Table 4.6). No significant association between marital statuses and teaching profession was observed, probably because of sample size and the fact that majority (87.1%) of consulted teachers were married. 
 
[bookmark: _Toc433426471][bookmark: _Toc308260579]Table 4.6: Association between Degree of Satisfaction and Socio-Economic Attributes 
	Satisfaction
	Attribute
	Chi-square (df, N)
	Cramer’s V
	Phi (φ)

	Teaching profession




Salaries 




Incentives 



Location 




Management
	Age 
Sex
Education 
Years of work 
Marital Status
Age 
Sex 
Education 
Years of work 
Marital Status
Age 
Sex 
Education 
Years of work 
Marital Status
Age 
Sex 
Education 
Years of work 
Marital Status
Age 
Sex 
Education 
Years of work 
Marital Status
	χ2 (8,101)    = 53.21
χ2 (4, 101)   = 15.14
χ2 (16,101)  = 23.72
χ2 (12, 101) = 27.48
χ2 (4,101)    = 4.593
χ2 (12, 101) = 14.318
χ2 (4, 101)   = 10.973
χ2 (16, 101) = 33.536
χ2 (12,101)  = 27.307
χ2 (4, 101)   = 2.734
χ2 (12, 101) = 47.536
χ2 (4, 101)   = 21.463
χ2 (16, 101) = 11.225
χ2 (12, 101) = 18.124
χ2 (4, 101)   = 0.967
χ2 (9, 101)   = 4.680
χ2 (3,101)    = 1.258
χ2 (12, 101) = 61.717
χ2 (9, 101)   = 5.689
χ2 (3,101)    = 2.917
χ2 (12, 101) = 19.990
χ2 (4,101)    = 13.300
χ2 (16, 101) = 28.052
χ2 (12, 101) = 25.169
χ2 (4,101)    = 5.658
	0.419
0.387
0.242
0.301
0.213
0.270
0.330
0.287
0.300
0.165
0.396
0.641
0.167
0.245
0.098
0.124
0.112
0.451
0.127
0.170
0.275
0.363
0.264
0.422
0.237
	0.726
0.387
0.485
0.522
0.213
0.370
0.330
0.575
0.520
0.165
0.686
0.461
0.333
0.424
0.098
0.215
0.112
0.782
0.237
0.170
0.445
0.363
0.527
0.499
0.237


Table 4.6 shows that most of the socioeconomic attributes were associated with motivational factors described by teachers. The strength of association was measured by Cramer’s v and Phi coefficients. As a rule of the thumb, Cramer’s V test values lie between 0 and 1 and works out that, values lower that 0.30 show weak association between two variable; values between 0.30 and 0.50 show moderate association while values greater that 0.50 show strong association between two variables suspect to have an association (Kusiluka, 2012). Based on Cramer’s V decision rule, age and sex of teaching staff did not show significant association school location while marital status of teaching staff showed insignificant association with all aspects indicated to influence teachers’ effectiveness at work, namely, satisfaction with teaching profession, salary and incentive schemes, location and management.  Kotler and Clarke (1987) define satisfaction as a state felt by a person who has experienced performance or an outcome that fulfill his or her expectation. 

[bookmark: _Toc433374758][bookmark: _Toc433424149][bookmark: _Toc308260183]4.7.1.5 Misuse of Teachers
Teachers were asked about the way they were allocated to teaching different subjects. It was noted that many teachers were assigned to teach subjects they were not trained to teach. A five-point Likert scale was used to examine teachers’ satisfaction with subjects they were teaching; i.e. 1 for very dissatisfied, 2 for dissatisfied, 3 for neither dissatisfied nor satisfied, 4 for satisfied and 5 for very satisfied. 

Results show a mean satisfaction level of 3.3861 and standard deviation of 1.2567; indicating generally that there were many teachers who were assigned to teach subjects they were not interested. A contingency table showing association between teacher’s satisfaction levels with subject taught and school academic performance at 0.05 significance level and 8 degrees of freedom indicated Chi-square (χ2) value of 68.577, and Cramer’s V value of 0.583. High-performing schools had a better allocation of teachers than low performing schools. 

[bookmark: _Toc433374759][bookmark: _Toc433424150][bookmark: _Toc308260184]4.7.1.6 Teaching Infrastructure and Materials 
[bookmark: _Toc433426472]Availability of teaching infrastructure & Materials was another influential factor that stakeholders viewed as critical in influencing school performance. Students were asked to indicate adequacy of infrastructure at their schools. Results are summarized in Table 4.7. Many studies have learned the challenges associated with limited availability of infrastructure in schools and suggested many ways forward to address the challenges but there have been no improvements (Hungi, 2011; Sumra and  Rajani, 2006).

[bookmark: _Toc308260580]Table 4.7: Students’ Responses on Adequacy of Different School Items 
	Item
	Adequate
	Inadequate
	Not available

	Desks and chairs
Laboratory
Computer laboratory
Playground
Materials
	11.1%
39%
12.9%
10.3%
10.1%
	88.9%
68.5%
58.7%
87.6%
63.3%
	0%
21.4%
28.4%
2.1%
26.6%



Depicting from Table 4.7, one finds that most schools had inadequate infrastructure and learning materials. A qualitative analysis of interviews with school managers also reported the same trend. Related to infrastructure, technology applied at school was viewed by respondents as one of prime factors that nowadays influence academic performance of the school. Basically, advances in technology at school were measured by ownership of computer laboratory, computers and application of audiovisual teaching methods using projector. With respect to ownership of computer laboratory, 13.2% of students indicated that their schools had adequate number of computers, 60.5% had inadequate number of computers and 26.3% had no computers at all. 

[bookmark: _Toc433426473][bookmark: _Toc308260581]Table 4.8: Availability of Facilities (Infrastructure)
	Technology adequacy
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Not available
Inadequate
Adequate
Total
	74
170
37
281
	26.3
60.5
13.2
100.0
	26.3
60.5
13.2
100.0
	26.3
86.8
100.0



Interviews with school managers showed that all high performing school had computer laboratory where student spent some time learning computer skills and used ICT facilities. The challenge was yet with low-performing schools. By observation, it seemed there was association between ownership of computers and ICT facilities and academic performance because majority of high performers had these facilities in place. However, there is no established statistical evidence that presence of computers at school increased school performance.  

[bookmark: _Toc433374760][bookmark: _Toc433424151][bookmark: _Toc308260185]4.7.1.7 Business Management Skills of Schools Managers 
For a school manager to be successful in non-government secondary education environment, mastery of basic business skills is an essential element. No longer are schools managers expected to be only educational experts but, instead, be skillful in running schools as business entities. Schools are business firms that depend on qualified business managers that understand market environment and its dynamics. 

Managers’ business skills 
Fifty school managers were asked to rank their level of satisfaction with business skills.  A five-point Likert scale of satisfaction was again used as a measure of level of satisfaction where 1 stood for very unsatisfied, 2 for unsatisfied, 3 for neither unsatisfied nor satisfied, 4 for satisfied and 5 for very satisfied. The 12 necessary business skill inventories for managers were obtained from literature review, only few skills were taken. Table 4.9 summarizes results of the analysis. Results show a school managers had higher satisfaction level with teaching skills. The managers generally showed low level of satisfaction with skills they had. 

[bookmark: _Toc433426474][bookmark: _Toc308260582]Table 4.9: School Manager’s Level of Satisfaction with their Business Skills 
	Business skills
	Mean
	Mean ranking
	Std. Deviation
	Std. Dev. Ranking

	Teaching 
Computer 
Organizational 
Management and leadership 
Human Resource management 
Marketing 
Develop pricing strategies
Market and business research 
Procurement 
Strategic Planning and management 
Conduct SWOT or PEST analysis  
Basic financial management 
	4.16
3.20
2.98
2.96
2.84
2.64
2.44
2.36
2.26
2.24
2.10
1.88
	1
2
3
4
5
6
7
8
9
10
11
12
	0.9553
0.9897
0.9366
0.6987
0.6809
0.7494
0.5014
1.0835
0.6328
0.4314
0.5440
0.4943
	3
2
4
6
7
5
10
1
8
12
9
11


After indicating the level of satisfaction with business skills, managers were asked to indicate whether or not they needed the skills. Managers were requested to write 1 if they did not need particular skills and 2 if they needed that skill. Figure 10 shows the frequency of managers who indicated training needs in particular skills. Results show that most managers indicated that they needed training on particular skills. However the needs were influenced by attributes such as age, sex and education level attained by the manager and experience. Generally, managers wanted training on all business skills although the number of managers that needed training in given skills differed. For example most managers (72%) needed more training on management and leadership, followed by 62%, 60% and 56% of managers who indicated training needs on computer skills, pricing and strategic planning respectively. This means that majority of managers were deficient in management skills. 


[bookmark: _Toc433593587][bookmark: _Toc308260946]Figure 4.6: School Managers Training Needs 
Results show that there were few managers who needed training on teaching skills mainly for two reasons; first, most of school managers were teachers by profession and most of them had attained first or second degree; they needed no much training on teaching skills. The few managers who needed more training on teaching were mainly diploma holders and first degree holders who wished to pursue master’s degree in teaching or other field. 

Chi-square test was conducted to establish association between managers’ training needs and some socio-demographic attributes, namely, age, education and experience. Results show that there was association. Only training needs which showed strong association with as indicated by Cramer’s V were recorded. There were fewer training needs which showed association with education than those for manager’s age and experience (number of years held school manager’s position). There were more training needs that showed strong association with number of years managers held the position and age of manager. 

In order to affirm the assertion that school managers needed leadership and management skills the study asked teachers to show their level of satisfaction with their school managers. A five-point Likert scale was again used to find out if teachers were satisfied with their managers. In this Likert ranking, 1 denoted very dissatisfied, 2 denoted dissatisfied, 3 neither dissatisfied nor satisfied, and 5 denoted very satisfied. The means of the result were used to establish adequacy of manager’s business management skill.

[bookmark: _Toc433426475][bookmark: _Toc308260583]Table 4.10: Association between Managers’ Attributes and Training Needs 
	Attribute
	Needed skills
	Chi-square
(N = 50, df =3)
	Cramer's V
	Phi (ϕ)

	Education 
	Management 
Teaching 
Financial management 
SWOT/PEST analysis 
Computer skills 
	6.917
13.198
6.002
5.830
7.414
	0.372
0.514
0.346
0.341
0.385
	0.372
0.514
0.346
0.341
0.385

	Experience 
	Management 
Teaching skills 
Strategic planning 
Human resource management 
Financial management  skills 
Market research 
SWOT/PEST analysis 
Develop pricing strategy 
Procurement skills 
Organizational skills 
Marketing skills 
Computer skills 
	4.953
10.212
10.38
9.873
9.23
5.992
7.916
5.264
13.545
10.380
10.305
10.996
	0.315
0.452
0.456
0.444
0.430
0.346
0.398
0.324
0.520
0.456
0.434
0.469
	0.315
0.452
0.456
0.444
0.430
0.346
0.398
0.324
0.520
0.456
0.434
0.469

	Age 
	Management and leadership 
Teaching skills 
Strategic planning 
Human resource management 
Financial management 
Market research 
SWOT/PEST analysis 
Develop pricing strategy 
Procurement skills 
Organizational skills 
Marketing skills 
Computer skills 
	16.144
16.406
20.249
29.665
26.904
15.358
24.701
19.914
33.974
21.352
24.208
23.814
	0.568
0.573
0.636
0.770
0.734
0.554
0.703
0.631
0.824
0.653
0.696
0.690
	0.568
0.573
0.636
0.770
0.734
0.554
0.703
0.631
0.824
0.653
0.696
0.690



Table 4.11 shows results on teachers’ satisfaction levels with regard to school managers’ management and leadership ability. Some managers also reported that they needed to have entrepreneurship skills. 
[bookmark: _Toc308260584]Table 4.11: Teachers’ Satisfaction Level with Manager’s Management and Leadership Skills
	Manager’s qualities
	Mean
	Mean
Ranking
	Std. Dev
	Std. Dev Ranking

	Ability to reward good workers
Ability to promote transparency
Ability to listen subordinates 
Ability to communicate with others
Ability to hire employees according to competencies
Ability to delegate authority and responsibility Ability to inspire workers and workers 
Ability to promote professional development 
Ability to consider the views of others
Ability to make participatory decision making
Ability to promote teamwork and cooperation spirit 
	3.92
3.27
3.08
3.07

3.03
3.00
2.99
2.99
2.99
2.90
2.55
	1
2
3
4

5
6
7
8
9
10
11
	0.7960
0.8932
1.0119
0.9562

0.9583
1.0863
1.1503
0.9587
0.9587
0.8674
0.8541
	11
8
3
7

6
2
1
4
5
9
10



Results in Table 4.11 shows that teachers were generally not satisfied with managers’ leadership and management abilities. It shows that teachers were moderately satisfied with the way managers reward good-performing workers and promote transparency at the school. They were generally neutrally satisfaction with ability to listen from their subordinates; communicate with others, ability to hire qualified staff, and ability to delegate. The interviewed teachers were not satisfied with managers’ ability to inspire others, promote professional development, consider views of others, make participatory decisions and promote team work spirit. 

[bookmark: _Toc433424153][bookmark: _Toc308260186][bookmark: _Toc433374761]4.7.1.8 Administrative Strategies used by Schools  
Managers were asked to describe different strategies they used to enhance school performance. A number of strategies were described by managers. These include administering entry examinations, use of restrictive rules such as posing stringent rules that isolated them from surrounding community. A number of other techniques were used; all aiming at promoting academic performance usually by creating academic friendly environment. Table 18 lists strategies that were reported by school managers during exploratory interviews.

[bookmark: _Toc433426477][bookmark: _Toc308260585]Table 4.12: Business Strategies used By Managers to Promote School’s Academic Performance 
	No.
	Administration strategies employed by school managers

	1
2
3
4
5
6
7
8
9
10
11
12
13
	[bookmark: _Toc372089673]Imposing compulsory students’ worship services
[bookmark: _Toc372089674]Total or partial isolation of pupils from surrounding community
Enrollment of high-performers in primary schools (administering entry examinations);
Forward and backward integration of academic services (pre-primary to secondary school)
High-cost strategy targeting special market niche
Low cost targeting mass market strategy  
Low-cost focusing on market niche
Availability of Boarding services 
Small number of students in the class (less than 30 students)
Single sex-schools (girls only or boys only)
Type of subjects taught 
ICT training and use at the school 
Market promotion (TV, Radio, websites, billboard, etc)



Results in Table 4.13 shows that the strategies that managers used were associated to academic performance of the schools. With exception of market promotion which showed low association with schools academic performance, all other strategies listed in Table 4.13 showed that they are associated with school’s academic performance. Whereas all strategies showed positive association charging low school fees showed a strong association (Cramer’s V = 0.582). 
[bookmark: _Toc433426478][bookmark: _Toc308260586]Table 4.13: Strategies used by Managers and School Academic Performance 
	Business tactics employed by school managers
	χ2 (50,2)
	Crammer’s V
	Sig. (2 tail)

	High-cost strategy targeting special market niche
Administering entry examinations 
Isolation of pupils from surrounding community
Single sex-schools (girls only or boys only)
Compulsory students’ worship services 
Presence of Boarding services 
Small number of students in the class (<30 students)
ICT training and use at the school 
Cost leadership (charging average school fees)
Vertical integration of academic services 
Low-cost focusing on market niche 
Type of subjects taught 
Market promotion (TV, Radio, websites, etc)
	38.542
27.859
24.239
21.251
21.212
21.122
20.867
19.370
16.942
16.184
13.328
13.248
5.159
	0.878
0.746
0.696
0.652
0.651
0.65
0.653
0.622
0.582
0.569
0.516
0.515
0.321
	0.000
0.000
0.000
0.000
0.000
0.000
0.000
0.000
0.000
0.000
0.001
0.001
0.076



Successful schools were observed to charge high school fees targeting a certain market niche; the administered entry examinations, isolated students from surrounding communities, enrolled single-sex students (girls only or boys only); they instituted compulsory worship services and placed few students in the classroom. These schools were also vertically integrated into pre-nursery to form six or higher. 

[bookmark: _Toc433374762][bookmark: _Toc433424154][bookmark: _Toc308260187]4.6.1.9 Student Selection Strategy by Pre-Entry Examination 
With respect to administering pre-entry examination, 26% percent of schools indicated that they administered pre-entry exams and there remaining 74% did not. A Chi-square test shows that there is significant difference in academic performance between schools that administered pre-entry exams and those that did not. At 5% significance level and 2 degrees of freedom, the observed Chi-square value is 27.859 (against critical tabulated value = 5.99). The calculated Cramer’s V value was 0.641 indicating a strong association between academic performance and selection of students by administering pre-entry examinations. A possible explanation for high academic performance amongst schools that administered pre-entry exams is the selection of students who were academically better in primary schools whose academic performance reflects in the form four exams.  

Isolating students from surrounding community was also strongly linked to school performance. The calculated Chi-square is 24.239 versus tabulated 5.99 and Cramer’s V value of 0.696, which shows that there is a stronger association isolating students from community and performance. Other administrative strategies that showed greater association with school’s academic performance were offering single-sex services (girls only or boys only); compulsory students’ worship services and availability of boarding services.

[bookmark: _Toc433374763][bookmark: _Toc433424155][bookmark: _Toc308260188]4.6.1.10 Learning Process 
Learning process referring to process of pedagogical interaction between teachers and students was also viewed by respondents as important factor in promoting students’ achievements in the class and thus perform better in the exams.  The study asked students to show their degree of satisfaction with teaching process in terms of teachers’ interaction with students as perceived in the way they saw teachers’ presentations, teaching aids, and their freedom to ask questions and make comments on teaching process. Students responses were such that 1 stood for strongly dissatisfied, 2 for dissatisfied; 3 for neutral, 4 for satisfied and 5 for strongly satisfied.  Results show that there was an association between students’ satisfaction with teaching process and performance. Students from high-performing school showed high degree of satisfaction while their colleagues from low-performing schools were dissatisfied with the teaching process. The results are indicated in Table 4.14. Studies show that integration between teachers and students during learning processes has important bearing on determining academic performance of students (e.g. Adediwura and Tayo, 2007; Adu, and Olatundun, 2007).  

[bookmark: _Toc433426479][bookmark: _Toc308260587]Table 4.14: Association between Learning Process And School Academic performance 
	Learning process attributes
	Chi-square (N, df)
	Cramer’s V
	Sig. (2 tails)

	Teachers presentations 
Teacher energizing/inspiring the class
Freedom to ask questions
Teachers interactions
Freedom to comment on teacher’s suitability 
Teaching aids
	χ2 (281, 4) = 246.997
χ2(279, 4) = 246.488
χ2(277, 4) = 243.709
χ2(278, 4) = 242.849
χ2(280, 4) = 242.022

χ2(277, 4) = 241.036
	0.663
0.662
0.659
0.657
0.656

0.655
	0.000
0.000
0.000
0.000
0.000

0.000



Table 4.14 shows that there was strongest association between teachers’ presentation approach and students’ satisfaction.

[bookmark: _Toc433374764][bookmark: _Toc433424156][bookmark: _Toc308260189]4.6.1.11 School Financial Capacity 
School managers were asked to indicate the sources of income. About 54% of managers indicated that school fees and other contributions from students were the sole source of school income; 28% of managers mentioned school fees and students’ contributions and little subsidy from the Government and loans from banks. The remaining 18% mentioned additional income sources such as grants from international donors and well-wishers from within the country. The schools in the third category were mainly seminaries and schools that were affiliated to international development or commercial networks. 

The study compared academic performance of school with regard to number of financial sources. There was stronger association between school academic performance and number of sources of income school had. At 95% level of significance and 4 degrees of freedom the observed Chi-square (χ2) value was 17.168 against tabulated value of 9.49. Cramer’s V value was 0.414. A cross-tabulation of school academic performance and number of sources also showed that schools that had more sources of financing performed better than those with few sources of finance. 

[bookmark: _Toc433426480][bookmark: _Toc308260588]Table 4.15: Number of Income Sources and School Academic Performance Cross-Tab
	Income sources 
	School performance
	Total

	
	Low performing schools
	Average performing schools
	High performing schools
	

	Student fees and contributions 
Stud fees & contributions, Gov subsidy and loans
Student fees and contributions, Gov subsidy, loans and grants
	11
3
1
15
	13
10
2
25
	3
1
6
10
	27
14
9
50


[bookmark: _Toc433374765][bookmark: _Toc433424157]
[bookmark: _Toc308260190]4.6.1.12 Extracurricular Activities and School Academic Performance 
Teachers and managers were asked to express their opinions whether extracurricular activities contribute to school performance. In this respect the researcher experienced dichotomous view, where respondents were divided into two groups.  About 32.1% of the respondents did not view that having extracurricular activities at school enhances school academic performance and the remaining 67.9% were of the view that extracurricular activities is crucial in enhancing students’ achievement and thus school performance. Respondents listed a number of extracurricular activities including sports, entertainment and production activities such as gardening. In their study, Paul and White (1990) examined extracurricular activity participation and academic achievement in a senior high school setting and found that extracurricular activities and academic performance were highly correlated and therefore supported the hypothesis stated by Mynell (2004) that more involvement in school activities means a better grade point average. 

To test the reality of this assertion at the ground the study asked teachers to indicate the number of facilities their schools had for conducting extracurricular activities. The facilities were sports facilities, specifically football, basketball, volleyball, cultural halls, school garden. Table 4.16 shows that those high-performing schools had more facilities for extracurricular activities than low performing school. 

[bookmark: _Toc433426481][bookmark: _Toc308260589]Table 4.16: School’s Academic Performance Versus Number of Extracurricular Activity Facilities 
	School performance
	Number of extracurricular activity facilities
	Total
 

	
	One only
	Two facilities
	Three facilities
	Four facilities
	Five facilities
	

	High performers 
Average performers 
Low performers
	0
2
26
	0
6
7
	3
17
4
	11
14
2
	8
1
0
	22
40
39

	Total
	28
	13
	24
	27
	9
	101



Results in Table 4.16 show that there is an association between number of extracurricular activity facilities and school performance. At 0.05 significance level and 8 degrees of freedom, result showed Chi-square (χ2) value of 84.706, Cramer’s V value 0.648 and Phi (φ) value 0.916. These values indicate existence of a significant association of school academic performance and number of extracurricular activities conducted at the school. The result was supported by researcher’s observation that many schools that performed well in the form four examinations had infrastructure for conducting extracurricular activities including pitches for football, volleyball and basketball. Some schools students were given vegetable beds to keep during the after-class hours. Yet some well-performing schools had halls set aside for entertainment and performing theatre arts. 

[bookmark: _Toc433374766][bookmark: _Toc433424158][bookmark: _Toc308260191]4.6.1.13 Single Sex Versus Co-Education 
The study asked managers whether they differentiated services based on sex and residence types. With respect to sex, 18% of schools admitted girls only, 28% admitted boys only and 54% were co-education schools. From these results, majority of schools were admitting both boys and girls. Cramer’s V test method indicated that there was an association between single sex schools and co-education. The figure obtained was 0.47 which indicates an association between school-sex based enrollment and performance. Schools that admitted single-sex students performed better than those which admitted both boys and girls. The schools that indicated single-sex students were also boarding schools.

[bookmark: _Toc433374767]School heads, teachers and other educational stakeholders were requested to express their views on what constitutes a good teacher as far as learning processes is concerned. About 89.7% viewed that education and experience. About 11.3% cited factors other than education and experience, for example some said a good teacher must be charming and energizing the class and those who use techniques that draw attention and concentration of the class. However all did not respond to the question on how to get the best teachers based on attributes other than formal education and experience during recruitment. An interview with students indicated that majority of them prefer a teacher who has good knowledge of the subject matter but also energizing the class. A research conducted by Kerssen-Griep, et al., (2003) on learning motivation and interaction in school shows that student perception of instructional behaviour sustains their involvement in classroom and Jackson et al, (2003) examined the degree to which cognitive motivation predicts academic performance. Harb & El-Shaarawi (2006) furthermore point out that there is a relation between students’ academic achievement and preferences. They all point out that increased school activity and interactions may assist motivation to study hard. Due to possession of these immeasurable attributes some teachers were competed for by school.

[bookmark: _Toc433424159][bookmark: _Toc308260192]4.7.2 	Students’ Related Factors 
Students related factors discussed include student’s socio-cultural background and participation in the learning process. 

[bookmark: _Toc433374768][bookmark: _Toc433424160][bookmark: _Toc308260193]4.7.2.1 Students’ Socio-Cultural Background 
Socio-cultural background of students viewed to have influence on school’s performance. A number of social and cultural factors were viewed by respondents, which include education of parents; religion and how the society values education (refer to chapter 4.1). Students were requested to indicate the educational backgrounds of their parents (Figure 11). The figure indicates that most parents were diploma or certificate holders; an indication of higher parents’ level of understanding of importance of education. Results show that at 95% confidence level and 6 degrees of freedom, there was association between parent’s education and school types to which the enrolled their children (Chi-square (χ2) = 74.412, Cramer’s V = 0.364, and Phi (φ) =515). This implies that parents with higher education sent their children to higher performing schools. A study of 600 students in Pakistan by Farooq et al. (2011) showed that education level of parents influenced students academic performance and thus school performance. 

Education professionals argue that the achievement of students is negatively correlated with the low education level of parents because it hinders the individual in gaining access to resources of learning (Eamon, 2005; Krashen, 2005) and the academic performance of students heavily depends upon the parental participation in their academic activities to attain the higher level of quality in academic success (Goldring and Hausman, 1999, Barnard, 2004; Waters & Marzano, 2006). 








[bookmark: _Toc433593588][bookmark: _Toc308260947]Figure 4.7: Distribution of Students by Parents’ Education 
[bookmark: _Toc308260194]4.7.2.2 Students’ Malpractices and Participation in Learning Process  
School managers and teachers were requested to describe the practical commonality of reported cases of students’ malpractices, namely, drug abuse, sexual relations, alcoholism and attending entertainment clubs in their schools. Results of qualitative analysis indicated that students exposed to surrounding community were prone to social vices which made them embark on malpractices which dragged them into having sexual relationships with peers or other community members; attending entertainment clubs; watching pornographic material, drug abuse, alcoholism and the like. 

Literature shows that academic non-friendly practices such as these affect students’ achievement in examination through reduced participation and concentration. For example a study of secondary school students engaged in drug abuse in Kisii, Kenya found that victims were consequently affected by addiction, which made them drop out of school (Ondieki and Mokua, 2012). The study learned that these students got this vice from drug users and out-of-school peers they stayed with after school hours.

Results show that students’ malpractices were common among students. Drug abuse particularly smoking opium (bangi), sexual relations, alcoholism and attending night clubs were commonly reported cases (Table 4.17).  Mean values shows that the smoking of opium was most reported case. Students said this was most common because it was relatively cheaper than the financial cost involved in committing other malpractices. The means for attending night clubs was the smallest reportedly because it was relatively costful to attend clubs. 
[bookmark: _Toc433426482][bookmark: _Toc308260590]Table 4.17: Descriptive Statistics of Students’ Malpractices During School Life 
	Reported cases
	N
	Mean
	Mean Ranking
	Std. Deviation
	Std. Dev Ranking

	Drug abuse (Opium sativa)
Sexual relation 
Alcoholism 
Attend night clubs 
	166
164
167
164
	3.3012
3.0488
2.9102
2.7744
	1
2
3
4
	.87018
1.08986
1.21152
1.29333
	4
3
2
1



The results show that malpractices among students are common. A Chi-square test was generated to establish association between student’s malpractices and school performance. Cramer’s V and Phi (φ) were used to test the strength of association. The result indicated that there is a relationship between student malpractices and academic performance of a school in question. School reported with frequent cases of malpractices performed low and vice versa (Table 4.18). The table shows practices that showed significant association only. 

[bookmark: _Toc433426483][bookmark: _Toc308260591]Table 4.18: Association between Students’ Malpractices and School Performance
	Students malpractices
	Chi-square (df, N)
	Phi (φ)
	Cramer V

	Drug abuses 
Alcoholism 
Sexual relations 
Night club attendance 
	χ2 (12,166)  = 11.368
χ2 (16, 167) = 16.909
χ2 (16,164)  = 11.758
χ2 (16, 164) = 26.254
	0.262
0.318
0.268
0.400
	0.151
0.159
0.134
0.200



From Table 4.18, alcoholism and attendance of night clubs had shown stronger association with performance, followed by having sexual relations and using drug abuse while at school. These results compare with reports from MoEVT’s basic education statistics which show an increasing trend of school dropouts due to pregnancies, truancy, and other reasons (URT, 2010). The study also asked students to indicate their views on the commonality of social vices mentioned by teachers and school heads. The aim of asking students the same question was to confirm if school heads, teachers and students were aware that students are exposed to social vices. Results indicate that students mentioned similar social vices that affected students’ participation in class in terms of physical presence and concentration. 

Results show that about 80.1% of students viewed that mobile phone misuse affects students’ participation in the class. Other strong vices viewed as important by students were commercial sex (65.4%), truancy (57.6%), viewing pornographic material (60.4%), attending clubs (55.2%), sexual relationships (54.4%), alcoholism (40.9%) were viewed by students as common vices that affect students’ class participation. Substantial literature has shown that social vices affect students’ participation in the class (Hartnell-Young, 2009; Farooq, et al., 2011; Hungi, 2011; Issack, 2013). Much of this literature however has not gained much knowledge on how technological changes in ICT affect school academic performance negatively; research has mainly concentrated on positive impacts of computers and ICT advances.

[bookmark: _Toc433374770][bookmark: _Toc433424162][bookmark: _Toc308260195]4.7.2.3 Student Passes in the Primary School Leaving Examination 
Analysis of primary and secondary school examination result data over times (e.g. from 2001 to 2013) shows that there is a connection between passes of students in primary schools and form four examinations. This observation supports a strategy of administering entry examination prior to enrolling students which was implemented by high performing schools.  Figure compares academic performance of students in primary school leaving examination (PSLE) and O’Level secondary school leaving examination (OSSLE). Interestingly, the figure shows that there is no difference in performance. 

The same students performing poorly in PSLE are likely to perform poorly in secondary school leaving examinations.  It can be generally prescribed that the consistent failure rate in Tanzania can be traced back from Primary schools. For example analysis by UWEZO (2011) shows that failure trend in PSLE displayed since 2002 is within what that has been seen among secondary school in the 2007 to 2013 period. The proportion of students that passed with divisions I, II and III had been declining since 2001. On the other hand those with division 4 and those failing had increased recording the steepest rise since 2007. Overall, academic performance of secondary schools, as measured by national examinations, has been dismal. This reflection is indicative that education background of students matter in their academic performance at higher levels of education.


[bookmark: _Toc433593589][bookmark: _Toc308260948]Figure 4.8: Comparisons of Students’ Academic Performance in PSLE and OSSLE  
In order to enroll students, all high performing school administered entry examination. The examination sifted students who assumedly performed well in PSLE.  Out of 281 students who filled the questionnaire, 35.2% of students indicated that they sat for entry examinations prior to joining respective schools. Students’ performance in PSLE was therefore used as predictor for judging students’ ability to get enrolled in a particular secondary school.  

[bookmark: _Toc433374771][bookmark: _Toc433424163][bookmark: _Toc308260196]4.7.2.4 English Language use in Primary Schools 
Students were asked if they attended primary schools whose primary language of instruction was English. Results show that about 68% of students attended schools where English was not a medium of instruction; but 69% of the students who joined high-performing schools attended English medium primary schools. A cross-tabulation of 281 students according to language of instruction in primary school attended and school academic performance indicated that about 80.8% of students who attended English medium primary school joined high performing schools.

[bookmark: _Toc433426484][bookmark: _Toc308260592]Table 4.19: 	English Language as Language of Instruction in PS vs. School Academic Performance  
	School academic performance level
	No
	Yes
	Total

	Low performing schools 
Average performing schools
High performing schools  
	82
76
4
	5
14
80
	107
90
84

	Total
	162
	99
	281


Source: Field data (2015)
This shows that students who attended primary schools that used English as instructional language stood better chances of producing good school leavers who in turn join high performing schools. 

[bookmark: _Toc433374772][bookmark: _Toc433424164][bookmark: _Toc308260197]4.7.2.5 Students’ Religious Background 
Religion was also viewed as critical factor influencing performance. In this study 39.1% of respondents were Muslims, 57.7 Christians and 3.2% were other religious believers. Religion influences academic performance by shaping student’s discipline and behaviour to study hard and avoid social vices which in most cases affect student’s concentration in academics (Jeynes, 2003; Fagan, 2010; Ross and Gray, 2006). However, there is limited empirical literature (if any) in Tanzania that has established the link between student’s religiosity and academic achievement.

[bookmark: _Toc433374773][bookmark: _Toc433424165][bookmark: _Toc308260198]4.7.3 	Market (Community) Factors 
The market factors are those that are external to school as well as students. In the context of this study they are also referred to as community factors. These include access to finance (economy), access to technology, community involvement, government interventions, parents’ loyalty, quality of primary school leavers. 

[bookmark: _Toc433374774][bookmark: _Toc433424166][bookmark: _Toc308260199]4.7.3.1 Access to Finance (Financial Networks)
The study asked managers to show their experience as far access to finance is concerned. Managers mentioned a number of sources of school finance. There were four sources mentioned, namely, school fees collections (parents), government subsidies, bank loans and external grants. About 42% of schools depended on school fees as the only source of school financing and only 16% of schools had the most financial sources (fees, government, loans and grants. The remaining 42% of schools had two to three financial sources (school fees, loans and government). Access to banks was reported to be a major constraint to many low performing schools. Due to lack of reliable collateral many banks were reluctant to disburse loans to low performing schools. 

Mangers from high performing particularly seminaries and international schools reported that they had ready access to the local and internal banks if they wished. However, some of them mentioned other sources like donors which provided them with finance. For example 5% of all interviewed managers reported that they had had received school financial support from external and internal donors. Literature indicates that the level of school financing is associated with academic performance through availability of important school resources (Yara, 2010; Baker and Wiley, 2012; Cobb-Clark and Jha, 2013). 

[bookmark: _Toc433374775][bookmark: _Toc433424167][bookmark: _Toc308260200]4.7.3.2 Availability of Teachers in the Market 
The study asked managers to describe the situation of teachers’ availability in the market during recruitment. They were asked to indicate their experience-based opinion about teachers’ adequacy on Likert scale (1- very inadequate, 2-inadequate, 3- neutral, 4 - inadequate and 5 very adequate). Results show a mean of 3.42 which is interpreted that teachers were inadequate in the market. However, there was difference in response to this question; school heads from high performing schools indicated high level of teachers adequacy as opposed to low performers (at 5% level of significance and 6 df, χ2 = 40.784; Cramer’s V of 0.639). It seems that school heads from high performing schools did not find difficulty in getting teachers.  
Schools heads generally indicated that there was scarcity of teachers in the market. Most schools were striving to get qualified teachers from colleges. Some school heads reported that they were booking teachers before students had graduated at some selected colleges. Interviews with MoEVT officials support school heads experience that the supply of teachers in Tanzania was generally less than demand. There were fewer teachers’ colleges than demanded. Managers said that when they advertised employment opportunities they found that most applicants were coming from other schools rather than directly from colleges or streets. 

[bookmark: _Toc433374776][bookmark: _Toc433424168][bookmark: _Toc308260201]4.7.3.3	Government Policies, Regulations and Laws 
The contribution of government policies, laws and regulations to school academic performance is already discussed under PEST analysis. 

[bookmark: _Toc433374777][bookmark: _Toc433424169][bookmark: _Toc308260202]4.7.3.4 Parents (Customers) Loyalty
The study observed that some schools had already built reputation over time that parents were already inclined towards sending their children to them. The schools comprised of Christian Seminaries and some International schools. This reputation was built through academic performance which these schools had shown consistently for long time. 

For example, many parents were mentioning school St. Marian, Loyola, St. Anthony (affiliated to Roman Catholic Church); Morogoro Seminary (affiliated to Lutheran Church). International school mentioned by most parents was Feza Schools (based in Dar es Salaam). Literature cites the importance of customer loyalty to firm’s performance (e.g. Parasuraman, et al., 1988; Lovelock et al., 2007; Deichmann and Lall, 2007; Ferrari and Salini, 2008; and Nimako, et al., 2012).
[bookmark: _Toc433374778][bookmark: _Toc433424170][bookmark: _Toc308260203]4.7.3.5 Access to Technology 
The study observed technological factors that could contribute to school success. It was observed that school varied in terms of access to technological facilities.  For example, all schools that ranked number 1 to 10 in the form four National examinations during the period owned ICT facilities such as computers that were connected to the internet. About 70% of schools visited had computers at least at school heads office but few schools had their computer connected to the internet. 

These schools were able to provide news and information to clients and were able to use the facilities to gain access to academic materials. Communication between teachers and students was simplified by these technologies. At these schools teachers made presentations using power point projectors. Interviewed teachers indicated that access to technology created favorable working environment among them. Some reported that the access was one of the motivations that made the work hard and remain at the school. 
[bookmark: _Toc433374779]
[bookmark: _Toc433424171][bookmark: _Toc308260204]4.7.3.6 English Medium Primary Schools
The study asked school heads and teachers if there was difference in rate of adapting to secondary school education and academic performance between primary school leavers from English medium and regular public schools. It was reported that English medium primary schools contributed academic performance of secondary school. It has been asserted that primary schools which use English as medium of instruction perform relatively better than the regular public schools. This is the essence why most high performing secondary schools administered entry exams in English. School heads and teachers argued that student from English medium primary school cope more readily with secondary school subjects that their counterpart from public primary schools. The challenge is however inability of most parents to send their children to these schools. Literature support the assertion that primary school leavers with English language background are better that those who Swahili Language as medium of instruction in primary school (e.g. Olofea 2009; Samra and Katabaro, 2014). 

[bookmark: _Toc433374780][bookmark: _Toc433424172][bookmark: _Toc308260205]4.7.3.7 Community Involvement 
School heads provided addition factor related to community involvement in learning process. Some said parents have been providing frequent advice on how to improve school environment which has been a feedback mechanism to school management to improve learning environment. School heads also said the frequent visits of parents to schools have been encouraging students to work hard. Interviews with teachers also indicated that involving parents in decision making on issues related to school increased performance.  

[bookmark: _Toc433374781][bookmark: _Toc433424173][bookmark: _Toc308260206]4.8 	Service Quality (Service Marketing Strategies) 
The study did a post-purchase assessment of 132 parents, asking them to rank school service quality dimensions according to their level of satisfaction. This data was collected by face-to-face interviews of parents where the researcher had time to explain the meaning of the service quality all dimensions to parents. Likert scale was used where 1 represent very unsatisfied, 2 unsatisfied, 3 neutral, 4 satisfied and 5 very satisfied. Table 4.20 summarizes the results. Results in Table 4.20 shows that parents consider tangibles as very important determinant of school service quality. 
[bookmark: _Toc433426485][bookmark: _Toc308260593]Table 4.20: Parents Ranking of School Service Quality Determinants
	
	N
	Min
	Max
	Mean
	Mean Ranking
	Std. Dev

	Tangibles
Reliability
Assurance
Empathy
Responsiveness
	132
132
132
132
132
	2.00
2.00
2.00
2.00
2.00
	5.00
5.00
5.00
5.00
4.00
	4.5303
4.2045
4.1288
3.7197
3.2803
	1
2
3
4
5
	.61084
.72826
.67003
.63383
.52878



This ranking was an ex-post evaluation by parents, because all of them had children attending private school. According to Parasuraman, et al. (1988) tangibles dimension relates to the appearance of the physical facilities, equipment, and the personal and communication materials. Substantial literature point out that tangible items are important determinants of school academic performance (e.g. Elacqua, et al., 2005; Denessen, et al., 2005; Delaney, 2006; Ammermüller, 2007; HakiElimu, 2010; Mlambo, 2011; Hungi, 2011, UWEZO, 2011; Mkumbo, 2012; Sumra and Katabaro, 2014). The tangible dimension of service is a referred by service marketer to as servicescape (Sureshchandar, 2001). Parasuraman, et al. (1988) described SERVIQUAL as one of the methodologies employed to measure service quality. The determinants of service quality described in this model are already described in Chapter Two (Theoretical Review). 

The study also sought to establish if there were association between academic performance and the described service quality dimensions. Chi-square test showed two dimensions that showed significant association with performance. Cramer’s V values also showed that there were stronger association between school academic performance and these two service quality dimensions (Table 4.21). 

[bookmark: _Toc433426486][bookmark: _Toc308260594]Table 4.21:  Association between Academic Performance and Service Quality Dimensions 
	Dimension 
	χ2 (132, 6)
	Cramer's V
	Approx. Sign

	Tangibles 
Assurance 
	59.587
20.801
	0.475
0.281
	0.000
0.002



Chi-square test showed that there was stronger association between school academic performance with tangibles and assurance. At 6 degrees of freedom and 5% level of significance, Chi square value was 59.587 against tabulated 12.59. With respect to assurance, the corresponding values were 20.801 against tabulated 12.59 respectively. Other three quality dimensions did not show significant association. The strength of association was established by Cramer’s V rule. Comparing the two quality dimensions, it shows that tangibles are more strongly associated with school academic performance than assurance.

[bookmark: _Toc433374782][bookmark: _Toc433424174][bookmark: _Toc308260207]4.8.1 	Tangibles (Servicescape)
The study went further to assess service quality elements based on tangibles (servicescape). The tangibles attributes assessed include facility exterior designs of buildings and the surrounding, facility interior (interior design and equipment), web pages, stationery and employees (teachers and support staff). Studies have shown that the physical environment is an important determinant of consumer psychology and behavior when a service is consumed primarily for hedonic purposes and when customers spend long time periods in the atmospheric place (Ryu and Jang, 2007). Pleasant physical setting (e.g., innovative interior design and décor, subdue lighting, unique color scheme, ambient odor, spacious layout, appealing table settings, and attractive service staff) should determine to a large extent the degree of overall customer satisfaction and loyalty (Han and Ryu, 2009; Kim and Moon, 2009).

[bookmark: _Toc433374783][bookmark: _Toc433424175][bookmark: _Toc308260208]4.8.1.1 School Facilities 
The study made observations of school physical attributes among high and low performers. The buildings of high performing schools looked attractive and of good quality. The exterior design showed colorful attractions of landscape. Interior design showed spacious environment equipped with requisite amenities. For example, the classrooms among high performing schools were spacious accommodating few students per class (e.g. 1:20). The rooms had attractive furniture (desks and chairs). There were computer laboratories equipped with up-to-date hardware and software. Laboratories, libraries were all designed with requisite amenities for service provision when student got into these facilities. Sports ditches were all looking attractive. But at low performing school the opposite was the case (See pictures in Annex 2). 

Interior design 
High performing schools have very spacious and ventilated classrooms accommodating a few students 1:20 up to 1:25. Classrooms, laboratories and computer labs are spacious and well ventilated. Libraries had enough and up-to-date books. In the contrary, low performing schools were observed to be overclouded with students sometimes (1:60 or more students per class). Libraries were not spacious, not ventilated and quite often had limited books. When books were available they were outdated. 

[bookmark: _Toc433374784][bookmark: _Toc433424176][bookmark: _Toc308260209]4.8.1.2 Web Pages
Most high performing schools had installed web sites where they displayed news and advertisements. The websites were used as school marketing and promotion tool where customers could get all necessary information about the school. Going through web pages, the study identified a number of marketing items including pictures of school attractions such as buildings, equipment, teachers, ditches, etc. a number of adverts and news were also observed. News about school fees and payment modes, school timetable and almanac, entry examination adverts, scholarships. 

[bookmark: _Toc433374785][bookmark: _Toc433424177][bookmark: _Toc308260210]4.8.1.3 Teaching and Support Staff
Characteristically, schools varied greatly in terms of quality and presentation o teaching and non-teaching staff. With respect to teaching staff, high performing schools recruited highly educated teachers who were trained on caring students (showing empathy). The quality of teachers gave assurance of parents as to the type of education offered by these schools. Reliability was also high among high performing schools due to holding consistence positions at the form four national examinations. 

The schools were responsive to parents needs by having days when teachers had meetings with the parents.  Some schools hired international teaching experts to teach subjects such as English and science subjects. With respect to support staff high performing schools presented administrators who had been trained on how to receive and care students. Admission process at some high performers was so automated that parents would not need to go to school physically. For example, parents could pay school fees and other contribution while at home. 

[bookmark: _Toc433374786][bookmark: _Toc433424178][bookmark: _Toc308260211]4.8.1.4 Presentation of Teaching Staff 
High performing schools were observed to be endowed with more qualified teachers than low performing ones. Some high performing schools reported to outsource teaching and support staff from other countries.  For example some high performing schools such as seminaries and international schools reported to borrow some expertise from international community including the volunteers. The expertise added value and was seen to be one of the important sources of competitive advantage to those schools. 

The dissatisfaction with teacher’s English proficiency has reportedly been the cause of recruiting teachers from other countries including the neighbouring Kenya, Uganda, Malawi and Zambia. This observation was also made by Rugemalira (2005) among pre-primary schools. He saw that some English Medium Nursery schools recruit teachers from the neighbouring countries in order to enhance learning rigour and proficiency amongst the children. 

Similarly, non-government schools were seen to have recruited teachers from other countries to teach English. This was the case with high performing schools. However, Qorro (2006) discourages the strategy of using expatriates in teaching as one of competitive advantages. Her assertion may be true if viewed based upon socio-political reasons but economically if importing expatriates improves school’s profit stream, school’s academic performance and attracts more students the strategy could remain a valid source of school’s competitive advantage. 

[bookmark: _Toc433374787][bookmark: _Toc433424179][bookmark: _Toc308260212]4.8.1.5 Support Staff 
The study assessed the role of non-academic staff to students/parents satisfaction. The study observed that some school employed support staff to do the cleanness of school environment and sometimes students’ clothes. The make cleanness in the dormitories, kitchen and toilets; students have no or minimum tasks to do. For example, at one such school, students were even helped to make their beds in order after working in the morning. However, this was criticized by some stakeholders that students in these schools become irresponsible for their lives, which might be not safe for their future, because students needs to be taught how to lead independent life. However, the lives they are living at these schools make them heavily dependent upon other people. 

[bookmark: _Toc433374788][bookmark: _Toc433424180][bookmark: _Toc308260213]4.8.1.6 Social Responsibility 
Some schools have become reputable in the market because they are engaged in provision of humanitarian activities. For example, some schools reported to offer scholarships to student from poor background. Sometimes these students were given scholarship to have exchange programmes with schools abroad 

[bookmark: _Toc433374789][bookmark: _Toc433424181][bookmark: _Toc308260214]4.9 	Parents’ Satisfaction with School Services Quality
The study sought to know the level of parents’ satisfaction with quality of services offered at schools where their children were studying in relation to school performance. Again 132 parents were interviewed and their responses compared using Likert scale, where 1 represented very unsatisfied, 2 – unsatisfied, 3 neutral, 4 satisfied, and 5 very satisfied.  Results show that there was significant association between school academic performance and degree of parents’ satisfaction with services provided. The observed Chi-square value, at 6 degrees of freedom and 5% level of significance was 87.519 against tabulated 12.59. The strength of association was established again by Cramer’s V whose value was 0.576; signifying a stronger association. Parents who sent their children top high performing school were highly satisfied with the quality of services offered at by the schools.

[bookmark: _Toc433374790][bookmark: _Toc433424182][bookmark: _Toc308260215]4.10 	Ranking of Factors Contributing to School Academic Performance 
The study used Delphi Method to rank success factors which the study found to be important in determining schools academic performance (Table 28). The use of this method requires that specially selected experts in particular field of specialization e.g. education (school heads, teachers and education officers) be used to rank the factors (Hsu, 2007; Ganesh and Mehta, 2010). From this ranking few factors were selected to be critical in determining school success (performance). As rule of the thumb the factors above the mean of ranked data are taken. 

All factors below the mean are considered less important (Ranong and Phuenngam, 2009; Cartan and Saebel, 2011; Dawson and Van-Belle, 2013). The important school success factors chosen are those above the mean (3.85). Depicting from Table 4.22, all important success factors are internal to school in origin. Twelve factors were identified to important in enhancing school performance. 
[bookmark: _Toc433426487][bookmark: _Toc308260595]
Table 4.22: Ranked Schools Success Factors  
	School success factors
	Mean
	Std.
Deviation
	Mean Ranking

	Availability of Qualified Teachers
School Infrastructure (Facilities)
Student Selection Strategy (capability)
Equipment and materials 
Administration Strategies  (capability)
Managers Business Skills (competence)
Sex-Bias (Single Vs Co-Education)
Religious Environment 
Students characteristics 
School Owners 
Non Teaching Staff
Residence
School’s Experience   
Servicescape 
School Image (reputation)
Cost of Education (Fees)
Financial Networks/sources
Technology Availability
Teachers’ Networks/sources 
Primary School Leavers 
Parents Loyalty/involvement  
Community/Parents Involvement
Government  Policies
Competitors 
	4.7200
4.7000
4.6400
4.6200
4.5200
4.4600
4.4200
4.3800
4.3200
4.3000
4.2600
4.2400
3.7400
3.4400
3.3890
3.0190
3.3710
3.2590
3.2430
3.2340
3.1070
3.0130
3.0110
3.0010
	.60744
.46291
.59796
.69664
.73512
.73429
.67279
.72534
.84370
.81441
.82833
.87037
1.15723
.92934
1.12286
1.01200
.96945
.76973
.95455
.93371
1.03300
1.02400
1.01510
1.32350
	1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24



As can be seen in Table 4.22, stakeholders indicated that availability of qualified teachers at the school is the most important internal factor that determines school performance. This result is in agreement with what was found by other researchers (e.g. Rowe and Rowe, 2003; OECD, 2004; Ogbonnaya and Osiki, 2007; Passos, 2009; Akinsolu, 2010; Mizell, 2010; Rothestein, 2010). A study by RAND (2012) found that when it comes to school academic performance which basically depends upon students performance, a teacher is estimated to have two to three times the impact of any other school factor, including services, facilities, and even leadership. From Table 4.22 other factors that scored high are availability of infrastructure, students’ selection strategy, equipment and materials, schools administration strategies, managers’ business skills, School’s sex bias (single versus co-education), students’ participation in learning (student characteristics), school owners characteristics, non-teaching staff and school residence type (day versus boarding schools);. All these are internal factors. External factors include availability of technology, government interventions, community involvement and primary school leavers’ quality. 

[bookmark: _Toc308260216]4.11	Chapter’s Summary 
The general objective was to assess success factors determining academic performance among non-government secondary schools in Tanzania. It sought to achieve four specific objectives, namely to: describe business environment in which non-government secondary schools operate. The study found a number of different types of non-government schools operating in the secondary school education system. The types of schools observed ranged from seminaries (both Muslim and Christian), international schools, schools owned by NGOs/CBOs, companies to schools owned by individuals or families. 

In terms of academic performance, schools comprised of few schools which performed high (high performers) even at national level. These were Christian seminaries (mostly Roman Catholic affiliated) and some schools affiliated to international networks; few schools performed average and majority of schools performed poorly. The study found that the general academic performance of the selected schools during the period 2007 – 2011 was low because about 60% of schools had less than 50% of their students who had passed at division I to III. However, there were about 10 schools in the study area which ranked high even at national level. 

The high academic performance of these schools was found to be attributed to availability of qualified teachers (majority were first degree holders, availability of adequate facilities and learning materials and good managers who applied various business strategies geared towards enhancing performance. For example, most of high performing school were boarding schools which enrolled either boys only, girls only in the schools and they imposed religious and non-religious rules that restrained students from social vices which, as literature shows, affects students academic achievement and thus school performance. The qualified teachers were motivated by good salaries and incentives such as house allowance, transport, children education and health care. At some schools teaching staff were given tea and lunch. 
[bookmark: _Toc410964479]
[bookmark: _Toc308260217]4.12 	Factors Determining Academic Performance 
A number of factors were found to influence school academic performance among non-government secondary schools. Some of which are well known by education stakeholders at large (schools, parents, government, etc) but some which are equally important in influencing school academic performance were still in obscurity and limited or no attention was paid to address them. In this study, these factors were generally classified as school-based factors, student factors and market (community) factors. School related factors were mainly availability of qualified and motivated teaching staff, availability of facilities (infrastructure) and materials, students’ selection strategy, student’s participation in classroom and maintaining students’ morals and behaviour that were connected in one way or another to academic achievement. Student selection strategy used was mainly administration of form-one entry examinations. 

Teachers and infrastructure were rated high and were in one way or another related to economic or financial position of a particular school. This ranking concurred with key informants’ views seen during interviews who stated that the charging of high school fees by high performing schools was an important factor in influencing school performance. Schools that were found to have financial advantages such as being connected to international donors and able to secure loans from financial institutions performed better than those that did not have access to financial institutions. With good financial positions, schools managers reported that they were able to recruit better teachers and motivate them; construct good facilities and procure adequate learning materials. 

[bookmark: _Toc410964480][bookmark: _Toc433374791]Recruitment of teaching staff 
The study found that school owners were recruiting teaching staff by looking only at the level of academic attainment and experience. In recruiting diploma or graduate teachers no or limited attention was paid to assess teachers’ academic performance scores in specific subjects they were trained to teach students. For example, when a degree holder applied for a job at particular school that had few or no degree holders, the school owners did not care about looking at academic performance scores in subjects they were trained to teach. This is equivalent to employing sub-standard or low quality inputs in the knowledge production process. The knowledge imparted to students on the subject matter would doubtless be substandard too. 
[bookmark: _Toc410964481][bookmark: _Toc433374792]Some school reported to have recruited Grade IIIA teachers who were actually supposed to be teaching at primary school level. Similarly, results show that schools employed teaching staff who had never been to teaching college or university. This practice is supported by the government through its education Act No. 25 of 1978 which provides for procedure of awarding teaching license to non-teaching professionals. Similarly, a prevailing commonality was found amongst low-performing non-government secondary schools whose teachers were assigned to teach subjects they were not trained at all and at times they were allocated to teaching subjects they did not major in at training college or university. 

Students’ vices during school life 
It was found that the advent of ICT technology particularly mobile phones has brought with it very serious problems which reduce academic attention among students attending some of the non-government secondary schools. The advent has come with rapid changes in students’ habits.  The advent of smart phone technology, for example has come with it attractions that draw attention of students away from academics. 

Unmerited communications ensuing through social networks such as Facebook, LinkeIn, Whatsap, etc. was a matter of great concern among teachers and parents, saying, if left unabated by government intervention, the malpractices were likely to bring greater negative impacts on academic performance of future generation students. Connected to these technological advances was the building up of immorality that included watching pornographic materials which reportedly prompted excessive promiscuous behaviour and sexual relationships amongst students and quite often with surrounding community. Students’ use of smart phones in classes while teaching was going on was reportedly common. 
[bookmark: _Toc410964482]
Administrative Strategies Used By School Managers to Enhance Academic Performance 
Although essentially every school had some ethics and rules to restrain students from bad habits which could impact their academic achievement; the level and seriousness of implementing these rules varied amongst schools. The high performing schools were the most serious in this respect. They imposed stringent rules and codes of conduct that eliminated bad behaviour amongst students. Examples of rules and codes of conduct reported were attending compulsory prayer and worship services, taking compulsory religious subjects; students not allowed to get out of school premises unless there were under the escort of dean or teacher. Stringent penalties were given to students who did not comply, ranging from total extermination from studies, short-term, suspension from studies and serious warnings in front of parents. Comparing use of stringent rules, the study saw that religious based rules and code of conduct were more effective than other rules and codes of conducts. 

There is a need to do a detailed research which will established the contribution of school religious environment to academic achievement of students and school performance. Present literature theoretically cites role of religion in enhancing student’s performance, but there are limited empirical studies (if any) which quantitatively analyse the association between academic performance, student’s religiosity or schools religious environment.  
These strategies were reported to deny opportunities to mingle with ethically-polluted members of community especially street youth who could induce students into social vices such as drug abuses, alcoholism, sexual immorality and other scrupulous behavior which could affect their academic performance. These restrictions enabled pupils to spend most of their time studying so much so that even academically weak students had opportunity to improve their performance. 

The schools that imposed such isolation were observed to have the necessary services within the school compounds, including faith-based services, cafeteria, dispensary, libraries and sometimes postal services. The practice of having spiritual caring and isolation of students as carried out by seminary schools have been shown to be creditworthy and has made most seminary schools over-perform other schools in Tanzania. However, considerable investment cost in terms of facilities and human resources is required in order to adopt these strategies. 
[bookmark: _Toc410964483][bookmark: _Toc433374793]
Strategies aimed at enhancing academic performance 
[bookmark: _Toc410964484][bookmark: _Toc433374794]Class size and availability teachers and learning materials 
[bookmark: _Toc410964485]As it was reported by managers, some parents especially the economically-well would prefer to enroll their children to schools with narrower student-teacher and student-classroom ratios because they believed that the narrow ratios provide better chance for children to perform well because students were more likely to access teachers and academic materials than in overclouded classrooms. The schools that used low ratios as strategy to enhance academic performance reported to have 20 to 30 students per class-room and approximately 20 to 30 students per teacher. 
Strategies that aimed at attracting students
[bookmark: _Toc410964486]Type of subjects taught at school  
With respect to subjects taught, the study identified two categories of tactics that managers applied, namely, generic and specific-subjects teaching. Under generic subject strategy, the schools provided as many subjects as possible with the aim of tapping different customers’ needs. Schools that employed this strategy taught different types of subjects ranging from science, arts and commercial/business subjects. The entry barrier to this category of schools for investors was heavy initial investment capital outlay that was required to establish the facilities necessary for teaching the subjects effectively and provide requisite services. 

[bookmark: _Toc410964487]Substantial investment was required for example to construct laboratories for science subjects, ICT equipment, libraries, classes and dormitories.  Schools which used specific –subject strategy taught either commercial or art subject or both. The investment cost required by schools that employed this strategy was relatively low and hence majority of non-government schools in the study area taught arts and commercial subjects. 

Service differentiation 
The schools were observed to offer different services to cater for different needs of parents. The differentiated services observed were provision of single-sex or co-education, boarding or day schools; provision of vertically integrated education services like pre-primary, primary, secondary and sometimes college education. High Performance Marketing and Customer Management research has shown that one of the defining characteristics of high-performance businesses is their ability to deliver a differentiated customer experience (Driggs and Kasolowsky, 2008).

[bookmark: _Toc410964488][bookmark: _Toc433374795]Provision of single-sex or co-education 
In this category the tactics were enrollment of singles sex students (boys only or girls only), providing boarding services, and vertical integration (forward and backward integration of education). Enrollment of students of particular sex was common amongst high performing schools (seminaries and international schools). Reportedly, this was because most parents especially of female students would prefer schools enrolling girls only to averse risk of unplanned pregnancies and consequential early marriage and other early child-birth complications. Parents of male students also reportedly avoided impact of adolescent impacts of mixing boys and girls together in classes. 

With respect to boarding schools, it was observed that secondary school providers boarding service. There were few schools that administered day-students only and most of them were based in Dar es Salaam.  The boarding school strategy apart from being aimed at increasing the number of student was reported by school heads to meet diverse needs of the students including distance from school, safety/security, special students’ needs such as to accommodate the physically-challenged students. Schools’ academic performance was also markedly higher with boarding than day-only schools. 

Vertical integration is recorded by proponents of resource dependency view to be one of the strategies used to reduce dependency upon external sources. Under vertical integration, schools provided education at different levels. This was reportedly because parents were interest to sending children to vertically integrated schools so as to allow their children continue to the next level in the same school.  

This was particularly applicable to high-performing schools. Schools employed this tactic to avoid losing customers to other schools when they complete one level.  In order to take this advantage some of the high-performing schools integrated vertically from pre-primary to advanced level secondary school and some to college level. In these schools it was possible for students to continue from nursery to secondary school education level or further. 

In this way school owners and management increased chances to get more new customers while maintaining the continuing ones. This is typical application of resource dependency theory in education system. This study showed that an association exists between school academic performance and manager’s business management and leadership skills. However, the results showed that most school managers had limited understanding of business management and leadership. 

Due to this limitation the managers as one of important school resources were underutilized in enhancing school performance; thus contributing to low quality of education. The study found that managers did not attend business managers’ education; majority of them were teachers by profession. However, some higher performing schools had employed managers that had attended business management course in addition to education.
[bookmark: _Toc410964489][bookmark: _Toc433374796]ICT use and types of subjects taught 
It was also observed that parents were showing interest in schools which taught students ICT, computers and had facilities for ICT training.  These facilities included computers, internet system and projectors. In these schools all teachers were required to have computer and ICT use skills because the teaching process had started using ICT facilities internet-based search of education materials, use of email to distribute materials to students. Despite strengths seen in using computers among secondary school, the survey revealed by the study that only few teachers were competent in using computers. Majority of teachers reported that they had never attended any computer course while at college or university because they attended college prior to the introduction of ICT studies at the college/university. However, some of them reported that they were attend tailor made training offered by some folk around the schools. 
[bookmark: _Toc410964490][bookmark: _Toc433374797]
Service Quality (Service Marketing Strategies)
The study found quality of services at school was an important aspect that enhanced school performance. Service quality was measured using different dimension as par Gronroos service quality model. The SERVIQUAL dimensions were tangibles, assurance, reliability, empathy and responsiveness. Of the four dimensions, tangible was the aspect that customers gave higher attention. Schools which had tangibles overweighing other aspects were considered successful school. Tangibles include facilities, equipment, materials and presentation of academic and non-academic staff, as well as customers (students). 

[bookmark: _Toc433424183][bookmark: _Toc308260218]CHAPTER FIVE
[bookmark: _Toc433374799][bookmark: _Toc433424184][bookmark: _Toc308260219]CONCLUSION AND RECOMMENDATIONS

[bookmark: _Toc433374800][bookmark: _Toc308260220]5.1 	Introduction 
This study was looking at success factors for school’s academic performance among non-government secondary school academic performance in the context of Tanzania. The assessment was conducted under the auspices of resource dependency theory, resource based view and marketing (service quality) and competitive advantage theory. The specific objectives were four, namely, to: describe business environment in which non-government secondary schools operate (ii) explore schools’ academic performance during the period (2007 -2011); assess the main factors for successful academic performance amongst the non-government secondary schools; and (iv) investigate service marketing strategies employed by selected schools. 
[bookmark: _Toc433424185]
[bookmark: _Toc308260221]5.2 	Conclusion 
The non-government secondary education market studied comprised of a number of different types of school. The major groups were the Christian and Muslim Seminaries, International Schools; schools owned by NGOs, CBOs, Companies; and those owned by few individuals or families.  In terms of performance, there were schools that performed best even at National level; there were average performers and low performers. In general, the academic performance among selected non-government secondary schools during the studied period was markedly low; with about 60% of schools having underperformed. 

With respect to school success, the study found a number of determinant factors. The main success factors are however six, namely: Availability of qualified and satisfied teachers; Availability of adequate infrastructure; Students selection strategy; Students participation in learning processes; administration strategies and service quality. Teachers may be available but their quality matters; schools with majority of teachers holding first degree or above perform better than those with diploma, certificate or teaching licenses. Teachers’ quality normally manifested in their education and experience is not enough unless they are motivate with better incentive scheme of salaries and other fringe benefits. This enhances their readiness to deliver expected results. 

Successful schools have the entire infrastructure necessary for delivering quality education. These infrastructural elements include academic facilities (classrooms, libraries, labs and computer labs), residential facilities (dormitories, toilets, cafeterias, and kitchens), and infrastructure for carrying out extracurricular activities (sports pitches and grounds). The quality of infrastructure available at the school plays important role if a school has to make notable difference in performance.

Student selection strategy plays important role in making difference in academic performance among schools. The schools that carefully select pupils who performed better in primary schools stand better chance of maintaining success in form four examinations. The selection of better students is by administration of form one entry examination in specific subjects considered foundational for a primary school lever to perform better at secondary school level. English, mathematics and sciences are considered foundational. Students participation in learning process is important in enabling a student to understand the subjects taught in theoretical and practical classes and hence performance in examinations. The major reasons for student’s lack of participation in the class are students’ related factors mainly bad behaviours such as truancy, vices such as alcoholism, drug abuse and commercial sex. 

School administration strategies include those aimed at shaping students and teachers’ behaviour while at school. These include students’ exclusion from communities surrounding the schools; imposing students’ compulsory worship services. Through motivation and imposing some binding administrative by-laws such as arriving at school at the right time is used to maintain teachers’ conduct. 

In addition to above resource-based interventions, successful schools make difference through quality of services that are offered using the available resources. The main service quality elements that contribute to schools success include designs of the infrastructure and school environment and the customer-oriented behaviour of the teaching and non-teaching staff that are involved in education delivery. Successful schools are highly equipped with reliability of education service provided, high responsiveness to customers (parents and students), high empathy to students and tangible elements. They are also characterised with high assurance to students and parents. Through these characteristics these school create reputation that triggers customer loyalty.   

Six important internal factors are viewed as important contributors to successful school performance. These were availability of qualified teachers, quality infrastructure, students’ selection strategy, students’ participation, administrative strategies, marketing strategies and manager’s business skills. 
[bookmark: _Toc433424186][bookmark: _Toc308260222]5.2.1 Theoretical Contribution 
The success factors for school’s academic performance draw from Resource Based View (RBV), Gronroos Service Quality (GSQ) and SWOT Model. That is to say, school’s sustained competitive advantage depends much upon the better working of internal factors (internal environment). External factors play little role in sustaining schools competitive advantage. 

Table 5.1: Internal Environment of Successful (High Performing) Schools
	Internal Factors 
	RBV
	GSQ
	SW OT

	
	
	Functional Quality
(How) 
	Technical Quality (What)
	Strengths


	Teachers, managers and owners 
	√
	
	
	√

	Non-teaching staff 
	√
	
	
	√

	Teachers Education (capability/competence)
	√
	√
	
	√

	Managers Business Skills (competence)
	√
	√
	
	√

	Experience (capability/competence)
	√
	
	
	√

	Motivated staff 
	
	√
	√
	√

	Facilities and equipment 
	√
	√
	
	√

	School owners cooperation
	
	√
	
	

	Administration Strategies  (capability)
	√
	√
	
	

	Servicescape (Tangibles)
	
	√
	
	

	Empathy/Responsiveness  
	
	√
	
	

	Religious environment 
	√
	√
	
	√

	Hardware and software
	
	√
	
	

	Sex-Bias (Single Vs Co-Education)
	
	√
	
	√

	Students selection strategies   (capability)
	√
	√
	
	√

	Enroll few students 
	
	√
	
	

	Cost of education (access) 
	
	√
	
	

	Student participation 
	
	√
	√
	√

	Teachers motivation 
	
	√
	
	

	Better allocation of teaching staff 
	
	√
	√
	√

	Technology used at school 
	√
	√
	
	

	School image 
	
	
	√
	√

	Students characteristics 
	
	√
	√
	

	Boarding schools (residence) 
	
	√
	
	√


Source: Author’s conceptualization from RBV, GSQ and SWOT Model, (2015) 
[bookmark: _Toc433424187]This means that RBV, GSQ and SWOT Model provide better explanation for determinants of school’s academic performance than Resource Based Theory (RBT) insomuch that internal resources place a school in a better position to perform well in the examinations. 

The contribution of internal resources to school’s success are however dependent upon service quality. This is interpreted that two schools having the same quantity of internal resources such as teaching and administrative staff, infrastructure, equipment and materials may differ in academic performance due to differences in service quality provided through these resources. In order to enhance school’s performance, the availability of internal resources is a necessary but not sufficient condition, unless service quality delivered through these resources is maintained. Successful schools are those which take advantage of available internal resources complemented with service quality. The theoretical contribution of this study ontologically builds on Resource Based View (RBV), Gronroos Service Quality Model and SWOT Model. Table 5.1 summarizes elements of an ontological base of this study. 

[bookmark: _Toc308260223]5.2.1.1 Omission of External Factors 
By ranking all important school success factors using Delphi Method (see section 4.9) all external resources (factors) are omitted from the list. This is because all schools are more or less equally exposed to and affected by such factors as government policies, economy, customers (parents/primary school leavers) and technological environment but the exploitation of these factors is influenced by school internal factors.
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Figure 5.1: Resource-service quality based school success factors model (Authors’ Conceptualization, 2015)


[bookmark: _Toc433425601]Table 5.2: Description of the Model 
	RESOURCE 
	QUALITY ASPECT 
	DESCRIPTION OF QUALITY ASPECT 

	Teachers
	Education of teacher (Functional Quality) 
	How learning is facilitated by highly educated teachers is different from that facilitated by low-education or licensed non-teaching staff. Teachers’ education determines the extent of knowledge of subject matter and teaching techniques employed in teaching process. Teachers with higher education are more equipped with higher knowledge and various techniques of teaching (pedagogy) than those with low teaching education or licensed non-teaching staff. Teachers with higher education are more qualified to teach a particular subject matter than teachers with low education or licensed non-teaching staff. 

	
	Experience of teachers (Functional Quality)
	How learning process is facilitated with experienced teacher is different from that facilitated by newly recruited staff. Experience refers to length of time a teacher has been teaching the same subject matter. Experienced teachers have leant by practicing. They know what works out and what doesn’t work in a particular teaching environment better than newly recruited teaching staff. Experienced teachers have better teaching quality level than newly recruited teachers.

	
	Number of teachers (Functional Quality)
	Number of teachers in related to workload a teacher can carry during teaching. If a school has many teachers the workload per teacher is reduced; therefore efficiency of teaching increases. The heavier the teacher’s workload the less efficient the teacher becomes.  Larger number of teachers increases efficiency of teaching process through reduced workload. How learning process is conducted by few teachers is different from when the learning process is facilitated by few teachers.  Larger number in this respect is a high quality aspect of teachers. Schools with large number of teachers have higher chances to perform well academically than schools with small number of teachers. 

	School manager 
	Education of manager (Functional Quality)
	Higher education increases chances of meeting a curriculum incorporating management modules. The level of managers’ education therefore determines their capabilities of to manage the school successfully. How managers use education to manage learning process in school environment determines academic performance. Managers with higher education are more likely able to manage schools than low-educated or licensed teachers. Highly educated managers are regarded ad managers of higher quality than low-educated staff or licensed non-teaching staff,

	
	Experience (Functional Quality)
	Experience refers to number of years a manager has managed the same or different schools. Managers with long experience execute schools’ management process more easily and know how to address the challenges encountered during management better than the newly employed managers. In this respect quality of a manager depends on how long he/she has held manager’s position. The longer the time spent on managing schools the higher the quality of a school manager. An experienced manager is a high quality resource. 

	
	Manager’s business skills (Functional Quality)
	Type of skills a manger uses to execute management process matter in successful management of the school. Managers with business management skills will manage a school as a business better than a manager without these skills. School management process becomes easier using business management skills than, for example, using teaching skills only. A manager with business management skills is more qualified to manage a school than a manager without these skills. 

	School owners 
	Motivated staff  (Technical Quality) 
	How school owners interact with managers and staff determine teachers and managers’ motivation to work hard. School owners with better motivational skills are better qualified to retain managers and teaching staff than owners without motivational skills and ability.  Motivated staff is a product of owners’ staff motivation skills (quality). It is a technical quality aspect as it determines what staff a school will have. 

	
	School residence (Functional Quality)
	Owners capability to invest in school with residence or not is a quality (financial capacity). Schools with residential services perform better than day schools. How training process is carried out in boarding schools is different from what is happening among day-schools. With boarding schools students are more settled, have more studying time and are exposed to better academic environment than day students who study within non-academic environment. Learning process is easier with students residing at schools than students who are in constant shunting between home and school. 

	
	Religious ethic standards (Technical Quality)
	Type of ethics developed in students studying at schools managed by imposing religious rules to students. These schools characteristically teach moral ethics that subject students to believe in presence of deity, usually making them believe that there is a God who will judge their immorality. In this way students are made to concentrate with studying believing that laziness in studying is a sin. In this way the teaching process becomes easier because most students commit their high level participation in learning process. 

	
	School sex bias (Functional Quality)
	How students participate in learning process when they interact with same-sex or different sex colleagues in school environment has a bearing on their academic performance. Schools with single-sex students perform better because students are not interfered psychologically with students of the other sex.  They tend to be enthusiastic to compete with students of the same sex than the other sex. Students concentrate on learning with single sex than in co-education schools. How a teacher delivers teaching in classes with single-sex students is different from how he/she delivers in coed classes. 

	Students selection strategy 
	Selection bias (Technical Quality)
	The type of students enrolled in a particular school determines academic performance. Selection determines academic strength of students enrolled in particular school. For example, selection by setting pre-entry examination allows the likely intelligent primary school leaver to join the school. The process of teaching intelligent schools is easier. Selection may also sort out primary schools who understand English better than others with low mastery of the language. Students with early mastery of the language are better positioned to understand the secondary school subjects, most of which taught in English; a medium of communication at this level. Students from conversional primary school have low mastery of the English language; it becomes more difficult for them to understand subjects taught in English than students from English medium primary schools. 

	Administrative strategy 
	Religious ethical standards (Technical Quality)
	Religious schools characteristically teach moral ethics that subject students to believe in deity usually making them believe that there is a God who will judge their immorality. In this way students are made to concentrate with studying believing that laziness in studying is a sin. In this way the teaching process becomes easier because most students commit their full participation. It is technical quality because of what students are produced by administering religious rules. 

	
	Students’ participation (Technical quality)
	Competent administrative strategies enhance students’ participation in learning process. For example, administering religious rules, exclusion of students from surrounding environment and offering boarding services enhance students’ participation in learning process. It is a technical quality aspect because of type of participation student commit when managed under stringent administrative strategies.

	
	Disciplinary responses (technical quality)
	Competent administration strategies may result into positive disciplinary responses among students and staff; thereby enhancing learning process. For example, schools that give disciplinary penalties to students who misbehave by suspending them from studies create good students who commit high level of participation in learning process and hence improve academic performance.  

	Religious environment 
	Religious ethic standards (Functional Quality)
	Religious schools characteristically teach religious morals that subject students to believe in deity usually making them believe that there is a God who will judge their immorality. In this way students are made to concentrate with studying believing that laziness in studying is a sin. In this way the teaching process becomes easier because most students commit full participation

	Non-teaching staff 
	Empathy/responsiveness (Functional Quality)
	This refers to how administrative staff treats students (customers). For example schools with caring deans, medical personnel, caring catering personnel and others create conducive psychological environment among students which enhances their participation in learning. If non-teaching staff mistreat students, they are frustrated and participate in learning process partially. 

	Students 
	Students participation (Technical Quality) 
	The nature and type of students enrolled into a particular school determines their level of participation in learning process. Students’ socio-economic backgrounds have a bearing on participation. The type (quality) of students enrolled at the school determines their responses to school learning environment and thus participation in the learning process.  

	
	Disciplinary responses (Technical Quality)
	Nature and type of students determine their disciplinary responses to schools’ imposed disciplinary strategies. Some student will respond negatively to disciplinary actions, making the actions ineffective in enhancing learning process. Only positive and appropriate responses to disciplinary strategies will enhance learning process and thus improve schools academic performance 

	Infrastructure 
	Servicescape/physical evidence (Functional Quality)
	Servicescape explains how physical attributes of learning environment determine academic performance. Learning needs to take place in appropriate physical environment. For example, schools without laboratory cannot perform in science subjects. Students learn well in spacious and well ventilated classrooms. Students learning in congested classes are less likely to perform well academically. Students: class space ratio is thus important dimension schools need to consider. 

	Equipment and materials
	Hardware and software (Functional Quality)
	This explains how technology enhances learning process. Up-to date technology tends to enhance learning process. Teaching process which is conducted in a modern classroom, equipped with diverse equipment such as different teaching aids enhances student’s understanding of subject matter being taught. Students provided with both visual and audiovisual materials are better positioned to understand the subject than students with traditional teaching in classed with blackboard and chalks. Schools equipped with computers and ICT facilities perform better than those without these items.  


[bookmark: _Toc433424188]
[bookmark: _Toc308260224]5.2.2 	Summary of the Author’s Model
This model has outlined important factors that stakeholders in the non-governmental secondary education system should consider when strategizing for improving academic performance. An examination of the model shows that important tenet for academic performance, which is a proxy for business performance among for-profit non-government secondary schools lies in the internal resources complemented by quality of services rendered through them. This implies that the availability of resources only does not automatically bring a school to a higher level of academic performance hierarchy unless these schools consider integrating the resources available with service elements that add value to these resources. 

The model outlines important resources to be teachers, infrastructure (faculties), school managers, owners, students and non-teaching staff. Looking at the model one finds irrespective of quality aspects, some resources work through other resources. For example, competitive strategies, religious environment and students’ selection strategy are resources related to capability and/or competence of owners and managers to device and implement them. These resources are therefore inherent in others resources. 

[bookmark: _Toc433424189][bookmark: _Toc308260225]5.2.3	 Theoretical Gap Filled by the Study 
The study has shed more light on important elements that past theories contained in conceptual framework did not see. Comparing conceptual framework of the study and the author’s theoretical model developed by the study, one finds that students and non-teaching staff and their quality aspects were not considered as important factors in enhancing school academic performance. Quality of equipment and materials (hardware and software) used in teaching were not considered as important elements in determining schools’ academic performance. For example, schools that use audiovisual materials perform better academically than those that use visual materials only. The conceptual framework which is derived from past theories indicates that non-academic resources were generally not considered important success factors for schools’ academic performance.  

To conclude, this work has added an important tenet to the theoretical framework underlying maintaining sustainable competitive advantage (academic performance) among private for-profit secondary schools. The study revealed that those quantitative internal resources are necessary but not sufficient determinants academic performance (business performance) unless they are well integrated with service quality offered through them.  

[bookmark: _Toc433424190][bookmark: _Toc308260226]5.3 	Recommendations 
The study puts forward a number of recommendations to the government, school owners and school managers. The recommendations put forward include reducing government interventions related to school economy; halting students’ vices, matching teachers’ reinforcement with personal socio-economic and demographic attributes; review of education curriculum of teachers’ training institutions; improving managers’ business management skills; improving infrastructure and servicescape; and enhancing school owner-manager cooperation. 

[bookmark: _Toc433374802]5.3.1 Reduce Government Interventions Related to School Economy
Government intervention interferes with smooth operation of market forces such as demand and supply in relation to prices of goods or services; a situation referred by economists as market failure. The study found that school fees were the major and most reliable source of financing amongst non-government secondary schools. However, schools were not allowed to set fees beyond certain level. This study reminds the government about competition theory requiring minimization of interfering with market perfection. The government should let the market be competitive by leaving issues that concern school economy in the hands of schools themselves. It should leave them to determine their own school fees and contributions. The equilibrium will eventually be established and the community will be used to the paying fees. 

The concern of the government may however be good; wishing to enhance access of the poor and other socio-economically marginalised groups to education. To be a fair regulator the government should involve all stakeholders in the setting of school fees and other contribution to ensure that school owners operates schools at satisfactory margin while ensuring that the poor access secondary education at fairly affordable fees.   
[bookmark: _Toc433374803]
[bookmark: _Toc308260227]5.3.4 Matching Teachers’ Incentives with Teachers Attributes 
Results have shown that some teachers working amongst low performing schools were satisfied with the environment due to a good match between the attributes that were related to teachers’ satisfaction and particular work environment. These attributes were education level, experience, marital status and location of work. If owners study well these attributes, they would employ teachers with attributes that fit their environment. This will reduce teachers’ attrition resulting from dissatisfaction by working environment.
[bookmark: _Toc433374804][bookmark: _Toc308260228]5.3.5 	Halting Student Vices 
The study found that many students especially in lower performing schools were engaged in practices that were academically non-friendly. These include drug abuse, alcoholism, sexual relations amongst students or with community members. Misuse of mobile phones and the internet was reported to destroy students’ morals. The advent of cheap Chinese smart phones lured student behaviour. Students were reported to be increasingly addicted to viewing unauthorised internet materials particularly pornographic materials. Deliberate efforts should be made to address these challenges, some of which while they are still in infancy stage. 

[bookmark: _Toc433374805]5.3.6	Review ICT Policy 
[bookmark: _Toc433374806]The national ICT policy of 2003 is silent when it comes to negative impacts of the ICT to the young citizen. Policy need review; for it was developed in 2003 when impact of ICT to the community was very minimal as access of members to the associated facilities e.g. computer networks and smart phones was so limited during that time, and the concern of the government was only illicit business and monetary fraud which it was informed could happen through cyber space. It is high time now for the government to review policies like this in order to accommodate many changes that have happened in ICT industry including negative impacts of ICT such as the internet and mobile phones to the young generation which includes secondary school students.

5.3.7 	Matching School Attributes to Parents Preferences 
The high performing schools were successful, among others, because they had a better match between parents’ service expectation and school attributes. For example, it was found that successful schools concentrated on providing better service quality to students; therefore attracting parents loyalty to the schools in question. Managers and owners should strive to ensure that their schools adapt environment that is commensurate with parents’ preferences. This is because the decision to enrol students in particular school is mainly determined by parents. They should concentrate on improving five dimensions of service quality (tangibles, assurance, reliability, responsiveness and empathy) as defined in the literature review. 

[bookmark: _Toc433374807]5.3.9 	Review of Education Curriculum of Teachers’ Training Institutions
It is high time now for teachers colleges and universities to review curriculum to incorporate business management studies. The curriculum was formulated geared towards educating teachers who would serve at the government schools. However, with the failure of the government to accommodate many students leaving primary schools, the government encouraged entrepreneurs to participate in running schools. These entrepreneurs are actually motivated by profit. They therefore need to operate schools as business primarily to maximize profit. In so doing they need managers with extensive business management knowledge and skills. 

[bookmark: _Toc433374808]5.3.10 Improve Managers’ Business Skills
Given the serious shortage of business management and leadership skills amongst managers; this study makes recommendation to the managers to think of undertaking business management skills so that they can fit in the position of heading the schools. With limited business management skills they are in danger of being terminated from the manager’s position if the supply of managers who are educated in business becomes higher. For example, a number of higher learning institutions are now offering education management courses which were absent in the past. This means that in future the number of managers with management skills will increase in the market and prudent school owners will need to employ such managers. Some managers such as those already with long work experience may need short-term training but others especially young ones may need regular courses aimed at imparting substantial management skills. Apart from teaching school managers need to be equipped with appropriate commercial outlook to the school’s strategic decision making.

5.2.11 Recruit Professional Managers 
The study also recommends that schools should employ professional managers. Essentially, a school manager should usually be a senior member of non-teaching staff engaged in non-teaching activity in the school. He/she is supposed to oversee the business management of schools – all administrative and logistical aspects of running a school so that these are done in the most effective and efficient way possible. The present sschool managers, probably defending their positions, were found insisting that management of secondary schools must be under persons with teaching profession. However, they admitted that they lacked essential business management skills. Their claim that schools need to be managed by persons with teaching profession might be true; that is the essence why these study recommends that present school managers should be trained in business management. Studies show that in some countries e.g. the UK, school manager’s position is different from that of school head.
5.2.12 Complement Internal Resources with Service Quality
School owners, particularly those of low performing schools should strive to complement internal resources with service quality attributes. It was observed that some low performing schools, although they had all the resources necessary for operating schools, the resources were of low quality. Teachers need to be motivated to teach well, infrastructures need to have the appropriate designs and requisite equipment/materials. Appropriate administrative environment is necessary in nurturing students well. Such environment includes maintenance putting in place regulations and ethical standards necessary to regulate students’ behaviours. Good working environment also reduce turn-over of the teaching staff. 

5.2.13 Enhancing School Owner-Manager Cooperation
Cooperation between owners of school and managers is critical in enhancing school performance. Owners determine how internal resources are acquired from the market and the characteristics of school environment such as residence, religious climate, and student sex-bias. Managers largely determine how resources such as teachers, non-teaching staff and infrastructure are utilised to enhance school performance.  Managers need resources from owners and owners need efficient and economic utilisation of the resources by managers. The cooperation between these two parties therefore determines school success. 

[bookmark: _Toc433424191][bookmark: _Toc308260229]5.3 	Further Research 
The study proposed areas of further research to include: religious-affiliated school for years have been praised to take the upper layer of students’ academic performance spectrum, but literature shows limited evidence about existing relationship between religiosity and school performance. The study should come up with quantifiable evidence of association between religious environment and students’ achievement. 

Secondly, the study has found emerging effects of technological advances, particularly ICT, to students’ behaviour; let there be detailed a study finding out how technological advances affects school performance; the study proposes a study to assess student vices and determining factors in secondary schools. Last but not least, studies that related teachers attributes related to satisfaction with particular work environment should be conducted. The results of such a study can help managers and school owners integrate the factors in recruitment strategy profile.  A further research also could explore determining factors for successful academic performance of single-sex schools compared to co-education. 
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Checklist to school manager
This interview checklist is meant to collect data purely intended for academic purpose (award of PhD), the analyzed results contained in will therefore be used exclusively for this purpose. The objective of this study is to assess success factors for academic performance amongst non-government secondary schools in Tanzania.  Please, kindly assist  us  with  data  and information that will make this study a success.

Pleases, write down or tick the correct answer to questions and statements
Registration year....................Owner...................... School type.........................
Name (optional) …………………………………Date..………….....…….……...
Region (Dar es Salaam ……), (Morogoro ……..), (Pwani ……) ………..……...

1. Sex: Male …….. Female ……..   Marital status: single …….. Married … other …
2.         What is your age (in years): Tick please: Under 40 …., 40 – 50…, 51 – 60… (over 60)
3.	What is your religious affiliation (Muslim …….), (Christian ……..), (other – please mention)
4.         What is your formal education level? Diploma……., Graduate ……, Postgraduate …...
5.         What is your subject of specialization? ……………..……………………
6.         Have you attended management course Yes/……………. No./…………
7.         Manager’s education...................... Specialisation...................................
8.         How long have you held this position at this school?
9.         Being a school manager, what are your core functions?
10.       How many sources of incomes does your school have apart from school fees?
11.       How much does it cost to construct an ordinary school to accommodate at 500 students?
12.       	What is the average operational cost per student?
13.       	What factors do you consider when you set school fees?
14.  	How much school fees do you charge your students? What are other contributions?
15.       	What factors do you think contribute to school performance?
16. 	Who do you see to be your competitors in the non-government school market?
17.       	What do you think is the competitive advantage of your school?
18.       	What are the most reliable sources teachers at your school?
19.       	What incentives do you provide to your teachers?
20. 	Do you know the factors that parents (customers) consider when choosing a school?
21.       	What tactics do you use to enhance performance of your school?
22.       How do government policies and regulations affect your undertakings?
23. 	What categories of teachers do you have in terms of their level of education?
24.       What factors have determined present performance of your school?
25.       What do you think is your strengths and weaknesses?
26.	Do you have any opportunities you think you can exploit in order to enhance performance?
27.    	What threats or fears do you think can jeopardize your continued presence in the market?
28.       How does relationship with your owners look like?
29.	What is the organisation structure of your school?
Questionnaire to School Manager

Please, in addition to the interview, would you help to fill in this short questionnaire?


1.   Please indicate level of your satisfaction and need of the following management skills
1=very dissatisfied; 2 = dissatisfied; 3 = neutral; 4 = satisfied; 5 = very satisfied

	SKILL TYPE
	Level of satisfaction
	Need

	
	1
	2
	3
	4
	5
	No
	Yes

	Teaching
	
	
	
	
	
	
	

	Marketing
	
	
	
	
	
	
	

	Procurement
	
	
	
	
	
	
	

	Market scan (SWOT or PEST analysis)
	
	
	
	
	
	
	

	Market research
	
	
	
	
	
	
	

	Basic financial management
	
	
	
	
	
	
	

	Human Resource management
	
	
	
	
	
	
	

	Organizational
	
	
	
	
	
	
	

	Strategic Planning
	
	
	
	
	
	
	

	Develop pricing strategies
	
	
	
	
	
	
	

	Computer
	
	
	
	
	
	
	

	Leadership
	
	
	
	
	
	
	



2.   Please, indicate your level of agreement about the importance of the following factors in determining school performance
1=strongly disagree, 2 = disagree, 3= neutral, 4 = agree, 5=strongly agree






	Factors Determining School Performance
	1
	2
	3
	4
	5

	Students' socio-economic background
	
	
	
	
	

	Socio-economic condition of parents
	
	
	
	
	

	Location of the school
	
	
	
	
	

	Government interventions
	
	
	
	
	

	Competition among schools
	
	
	
	
	

	School fees and other costs
	
	
	
	
	

	Socio-economic conditions of students
	
	
	
	
	

	Technology use at school
	
	
	
	
	

	School's economic status (finance)
	
	
	
	
	

	Students' discpline at the school
	
	
	
	
	

	Students' participation in the class-room
	
	
	
	
	

	Conducive learning environment
	
	
	
	
	

	Maintainance of students discipline
	
	
	
	
	

	Capacity of school managers

	
	
	
	
	

	Learning process (teaching process)

	
	
	
	
	

	Availability of teaching infrastructure & Materials

	
	
	
	
	

	Salaries and incentives to teachers

	
	
	
	
	

	Availability of qualified teachers

	
	
	
	
	



Questionnaire to teachers
This questionnaire is meant to collect data purely intended for academic purpose (award of PhD), the data contained in will therefore be used exclusively for the purpose. The objective of this study is to assess business environment and its effects to performance amongst non-government secondary schools in Tanzania. Please, kindly assist us with data and information that will make this study a success.

Name (optional) ……………….. Date..….… … Region (Dar es Salaam …………), (Morogoro ………..), (Pwani …………) ………...
1. 	Sex: Male …. Female …..   Marital status: single . Married … other ……….
2. 	What is your age (in years): Tick please: (Under 40 …..), (40 – 50…….), 
(51 – 60 ……..), (over 60 ……….…)
3. 	What is your religious affiliation (Muslim …….), (Christian ……..), (other – please mention.)
4. 	What is your formal education level? Please tick in the blank provided STD VII or less….
Secondary school …, Certificate/Diploma…., Graduate …, Postgraduate ….
5. 	What is your subject specialization? ………………………………………
6. 	What is your monthly income? (Below 100, 000) ….. (101,000 – 1mil)…., (1,001,000 - 2mil) (2,001,000 – 3mil ....), (3,001,000 -4mil …), 4,001,000 -5ml ...), (above 5ml …..)
7. 	What is your experience (years) in teaching......................................................
8. 	How many years have you taught at this school? .............................................
9. 	What factors do you consider when choosing school to get employed by?
10.       What incentive items do consider important to satisfy your living?
11.	Please, indicate your level of agreement about the importance of the following factors in determining school performance.
12.      What subjects do you teach at schools?
13.     How common are the following students’ vice cases reported at your school (please tick)









1=strongly disagree, 2 = disagree, 3= neutral, 4 = agree, 5=strongly agree
	Factors Determining School Performance
	1
	2
	3
	4
	5

	Students' socio-economic background
	
	
	
	
	

	Socio-economic condition of parents
	
	
	
	
	

	Location of the school
	
	
	
	
	

	Government interventions
	
	
	
	
	

	Competition among schools
	
	
	
	
	

	School fees and other costs
	
	
	
	
	

	Socio-economic conditions of students
	
	
	
	
	

	Technology use at school
	
	
	
	
	

	School's economic status (finance)
	
	
	
	
	

	Students' discipline at the school
	
	
	
	
	

	Students' participation in the class-room
	
	
	
	
	

	Conducive learning environment
	
	
	
	
	

	Maintenance of students discipline
	
	
	
	
	

	Capacity of school managers
	
	
	
	
	

	Learning process (teaching process)
	
	
	
	
	

	Availability of teaching infrastructure & Materials
	
	
	
	
	

	Salaries and incentives to teachers

	
	
	
	
	

	Availability of qualified teachers

	
	
	
	
	



1 = very common, 2 = common, 3 = neutral, 4 = uncommon, 5 = very uncommon
	Students malpractices
	1
	2
	3
	4
	5

	Alcoholism
	
	
	
	
	

	Drug abuse (opium)
	
	
	
	
	

	Sexual relations
	
	
	
	
	

	Attending clubs
	
	
	
	
	



On your opinion, what constitutes as good teacher?................................................
How many facilities for extracurricular activities do you have at your school? Please list them …………………………………………………………………

To what extent are you satisfied with the following management aspects of your manager?
1=very dissatisfied; 2 = dissatisfied; 3 = neutral; 4 = satisfied; 5 = very satisfied
	Management item
	1
	2
	3
	4
	5

	Reward good workers
	
	
	
	
	

	Ability to promote transparency
	
	
	
	
	

	Ability to listen subordinates
	
	
	
	
	

	Ability to communicate with others
	
	
	
	
	

	Ability to hire employees according to skills and competencies
	
	
	
	
	

	Ability to delegate authority and responsibility to others
	
	
	
	
	

	Ability to inspire
	
	
	
	
	

	Ability to promote professional development (develop workers
skills)
	
	
	
	
	

	Ability to consider the views of others
	
	
	
	
	

	Ability to make participatory decision making (e.g. planning
together)
	
	
	
	
	

	Ability to promote teamwork and cooperation spirit
	
	
	
	
	



Indicate the level of satisfaction with the following aspects
1=very dissatisfied; 2 = dissatisfied; 3 = neutral; 4 = satisfied; 5 = very satisfied
	Satisfaction level
	1
	2
	3
	4
	5

	Location of work
	
	
	
	
	

	Teaching Profession
	
	
	
	
	

	Physical working environment
	
	
	
	
	

	Teaching incentives
	
	
	
	
	

	Salary
	
	
	
	
	

	Management
	
	
	
	
	



Please, indicate you level of agreement with the assertion that the following socio -cultural factors affect performance of students. 
Please, indicate you level of agreement with the assertion that the following socio -cultural factors affect performance of students







1=very dissatisfied; 2 = dissatisfied; 3 = neutral; 4 = satisfied; 5 = very satisfied

	Student's socio-cultural attributes
	1
	2
	3
	4
	5

	Age of a student
	
	
	
	
	

	Gender of a student
	
	
	
	
	

	Student learning preference
	
	
	
	
	

	Student religion
	
	
	
	
	

	Parental education
	
	
	
	
	

	Culture, norms and traditions
	
	
	
	
	

	Peer groups and networks
	
	
	
	
	

	Class size
	
	
	
	
	

	English as language of instruction in PS
	
	
	
	
	

	Pass in PSLE (entry qualifications)
	
	
	
	
	



How frequently have you been allocated to teach subjects you were not trained to teach?

Questionnaire to Parents
This questionnaire is meant to collect data purely intended for academic purpose (award of PhD), the data contained in will therefore be used exclusively for the purpose. The objective of this study is to assess business environment and its effects to performance amongst non-government secondary schools in Tanzania. Please, kindly assist us with data and information that will make this study a success.

With exception of occupation, please tick the correct answer to these questions
Name (optional) …………………………………… Date..…..............…….……... Region (Dar es Salaam …………), (Morogoro ………..), (Pwani …………) ……
1. 	Sex: Male …….. Female ……..   Marital status: single …….. Married … other ……….
2. 	What is your age (in years): Tick please: (Under 40 …..), (40 – 50…….), (51 – 60 ……..),  (over 60 …….…)
3. 	What is your religious affiliation (Muslim ….), (Christian …..), (other – please mention….)
4. 	What is your formal education level? Please tick in the blank provided STD VII or less….
Secondary school ……, Certificate/Diploma……., Graduate ……, Postgraduate ….
5. 	What is your occupation? …………………………………………….
6. 	What is your monthly income? (Below 100, 000) ….. (101,000 – 1mil)…., (1,001,000 - 2mil)……(2,001,000 – 3mil ....), (3,001,000 -4mil …), 4,001,000 -5ml ...), (above 5ml …..)
7. 	Who made choice of a school where you children are studying? (Parents….), children ……...
8. 	Please, indicate your level of agreement about the importance of the following factors in determining school performance
1=strongly disagree, 2 = disagree, 3= neutral, 4 = agree, 5=strongly agree
	Factors Determining School Performance
	1
	2
	3
	4
	5

	Students' socio-economic background
	
	
	
	
	

	Socio-economic condition of parents
	
	
	
	
	

	Location of the school
	
	
	
	
	

	Government interventions
	
	
	
	
	

	Competition among schools
	
	
	
	
	

	School fees and other costs
	
	
	
	
	

	Socio-economic conditions of students
	
	
	
	
	

	Technology use at school
	
	
	
	
	

	School's economic status (finance)
	
	
	
	
	

	Students' discipline at the school
	
	
	
	
	

	Students' participation in the class-room
	
	
	
	
	

	Conducive learning environment
	
	
	
	
	

	Maintenance of students discipline
	
	
	
	
	

	Capacity of school managers
	
	
	
	
	

	Learning process (teaching process)
	
	
	
	
	

	Availability of teaching infrastructure & Materials
	
	
	
	
	

	Salaries and incentives to teachers
	
	
	
	
	

	Availability of qualified teachers
	
	
	
	
	



9. 	What level of importance do you place on following school choice factors? (Tick the number)
1= very unimportant, 2 = unimportant, 3 = neutral, 4= important; 5= very important

	School choice factor
	Level of importance

	
	1
	2
	3
	4
	5

	Availability of adequate facilities
	
	
	
	
	

	Availability of qualified teachers
	
	
	
	
	

	Cost of education (school fees)
	
	
	
	
	

	Extracurricular activities
	
	
	
	
	

	Faith based environment
	
	
	
	
	

	ICT related subjects
	
	
	
	
	

	Location of the school
	
	
	
	
	

	Past performance in examinations
	
	
	
	
	

	Residence type (day, boarding or both)
	
	
	
	
	

	School ethical standards (morals)
	
	
	
	
	

	School leadership/management
	
	
	
	
	

	School sex preference (single sex or both)
	
	
	
	
	

	Students protection from community
	
	
	
	
	

	Types of subjects taught
	
	
	
	
	

	Post secondary school aspirations
	
	
	
	
	

	School experience
	
	
	
	
	

	Number of children schooling
	
	
	
	
	



10. 	What constraints do you face when making school choice?
11. 	Where do you get information about schools and other aspect?
12. 	Do you have all the information about the school when you choose it? Why?
13. 	What costs are associated with sending a child to school?


Questionnaire to students

This questionnaire is meant to collect data purely intended for academic purpose (award of PhD), the data contained in will therefore be used exclusively for the purpose. The objective of this study is to assess business environment and its effects to performance amongst non-government secondary schools in Tanzania. Please, kindly assist us with data and information that will make this study a success.

Student’s Sex: Male/…………. Female /………………… Age/………………………… Religious background ………………………….
Subjects taught (science ……………., Arts ………….. Commercial ………...) Do you know your parents monthly income? Yes/……. No ………… Write it/ ………………… Did you sit for entry examination prior to joining forms one? Yes/……….. No/…..…………….. Did you attend English medium primary school? Yes/……………. No /………………………… What is the level of your satisfaction with the following aspects of teaching process?
	Leaning process aspects
	1
	2
	3
	4
	5

	Teachers presentations
	
	
	
	
	

	Teacher energizing/inspiring the class
	
	
	
	
	

	Freedom to ask questions
	
	
	
	
	

	Teachers interactions with students
	
	
	
	
	

	Freedom to comment on teacher’s suitability
	
	
	
	
	

	Teaching aids used
	
	
	
	
	



Are you satisfied with adequacy of facilities and teachers at your school

	Facilities
	1
	2
	3
	4
	5

	Class-rooms
	
	
	
	
	

	Library
	
	
	
	
	

	Laboratory
	
	
	
	
	

	Computer laboratory
	
	
	
	
	

	Computers
	
	
	
	
	

	Books
	
	
	
	
	

	Laboratory materials
	
	
	
	
	



How many subjects don’t have teachers in your class?


Indicate the level of commonality of these student vices at your school







1=very common, 2= common, 3 = neutral, 4 = uncommon, 5 = very uncommon

	Social vices affecting student participation
	Level of commonality

	
	1
	2
	3
	4
	5

	Misuse of mobile phones in class (chatting,
facebook, whatsap, etc)
	
	
	
	
	

	Promiscuous practices (commercial sex)
	
	
	
	
	

	Truancy
	
	
	
	
	

	Viewing pornographic materials
	
	
	
	
	

	Attending entertainment clubs
	
	
	
	
	

	Sexual (romantic) relationships
	
	
	
	
	

	Alcoholism
	
	
	
	
	

	Drug abuse
	
	
	
	
	



14.	Please, indicate your level of agreement about the importance of the following factors in determining school performance

1=strongly disagree, 2 = disagree, 3= neutral, 4 = agree, 5=strongly agree

	Factors Determining School Performance
	1
	2
	3
	4
	5

	Students' socio-economic background
	
	
	
	
	

	Socio-economic condition of parents
	
	
	
	
	

	Location of the school
	
	
	
	
	

	Government interventions
	
	
	
	
	

	Competition among schools
	
	
	
	
	

	School fees and other costs
	
	
	
	
	

	Socio-economic conditions of students

	
	
	
	
	

	Technology use at school

	
	
	
	
	

	School's economic status (finance)
	
	
	
	
	

	Students' discipline at the school
	
	
	
	
	

	Students' participation in the class-room
	
	
	
	
	

	Conducive learning environment
	
	
	
	
	

	Maintenance of students discipline
	
	
	
	
	

	Capacity of school managers
	
	
	
	
	

	Learning process (teaching process)

	
	
	
	
	

	Availability of teaching infrastructure & Materials

	
	
	
	
	

	Salaries and incentives to teachers
	
	
	
	
	

	Availability of qualified teachers

	
	
	
	
	



Questionnaire to educational officials

This questionnaire is meant to collect data purely intended for academic purpose (award of PhD), the data contained in will therefore be used exclusively for the purpose. The objective of this study is to assess business environment and its effects to performance amongst non-government secondary schools in Tanzania. Please, kindly assist us with data and information that will make this study a success.

Name (optional) …………………………………………………………………….. Date..…...…….……... Name of the organisation ……………………………………
1. Sex: Male ….. Female ..   Marital status: single ….. Married … other ………..….
2. 	Position ……………………………………………………………………
3. 	What is your formal education level? Please tick in the blank provided?
Certificate/Diploma……., Graduate ……, Postgraduate ….
4. 	What are the core functions of your department/organization in relation to secondary education?
5. 	Please, indicate your level of agreement about the importance of the following factors in determining school performance

1 = strongly disagree, 2 = disagree, 3= neutral, 4 = agree, 5=strongly agree
	Factors Determining School Performance
	1
	2
	3
	4
	5

	Students' socio-economic background
	
	
	
	
	

	Socio-economic condition of parents
	
	
	
	
	

	Location of the school
	
	
	
	
	

	Government interventions
	
	
	
	
	

	Competition among schools
	
	
	
	
	

	School fees and other costs
	
	
	
	
	

	Socio-economic conditions of students
	
	
	
	
	

	Technology use at school
	
	
	
	
	

	School's economic status (finance)
	
	
	
	
	

	Students' discipline at the school
	
	
	
	
	

	Students' participation in the class-room
	
	
	
	
	

	Conducive learning environment
	
	
	
	
	

	Maintenance of students discipline
	
	
	
	
	

	Capacity of school managers
	
	
	
	
	

	Learning process (teaching process)
	
	
	
	
	

	Availability of teaching infrastructure & Materials
	
	
	
	
	

	Salaries and incentives to teachers
	
	
	
	
	

	Availability of qualified teachers
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Appendix  2: Pictures Indicating Service Scape Elements Among High Performing and Low Performing Schools

Annex 2.1: Exterior designs and landscapes of high performing school buildings
 (
Feza secondary schools, Dar es Salaam
Loyola secondary school, Dar es Salaam 
St. Marian secondary school, Coastal  Region 
)






Annex 2:1 Students studying in spacious and well-ventilated classrooms (interior design)
 (
Feza Sec. School 
Loyola Sec. School 
)
Annex 2.3: Well ventilated and spacious library facilities 
 
 (
Baobao Sec. School 
Feza Sec. School 
)

Annex 2.4: Well equipped laboratories (high performing school)
 (
Loyola 
Sec. School
Baobao Sec. School
) (
Baobao Sec. School
)

Annex 2.5: Low quality laboratories and lab equipment (low performing school) 


Annex 2.6: Computer laboratories and ICT facilities (high performing school)
 (
Baobao
 Sec. School 
)

Annex 2.7: Accommodation and catering services at Feza Schools (high performing school)

Annex 2.8: Sports grounds (Feza Schools)






Annex 2.9: Some staff from Tanzania Feza Schools – with foreign staff (staff netwo
[image: 6b2b15d9-ed88-427a-a534-07f6834cef6e_Slayt3 (Custom)]
Source: www.feza-org, 




Year 1 (2007)	Marian Girls’ (Pwani)	Feza Boys' (DSM)	Loyola (DSM)	Lutheran Junior Seminary (Moro)	St. Peter Seminary (Moro)	Baobab (Pwani)	St. Anthony's (DSM)	St. Francis Desales Seminary (Moro)	Filbert Bayi (Pwani)	Kunduchi Girls’ (DSM)	100	99	98	100	95	89	99	75	70	52	Year 2 (2008)	Marian Girls’ (Pwani)	Feza Boys' (DSM)	Loyola (DSM)	Lutheran Junior Seminary (Moro)	St. Peter Seminary (Moro)	Baobab (Pwani)	St. Anthony's (DSM)	St. Francis Desales Seminary (Moro)	Filbert Bayi (Pwani)	Kunduchi Girls’ (DSM)	100	95	100	90	100	89	91	85	88	100	Year 3 (2009)	Marian Girls’ (Pwani)	Feza Boys' (DSM)	Loyola (DSM)	Lutheran Junior Seminary (Moro)	St. Peter Seminary (Moro)	Baobab (Pwani)	St. Anthony's (DSM)	St. Francis Desales Seminary (Moro)	Filbert Bayi (Pwani)	Kunduchi Girls’ (DSM)	100	95	88	92	97	94	95	100	80	97	Year 4 (2010)	Marian Girls’ (Pwani)	Feza Boys' (DSM)	Loyola (DSM)	Lutheran Junior Seminary (Moro)	St. Peter Seminary (Moro)	Baobab (Pwani)	St. Anthony's (DSM)	St. Francis Desales Seminary (Moro)	Filbert Bayi (Pwani)	Kunduchi Girls’ (DSM)	100	99	100	98	71	84	86	71	97	59	Year 5 (2011)	Marian Girls’ (Pwani)	Feza Boys' (DSM)	Loyola (DSM)	Lutheran Junior Seminary (Moro)	St. Peter Seminary (Moro)	Baobab (Pwani)	St. Anthony's (DSM)	St. Francis Desales Seminary (Moro)	Filbert Bayi (Pwani)	Kunduchi Girls’ (DSM)	99	100	98	85	78	79	64	70	54	68	School performance (%)

Year 1 (2007)	St.Matthew's (Pwni)	Shaaban Robert (DSM)	Ubungo Islamic (DSM)	Tanzania Adventist (DSM)	Presbyterian Seminary (Moro)	Mbezi Beach (DSM)	Kisarawe Luth. Junior Seminary (Pwani)	Anne Marie (DSM)	St. Ann's Girls Seminary (Moro)	Mzizima (DSM)	87	69	97	85	67	91	51	71	66	78	Year 2 (2008)	St.Matthew's (Pwni)	Shaaban Robert (DSM)	Ubungo Islamic (DSM)	Tanzania Adventist (DSM)	Presbyterian Seminary (Moro)	Mbezi Beach (DSM)	Kisarawe Luth. Junior Seminary (Pwani)	Anne Marie (DSM)	St. Ann's Girls Seminary (Moro)	Mzizima (DSM)	84	85	36	63	79	76	75	55	54	80	Year 3 (2009)	St.Matthew's (Pwni)	Shaaban Robert (DSM)	Ubungo Islamic (DSM)	Tanzania Adventist (DSM)	Presbyterian Seminary (Moro)	Mbezi Beach (DSM)	Kisarawe Luth. Junior Seminary (Pwani)	Anne Marie (DSM)	St. Ann's Girls Seminary (Moro)	Mzizima (DSM)	89	80	92	76	74	99	97	67	60	62	Year 4 (2010)	St.Matthew's (Pwni)	Shaaban Robert (DSM)	Ubungo Islamic (DSM)	Tanzania Adventist (DSM)	Presbyterian Seminary (Moro)	Mbezi Beach (DSM)	Kisarawe Luth. Junior Seminary (Pwani)	Anne Marie (DSM)	St. Ann's Girls Seminary (Moro)	Mzizima (DSM)	62	74	77	71	73	38	65	55	56	0	Year 5 (2011)	St.Matthew's (Pwni)	Shaaban Robert (DSM)	Ubungo Islamic (DSM)	Tanzania Adventist (DSM)	Presbyterian Seminary (Moro)	Mbezi Beach (DSM)	Kisarawe Luth. Junior Seminary (Pwani)	Anne Marie (DSM)	St. Ann's Girls Seminary (Moro)	Mzizima (DSM)	48	59	47	51	45	31	24	60	48	45	School performance (%)

Year 1 (2007)	Bigwa Sisters Seminary (MORO)	Cornelius Girls’ (DSM)	Jitegemee (DSM)	Green Acres (DSM)	Makongo (DSM)	Nianjema (Pwani)	Lugoba (Pwani)	Forest Hill (MORO)	Tegeta (DSM)	Jabal-Hira Muslim Junior Seminary (MORO)	Mbezi (DSM)	Dar-Es-Salaam (DSM)	Wali-Ul-Asr Girls Seminary (Pwani)	Bwawani (Pwani)	Airwing (DSM)	Dar-Es-Salaam Prime (DSM)	Biafra (DSM)	St. Mary's (DSM)	Midlands (DSM)	Al-Haramain Islamic Sem. (DSM)	Perfect-Vision (DSM) 	Cambridge Tanzania Academy (DSM)	East Coast (Pwani)	Kijitonyama (DSM)	Kigamboni (DSM)	Kigurunyembe (MORO)	Dar es Salaam Christian Sem.(DSM)	Dar es Salaalm Baptist (DSM)	Tabata (DSM)	Yombo (DSM)	0.36000000000000032	0.222	0.63100000000000078	0.45100000000000001	0.61000000000000065	0.91200000000000003	0.48700000000000032	0.38000000000000039	0.54900000000000004	0.46	0.29100000000000031	0.56800000000000062	0.252	0.37500000000000033	0.45	0.56800000000000062	0.29900000000000032	0.41000000000000031	0.191	0.19900000000000001	0.29000000000000031	0.33300000000000046	0.33333333333333331	0.19500000000000001	0.21290322580645227	0.21000000000000016	6.3E-2	0.10400000000000002	1.1000000000000015E-2	4.4444444444444502E-2	Year 2 (2008)	Bigwa Sisters Seminary (MORO)	Cornelius Girls’ (DSM)	Jitegemee (DSM)	Green Acres (DSM)	Makongo (DSM)	Nianjema (Pwani)	Lugoba (Pwani)	Forest Hill (MORO)	Tegeta (DSM)	Jabal-Hira Muslim Junior Seminary (MORO)	Mbezi (DSM)	Dar-Es-Salaam (DSM)	Wali-Ul-Asr Girls Seminary (Pwani)	Bwawani (Pwani)	Airwing (DSM)	Dar-Es-Salaam Prime (DSM)	Biafra (DSM)	St. Mary's (DSM)	Midlands (DSM)	Al-Haramain Islamic Sem. (DSM)	Perfect-Vision (DSM) 	Cambridge Tanzania Academy (DSM)	East Coast (Pwani)	Kijitonyama (DSM)	Kigamboni (DSM)	Kigurunyembe (MORO)	Dar es Salaam Christian Sem.(DSM)	Dar es Salaalm Baptist (DSM)	Tabata (DSM)	Yombo (DSM)	0.49000000000000032	0.45800000000000002	0.24700000000000016	0.34500000000000008	0.25	0.19600000000000001	0.223	0.17	0.25800000000000001	0.28000000000000008	0.17900000000000016	0.34800000000000031	0.11800000000000002	0.29300000000000032	0.30300000000000032	9.7000000000000017E-2	0.18300000000000016	0.30600000000000033	0.10200000000000002	0.11900000000000002	2.4000000000000011E-2	6.5000000000000002E-2	7.6923076923076927E-2	0.17600000000000016	0.22857142857142923	0.14000000000000001	0.128	0.126	0.12100000000000002	0	Year 3 (2009)	Bigwa Sisters Seminary (MORO)	Cornelius Girls’ (DSM)	Jitegemee (DSM)	Green Acres (DSM)	Makongo (DSM)	Nianjema (Pwani)	Lugoba (Pwani)	Forest Hill (MORO)	Tegeta (DSM)	Jabal-Hira Muslim Junior Seminary (MORO)	Mbezi (DSM)	Dar-Es-Salaam (DSM)	Wali-Ul-Asr Girls Seminary (Pwani)	Bwawani (Pwani)	Airwing (DSM)	Dar-Es-Salaam Prime (DSM)	Biafra (DSM)	St. Mary's (DSM)	Midlands (DSM)	Al-Haramain Islamic Sem. (DSM)	Perfect-Vision (DSM) 	Cambridge Tanzania Academy (DSM)	East Coast (Pwani)	Kijitonyama (DSM)	Kigamboni (DSM)	Kigurunyembe (MORO)	Dar es Salaam Christian Sem.(DSM)	Dar es Salaalm Baptist (DSM)	Tabata (DSM)	Yombo (DSM)	0.93	0.85400000000000065	0.79400000000000004	0.65100000000000091	0.71000000000000063	0.20700000000000016	0.87500000000000078	0.87000000000000066	0.74700000000000066	0.64000000000000079	0.67400000000000093	0.24700000000000016	0.9	0.17300000000000001	0.45900000000000002	0.63600000000000079	0.69200000000000061	0.30600000000000033	0.83200000000000063	0.67000000000000093	0.68200000000000005	0.59299999999999997	6.4516129032258132E-2	0.10500000000000002	5.8295964125560505E-2	7.0000000000000021E-2	4.300000000000001E-2	3.3000000000000002E-2	5.8000000000000003E-2	3.3333333333333305E-2	Yaer 4 (2010)	Bigwa Sisters Seminary (MORO)	Cornelius Girls’ (DSM)	Jitegemee (DSM)	Green Acres (DSM)	Makongo (DSM)	Nianjema (Pwani)	Lugoba (Pwani)	Forest Hill (MORO)	Tegeta (DSM)	Jabal-Hira Muslim Junior Seminary (MORO)	Mbezi (DSM)	Dar-Es-Salaam (DSM)	Wali-Ul-Asr Girls Seminary (Pwani)	Bwawani (Pwani)	Airwing (DSM)	Dar-Es-Salaam Prime (DSM)	Biafra (DSM)	St. Mary's (DSM)	Midlands (DSM)	Al-Haramain Islamic Sem. (DSM)	Perfect-Vision (DSM) 	Cambridge Tanzania Academy (DSM)	East Coast (Pwani)	Kijitonyama (DSM)	Kigamboni (DSM)	Kigurunyembe (MORO)	Dar es Salaam Christian Sem.(DSM)	Dar es Salaalm Baptist (DSM)	Tabata (DSM)	Yombo (DSM)	0.38000000000000039	0.222	0.193	0.251	0.21400000000000016	0.35500000000000032	0.15700000000000017	0.21000000000000016	6.4000000000000071E-2	0.24000000000000016	0.20600000000000004	0.22	0.10500000000000002	0.30100000000000032	0.14300000000000004	6.5000000000000002E-2	7.3000000000000009E-2	0.14400000000000004	2.0000000000000011E-2	8.7000000000000022E-2	3.1000000000000028E-2	1.2000000000000005E-2	0.14634146341463417	8.7000000000000022E-2	6.4356435643564455E-2	0.05	0.21600000000000016	0.14600000000000016	6.7000000000000004E-2	4.1666666666666713E-2	Year (2011)	Bigwa Sisters Seminary (MORO)	Cornelius Girls’ (DSM)	Jitegemee (DSM)	Green Acres (DSM)	Makongo (DSM)	Nianjema (Pwani)	Lugoba (Pwani)	Forest Hill (MORO)	Tegeta (DSM)	Jabal-Hira Muslim Junior Seminary (MORO)	Mbezi (DSM)	Dar-Es-Salaam (DSM)	Wali-Ul-Asr Girls Seminary (Pwani)	Bwawani (Pwani)	Airwing (DSM)	Dar-Es-Salaam Prime (DSM)	Biafra (DSM)	St. Mary's (DSM)	Midlands (DSM)	Al-Haramain Islamic Sem. (DSM)	Perfect-Vision (DSM) 	Cambridge Tanzania Academy (DSM)	East Coast (Pwani)	Kijitonyama (DSM)	Kigamboni (DSM)	Kigurunyembe (MORO)	Dar es Salaam Christian Sem.(DSM)	Dar es Salaalm Baptist (DSM)	Tabata (DSM)	Yombo (DSM)	0.145454545454545	0.31372549019607832	0.11212121212121214	0.22826086956521704	9.5057034220532327E-2	0.18421052631578888	8.633093525179851E-2	6.9444444444444503E-2	4.4715447154471726E-2	3.09278350515464E-2	0.29670329670329693	0.23140495867768601	0.11111111111111102	0.34408602150537632	0.10795454545454508	6.25E-2	4.2553191489361738E-3	7.2580645161290328E-2	2.7173913043478343E-2	4.6153846153846233E-2	1.4814814814814805E-2	1.4925373134328401E-2	4.3478260869565223E-2	7.8431372549019621E-2	1.6042780748663131E-2	3.4682080924855516E-2	4.2553191489361722E-2	4.6875000000000007E-2	9.1743119266055016E-3	2.7777777777777863E-2	Schools

School performance
Teaching skills	Marketing skills	Procurement skills	Conduct SWOT or PEST analysis	Market research skills	Basic financial management skills	Human Resource management	Organizational skills	Strategic Planning skills	Develop pricing strategies	Computer skills	Management and leadership skills	22	40	48	50	50	52	54	56	56	60	62	72	Managers' skill needs

Frequency
Standard VII	Secondary school	Diploma or certificate holder	First degree or higher	17.793594306049819	16.014234875444828	36.298932384341747	29.893238434163674	Percent 
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